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Introduction
Howell’s School was inspected as part of a national programme for the inspection
of independent schools under section 163 of the Education Act 2002. The main
purpose of inspection under this section is to report on compliance with the
Independent School Standards Regulations 2003. In schools that provide
non-maintained nursery education, this report also satisfies the requirements of
Schedule 26 of the School Standards and Framework Act 1998.
In addition, inspection reports identify good features and shortcomings, so that a
school may improve the quality of education it offers and raise the standards its
pupils achieve. The inspection of all independent schools within a six-year cycle is
also designed to give parents information about the performance of their child’s
school.
The inspection was not carried out in conjunction with the Care and Social
Services Inspectorate (CSSIW) and the report does not contain specific
judgements on the National Minimum Boarding Standards. The school last had an
inspection by the CSSIW in March 2008. For a copy of the most recent report, you
should contact CSSIW at cssiw@wales.gsi.gov.uk.
The inspection of Howell’s School took place between 29 September 2008 and 3
October 2008. A team of inspectors from Estyn, Her Majesty’s Inspectorate for
Training and Education in Wales, carried out the inspection. Estyn is a statutory
body independent of, but funded by, the National Assembly for Wales.
The team made its judgements having considered the standards achieved by
pupils, the quality of education provided by the school, the quality of leadership
and management and the contribution made by the school to its pupils’ spiritual,
moral, social and cultural development. The report is written in accordance with
Estyn’s Common Inspection Framework (which is available at www.estyn.gov.uk).
Estyn’s reports follow its guidance for the writing and editing of reports, which is
available on the Estyn website (www.estyn.gov.uk). The table below shows the
terms that Estyn uses and a broad idea of their meaning. The table is for guidance
only.
Nearly all
Most
Many
A majority
Half/around half
A minority
Few
Very few

with very few exceptions
90% or more
70% or more
over 60%
close to 50%
below 40%
below 20%
less than 10%

The five-point scale used to represent all inspection judgements in this report is as
follows:
Grade 1
Grade 2
Grade 3
Grade 4
Grade 5

good with outstanding features
good features and no important shortcomings
good features outweigh shortcomings
some good features, but shortcomings in important areas
many important shortcomings

Year groups and key stages
Independent schools use a variety of systems for numbering year groups. This
report, however, uses a common system of numbering year groups from the start of
compulsory schooling to 18 years of age. This system emphasises the importance of
continuity and eases communication among schools, governing bodies and parents.
The term ‘Reception’ (R) refers to the year group of pupils in a primary school who
reach the age of 5 during the academic year. Year 1 refers to the year group of
pupils who reach the age of 6 during the academic year and so on. Year 13 is the
year group of students who reach the age of 18 during the academic year.
Primary phase:
Year
Ages

N
3-4

R
4-5

Y1
5-6

Y2
6-7

Y3
7-8

Y4
8-9

Y5
9-10

Y6
10-11

Y7
11-12

Y8
12-13

Y9
13-14

Y10
14-15

Y11
15-16

Y12
16-17

Y13
17-18

Secondary phase:
Year
Ages

The National Curriculum covers four key stages as follows:
Key stage 1
Key stage 2
Key stage 3
Key stage 4

Year 1 and Year 2
Year 3 to Year 6
Year 7 to Year 9
Year 10 and Year 11

Although independent schools are not required to follow the National Curriculum, we
use these terms for convenience.
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Context
The nature of the provider
1

Howell’s School is an independent boarding and day school that was founded by the
Worshipful Company of Drapers in 1859. A new charitable trust was formed in 1997.
The governing body includes the three trustees. The school is situated on a large
site on the outskirts of Denbigh, a small town in north Wales.

2

The school is organised into preparatory and senior schools. The preparatory
school, which was established initially for girls, began accepting boys in 2007. In the
preparatory school there are sixty pupils aged three to 11 years of age, including
eight nursery children. Children under four years of age are taught in the nursery
class and children under five are taught in the kindergarten class. In the senior
school, which caters for girls aged 11 to 18 years, there are 161 girls, 37 of whom are
in the sixth form. A very small number of pupils from the preparatory school and just
over a third of senior school pupils are boarders. Both schools and the boarding
houses are on the same site.

3

Day pupils come to school from the surrounding local area, including Denbigh, St
Asaph, Colwyn Bay and Mold. A small minority of boarders are the children of
Forces families. Overseas pupils come from countries, including Slovakia, Germany
and Russia.

4

There are no pupils with a statement of special educational needs. The school has
identified six pupils in the preparatory school and 12 pupils in the senior school who
need additional learning support.

5

About 6% of preparatory pupils and 28% of senior pupils are from minority ethnic
backgrounds. About a third of senior pupils do not have English as their first
language at home. Throughout the school, a very small number of pupils speak
Welsh as their first language. Generally, pupils are taught by class teachers in the
preparatory school and by subject specialists in the senior school. The school does
not aim to make pupils bilingual in English and Welsh.

6

Entry to the preparatory school is by informal interview. Entry at 11, to the senior
school, is by written tests in English, mathematics and verbal reasoning as well as by
an informal interview. The school requires overseas pupils to demonstrate an
appropriate level of competence in English.

7

The school places an emphasis on maximising each pupil’s potential in a caring and
supportive environment with aspirations for each pupil to develop a thirst for
knowledge and the skills to enable lifelong learning. By providing a wide range of
enriching opportunities, the school aims to help pupils discover new challenges and
experiences, develop new interests and talents and gain self-confidence.

8

The Independent Schools Inspectorate inspected the preparatory school in June
2000 and the senior school in May 2000.

1

Report by HM Inspectorate for Education and Training in Wales
Howell’s School, September 2008

9

Care and Social Services Inspectorate Wales inspected Howell’s nursery and the
boarding provision in March 2008.

10

This is the first full Estyn inspection of the school.
The school’s priorities and targets

11

The four-year school development plan (SDP) sets out priorities for improvement,
including the:
• development of assessment processes;
• continuous upgrading of ICT network and hardware;
• development of the senior school library;
• development of the senior management team; and
• refurbishment of the buildings.

2
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Summary
12

Howell’s School meets all but one of the regulatory requirements necessary to
comply with the Independent Schools Standards (Wales) Regulations 2003.
Tables of grades awarded

13

The inspection team judged the school’s work as follows:
Key Question

Inspection grade

1

How well do learners achieve?

2

2

How effective are teaching, training and assessment?

2

3

How well do the learning experiences meet the needs
and interests of learners and the wider community?

2

4

How well are learners cared for, guided and supported?

2

5

How effective are leadership and strategic
management?
How well do leaders and managers evaluate and
improve quality and standards?
How efficient are leaders and managers in using
resources?

6
7

3
3
2

Standards of achievement
14

Overall, pupils’ standards of achievement in the lessons inspected are as follows:
Grade 1
5%

15

Grade 2
74%

Grade 3
19%

Grade 4
2%

Grade 5
0%

The percentage of lessons in which standards are grade 2 or better is similar to the
proportion of lessons at grade 2 in independent schools inspected last year, as
reported in Her Majesty’s Chief Inspector of Education and Training in Wales Annual
Report for 2006 -2007.
The standards for the under-fives are as follows:
Area of learning
Language, literacy and communication
Personal and social development
Mathematical development
Knowledge and understanding of the world
Creative development
Physical development

3

Grade
2
2
2
2
2
2
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The grades awarded in the subjects inspected are as follows:
Subject
English
Mathematics
Science
Biology
Chemistry
Physics
Information and communications
technology 1
Modern foreign languages 2
History
Geography
Art
Music 3
Physical education 4 , 5
Religious education
Drama 6
Business studies 7

Key
stage 1
3
2
2
n/a
n/a
n/a
2

2
2
2
2
2
2
n/a
n/a

Key
stage 2
3
2
2
n/a
n/a
n/a
2

Key
stage 3
2
2
n/a
2
2
2
2

Key
stage 4
2
2
n/a
2
2
2
2

Sixth
form
1
2
n/a
2
2
2
-

2
2
3
2
2
n/a
n/a

2
3
3
3
3
3
2
n/a
n/a

3
2
2
3
3
2
2
2
2

2
2
2
2
2
n/a
2

16

Overall, pupils in the preparatory school, key stage 4 and the sixth form, make good
progress across the areas of learning and subjects they study. In key stage 3, in a
minority of subjects, pupils do not make as much progress as they should because
they do not master important skills or do not have a firm enough understanding of
aspects of the work.

17

In key stage 4 and the sixth form, pupils achieve GCSE and GCE A level
examination results that are good overall compared with other schools in Wales.

18

Pupils learning English as an additional language (EAL) and those with special
educational needs (SEN) generally make good progress throughout the school.
Pupils learning EAL achieve very good examination results overall at GCSE and
A level.

1

2
3
4

5
6
7

This subject is taught to AS level. No judgement is reported on standards in the sixth form due to
the small number of pupils studying this subject.
The inspection team was unable to inspect lessons in key stages 1 and 2.
There are no students currently studying music in the sixth form.
No judgement is reported on standards in the sixth form due to the small number of pupils studying
this subject.
The inspection team was unable to inspect lessons in key stage 2.
GCSE drama is offered as an option subject at key stage 4.
GCSE (short course) business studies is offered as an option subject at key stage 4 and at AS and
A level in the sixth form.

4
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19

Throughout the school, standards of speaking, reading and numeracy are generally
good. Standards of listening skills are particularly good. Most pupils in the senior
school develop good writing skills, but there are some shortcomings in pupils’ writing
in key stages 1 and 2.

20

Generally, pupils make good progress in developing information and communications
technology (ICT) skills but, in key stages 1, 2 and 3, pupils do not apply their ICT
skills consistently enough in work across the curriculum.

21

The development of pupils’ personal and social skills is very good. Most pupils are
highly motivated and develop a very mature attitude to their school work. In the
preparatory school and in key stage 3, pupils do not make enough progress in
developing problem-solving, creative and independent learning skills.

22

Pupils enjoy going to school, feel safe and are confident that they are valued
members of a supportive and caring school community. New pupils of all ages,
including those from overseas, feel welcome and settle quickly into the life of the
school.
The quality of education and training

23

In the lessons observed, the inspection team judged the quality of teaching as
follows:
Grade 1
4%

Grade 2
71%

Grade 3
21%

Grade 4
4%

Grade 5
0%

24

The percentage of lessons in which the quality of teaching is grade 2 or better is
above the proportion of lessons at grade 2 or better in independent schools
inspected last year, as reported in Her Majesty’s Chief Inspector of Education and
Training in Wales Annual Report for 2006 -2007.

25

Over three-quarters of lessons for the under-fives, key stages 1 and 4 and the sixth
form were awarded a grade 2 or better. In key stages 2 and 3, around a half of
lessons were grade 2 or better. Correspondingly, there is a higher proportion of
lessons with shortcomings in key stages 2 and 3 than in other key stages.

26

Teachers and other adults establish very good working relationships with pupils.
Staff make good use of praise and encouragement to build pupils’ confidence and
develop a positive learning ethos.

27

Where teaching is consistently good, it is usually because:
• previous work is recapped well;
• there are clear explanations of information and concepts; and
• questioning is challenging and probes pupils’ thinking.
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28

In lessons that have shortcomings, the most common are that a brisk pace is not
maintained throughout, there are not enough opportunities for pupils to develop
independent learning skills and expectations of pupils are not demanding enough.

29

Throughout the school, there is regular assessment of pupils’ progress, effective use
of a range of tests and detailed reports to parents.

30

Teachers provide helpful oral feedback to pupils and regularly mark their work.
Although there is good practice in marking that helps pupils know what they must do
to improve, this approach is not consistent across the school.

31

The school offers a broad and balanced curriculum complemented by a very wide
range of on and off-site enriching activities. These activities contribute greatly to
pupils’ enjoyment and skills. The school’s equestrian centre provides particularly
good facilities for pupils and parents. Additionally, there is a good programme of
evening and weekend activities for pupils who are boarders.

32

Despite this very good provision, there are shortcomings in the arrangements for
curriculum continuity and progression and a lack of co-ordination for the planning of
key skills across the curriculum. A very few courses in key stage 3, do not have
enough coherence to maximise benefits for pupils’ learning.

33

The school makes particularly good provision for pupils’ moral and social
development enabling pupils to develop important principles such as honesty,
fairness and respect for others. The school provides well for pupils’ spiritual and
cultural development.

34

Pupils receive well-planned support for academic and personal matters from
teaching, pastoral care, boarding, nursing and medical staff. The good provision for
boarding pupils makes a strong contribution to the overall educational aims of the
school.

35

Provision for pupils with SEN is good. Pupils benefit from support from class and
subject teachers in small classes throughout the school, and have good access to
additional tutorial sessions to support their learning. Pupils with EAL are supported
well. Subject teachers work closely and effectively with the EAL co-ordinator.

36

There are appropriate child protection policies and procedures that are clearly
understood by staff.

37

The school actively and successfully promotes equal access ensuring that pupils
from a wide range of backgrounds and cultures integrate successfully into the school.
The school is very successful in promoting tolerance, mutual respect and
understanding between pupils from diverse backgrounds.

6
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Leadership and management
38

The school’s aims and values are well-understood and shared by governors, staff,
pupils and parents. These values contribute significantly to the standards pupils
achieve, their very positive attitudes to learning and very good personal and social
development.

39

The principal provides very strong and astute leadership. Since her appointment in
2006, she has instituted significant improvements and taken appropriate and firm
action to raise standards and improve provision. Well-developed performance
management procedures contribute effectively to improvements in the school’s work.

40

The governing body is effective in meeting its responsibilities and supports and
monitors the school’s work well. Governors provide effective oversight, close
financial monitoring and scrutiny of the school’s resources and give clear direction
about future policy and proposed initiatives.

41

The school has made good progress in addressing most of the recommendations of
the last inspection.

42

The current senior management structure, although recently strengthened, limits the
effective delegation and distribution of management responsibilities. There is
unevenness in the quality of middle management across the school.

43

The school is beginning to gather and analyse performance data to judge how well
individual pupils and the school is doing in comparison with similar schools.
However, comprehensive and systematic procedures for self-evaluation are not
embedded fully across the school.

44

The school is well-staffed to provide small classes for pupils and students. Teaching
staff are appropriately qualified and deployed. Suitable professional development
opportunities enable them to be familiar with current education priorities and
examination requirements.

45

Support staff make a valuable contribution to the smooth functioning and efficiency of
the school.

46

The school has a suitable range of learning resources. Overall, facilities for ICT are
good. While the senior school library is being developed, it currently does not
provide a vibrant centre to support and promote learning.

47

The accommodation and grounds are well maintained. Many of the buildings are
aesthetically attractive providing a very good setting for learning and teaching.

48

Rigorous monitoring of the education budget ensures that spending is fully in line
with development priorities.

49

Overall, the school provides value for money.

7
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Compliance with the regulations for registration
The quality of education provided by the school
50

The school meets the regulatory requirements for this standard.
The spiritual, moral, social and cultural development of pupils

51

The school meets the regulatory requirements for this standard.
Welfare, health and safety of pupils

52

It is CSSIW’s responsibility to report on regulatory requirements (3(3)), (see
Introduction).

53

Although the school meets almost all of the regulatory requirements, in order to
comply fully with the Independent Schools Standards (Wales) Regulations 2003 the
school should:
• have more regard to National Assembly guidance on health and safety
responsibilities by ensuring that the school conducts an electrical periodic test
[3(4)].
The suitability of proprietors and staff

54

It is CSSIW’s responsibility to report on regulatory requirements (4(d)), (see
Introduction).

55

The school meets the regulatory requirements for this standard.
Premises of and boarding accommodation at schools

56

It is CSSIW’s responsibility to report on regulatory requirements (5(u)), (see
Introduction).

57

The school meets the regulatory requirements for this standard.
The provision of information

58

The school meets the regulatory requirements for this standard.
The manner in which complaints are to be handled

59

It is CSSIW’s responsibility to report on regulatory requirements (7(l)), (see
Introduction).

60

The school meets the regulatory requirements for this standard.

8

Report by HM Inspectorate for Education and Training in Wales
Howell’s School, September 2008

Recommendations
61

In order to improve the school further, the staff and governors need to:
R1

take steps to comply fully with the regulations for registration;

R2

raise standards in subjects judged to be grade 3, giving priority to English in
key stages 1 and 2;

R3

improve approaches to the assessment of pupils’ progress and achievements*;

R4 continue to improve the effectiveness of the senior management structure and
the quality of middle management*; and
R5 continue to implement arrangements for self-evaluation that enable
comprehensive, systematic evaluation of learning and teaching*.
62

Since the inspection report notes that the school does not meet one of the standards
for registration, the National Assembly for Wales will require the governors to submit
an action plan within a specified period of time. The plan must set out the steps the
school must take to meet the standard, and the timescale within which it will
complete each step.

63

Estyn advises the proprietor to amend its current development plan to show what
action the school intends to take in response to the recommendations. It is also
advisable to circulate this plan, or a summary of it, to all parents at the school.

* The current school development plan identifies these areas for improvement.
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Standards
Key Question 1: How well do learners achieve?
Grade 2: Good features and no important shortcomings
64

In its self-evaluation report, the school awarded this key question grade 2. The
findings of the inspection match the judgement made by the school.

65

Overall, pupils’ standards of achievement in the lessons inspected are as follows:
Grade 1
5%

Grade 2
74%

Grade 3
19%

Grade 4
2%

Grade 5
0%

66

The percentage of lessons in which standards are grade 2 or better is similar to the
proportion of lessons at grade 2 in independent schools inspected last year, as
reported in Her Majesty’s Chief Inspector of Education and Training in Wales Annual
Report for 2006-2007.

67

The grades awarded for standards in the subjects and areas of learning inspected
appear in the earlier summary section of the report.

68

Standards in lessons in the preparatory school are good in eight out of 10 lessons.
Children under five achieve good standards in the six areas of learning. Standards
are good with no important shortcomings in nearly all subjects in key stages 1 and 2.
Good features outweigh shortcomings in English in both key stages and in art in key
stage 2.

69

Pupils in the senior school achieve good standards in just over three-quarters of
lessons. Standards of achievement are highest in the sixth form and lowest in key
stage 3. Standards are good with no important shortcomings in the majority of
subjects in key stage 3 and in many subjects in key stage 4. Good features outweigh
shortcomings in the other subjects. In the sixth form, there are outstanding features
in the standards of work in English and consistently good standards in all other
subjects.

70

In key stage 4, pupils achieve GCSE examination results that are good overall
compared with other schools in Wales. In the last three years, the percentage of 15
year old girls attaining five or more GCSE grades A*-C has been between 10 and 20
percentage points above the average figure for all schools in Wales. The proportion
of passes at the higher grades of A* and A has also been above the comparative
figure for Wales.

71

In the sixth form, students achieve GCE A level examination results that are good
overall. In the last three years, the percentage of passes at grades A-E has been at
or above the Wales average. Over two thirds of passes have been at the higher
grades A/B compared with the Wales average of just over 50%.
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72

At the end of Year 11, pupils go on to suitable post-16 courses at Howell’s School or
elsewhere. After leaving the sixth form, nearly all students proceed to courses in
higher education.

73

Overall, pupils in the preparatory school, key stage 4 and the sixth form make good
progress across the areas of learning and subjects that they study. They
successfully acquire the skills and knowledge necessary to move to the next stage of
learning. In key stage 3, pupils make good progress in the majority of subjects. In a
minority of subjects, such as history, geography, art and music, they do not make as
much progress as they should because they do not master important skills well
enough or do not have a firm enough understanding of aspects of the work.

74

Most pupils succeed regardless of their backgrounds. Pupils speaking English as an
additional language (EAL) and those with special educational needs (SEN) generally
make good progress throughout the school. Pupils learning EAL achieve very good
examination results overall at GCSE and A level.

75

Across the school, pupils and students make good progress in developing the key
skills of communication. Pupils’ listening skills are particularly good. They listen very
attentively to teachers and one another, noting instructions, advice and the opinions
of others. Most pupils speak well, expressing ideas confidently and articulately.
Many pupils read and write well, particularly in the senior school. However, in key
stages 1 and 2, many pupils do not read as fluently as they might and they do not
write well enough in different form and for different purposes.

76

Throughout the school, pupils have good numeracy skills, which they develop and
apply well in several subjects, including science, geography and business studies.
They perform relevant calculations accurately and make suitable use of graphs.

77

Children under five show growing confidence in using information and
communications technology (ICT). Older pupils in the senior school generally have
good ICT skills. These pupils use their ICT skills well in work in many subjects, for
example in physical education and business studies. However, in key stages 1 and 2
in the preparatory school and in key stage 3 in the senior school, pupils do not apply
their ICT skills consistently or systematically enough in subjects across the
curriculum.

78

The development of pupils’ personal and social skills is very good. Pupils are very
well mannered and courteous. They behave very well and most are highly motivated
and interested in their work. They collaborate well and support one another when
opportunities arise for working in pairs or groups. Pupils have a good appreciation
and understanding of aspects of other cultures.

79

As pupils progress through the school, they develop a very mature attitude to their
school work and display a good understanding of the need to continue learning when
they leave school. In key stage 4 and the sixth form, many pupils and students are
able to investigate and research ideas independently. In the other key stages, pupils
do not make enough progress in developing problem solving, creative and
independent learning skills.

80

Attendance rates are good. Pupils generally arrive punctually for school and lessons.
11
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The quality of education and training
Key Question 2: How effective are teaching, training and assessment?
Grade 2: Good features and no important shortcomings
81

In its self-evaluation report, the school awarded this key question a grade 2. The
findings of the inspection team match the judgement made by the school.

82

In the lessons observed, the inspection team judged the quality of teaching as
follows:
Grade 1
4%

Grade 2
71%

Grade 3
21%

Grade 4
4%

Grade 5
0%

83

The percentage of lessons in which the quality of teaching is grade 2 or better is
above the proportion of lessons at grade 2 or better in independent schools
inspected last year, as reported in Her Majesty’s Chief Inspector of Education and
Training in Wales Annual Report for 2006-2007.

84

A small number of lessons have outstanding features. These lessons occur in all
stages of the school, from nursery to sixth form. In these lessons, high expectations,
rigorous planning and stimulating learning experiences challenge pupils to achieve
high standards. In the sixth form, teaching is consistently good or better. In key
stages 2 and 3, just under a half of lessons have shortcomings.

85

Throughout the school, teachers establish very good working relationships with
pupils, based on mutual respect and trust. Staff make good use of praise and
encouragement to build pupils’ confidence and develop a positive learning ethos.

86

In many lessons awarded grade 2 or better for teaching, the good features include:
• clear learning objectives shared with pupils so that they understand what is
expected of them;
• useful recapping of previous work and helpful links to other studies to establish a
suitable context for learning;
• clear explanations of information and concepts; and
• good use of probing questioning that involves all pupils and challenges them to
think more deeply.

87

In the senior school, most teachers have very good subject knowledge. Overall, they
are very skilled in understanding the requirements of GCSE and A level
specifications and prepare pupils thoroughly for public examinations.
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88

Assessment has good features that outweigh shortcomings. Throughout the school,
there is regular assessment of pupils’ progress, effective use of a range of tests and
suitable central records of pupils’ assessments.

89

Staff provide helpful and encouraging oral feedback to pupils and regularly mark
pupils’ work, usually providing positive comments. There is particularly good marking
in chemistry, biology and geography in key stage 3 and in English in the sixth form,
but overall, the quality of marking varies and does not always include constructive
comments that help pupils know what they must do to improve. In key stage 4 and
the sixth form, teachers understand course assessment requirements well and apply
these effectively.

90

The arrangements for the assessment of pupils with EAL and SEN are good. Staff
understand and implement the arrangements well, which makes a significant
contribution to these pupils’ progress.

91

Throughout the school, target-setting and the tracking of pupils’ achievements and
progress are at an early stage with only a few pupils involved in evaluating their own
progress and achievement.

92

Overall, the twice-yearly reports to parents are good. They provide clear, detailed
information on pupils’ achievement and progress in the subjects they study as well as
useful information about pupils’ personal and social development. In key stage 4 and
the sixth form, reports usually identify the specific areas that pupils need to improve.
In other key stages, this information is often missing. Targets for pupils are often not
precise enough.

93

In those lessons awarded a grade 3 or below, the most common shortcomings are
that a brisk pace is not maintained throughout, there are not enough opportunities for
pupils to develop independent learning skills and there is a lack of challenge and
demanding expectations. In the preparatory school, an over-reliance on worksheets
limits pupils’ independence and opportunities to develop their writing skills.
Key Question 3: How well do the learning experiences meet the needs and
interests of learners and the wider community?
Grade 2: Good features and no important shortcomings

94

In its self-evaluation report, the school awarded this key question grade 2. The
findings of the inspection team match the judgement made by the school.

95

The school’s curriculum meets the requirements of the Independent Schools
Standards (Wales) Regulations 2003 to provide pupils with appropriate education
across the seven areas of learning.

96

The school offers a broad and balanced curriculum that matches the needs and
aspirations of pupils and parents, and contributes well to the achievement of the
school’s aims. The experiences the school offers prepare pupils well for further
education and their working lives. In key stage 4 and in the sixth form, pupils have
opportunities to obtain a range of qualifications that are appropriate to their needs
and abilities. Normally, the school meets pupils’ individual choices for study options.
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97

The school extends and enriches the experiences of pupils and students by providing
a particularly wide range of out-of-hours and off-site activities. This is a very good
feature of the school and there is a high take-up in pupil numbers. The daily
enrichment activities allow pupils to develop their skills and knowledge across a
range of sporting, linguistic, scientific, artistic and cultural activities. These contribute
greatly to pupils’ self-confidence and decision-making skills. The school’s equestrian
centre provides particularly good facilities for a range of riding activities for pupils and
parents, and widens opportunities for learning through courses such as equine
studies.

98

The school also enables pupils to participate in activities such as the Duke of
Edinburgh’s Scheme and organises a broad range of interesting educational visits.
There is a good programme of evening and weekend activities for boarders. Across
the school, pupils comment enthusiastically on their enjoyment and the benefits of
these enriching opportunities.

99

Provision for the moral and social development of pupils and students is a strong
feature of the school and the well-structured PSE programme makes a very positive
contribution to these areas. Staff provide very good role models and create an ethos
where everyone is valued and respected. The school enables pupils to develop
important principles such as honesty, fairness and respect for truth and justice. The
school provides well for pupils’ spiritual and cultural development through links with
St. David’s Church Denbigh, suitable enrichment activities and its good personal and
social education programme. The school successfully promotes Welsh language
and culture and pupils have opportunities to participate in Urdd and Eisteddfod
activities.

100 The school provides older pupils with good careers guidance and work experience
placements that help them to develop skills for work and to make informed choices
about pathways into higher education and a range of careers. Pupils in Years 9 to 13
benefit from regular access to guidance from a specialist teacher and Careers Wales
staff. Pupils have good opportunities to attend events outside school to consider
specific careers, for example ‘Engineering Challenge’ and ‘Into Army day’.
101 The school has good links with partners, such as the Welsh College of Horticulture
and Optic Technique. Community links are well-established and the school has
strong links with former pupils, through an association known as Old Howellians.
102 The school translates a range of its documentation for the benefit of pupils and
parents whose home language is not English or Welsh.
103 The school actively and successfully promotes equal access for all ensuring that
pupils from a wide range of backgrounds and cultures integrate successfully into the
school.
104 The school is making good progress in promoting education for sustainable
development and global citizenship. The active Eco-Schools Committee contributes
well to the school’s recycling and energy management.
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105 The development of entrepreneurial skills is good. Younger pupils are involved in
managing their tuck shop and older pupils take part in Young Enterprise activities
and the highly successful annual fashion show which raises funds for charity.
106 Despite the many good features in the school’s provision, there are a few
shortcomings. The school’s arrangements for curriculum continuity and progression
within the preparatory school and between the preparatory and senior schools are
not fully effective: pupils are not always able to build successfully on what they have
learned in earlier years.
107 There is a lack of co-ordinated provision for the planning of key skills across the
curriculum. A very few courses in key stage 3, such as Global Studies and
Performing Arts, are not well enough planned to make the most of their potential
benefits for pupils’ learning.
Key Question 4: How well are learners cared for, guided and supported?
Grade 2: Good features and no important shortcomings
108 In its self-evaluation report, the school awarded this key question a grade 2. The
findings of the inspection team match the judgement made by the school.
109 The school provides pupils with very good care, guidance and support that enable
them to achieve high standards of personal, social and moral development. Pupils
enjoy going to school, feel safe and are confident that they are valued members of a
supportive and caring school community. Parents particularly value this aspect of the
school’s provision, stating that it has a very positive impact on their children’s
wellbeing.
110 The school’s arrangements for pupils’ pastoral care are well-managed and carefully
co-ordinated. There is very good communication and teamwork between members
of staff throughout the school. As a result, pupils receive appropriate, timely and
well-planned support for personal matters from teaching, pastoral care, boarding,
nursing and medical staff.
111 The school listens carefully to the views of parents and pupils. The principal and
other senior managers work closely and effectively with parents to resolve any
specific concerns about their child’s progress or behaviour that may arise. Pupils
have good opportunities to express their views about the school’s provision through
informal dialogue with staff and by formal representation on the school councils. The
school councils are effective in promoting good communication between pupils and
the senior management team.
112 Class teachers in the preparatory school and form tutors in the senior school know
their pupils very well and monitor their wellbeing closely. In the senior school, form
tutors use registration periods effectively to encourage all pupils to participate fully in
enrichment activities, and to provide informal teaching on a range of personal and
social issues. Pupils benefit from the additional support available from class and
subject teachers in small classes throughout the school, and have good access to
additional tutorial sessions to support their learning.
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113 The good provision for boarders makes a strong contribution to the overall
educational aims of the school. The care arrangements for individual pupils are
well-managed and effective in enabling parents, pupils, teaching and boarding staff
to work together to promote the educational achievement and wellbeing of boarders.
114 New pupils of all ages, including those from overseas, feel welcome and settle
quickly into the life of the school. In the senior school, there are effective
arrangements for younger pupils to have ‘buddy’ support from older pupils. Younger
pupils value the opportunity to talk to their buddies as they might to an older sister,
while the older pupils report that this role helps them to develop their own skills in
pastoral care.
115 There are appropriate policies and arrangements that contribute to the wellbeing of
all pupils, including detailed and effective policies for the promotion of good
behaviour and the prevention of bullying. The school monitors pupils’ attendance
and punctuality well and maintains attendance and admissions registers correctly.
116 The school encourages pupils to adopt healthy lifestyles by providing consistently
good opportunities for pupils to eat healthily and to be physically active. The school
nurse, working in partnership with parents and teaching, pastoral and boarding staff,
provides very good care, support and advice for pupils that promote their positive
physical and mental health. Pupils have appropriate access to confidential advice,
within and outside the school.
117 There are appropriate child protection policies and procedures that staff understand
fully. The principal, who is the child protection co-ordinator, ensures that all staff
receive regular and appropriate training and that they rigorously implement and
record the relevant procedures.
118 Provision for pupils with additional learning needs is good. Pupils with EAL and
those with SEN receive well-planned individual teaching in class and, where
appropriate, in separate lessons, which specialist teachers teach. Subject teachers
support pupils with EAL well, for example by providing extra attention in lessons to
ensure that they understand the work. Subject teachers work closely and effectively
with the EAL co-ordinator.
119 The school makes good provision to support pupils with SEN in literacy and
numeracy. There are appropriate arrangements for identifying and assessing pupils’
individual learning needs and for planning to meet those needs in mainstream
classes. The SEN co-ordinator ensures that teachers are fully informed about the
aims of pupils’ individual education plans (IEPs), and provides effective support for
individual pupils. The school has good access to specialist agencies, including
educational psychology, speech and language therapy and vision support services
when required. While IEPs are suitable, they do not provide enough detailed
information about learning outcomes and teaching strategies to fully assist teachers.
120 Boarding pupils receive very good personal support. Teaching, boarding and nursing
staff work closely and effectively together to provide very good care and support for
those pupils who encounter difficult circumstances, for example family bereavement
or health problems.
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121 The school has an appropriate equality policy which it implements effectively to
provide equal opportunities for boys and girls, day pupils and boarders, and pupils of
different racial, cultural and religious backgrounds. The school successfully
promotes tolerance, mutual respect and understanding between pupils from diverse
backgrounds. There are good opportunities for overseas pupils to use their home
language in school from time to time.
122 The school’s accessibility strategy and plans set out appropriate principles and
planned improvements to ensure equal treatment for disabled pupils.
123 The school meets almost all of the Welfare Health and Safety Standards as required
by the Independent Schools Standards (Wales) Regulations 2003 and implements its
stated procedures appropriately.
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Leadership and management
Key Question 5: How effective are leadership and strategic management?
Grade 3: Good features outweigh shortcomings
124 In its self-evaluation report, the school awarded this key question grade 3. The
findings of the inspection team match the school’s judgement.
125 Through its values, aims and objectives, which staff, pupils and parents understand
and share effectively, the school gives clear direction and sets out firm principles that
guide all areas of school life. These values and objectives, based on a strong
Christian ethos, successfully promote equality for all and contribute significantly to
the standards pupils achieve, in particular, their very positive attitudes to learning and
very good personal and social development.
126 Routine administration and organisation are efficient and communication is generally
effective in the school. The informative website, regular minuted meetings and
appropriate range of recently-reviewed whole-school policy documents and
procedures provide clear guidance to help staff fulfil their duties and expectations
well. In most cases, staff have well-defined job descriptions that clearly outline their
roles and responsibilities and place a suitable emphasis on raising standards.
However, while teachers with management responsibilities have a generally secure
understanding of their roles, in a few cases, formal job descriptions do not specify
responsibilities clearly enough.
127 The principal provides very strong and astute leadership. Since her appointment two
years ago, she has demonstrated forward thinking and outlined a clear vision for the
school’s future direction. She has instituted significant changes and taken
appropriate and firm action to raise standards and improve provision. Together with
the governing body, the principal has also identified key short-term and medium-term
development priorities, particularly in terms of strengthening management structures.
128 The school has established a good range of valuable partnerships with a number of
local businesses, community groups and neighbouring schools that support staff
development and enhance the school’s provision.
129 Parents indicate that staff are very accessible and respond extremely well to parental
enquiries and concerns. Parents are encouraged to play a significant role in the life
of school. This happens, in particular, through the fund-raising work of the parent
teacher association (PTA) and in the preparatory school where parents frequently
take part in school visits, provide in-class voluntary support, assist with enrichment
activities and attend school assemblies.
130 There are well-established performance management procedures that the principal
co-ordinates. These include lesson observations and annual individual and
whole-subject reviews. Through these reviews, the principal and staff agree
appropriate personal objectives that relate directly to individuals’ teaching,
extra-curricular and management roles. These objectives are also suitably linked to
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the identification of personal and whole-school in-service training requirements. A
developing, although not extensive, programme of peer observations in a few subject
areas is helping staff to reflect and develop their teaching strategies.
131 Since the last inspection, the governing body has become much more effective in
meeting its responsibilities. Members of the governing body provide a broad range of
educational and wider professional expertise. The principal, to whom management
responsibilities are appropriately delegated, provides regular reports to governors,
who are generally well-informed about the school’s work.
132 Through its recently re-structured committees, the governing body supports and
monitors the school’s work well. It provides effective oversight, close financial
monitoring and scrutiny of the school’s resources and gives clear direction about
future policy and proposed initiatives. The governing body has a secure
understanding of the school’s strengths and areas for development and has taken
appropriate action to address issues of concern. It is pro-active in considering the
most suitable approaches to improve provision and ensure the future viability of the
school.
133 Together with the principal, the governing body has been successful in ensuring that
the school meets almost all of the regulatory requirements of the Independent
Schools Standards (Wales) Regulations 2003.
134 Despite these many good features, there are shortcomings in the quality of
leadership and strategic management.
135 The current senior management structure is not effective in ensuring that the school
fully achieves its goals and aspirations. The present structure, although evolving and
recently strengthened, limits the effective delegation and distribution of management
responsibilities and places excessive demands on the principal. As a result, there is
not a rigorous enough approach to monitoring and evaluating pupils’ academic
progress, target-setting at pupil and subject level, and improving the quality of
teaching and assessment.
136 The quality of middle management throughout the school is uneven. While there is
effective leadership in some subject areas such as mathematics, science and
geography, where documentation and school procedures are good, such practice is
not consistent. In a minority of subject areas, documentation and procedures do not
provide clear enough guidance to ensure consistency in teachers’ work and there is
not enough emphasis on robust evaluation of the school’s work.
Key Question 6: How well do leaders and managers evaluate and improve
quality and standards?
Grade 3: Good features outweigh shortcomings
137 In its self-evaluation report, the school awarded this key question grade 2. The
findings of the inspection team do not match the judgement made by the school
because the team identified shortcomings in the school’s procedures for
self-evaluation and developmental planning.
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138 The school produced separate self-evaluation reports for the preparatory and senior
schools. These are clearly-structured and provide a realistic picture of the school’s
strengths and shortcomings. The inspection team agreed with the school’s
judgements about the grades in the other key questions, including those for the
standards pupils achieve and the quality of teaching.
139 The principal is vigorously promoting comprehensive and systematic procedures for
self-evaluation across the school which actively seek out, and take considered
account of, the views of pupils and students, staff and governors. This process has
resulted in improvements in the school’s work, including:
• the recent re-organisation of arrangements for teaching in the preparatory
school;
• addressing fully the requirements of a previous CSSIW inspection of the
boarding arrangements; and
• developing the provision for careers support and guidance, which has improved
considerably since the last inspection.
140 However, much of the work is recently in place and is not embedded fully across the
school. At present, not all staff involved fully understand the purpose and process of
self-evaluation. This is reflected in the variable quality of departmental
self-evaluation, which is often more descriptive than evaluative.
141 Historically, the school has not robustly gathered and analysed performance data,
including value-added measures. As a result, senior and middle managers are not
able to ask sufficiently searching questions about how well the school is doing in
comparison with similar schools. In judging pupils’ performance, middle managers
do not give enough attention to monitoring and evaluating the standards of pupils’
work and the quality of teaching in the classroom. As a result, target-setting is not
developed well enough.
142 The school’s development plan has an appropriately clear focus on raising standards
and improving the quality of education across the school. The actions the school has
planned are fit for purpose and provide it with a realistic and accurate agenda for
improvement. There is firm evidence of good progress being made towards
challenging, but achievable, goals. However, the plan does not include enough
information about cost, timescales, responsibilities or specific criteria to measure the
impact of planned improvements.
143 The school has made good progress in addressing most of the recommendations of
the last inspection.
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Key Question 7: How efficient are leaders and managers in using resources?
Grade 2: Good features and no important shortcomings
144 In its self-evaluation report, the school awarded this key question a grade 2. The
findings of the inspection team match the school’s judgement.
145 The school is well-staffed to provide teaching in small classes for pupils in the
preparatory and senior school. Teaching staff are generally well-qualified and they
have good subject knowledge that enables them to teach the relevant aspects of the
school’s curriculum. Senior school staff have a good understanding of the GCSE
and A level specifications through the good links they establish with relevant
examination boards. A minority of staff have industrial experience, which contributes
to their subject expertise.
146 Teachers are deployed well to ensure that all the school’s curricular needs are met.
Suitable professional development opportunities ensure that staff are familiar with
current education priorities. New teachers to the school receive comprehensive
information on the school’s policies. They also undertake a relevant induction
programme, and are assigned a mentor, who acts as their point of contact.
Preparatory school teachers have good opportunities to visit a local maintained
primary school as part of their professional development. The school has
appropriate arrangements for the induction of newly qualified teachers (NQTs),
including good support and arrangements to help NQTs gain qualified teacher status.
147 Support staff, including teaching assistants, estate management and maintenance,
technical, administrative and catering staff make a valuable contribution to the
smooth running of the school. Together, these staff have the relevant skills to enable
the school to function effectively and efficiently.
148 Overall, learning resources are appropriate to the curriculum and pupils’ needs.
Nearly all subject areas and departments are adequately resourced. Resources for
SEN are good with up-to-date materials for supporting pupils’ learning needs. The
preparatory and senior schools each have a library. Although the preparatory school
library is adequately resourced, the senior school library needs updating and further
re-stocking: this area is identified as a development priority for the school. In the
senior school, there are not enough resources for music and the accommodation has
shortcomings.
149 Facilities for ICT are good across the school. There are suitable ICT resources in all
classrooms in the preparatory school. In the senior school, the provision includes a
networked ICT room that pupils can use and nine rooms with ICT facilities for use by
up to two pupils. Most subject departments have good access to ICT facilities.
However, on occasion, access to the school’s networked room is restricted because
of heavy demand on these facilities. ICT facilities for music in the senior school are
inadequate.
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150 Most of the accommodation, including the outdoor facilities, is fit for purpose. Many
of the buildings are aesthetically attractive and most classrooms provide stimulating
environments that promote learning. Teachers make good use of wall space to
display pupils’ work and exemplify standards, as well as to display relevant learning
resources. Most of the buildings are adequately maintained. However, a few
classrooms are in need of re-decoration and outdoor facilities, such as the
all-weather hockey pitch and netball courts, are in need of further maintenance.
151 Rigorous monitoring of the education budget ensures that spending is fully in line
with development priorities. The school provides value for money by making efficient
and effective use of its available resources to achieve good outcomes for all its
pupils.
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Standards achieved in subjects and areas of learning
Under 5s
Grade 2: Good features and no important shortcomings
Good features
152 Most nursery and reception children:
• enjoy school and are well established in day-to-day routines;
• get on very well with each other and with adults, and behave very well both in
lessons and around the school;
• share equipment and work together as part of a group; and
• take responsibility for their personal hygiene.
153 In the nursery, many children independently choose an activity and maintain their
interest for a suitable period. Nearly all children in reception can sustain their
concentration when working without the direct involvement of an adult.
154 Most nursery children listen carefully to instructions and explain what they are doing
in their play activities. Most children recognise the initial sound of their own name.
Children enjoy familiar stories and discuss what they see in pictures and illustrations.
Most know that words and pictures convey meaning and many are starting to retell a
story in the correct sequence. Children enjoy making patterns and marks on paper
as they develop their early writing skills.
155 Most reception children respond well to questions and instructions and listen
attentively to stories. They respond to greetings in both English and Welsh. Children
talk about illustrations in books and read labels and phrases confidently, and many
are keen to ‘have a go’ at unfamiliar words in longer texts. Children correctly name
letters and the sounds associated with these and most make very good progress in
writing independently.
156 Nursery children enthusiastically recall and recite a range of number rhymes. They
recognise numbers and count confidently to at least nine. Most children sort, match
and count objects accurately and copy patterns carefully. They recognise colour
names in both English and Welsh.
157 Reception children make good progress in their mathematical development and
count confidently on and back, using mathematical vocabulary, such as ‘smallest’,
‘largest’, ‘one more’ and ‘one less’ correctly. Most children make simple calculations
accurately and many independently recognise patterns in numbers.
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158 Nursery children discuss the weather and talk about the members of their families
and pets. Reception children talk confidently about places they have been to on
holiday and the shops they like to visit. They describe what happened yesterday and
recall events from last term.
159 Nursery children handle pencils, crayons and paintbrushes well and use these
correctly in their work. Many children take an active part in role play, assuming the
characters of customers or staff in a café. Most reception children mix and apply
paint to create the effect they want, using different-sized brushes to good effect. In
music, many pupils maintain a steady beat using hands, feet and percussion
instruments and a small minority accurately name the instruments they are playing.
Most nursery and reception children recognise instructions such as ‘start’ and ‘stop’
in music and many keep a steady rhythm when playing untuned percussion
instruments.
160 Nursery and reception children move confidently with increasing control and
co-ordination. Most are aware of space and position, and many successfully
demonstrate ‘short’ and ‘tall’ movements. Most find different ways of travelling
between two points in the hall and many successfully make up a short repeated
pattern.
Shortcomings
161 A small minority of children in the nursery find difficulty in maintaining their
concentration in both adult-led and self-chosen activities.
162 A small minority of children in reception do not listen carefully enough to instructions.
English
Key stage 1: Grade 3 - Good features outweigh shortcomings
Key stage 2: Grade 3 - Good features outweigh shortcomings
Key stage 3: Grade 2 - Good features and no important shortcomings
Key stage 4: Grade 2 - Good features and no important shortcomings
Sixth form:

Grade 1 - Good with outstanding features

163 Examination results in English at GCSE in the last three years have been well above
national averages for passes at A*-C and at A/A*. These results are broadly in line
with pupils’ ability.
164 Examination results in this subject at A level have been well above national averages
for passes at A/B for the last three years. These results represent very good
achievement for these pupils.
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Outstanding features
165 In the sixth form, students produce exceptionally well-researched and critically aware
coursework and extended essays that demonstrate original and insightful
comparisons between texts.
Good features
166 In all key stages and the sixth form, most pupils and students:
• listen attentively to teachers and each other, showing their understanding
through the explanations and opinions they offer; and
• speak clearly and confidently, expressing themselves very well using an
increasingly wide range of vocabulary.
167 In key stages 1 and 2, most pupils enjoy reading and talk about stories with interest
and enjoyment. A minority of pupils develop a range of reading strategies that
enable them to decode unfamiliar words successfully. Pupils gain a growing
understanding of the organisation of non-fiction books and can research information
independently.
168 In key stages 3 and 4 and in the sixth form, most pupils read with fluency,
understanding and sensitivity. Many younger pupils in key stage 3 can identify
stylistic features in different types of writing including poetry and understand the
effect that the use of these can make to their own writing.
169 At key stage 4 and in the sixth form, many pupils:
• use critical vocabulary appropriately and develop good skills in analysing texts
including a range of challenging poetry; and
• have a very good awareness of the assessment objectives of examination
specifications and analyse carefully what they need to do to meet these.
170 In key stages 1 and 2, pupils develop their writing skills and gain a secure knowledge
of grammar, particularly towards the end of key stage 2. Many pupils develop a clear
handwriting style and a minority generally spell words accurately. The narrative
writing of more able pupils shows good organisation, varied use of interesting
vocabulary and effective use of dialogue.
171 Many older pupils in key stage 3 and most pupils in key stage 4:
• make good progress in developing writing skills in a wide range of different
forms, adapting their language to match the intended audience;
• write at length and show good levels of independent research;
• support their ideas where appropriate with relevant and apt quotation; and
• produce very good quality writing in response to literary stimulus.
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Shortcomings
172 In key stages 1 and 2, a majority of pupils:
• do not readily use a suitable range of strategies to help them decode words or
check that what they read makes sense;
• lack fluency and expression in their reading;
• do not transfer well enough the spelling skills they practise; and
• write in a narrow range of forms and for limited purposes and audiences.
173 Many younger pupils in key stage 3 are reluctant to discuss issues in lessons and
their written work lacks variety and creativity.
174 Many pupils in key stages 3 and 4 and in the sixth form make careless spelling
mistakes.
English as an additional language
175 The very small number of pupils in the preparatory school and around a third of
pupils in the senior school who learn English as an additional language (EAL):
• speak and listen well with good levels of understanding according to their age;
• read well with increasing understanding;
• make good progress in developing vocabulary and grammatical skills; and
• write in detail and at length using increasingly complex sentence structures.
Mathematics
Key stage 1: Grade 2 - Good features and no important shortcomings
Key stage 2: Grade 2 - Good features and no important shortcomings
Key stage 3: Grade 2 - Good features and no important shortcomings
Key stage 4: Grade 2 - Good features and no important shortcomings
Sixth form:

Grade 2 - Good features and no important shortcomings

176 Examination results in mathematics at GCSE in the last three years have been well
above national averages for passes at A*-C and A*/A. These results represent good
achievement for these pupils.

26

Report by HM Inspectorate for Education and Training in Wales
Howell’s School, September 2008

177 Examination results in this subject at A level in the last three years have been above
national averages for passes at A/B. These results represent good achievement for
these students.
Good features
178 In all key stages and in the sixth form, most pupils and students tackle mathematical
problems enthusiastically and describe and explain their work well using appropriate
mathematical language.
179 Across key stages 1 to 4, pupils:
• learn suitable methods, at appropriate levels of complexity, for calculating with
integers, fractions, decimals and percentages; and
• make generally good progress in shape and space, and data handling.
180 Most pupils in key stages 1 to 4:
• develop a good understanding of the relationship between numbers expressed in
different forms and use these well in written calculations; and
• measure and calculate lengths, areas, volumes and angles effectively and use
an appropriate range of statistical diagrams and measures to interpret data
effectively.
181 By the end of key stage 2, most pupils are able to use their mathematical knowledge
and skills very effectively in a range of problem solving situations. This is a
particularly strong feature of their work in mathematics.
182 In key stage 3, all pupils are able to substitute into simple formulae and solve linear
equations. In key stage 4, many pupils develop very good skills in manipulating
algebraic expressions and use these to solve a variety of equations. At this stage,
most older pupils learn to use trigonometric ratios well in a range of problems.
183 In key stage 4 and the sixth form, most pupils, including those who receive support
for EAL, make good progress in gaining the skills and techniques needed in public
examinations. Abler pupils and students can discuss aspects of their work in depth
and show good understanding of some of the key ideas that underpin the work.
Many pupils and students reflect thoughtfully on the mistakes they make in
mathematical problems in order to improve their work.
184 In general, sixth form students manipulate algebraic expressions effectively, learn
well the techniques of calculus, and use these skills suitably in work in mechanics
and statistics.
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Shortcomings
185 In key stages 3 and 4 and in the sixth form:
• pupils and students do not always understand enough about the key ideas that
underpin the mathematical techniques they use and the links between the
mathematics topics they study; and
• a minority of pupils and students too readily use calculators instead of applying
mental strategies.
Science
Key stage 1: Grade 2 - Good features and no important shortcomings
Key stage 2: Grade 2 - Good features and no important shortcomings
Good features
186 In key stage 1, most pupils demonstrate secure knowledge and understanding of
basic scientific ideas and undertake simple experiments successfully. These pupils:
• understand that all animals change as they grow older;
• appreciate the importance of exercise and a healthy diet;
• recognise and distinguish between natural and manufactured materials; and
• construct a simple electrical circuit and identify everyday uses of electricity in the
home.
187 Many pupils carry out investigations well, for example, to find out if materials will
conduct electricity and note the results of their experiments using tables and graphs.
They are able to make comparisons and identify differences, such as those between
babies, children and adults. Many pupils are able to explain that some changes are
irreversible, whilst others are not.
188 In key stage 2, pupils continue to develop their investigative skills. Most pupils can
identify a fair test and many make predictions that are original, reflecting a range of
plausible but differing views. They accurately measure and record the results of
investigations, for example using a force meter.
189 Most pupils demonstrate clear understanding of scientific phenomena, such as
shadow, rainbows and how muscles assist movement. They explain scientific
processes clearly, such as evaporation in the water cycle.
190 Many pupils are able to define objects, for example solids, liquids and gases, and
name the changes between them. They classify materials into simple groups such
as transparent, translucent or opaque.
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Shortcomings
191 In both key stages 1 and 2, pupils do not make enough use of ICT to present their
findings in diagrams, tables and graphs, or write at sufficient length when explaining
and developing their ideas from the outcomes of their investigations.
192 In key stage 2, a minority of pupils are not familiar with series and parallel circuits.
Biology
Key stage 3: Grade 2 - Good features and no important shortcomings
Key stage 4: Grade 2 - Good features and no important shortcomings
Sixth form:

Grade 2 - Good features and no important shortcomings

193 Examination results in biology at GCSE in the last three years have been above
national averages for passes at A*-C. They were above national averages for GCSE
passes at A*/A in 2006 and 2007 and well above in 2008. Overall, these results
represent good achievement for these pupils.
194 A level biology examination results in the last three years have been above national
averages for grades A/B. These results represent good achievement for these
students.
Good features
195 In key stages 3 and 4, most pupils use scientific terminology accurately in all aspects
of their work and show a good understanding of key scientific concepts.
196 In key stage 3, most pupils:
• relate their knowledge well to new situations, such as why toothpastes are
alkaline and the effects of exercise on muscles;
• distinguish between different types of cells and explain how cells are adapted to
carry out their functions; and
• develop good practical skills enabling them to collect accurate and reliable
results.
197 In key stage 4, most pupils show good practical and investigative skills. They have a
secure understanding of independent, dependent and control variables and apply
these well when planning practical investigations. They demonstrate good practice
when constructing tables and graphs to present the data they collect.
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198 In key stage 4, most pupils successfully relate their learning in different parts of the
course to new concepts. They have a good understanding of the biological topics
that they study and use this information to a good level of detail and accuracy in their
work. These pupils:
• relate the optimum conditions for enzyme action to the need to maintain a
constant internal environment; and
• apply the principles of conduction and radiation to explain heat loss from the
body.
199 In the sixth form, almost all students:
• have a good understanding of biochemistry and relate complex chemical names
to their structural formulae; and
• show a good understanding of course assessment requirements and ensure that
their answers and practical assessments are tailored to meet examination
criteria.
Shortcomings
200 In key stage 3, a few pupils do not apply the fair test conditions that they have
identified at the beginning of an experiment.
201 In key stage 4, a small minority of pupils do not correctly identify the stimuli that result
in reflex actions.
Chemistry
Key stage 3: Grade 2 - Good features and no important shortcomings
Key stage 4: Grade 2 - Good features and no important shortcomings
Sixth form:

Grade 2 - Good features and no important shortcomings

202 Examination results in chemistry at GCSE for passes at A*-C in the last three years
have been broadly in line with national averages. These results are in line with
pupils’ ability.
203 Examination results at GCSE for passes at A*/A and at A level for passes at A/B,
have significantly improved over the last three years and are now well above national
averages. These results represent good achievement for these pupils.
Good features
204 Most pupils and students use chemical formulae and terminology appropriately.
They are able to explain how chemistry contributes to, and impacts on, industry and
the environment.
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205 In all key stages and the sixth form, many pupils and students carry out practical and
investigative work with skill, draw logical conclusions and evaluate their work
rigorously. They can:
• make accurate predictions and observations and record them in a suitable
manner; and
• identify variables in order to design a fair test.
206 As a result, many pupils in key stage 4 and, especially, sixth form students, produce
high quality work in their centre assessed tasks.
207 In key stage 3, most pupils:
• interpret material from a range of sources and answer increasingly difficult
problems; and
• demonstrate secure knowledge and understanding of a wide variety of concepts
at levels appropriate to, and very occasionally beyond, their stage of
development.
208 In key stage 3, many pupils demonstrate a clear understanding of the first principles
of the subject, such as the particle theory of matter. They use these ideas to explain
a range of chemical phenomena, such as the states of matter and the changes
between them.
209 In key stage 4, most pupils:
• are able to predict and identify trends in the chemical and physical properties of
elements in the periodic table and relate clearly these properties to the atomic
structures of the elements; and
• show a very thorough knowledge and understanding of fundamental concepts,
such as different forms of chemical bonding and the effect they have on the
properties of different compounds.
210 In the sixth form, most students accurately apply their knowledge of the different
families in organic chemistry, for example, to identify a sequence of reactions to
convert one reagent to another. These pupils:
• explain in detail the mechanisms of some of the reactions; and
• apply knowledge in new contexts well and draw together different concepts over
the whole range of the subject effectively.
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Shortcomings
211 In key stage 3, a few pupils do not interpret tables of numerical data accurately.
212 In key stage 4 and the sixth form, a few pupils do not answer the more demanding
past paper questions with enough accuracy and detail.
Physics
Key stage 3: Grade 2 - Good features and no important shortcomings
Key stage 4: Grade 2 - Good features and no important shortcomings
Sixth form:

Grade 2 - Good features and no important shortcomings

213 Examination results in physics at GCSE in the last three years have been broadly in
line with national averages for passes at A*-C and A*/A. These results are in line
with pupils’ ability.
214 Results at A level have consistently improved over the last three years for passes at
A/B and are now well above national averages. These results represent good
achievement for these students.
Good features
215 In all key stages and the sixth form, many pupils and students are able to extract
information from a variety of sources and improve their knowledge and
understanding of the topics they are studying, for example forces and friction.
216 In all key stages and the sixth form, most pupils and students:
• use physics terminology accurately and consistently;
• apply correct units to numerical values and can identify other possibilities for the
unit;
• show an awareness of the contribution science makes to their everyday lives, for
example in their study of electricity; and
• demonstrate good skills in drawing graphs and extracting information, for
example when using distance/time and speed/time graphs.
217 In key stage 3, many pupils apply their knowledge in new contexts well and carry out
practical work with interest and skill. They:
• correctly identify the variables of the experiment; and
• set up a fair test and record results in a suitable form.
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218 In key stage 4 and the sixth form, many pupils and students:
• adeptly re-arrange physics equations to carry out increasingly complex
calculations;
• demonstrate good investigative skills and produce work of high quality for centre
assessed course work;
• plan work with care, taking account of safety features and drawing on sound
theoretical knowledge, such as experiments on simple harmonic motion in the
sixth form;
• measure carefully and take full account of error; and
• analyse results carefully, draw logical conclusions and evaluate their work
thoroughly.
219 In the sixth form, most students can draw on a variety of physics concepts to answer
past paper questions thoroughly to achieve high standards. Many students use
sophisticated mathematical techniques accurately to solve problems.
Shortcomings
220 In key stage 3, a few pupils:
• produce written descriptions and conclusions that are too brief; and
• show variable understanding in their oral answers and written work.
221 In key stage 4, a few able pupils do not interpret past paper questions accurately
enough and do not answer in sufficient detail.
Information and communications technology
Key stage 1: Grade 2 - Good features and no important shortcomings
Key stage 2: Grade 2 - Good features and no important shortcomings
Key stage 3: Grade 2 - Good features and no important shortcomings
Key stage 4: Grade 2 - Good features and no important shortcomings
222 Examination results in this subject at GCSE short course level in the last three years
have been well above national averages for passes A*-C and for A*/A. These grades
are in line with pupils’ abilities.
223 Examination entries in this subject at AS level in the last three years have been too
small for valid national comparisons.
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Good features
224 In key stage 1 and 2, most pupils:
• generate and communicate their ideas in different forms, using text and pictures;
• create pictures using appropriate software demonstrating good knowledge of
keyboard functions; and
• progress well in developing their skills using a range of IT applications.
225 More able pupils in key stage 2 can combine different forms of information effectively
from different sources, such as text and graphs. They can also design and create
multimedia pages, selecting text size and locating pictures for effect.
226 In key stage 3 and 4, most pupils:
• combine their knowledge and skills of word processing, desk top publishing and
graphics to complete extended tasks successfully;
• apply effectively their knowledge of databases and spreadsheets in appropriate
situations;
• prepare informative presentations using complex software;
• use the internet effectively for independent learning and research; and
• recall the correct methods needed to draw graphs accurately.
227 In key stage 4, most pupils have a good knowledge and understanding of computer
systems and appropriate hardware. These pupils use their knowledge effectively to
provide integrated solutions to problems. At this stage, high standards of coursework
contribute positively to the overall level of A*-C passes in GCSE examinations.
Shortcomings
228 In key stage 4, a minority of pupils do not develop their ability to use control software.

34

Report by HM Inspectorate for Education and Training in Wales
Howell’s School, September 2008

Modern foreign languages
Key stage 3: Grade 2: Good features and no important shortcomings
Key stage 4: Grade 3: Good features outweigh shortcomings
Sixth form:

Grade 2: Good features and no important shortcomings

229 Examination results in French at GCSE in the last three years have been well above
national averages for passes at A*-C. In Spanish, examination results have been in
line with national averages. In German, results have been above the national
average. Overall, modern foreign language results have been in line with those of
pupils of similar ability.
230 Examination entries in this subject at A level in the last three years have been too
small for valid national comparisons.
Good features
231 In key stage 3, pupils make good progress in learning French and Spanish. Most
pupils:
• listen closely and understand phrases and simple sentences well;
• develop a wide vocabulary linked to a range of topics; and
• respond accurately to questions using single words and sentences.
232 Most pupils write phrases and simple sentences correctly in both languages. They
present their written work well with attention to spelling and grammar.
233 In key stage 4, most pupils have a good range of vocabulary and pronounce words
correctly in French, Spanish and German. Many pupils:
• listen carefully to recordings and speak with good intonation;
• deduce meaning from the texts studied;
• write complex sentences in exercises accurately; and
• plan and present their ideas in a good order that helps the reader to understand
their arguments easily.
234 Most sixth form students prepare well for lessons. They speak and understand the
language they study well. They respond confidently and accurately to questions and
are able to express their own views well. The most able students speak fluently and
competently.
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235 Most students develop good skills in deducing meaning from longer and more
complex reading texts. They develop a keen understanding of written styles and
have good skills in recording and extending their vocabulary.
236 Most sixth form students:
• have a good understanding of grammar;
• produce written work of a good standard; and
• present their ideas clearly and coherently using complex sentence structures.
Shortcomings
237 In key stage 3, most pupils do not develop their writing skills well enough and do not
write extensively, for example in their stories or diary accounts.
238 In key stage 4, many pupils do not read French aloud accurately, are not aware
enough of which letters are silent when spoken and do not have a secure enough
knowledge of basic grammar, such as the present tense, without regularly checking.
This slows their ability to write effectively.
History
Key stage 1: Grade 2 - Good features and no important shortcomings
Key stage 2: Grade 2 - Good features and no important shortcomings
Key stage 3: Grade 3 - Good features outweigh shortcomings
Key stage 4: Grade 2 - Good features and no important shortcomings
Sixth form:

Grade 2 - Good features and no important shortcomings

239 Examination results in this subject at GCSE in the last three years have been well
above national averages for passes at A*-C and above national averages for passes
at A*/A. These results represent good achievement for these pupils.
240 Examination results in this subject at A level in two of the last three years have been
above national averages for passes at A/B. In 2008, results were well below
national averages for passes at A/B. These results are broadly but not consistently
in line with pupils’ abilities.
Good features:
241 In all key stages and the sixth form, most pupils and students have:
• secure knowledge and understanding of key events, historical figures and issues
of the periods they study; and
• good chronological awareness and appreciation of the nature of change over
time.
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242 More able pupils in all key stages ask relevant and informed questions to extend their
understanding of historical events.
243 Most key stage 1 pupils make thoughtful observations from historical sources, for
example in their studies of Denbigh Castle.
244 Most key stage 2 pupils carry out independent research and obtain information
effectively from a range of written and visual primary and secondary sources.
245 In key stages 3 and 4 and in the sixth form, most pupils:
• use relevant historical terminology appropriately;
• extract evidence increasingly effectively from a range of sources;
• describe a range of factors that contribute to historical events such as the social,
economic and political causes of the French Revolution; and
• make reasoned judgements about issues and events based on their
understanding of the period.
246 Older key stage 3 and most key stage 4 and sixth form pupils:
• make accurate judgements about the reliability and usefulness of sources; and
• distinguish clearly between short and longer term causes of historical events
such as those leading up to World War 1.
247 In key stage 4 and the sixth form, most pupils and students compare and contrast
sources effectively to evaluate the impact and consequences of particular events
such as how people’s lives were affected by Stalin’s industrial and agricultural
programmes.
248 More able key stage 4 pupils and most sixth form students:
• draw clear links with earlier learning to explain historical developments; and
• present reasoned and balanced arguments in a well-structured manner using
their own knowledge and accurate analyses and evaluation of a range of sources
to reach appropriate and well-supported conclusions.
249 Most sixth form students have a clear appreciation of contrasting interpretations of
historical events. More able students display extensive knowledge and in-depth
understanding developed from wide-ranging background reading.
Shortcomings
250 Younger key stage 3 pupils do not develop their enquiry skills and ability to evaluate
and analyse source materials well enough or record their historical knowledge in a
wide enough variety of ways.
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251 A minority of younger key stage 3 pupils and a few less able older pupils do not
acquire a sufficiently secure understanding of the topics they study.
252 In their coursework and extended essays, a few less able key stage 4 and sixth form
pupils do not develop their responses sufficiently. These pupils do not accurately
assess the utility of sources, consider a suitably broad range of factors or provide
contextual background information drawn from their own knowledge of the period.
Geography
Key stage 1: Grade 2 - Good features and no important shortcomings
Key stage 2: Grade 2 - Good features and no important shortcomings
Key stage 3: Grade 3 - Good features outweigh shortcomings
Key stage 4: Grade 2 - Good features and no important shortcomings
Sixth form:

Grade 2 - Good features and no important shortcomings

253 Examination results in geography at GCSE in the last three years have been well
above national averages for passes at A*-C and for passes at A*/A. These results
are generally in line with pupils’ abilities.
254 Examination results in this subject at A level in the last year were well above national
averages for passes at A/ B. Results were similar to the national average in 2007
and below it in 2006. These results represent good achievement for these pupils.
Good features
255 In key stage 1, pupils understand simple geographical terms and use them well to
describe their environment. Most pupils:
• observe and collect information successfully about their local area and about
other contrasting areas; and
• begin to use maps and plans and simple coordinates to locate features.
256 In key stage 2, most pupils have:
• a good understanding of why geographical features change over time, for
example in their work on the impact of supermarkets on market stalls and small
town shops; and
• well-developed mapping skills, including using and reading symbols, locating
landmarks using grid references, measuring distance and recognising
geographical features.
257 Many pupils in key stage 2 describe accurately the main features of a contrasting
locality, using appropriate geographical terms.
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258 In key stages 3 and 4 and in the sixth form, pupils and students:
• have a secure knowledge of the features and location of the places they study;
• have well-developed map skills, including those in using Ordinance Survey maps
and atlases to accurately locate and identify features and places; and
• recall correctly and in detail the content of their work.
259 Most pupils in key stage 3 and nearly all pupils in key stage 4 and the sixth form:
• describe accurately physical features, and explain fully how they were formed
and the factors that affect them;
• explain clearly the features, patterns and processes in human geography;
• understand well at an appropriate level the key concepts that underpin the topics
they are studying;
• use a wide range of case studies to show their understanding;
• have acquired and use effectively their skills in collecting, organising and
interpreting a broad range of information, including that gained from maps,
fieldwork and written texts;
• show a secure understanding at a suitable level, of sustainable development and
global citizenship themes, for example in their work on land use in the Lake
District in Year 9 and population in Brazil in Year 10; and
• have a sound understanding of the key issues that emerge from their study of
the interrelationship between people and the environment.
260 Most pupils in key stage 4 and the sixth form:
• show an increasing depth and precision in their understanding of the main
concepts and principles of human and physical geography;
• apply their understanding well to places in a wide range of locations and at
different scales; and
• conduct purposeful enquiries that analyse information in detail and lead to
well-supported conclusions.
261 Shortcomings
At the beginning of key stage 3, many pupils have a generally weak and limited
understanding of the work they study. Throughout key stage 3, pupils do not have a
full enough understanding of settlements, weather and the geography of Wales. A
minority of pupils’ skills in geographical enquiry are not well developed.
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Art
Key stage 1: Grade 2 - Good features and no important shortcomings
Key stage 2: Grade 3 - Good features outweigh shortcomings
Key stage 3: Grade 3 - Good features outweigh shortcomings
Key stage 4: Grade 3 - Good features outweigh shortcomings
Sixth form:

Grade 2 - Good features and no important shortcomings

262 Examination results in this subject at both GCSE and A level for the last three years
have been too small for valid national comparisons.
Good features
263 In key stage 1, most pupils:
• produce imaginative collages, with designs showing good use of colour, pattern
and texture; and
• extend their skills and understanding of colour, shape and line well using ICT.
264 In key stage 2, most pupils;
• discuss the work of well known artists such as David Hockney and Gainsborough
knowledgeably and extend their use of art vocabulary;
• use charcoal to produce still-life drawings, demonstrating good standards of line
and tone;
• design, make and evaluate a range of innovative headgear using a variety of
materials effectively; and
• work collaboratively to produce good-quality large-scale paintings which
accurately represent scenes from children’s literature.
265 In key stage 3, most pupils:
• produce detailed research from reference books, and relevant websites, on the
life and work of other artists, such as Gustav Klimt, Van Gogh and Lowry;
• use paint skilfully to produce portrait studies; and
• demonstrate a clear understanding of the rules of perspective.
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266 In key stage 4, pupils:
• make creative use of photography and ICT as media to manipulate images;
• are confident in the use of mixed media to progress their ideas; and
• produce creative studies well from natural forms.
267 In the sixth form, most students:
• produce very good colour and black and white photographic studies based on
‘urban life’; and
• experiment well with a range of media and formats to present their finished
pieces of work.
Shortcomings
268 In key stage 2, pupils do not develop and extend their skills in using texture, pattern
and form to the appropriate levels.
269 In key stage 3, pupils:
• do not demonstrate an adequate level of knowledge and understanding of colour
theory; and
• do not give enough consideration to composition when producing their designs.
270 Across key stages 2, 3 and 4, pupils’ observational drawing skills are
underdeveloped.
Music
Key stage 1: Grade 2 - Good features and no important shortcomings
Key stage 2: Grade 2 - Good features and no important shortcomings
Key stage 3: Grade 3 - Good features outweigh shortcomings
Key stage 4: Grade 3 - Good features outweigh shortcomings
271 Over the last four years, GCSE examination results have been below national
averages for passes at A*-C and well below national averages for passes at A*/A.
These results are broadly, but not consistently, in line with pupils’ ability.
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Good features
272 In key stages 1 and 2, most pupils:
• sing in tune, with good tone-quality and clear diction;
• clap or play percussion instruments in time to a steady beat;
• explore and arrange a variety of sounds to create simple, effective compositions;
and
• listen perceptively to music, describing what they hear in terms of the elements
of music.
273 In key stage 3, almost all pupils:
• in Year 8 invent short melodic phrases using a limited range of notes and keep
good time when they play tuned percussion instruments together; and
• in Year 9 make suitable reference to the use of musical elements when they
evaluate the quality of their performance.
274 In key stage 4, pupils in Year 10 make good progress in performing together as a
class ensemble. They have adequate aural perception skills. Most of the
compositions that pupils complete in Year 11 are technically correct and show
evidence of musical competence.
Shortcomings
275 In key stage 3:
• the compositions of most Year 7 pupils are brief and these pupils do not focus
sharply enough on the elements of music when they evaluate their musical
performances and compositions;
• the quality of most Year 8 pupils’ work in composing is restricted when they
record it using staff notation; and
• many pupils in Year 9 do not keep good time when they perform together.
276 In key stage 4, a few pupils have relatively weak performing skills. The completed
compositions of pupils in Year 11 have little melodic interest and their use of musical
devices, such as modulation, is generally unsuccessful. About half of pupils in Year
11 have weak aural perception skills.
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Physical education
Key stage 1: Grade 2 - Good features and no important shortcomings
Key stage 3: Grade 3 - Good features outweigh shortcomings
Key stage 4: Grade 2 - Good features and no important shortcomings
277 Examination results in physical education in the last three years have been
significantly above national averages for passes at A*-C and significantly above the
national average for passes at A*/A for the last two years. These results are in line
with pupils’ ability.
278 Examination results in this subject at A level for the last three years have been too
small for valid national comparisons.
Good features
279 In all key stages and the sixth form, pupils and students:
• know the importance of health and safety rules and procedures in all activities;
• remember well what they have previously learned; and
• make good progress during lessons.
280 In key stage 1, pupils are aware of the need for good personal hygiene in the water.
The majority of the swimming group show confidence in the water and are making
good progress towards becoming independent swimmers. These pupils can:
• jump into the water and are confident when splashed and when putting their
faces under the water; and
• use floats well to support their learning.
281 The more able, competent swimmers show good technique in front crawl and sustain
their swimming well over a relatively extended distance.
282 In key stage 3 in gymnastics, most pupils:
• use space well and change direction effectively at speed to avoid others;
• understand the elements that contribute to performing balances and
counter-balances with good quality;
• explain the meaning of tension, extension and accurate timing and relate these
to their performance; and
• work hard to improve their performance.
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283 Many pupils work effectively in groups and show imagination in devising and refining
a group sequence.
284 In games, Year 8 pupils understand and can explain the technical requirements of
correct footwork in netball. Their passing and receiving skills are good overall and
most pupils sustain the level of skill when under pressure in a competitive game. All
pupils have a good knowledge and understanding of the rules and conventions of a
formal game.
285 In key stage 4 in badminton, most pupils:
• sustain a rally of at least eight shots;
• play a variety of shots well, varying the length, direction and power of shots to
outwit an opponent; and
• know how to score and observe the conventions of play, showing good sporting
attitudes and behaviour.
286 In key stage 4 in netball, most pupils:
• use a range of passes effectively in a game;
• select the best pass for the space and situation; and
• switch quickly from attack to defence.
287 Non-participants learn how to umpire correctly.
Shortcomings
288 In each key stage, pupils do not evaluate their own or others’ work in a focused
enough way. They are not clear enough about why good work is good or what they
need to do to improve.
289 In key stage 3:
• in gymnastics, most younger pupils’ level of skill is very basic and their work
lacks fluency and control;
• a few Year 8 pupils cannot sustain body tension enough to maintain the quality
of their performance; and
• many Year 9 pupils do not fully understand the demands of achieving flight and
lack the speed, resilience and impetus to achieve either assisted or unassisted
flight.
290 In games, the skill level of a small minority of pupils in key stage 3 suffers in the
excitement of a competitive game.
291 In key stage 4, a very small number of GCSE pupils do not present their written work
well enough. A very few Year 11 pupils lack competitive drive in a game of
badminton.

44

Report by HM Inspectorate for Education and Training in Wales
Howell’s School, September 2008

Religious education (including religious studies)
Key stage 1: Grade 2 - Good features and no important shortcomings
Key stage 2: Grade 2 - Good features and no important shortcomings
Key stage 3: Grade 2 - Good features and no important shortcomings
Key stage 4: Grade 2 - Good features and no important shortcomings
Sixth form:

Grade 2 - Good features and no important shortcomings

292 Examination results at both full and short course GCSE in the last three years have
been well above national averages for passes at A*-C and A*/A. These results are
above what would be expected for pupils of similar ability.
293 There were no entries and there are no results for comparison at AS and A level for
the past three years.
Good features
294 In key stages 1 and 2, most pupils:
• describe why places of worship are regarded as special places and are
increasingly familiar with the signs and symbols in different religions;
• are familiar with the main Christian festivals, such as Christmas, Easter and
Harvest;
• recall the particular beliefs, practices and celebrations in different faiths, such as
how Hindus celebrate Divali; and
• know about ceremonies for welcoming young children into faith groups, such as
baptism in Christian churches.
295 In key stage 2, many pupils know that Christians, Buddhists, Muslims and Hindus
pray at different times and in different ways and understand how holy books such as
the Bible, Qu’ran and Torah are kept and used.
296 In key stages 3 and 4, most pupils:
• describe well some key beliefs and practices of most of the major religions
followed in Britain today;
• use and explain a suitable range of religious symbolism;
• give good examples of the impact of beliefs on people’s lives; and
• use appropriate religious language and terminology.
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297 In key stage 4, most pupils compare and contrast competently different religious
attitudes to a range of contemporary, moral and social issues. They appreciate that
many issues are not easy to resolve and weigh-up available evidence well in coming
to a balanced conclusion.
298 In the sixth form, most students:
• describe clearly the main tenets of utilitarianism;
• make good use of evidence to put forward positive and negative examples of its
application; and
• bring pertinent personal insights to studies in medical ethics, specifically about
euthanasia.
Shortcomings
299 In key stages 1 and 2, a minority of pupils do not sufficiently contribute their own
experiences and feelings in discussion.
300 In key stage 3, a minority of pupils do not explore their personal values and beliefs in
the light of their studies. A very few do not express their ideas well in writing.
301 In key stage 4, a minority of pupils do not perceive the more spiritual implications of
issues, and do not make clear links between personal faith and the development of
values.
302 In the sixth form, most students do not explore enough a wide range of alternative
perspectives, so their written arguments do not always lead to firm conclusions.
Drama
Key stage 4: Grade 2 - Good features and no important shortcomings
303 Examination results at GCSE in the last three years have been well above national
averages for passes at A*-C and at A*/A. These results represent generally good
achievement for these pupils.
Good features
304 Many pupils:
• demonstrate good knowledge of the original dramatic context in which plays
were produced including the works of Shakespeare;
• show a good understanding of the various factors influencing the evolution of a
successful dramatic production in their notebooks;
• understand conventions of dramatic performance of different types of plays; and
• have a very good appreciation of how staging and costume can influence the
audience’s response to a play.
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Shortcomings
305 In Year 10, many pupils lack confidence in improvisation and find it difficult to sustain
concentration and focus.
Business studies
Key stage 4: Grade 2 - Good features and no important shortcomings
Sixth form:

Grade 2 - Good features and no important shortcomings

306 Examinations results in business studies at GCSE in the last three years have been
consistently above national averages for passes at A*-C. These results represent
good achievement for these pupils.
307 Examinations results in this subject at A level over the last three years were well
above national averages for passes at A-C grades. These results represent good
achievement for these pupils.
Good features
308 Most pupils in key stage 4:
• demonstrate a thorough understanding of market research techniques;
• develop a good knowledge and understanding of cash flow forecasting;
• apply their knowledge and skills well to solve business problems;
• confidently use business analysis tools; and
• use ICT effectively to produce well-presented coursework of a high standard.
309 Almost all sixth form students demonstrate a good understanding of the topics
covered. These students:
• use their knowledge and skills to analyse accurately the profitability of
businesses;
• use correct terminology to present concepts and ideas; and
• develop accurate, well presented notes and produce a good standard of
extended writing.
Shortcomings
310 A few students in the sixth form display a limited knowledge of the wider business
environment due to their reliance on a limited variety of case study material as their
main source of information.
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School's response to the inspection
Howell’s School is very pleased with the outcome of our first Estyn inspection. We
found the inspection to be a positive experience, gave objective insight into our
strengths and identified areas of practice where there is need for further
development.
Our self evaluation and the inspection findings were broadly in agreement. We are
pleased with the recognition given to the standard of achievement of pupils and the
quality of teaching throughout the school. The benefit of small class sizes and the
very good relationship between staff and pupils based on mutual trust and respect is
noted as a strong feature of our school.
The report states that we offer a broad and balanced curriculum complemented by a
very wide range of enrichment activities. We are delighted that the inspectors
recognised the “particularly good provision for pupil’s moral and social development”,
that pupils are very well mannered and courteous and that they collaborate well and
support one another. Also noted is the school’s success in promoting tolerance,
mutual respect and understanding between pupils from diverse backgrounds. A
further strong contribution to the school’s educational aims is the good boarding
provision. All of these features underpin what we believe to be the values and
strengths of our school.
We are pleased that the inspectors recognise the good progress that the school has
made since the last inspection. The report identifies the effectiveness of the
governing body giving clear direction for the school. The contribution of support staff
to the efficiency of the school is also recognised. We are similarly delighted by the
recognition of particularly close links that parents have with the school and we thank
them for all that they contribute to our community.
Three of the inspection team’s recommendations are already in the School
Development Plan. It is now a priority to raise standards in the areas of those
subjects judged to be grade 3. An action plan is in place, part of which has already
been completed, to address the one outstanding statutory regulation for registration.
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Appendix 1
Basic information about the school
Name of school
School type
Age-range of pupils
Address of school

Postcode
Telephone number

Howell’s School
Independent
2-18
Park Street
Denbigh
Denbighshire
LL16 3EN
01745 813631

Headteacher
Date of appointment
Chair of governors
Lead inspector
Dates of inspection

Rachael Hodgson
1st September 2006
John Gardner
Wendy Young HMI
29 September-3 October 2008

Appendix 2
Primary school data and indicators
Number of pupils in each year group
Year group
N
R
Y1
(fte)
Number of pupils
6
7
7
Total number of teachers
Full-time
Number of
8
teachers

Y2

Y3

Y4

Y5

Y6

Total

5

6

7

6

13

57

Part-time

Full-time equivalent (fte)

1

8.5

Staffing information
Pupil: teacher (fte) ratio (excluding nursery and special classes)
Pupil: adult (fte) ratio in nursery classes
Pupil: adult (fte) ratio in special classes
Average class size, excluding nursery and special classes
Teacher (fte): class ratio

7.5:1
2:1 (2-3 year-olds)
8:1 (3-4 year-olds)
n/a
8
7.5:1

Percentage attendance for three complete terms prior to inspection
Term
N
R
Term 1 (autumn 2007)
92%
92%
Term 2 (spring 2008)
100%
91%
Term 3 (summer 2008)
98%
85%
Number of pupils excluded during 12 months prior to inspection

Y1-Y6
96%
96%
94%
0

Secondary school data and indicators
Year group

Y7

Y8

Y9

Y10

Y11

Y12

Y13

Total

Number of
pupils

14

22

22

35

31

23

14

161

Total number of teachers
Full-time
Number of
16
teachers

Part-time

Full-time equivalent (fte)

6

19.75

Staffing information
Pupil: teacher (fte) ratio (excluding special classes)
Pupil: adult (fte) ratio in special classes
Average teaching group size
Overall contact ratio (percentage)

8.25:1
n/a
11.8
%

Percentage attendance for three complete terms prior to the inspection
Y7
Y8
Y9
Y10
Y11
Y12
Y13
Term 1
96%
95%
97%
96%
96%
99%
96%
Term 2
95%
96%
95%
97%
94%
97%
94%
Term 3
97%
97%
98%
95%
98%
98%
96%
(summer
2008)
Number of pupils excluded during 12 months prior to inspection

Whole school
96%
95%
97%

1

Appendix 3
Public examination results:
For pupils aged 15, results in GCSE, Entry Level Qualification, GNVQ and NVQ
Number of pupils aged 15 on the school roll in January
23*
2007
Average GCSE or GNVQ points score per pupil
48
The percentage of 15 year old pupils
who in 2007:
entered for 5 or more GCSEs or equivalent
attained at least 5 GCSE grades A* to C, the
equivalent vocational qualifications or a
combination of both
attained at least 5 GCSE grades A* to G, the
equivalent vocational qualifications or a
combination of both
attained GCSE grades A*-C in each of
mathematics, science, English or Welsh first
language (the core subject indicator)
entered at least one Entry level qualification,
GCSE short course or GCSE
attained one or more GCSE grades A*-C or
the vocational qualification equivalent
attained one or more GCSE grades A*-G or
the vocational qualification equivalent
attained no graded GCSE or the vocational
qualification equivalent
attained one or more Entry level qualification
only

School

Denbighshire
Unitary
Authority

Wales

74%

84%

87%

70%

47%

54%

74%

82%

86%

61%

34%

40%

100%

97%

97%

91%

73%

77%

96%

35%

53%

0%

9%

7%

0%

4%

2%

* Figure includes pupils who, because of transfer from overseas, did not enter GCSE examinations in
2007.

For pupils aged 17, results in A/AS, GNVQs and NVQs
Number of pupils aged 17 in January 2007
Number of pupils entered for 2 or more GCE
A level examinations or equivalent in 2007
Number of pupils entered for fewer than 2
GCE A levels or equivalent in 2007

A

16
12
4

Percentage of pupils entered who achieved
2 or more grades A-C
Percentage of pupils entered who achieved
2 or more grades A-E
Average points score per candidate entering
2 or more subjects

School

Denbighshire
Unitary
Authority

Wales

75%

66%

67%

100%

94%

94%

22

19

20

Appendix 4
Evidence base of the inspection
Twenty inspectors, including a peer assessor, spent 67 inspector days in the school.
These inspectors visited:
•

166 lessons or part lessons; and

•

a cross-section of assemblies, form group sessions and extra-curricular
activities.

Members of the team had meetings with:
•

the principal, governors, parents and staff before the week of the inspection;

•

members of the senior management team and a wide range of teachers and
support staff; and

•

groups of pupils representing the preparatory and senior school.

The team also considered:
•

documents provided by the school, including the school’s self-evaluation
report;

•

a selection of pupils’ work from across the age and ability range;

•

samples of pupils’ reports; and

•

51 responses to a parents’ questionnaire.

The inspection team held post-inspection meetings with staff, members of the senior
management team and governors.

Appendix 5
Composition and responsibilities of the inspection team
Team member
Wendy Young HMI
Lead Inspector
John Thomas HMI

Alan Lowndes AI
Rick Hawkley AI
Sue Willan HMI
Dr Michael Best AI

Responsibilities
Key Question 2
English (preparatory school)
Secondary phase co-ordinator
Key Question 5
History (senior school)
Key Question 1
Mathematics (senior school)
Key Question 3
Mathematics and art (preparatory school)
Key Question 4

David Bush AI

Key Question 6
Science, religious education and under 5s (preparatory
school)
Key Question 7
Art (senior school)
English and drama (senior school)

Pru Davis James AI

Physical education (preparatory and senior schools)

Alan V Edwards AI

Information and communications technology (senior school)

Clive Phillips AI
Gareth Adams AI

Geography, history and information and communications
technology (preparatory school)
Music (preparatory and senior departments)

Martin Holmes AI

Chemistry and physics (senior school)

Penny Lewis HMI

Modern foreign languages (senior school)

Claire Morgan HMI

Business studies (senior school)

Barry Rees HMI

Biology (senior school)

Nigel Vaughan HMI

Geography (senior school)

Ceri Weatherall AI

Geography and gobal studies (senior school)

Martyn S Williams AI

Religious education (senior school)

Paul Scudamore AI

Standard 5 Regulations for Registration

Ray Owen HMI

Carol Clint
Headteacher
St John’s School,
Porthcawl
Rachael Hodgson
Principal

Peer assessor

School nominee
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