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Aberdare Boys Comprehensive School was inspected as part of a national
programme of school inspection. The purpose is to identify good features and
shortcomings in schools in order that they may improve the quality of education
offered and raise the standards achieved by their pupils. The inspection of all
schools within a six-year cycle is also designed to give parents more information
about their child’s school. A copy of the summary is sent to every family with a child
at the school. The full report can be obtained from the school.

The inspection of Aberdare Boys Comprehensive School took place between 17"
and 20" October 2005. An independent team of inspectors, led by Mr Brian
Medhurst undertook the inspection. Estyn, a statutory body independent of, but
funded by, the National Assembly for Wales, commissioned the inspection.

The team was required to report on the standards achieved by pupils, the quality of
education provided by the school, the quality of leadership and management and the
contribution made by the school to its pupils’ spiritual, moral, social and cultural
development.

The five-point scale used to represent all inspection judgements in this report is as
follows:

Grade 1 good with outstanding features
Grade 2 good features and no important shortcomings
Grade 3 good features outweigh shortcomings

Grade 4 some good features, but shortcomings in important areas
Grade 5 many important shortcomings

There are three types of inspection.

For all inspections, there is a written report on seven key questions.

For short inspections, there are no subject reports.

For standard inspections, there are also reports on six subjects.

For full inspections, there are also reports on all subjects.

Estyn decides the kind of inspection that a school received, mainly on the basis of its
past performance. Most schools receive a standard inspection. All special schools,

pupil referral units and any new or amalgamated schools receive a full inspection.

This school received a standard inspection.



Year groups and key stages

Schools use a common system of numbering year groups from the start of
compulsory schooling to 18 years age. This system emphasises the importance of
continuity and eases communication among schools, governing bodies, parents and
LEAs.

The term ‘Reception’ (R) refers to the year group of pupils in a primary school who
attain the age of 5 during the academic year. Year 1 refers to the year group of
pupils who attain the age of 6 during the academic year and so on. Year 13 is the
year group of students who attain the age of 18 during the academic year.

Primary phase:

Year R Y1 Y2 Y3 Y4 Y5 Y6
Ages | 4-5 5-6 6-7 7-8 8-9 9-10 | 10-11

Secondary phase:

Year | Y7 | Y8 | Y9 [ Y10 [ Y11 [ Y12 [ Y13
Ages | 11-12 | 12-13 [ 13-14 | 14-15 | 15-16 | 16-17 | 17-18

The national curriculum covers four key stages as follows:

Key stage 1 Year 1 and Year 2
Key stage 2 Year 3 to Year 6
Key stage 3 Year 7 to Year 9
Key stage 4 Year 10 and Year 11
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Context

The nature of the provider

Aberdare Boys’ School is a unitary authority (UA) maintained, English medium,
11 — 18 comprehensive school. It has 724 boys on roll, just below the figure of
742 at the time of the previous inspection. There are 71 boys in the sixth form.

The school is located on the outskirts of the town of Aberdare in the Cynon
Valley, an area of high unemployment. It serves the town of Aberdare and the
nearby villages of Penywaun and Hirwaun. Twenty-three percent of the pupils
are entitled to free school meals. This figure is greater than both the local and
the national average.

Virtually all pupils have English as their first language. No pupils speak Welsh as
a first language or to an equivalent standard. Welsh is taught and examined as a
second language only. About two percent of the boys are from other ethnic
heritages. One pupil receives support teaching in English as an additional
language.

The school’s intake represents the full range of ability, but there are more pupils
of below average ability than there are of higher ability. Seven pupils have
statements of special educational needs (SEN). A further 143 pupils are
recognised as requiring additional support. In total, therefore, around 20% of the
pupils are recognised as having some SEN. This figure about matches the
national average, but the proportion having statements of SEN (0.9%) is well
below local and national averages.

There have been several changes in the structure of the school's senior
management team (SMT) since the previous inspection. The headteacher has
been in post just over one year. The three assistant headteachers, although
employed from within the school, were appointed shortly after the 1999
inspection.

The school was last inspected in the autumn term of 1999.

The school’s priorities and targets

7.

The school intends that all pupils should:

e develop lively enquiring minds including the ability to question and argue
rationally, to apply themselves to tasks and to develop physical skills;

e acquire understanding, knowledge and skills relevant to adult life and
employment in a changing world;

e use language and number effectively;
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e develop personal and moral values;

e understand and respect the world in which they

in

terdependence of individuals, groups and nations;

e appreciate human achievements and aspirations.

8. The school's development plan (SDP) has targets that seek to realise the
school’s aims and to subscribe to its vision statement: “Building an excellent

school together”

live and

Summary

9. Aberdare Boys’ Comprehensive is an improving school with many good
features. Many teachers, pupils and students work hard to help the school
realise its main aim to build an excellent school through achieving success.
There are, however, shortcomings in a few areas that preclude this aim being

achieved immediately.

Tables of grades awarded
Key question Inspection
grade
1 How well do learners achieve? 3
2 How effective are teaching, training and assessment? 2
3 How well do the learning experiences meet the needs 3
and interests of learners and the wider community?
4 How well are learners cared for, guided and supported? 2
5 How effective are leadership and strategic 3
management?
6 How well do leaders and managers evaluate and 3
improve quality and standards?
7 How efficient are leaders and managers in using 2
resources?
Standards

10. The team inspected the standards that pupils and students achieve in six areas

of the

curriculum.

Standards in subjects inspected

Subject

KS3 K

Sixth Form

English

Welsh

Science

Information technology

History

Art
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The following table shows the standards that pupils and students achieved, at
different stages, in the subjects inspected:

84 lessons % G " G %

Grade 1 Grade 2 Grade 3 Grade 4 Grade 5
KS3 5 53 30 12 0
KS4 7 37 37 19 0
Combined KS3/KS4 6 47 33 14 0
Sixth Form 7 64 29 0 0
Whole School 6 50 32 12 0
(For an explanation of the grades, please refer to the beginning of the report)
KS3 and KS4

12.

13.

14.

15.

16.

17.

18.

The figures in the table above fall short of the national targets for all pupils for
2007, which are for 98% of lessons to be graded 1, 2 and 3, and 65% to be
graded 1 and 2. It must be noted that these targets refer to all schools, not just
to boys’ schools.

There are very few barriers to learning in the school. All pupils have many
opportunities to achieve well, whatever their background or ability.

In most subjects, pupils generally achieve standards that match, or exceed,
expectations of success. Standards in information and communications
technology (ICT), however, have some important shortcomings.

Pupils with SEN receive good support and often achieve good standards.

Results in the national curriculum (NC) tests at the end of KS3 have improved
overall since the previous inspection. Results in mathematics and science place
the school above average when compared with schools having similar (albeit
mixed) intakes nationally. For English, the result is below average. Nationally,
boys do not perform as well as girls in this subject.

The quality of GCSE results has improved since the previous inspection. The
proportion of pupils achieving 5 or more grades A* to C has risen from 40% to
44%. This figure places the school above average when compared with similar
(mixed) schools. For pupils achieving 5 or more grades A* to G, and for the
average points scored, the school’s figures match the results achieved in the top
quarter of similar schools. The proportion of pupils achieving no graded GCSE
or equivalent in 2004 was below both the national and the local average. No
pupil completed Y11 without some form of external accreditation. This is a most
noteworthy achievement.

Pupils’ skills in communication are good with no important shortcomings.
Overall, the good features of pupils’ numerical skills outweigh the shortcomings.
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20.

21.

22.

23.

24,

25.

26.

27.

28.

29.
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All pupils study Welsh second language at KS3 and KS4. Bilingualism, although
evident in Welsh signs and other items in school, is not actively promoted
throughout the school.

Pupils’ key skills in communication, application of number, and ICT in subjects
across the curriculum have not been formally identified. Subsequently, there is
not a coordinated approach to improve them. This is a noticeable shortcoming.

Within most subjects of the curriculum, pupils generally make good progress,
whatever their ability. The majority of pupils are well motivated in lessons and
respond positively to the tasks set. They generally show a real interest in their
work.

Unnecessary absences interrupt learning and hinder progress for a number of
pupils.

The provision made for pupils who are reluctant to attend school does much to
help them make appropriate progress in a range of areas of study.

On the whole, pupils are enthusiastic in their approach to challenges and want
to perform well. However, a minority of pupils find it difficult to focus and meet
the demands made of them.

Many teachers encourage pupils to develop the confidence to adopt more
independent approaches to their learning. Pupils’ problem-solving and decision-
making skills are well developed through varied tasks and membership of school
and form councils.

The school’'s personal, social and health education (PSHE) programme helps
pupils in KS3, but to a lesser extent in KS4, to develop the skills to work
independently and maintain positive attitudes to lifelong learning.

Pupils make good progress in their personal, social and moral skills. Pupils are
well aware of and show respect for the diversity of lifestyles, beliefs and cultural
influences in society. Very good quality assemblies enhance this understanding.
Pupils’ spiritual development is good.

The behaviour of most pupils is very good, both in class and around the school.
Nevertheless, a small number of pupils seek to disturb some lessons. It is
acknowledged that bullying can occur from time to time, but pupils are confident
that incidents are dealt with promptly and successfully.

Overall attendance at school for Y7 to Y11 in the last year was just under 91%.
This exceeds the local authority averages, but is below the national average.
Pupils’ punctuality to school and to lessons is generally good.

Sixth form

30.

Standards achieved by students in the six subjects inspected are predominantly
good. This reflects the efforts put in by teachers and students over recent times.
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Standards in external examinations have not improved since the previous
inspection. The proportion of students achieving A level success at grades A to
C in 2 or more subjects has fallen from 67% in 1999 to 57% in 2004. This latter
figure is below national and local averages. It is worth noting, though, that
results in a few subjects, most obviously in art and English, indicate
considerable progress from GCSE.

Students’ standards in communication are generally good. They usually listen
attentively and give reasonably extended answers to questions. Standards in
reading and writing are good overall.

As in KS3 and KS4, sixth form students demonstrate little bilingualism in Welsh
and English.

Students’ numerical skills are good. Numeracy is embedded in many aspects of
the curriculum and students use mathematical ‘tools’ advantageously in many
subjects.

In the sixth form, the standards of students’ ICT skills have some good features.

Around 33% of pupils remain in school after Y11. This figure is below the UA
average retention rate. Once students embark upon their studies in Y12, around
55% to 60% of them remain to complete their studies in Y13. Of these, about
three-quarters proceed directly to higher education.

Most students make adequate progress during their time in the sixth form. On
the whole they are mature and responsible young adults.

Students’ progress and attainment, along with other aspects, are carefully and
consistently monitored. These procedures are useful in helping students achieve
success.

In many, but not all, classes, students are encouraged to take the initiative for
their own learning. They usually respond positively, and are thus prepared well
for learning beyond school.

Students gain in maturity during their time in the sixth form and many of them
make a very positive contribution to the school community. They have well
developed personal and social skills, show respect for others and have a good
awareness of social and global issues.

Attendance in the sixth form, during the term in which the inspection took place,
was good.

The quality of education and training

42.

The following table shows the quality of teaching and assessment in all the
lessons observed during the inspection:
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114 lessons 7 7 7 7 %
Grade 1 Grade 2 Grade 3 Grade4 | Grade 5

KS3 20 50 21 9 0
KS4 9 50 41 0 0
Combined

KS3/KS4 17 50 27 6 0
Sixth Form 28 55 17 0 0
Whole School 18 51 26 5 0]

(For an explanation of the grades, please refer to the beginning of the report)

KS3 and KS4

43. The quality of teaching in the school is predominantly good.

44. The figures in the above table indicate that the school far exceeded the 2002
Welsh Assembly Government’'s (WAG’s) target for grades 1 and 2, but just
failed to reach the target for grade 3 or better.

45. The quality of teaching in five of the six subjects inspected was adjudged to
have good features with no important shortcomings overall. In information
technology, important shortcomings were recorded.

46. Teachers are suitably well qualified to match the requirements of the school’s
curriculum.

47. Good features of teaching include: generally very good relationships between
teachers and pupils; carefully planned and structured lessons; encouragement
and support for pupils to become independent learners; support for all pupils to
effectively ensure equality of opportunity.

48. There are, however, shortcomings in teaching in a small number of subjects.
For example: lack of structure to lessons, starting lessons late and thus failing to
engage pupils in meaningful activities, and ineffective management of pupils’
behaviour in class, resulting in disruptive activities that hinder progress.

49. Procedures for assessing pupils’ achievements are being developed in line with
the SDP. There is good practice in assessing end of unit tests and common
tasks, but there are inconsistent approaches across and within departments,
particularly in day-to-day assessment of work.

50. Assessment procedures meet statutory requirements for the assessment and

51.

reporting of national curriculum achievements.

In some departments such as English, science and art, pupils are involved in
assessing their own work. This good practice is not evident in all areas of the
curriculum.
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The curriculum overall meets the needs of most pupils and generally reflects the
aims set out for pupils of statutory school age in the Education Act 1996. It is
accessible for all pupils including those with SEN.

The curriculum in KS3 meets the requirements of the NC and religious
education. However, the time allocated for the teaching of information
technology, whilst limited, is not used sufficiently well to successfully develop
this important key skill. Recently introduced groupings in Y7 are proving
successful in helping to raise standards.

Pupils in KS4 continue to study the statutory core subjects in addition to a good
range of optional subjects. For most pupils, there is insufficient time available for
them to cover the locally agreed syllabus in religious education. Neither is there
sufficient time for them to study the framework recommended by the
Qualifications, Curriculum and Assessment Authority for Wales (ACCAC) for
personal, social and health education, and work-related education. This is an
important shortcoming.

The school has been successful in gaining the Basic Skills Quality Mark, but
there is insufficient planning for the development of the main key skills across
the curriculum.

Many pupils’ learning experiences are enriched through the extra-curricular
activities offered by the school.

A strong sense of community pervades the school. Pupils are generally co-
operative and work well together during lessons.

Generally good associations with primary schools ensure smooth transition to
KS3. Useful partnerships with other secondary schools and local colleges
ensure that older pupils can select appropriate educational options as they leave
KS4.

Y Cwricwlwm Cymreig is embedded into the schemes of work of over half the
departments. An audit has been carried out, but the school does not have a
policy to promote the development of Y Cwricwlwm Cymreig across all subjects.
There is a wide range of useful supporting links with local employers.
Entrepreneurial and similar skills are developed well throughout the school.
Overall, the school provides high quality support and guidance for pupils
throughout the school. Year tutors’ vigilance and hard work make a significant

contribution to maintaining the engagement of pupils in learning.

Most members of staff have a good knowledge of their pupils and, when
needed, ensure appropriate support is provided promptly.

Pupils receive effective careers education and guidance from teachers, Careers
Wales and the Education Business Partnership (EBP).
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There are appropriate and well co-ordinated procedures for child protection and
the school works in close partnership with other agencies to ensure pupils’
welfare.

The school takes health and safety issues and risk assessments seriously and
procedures are appropriate. The few hazards identified during the inspection
were drawn to the attention of the headteacher.

There is good provision for pupils with additional learning needs and it is well co-
ordinated by the SEN co-ordinator (SENCO).

Less engaged pupils and those with behavioural difficulties actively participate in
“Project 180” from Y9 and more fully in Y10 & Y11. The project has outstanding
success in motivating pupils. Attendance is good, as are learning outcomes.

The school takes great care and is very successful in ensuring that the few
pupils attending the school from ethnic minority groups are happy and well
integrated. Good race relations are effectively promoted across the curriculum
and in assemblies.

There are currently no pupils with significant physical disabilities within the
school. There are many areas of the school that would be inaccessible for
wheelchair users.

Sixth form

71.

72.

73.

74.

75.

76.

The quality of the teaching was adjudged to be best overall in the sixth form,
with 83% of lessons awarded grade 1 or 2.

There are a few outstanding features of teaching including exceptionally detailed
and effective planning of lessons, outstandingly effective questioning and high
quality diagnostic comments in marking students’ work.

In most lessons, students are prepared well for learning beyond the school. The
school is generally successful in ensuring that most students acquire the
appropriate knowledge, understanding, skills and attitudes to make good
progress.

Access to the sixth form is open to all. Students are offered a very good range of
subjects to study. Some of these are taught at other establishments within the
highly effective consortium arrangement.

The support and guidance available in KS3 and KS4 continues into the sixth
form, but too little attention is given to the induction of sixth form pupils. Some
are insufficiently prepared for the demands of their courses.

The quality of assessment, recording and reporting in the sixth form is good.
Teachers know their students’ strengths and weaknesses well.
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Many students benefit from their involvement in helping younger pupils in the
school, and in a wide range of extra-curricular activities. These include working
with the University of Glamorgan through sponsorship from the WAG, to engage
students in community-based activities. Such participation broadens their
education and enriches their personal development.

Leadership and management

KS3 and KS4

78.

79.

80.

81.

82.

83.

84.

85.

The headteacher is a strong leader, who has been successful in encouraging
most members of staff to share his vision and hopes for the school. He is fair
and knowledgeable and conducts business in an open and honest style. Since
his appointment he has acquired a secure knowledge of the school and a clear
understanding of its strengths and areas for development. Sixth form students
commented very positively about his influence on the school.

Other members of the SMT support the headteacher well and their strengths are
used to best effect within the current organisational structures. These
arrangements, however, do not allow for all managers to be involved fully in
strategic development on a whole school basis.

There is a clear sense of purpose, shared by many within the school, but this
does not permeate throughout the whole organisation.

The school has appropriate policies for promoting equal opportunities. In most
areas, the policies are effective, but curricular constraints in KS4, for example,
or unsatisfactory teaching, restrict access to learning for some pupils.

The school has good arrangements for improving the performance of individuals
and departments. Since 2004, a cycle of whole school self-evaluation and
review processes has been defined and implemented. Performance
management processes are an integral part of this programme

The SDP provides a clear framework for improving the school. It sets
challenging yet realistic targets. It rightly focuses upon raising standards, and
improving teaching and learning as main priorities for future success. The
school takes due regard of national priorities for improvement and includes them
appropriately in the SDP.

Governors are actively involved in all aspects of planning, monitoring and
evaluation of school performance. They have a thorough understanding of their
school and their roles in its management. Their valuable input to strategic
management is generally well informed and properly focused.

Overall, staffing is only just adequate for a school of this size, with a high contact
ratio of 86.2%. The majority of members of the teaching staff are appropriately
well qualified.
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The support programmes for newly qualified teachers and for initial teacher
training students are thorough.

The headteacher is making good progress in implementing the school’s strategy
for restructure and the workload agreement.

The quality and quantity of textbooks and equipment is adequate for all subjects
across the curricula in KS3 and KS4. This is a good feature of the school.

Resources out of school are used well to enrich the curriculum.

There is sufficient accommodation for the number of pupils currently on roll.
Overall, the academic and pastoral needs of the curriculum are met.

Following its recent monetary difficulties, reductions in teaching staff and the
historical anomalies in responsibility allowances, the financial management of
the school is now on a sound basis. Financial decisions are well focused on the
present monetary situation, curricular needs and the educational priorities
identified in the SDP. For the first time in many years, the school now achieves
value for money overall.

Sixth form

92.

93.

94.

95.

The sixth form is a valuable and integral part of the school. The good features of
leadership and management as a whole are particularly evident in this section of
the organisation.

The school works well in partnership with three neighbouring secondary schools
and a local college in the Cynon Valley 16+ Consortium, to enhance the
provision for sixth form students.

For the sixth form, the quality and quantity of textbooks and equipment is
sufficient for most subjects.

Overall, accommodation for the number of students in the sixth form is
adequate. Students use the library and the basic skills room as sixth form study
areas. These facilities are, however, insufficient to cater for all sixth form
students’ needs. There is also a small sixth form common room.

Progress since the previous inspection

96.

The progress made by the school in addressing the key issues for action from
the previous report has good features that outweigh the shortcomings. There
has been very little improvement in the provision and co-ordination of ICT
across the curriculum, especially in terms of standards achieved.

10
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Recommendations

R1.

R2.

R3.

R4.

R5.

Continue to improve standards of achievement and the quality of
teaching in all subjects, especially in those areas where shortcomings
have been identified.

As a matter of some urgency, improve the provision and co-ordination
of ICT, both as a subject and across the curriculum. Currently, there
are important shortcomings in standards achieved and in the quality of
teaching.

Implement changes to the KS4 curriculum to address the shortcomings
highlighted in the report, particularly in respect of religious education,
PSHE, and work-related education.

Improve procedures for assessing, recording and reporting pupils’
achievements, especially in KS3 and KS4.

Ensure that all key skills and bilingualism are promoted and co-
ordinated effectively across the curriculum.

97. Recommendations R1, R2, R4 and R5 have already been recognised by the
school as areas for development.

98. The governing body is responsible for amending its current development plan to
incorporate action in response to the recommendations within 45 working days
of receiving this report, showing what the school is going to do about the
recommendations. This plan, or a summary of it, will be circulated to all parents
at the school.

11
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Standards

Key question 1: How well do learners achieve?

Grade 3:  Good features outweigh shortcomings

99. The grade awarded by the inspection team agrees with the grade awarded by
the school in its self-evaluation summary.

KS3 and KS4

100. The following table shows the standards that pupils achieved in KS3 and KS4 in
the six areas of the curriculum inspected:

70 lessons 7 % 7 7 7
Grade 1 Grade 2 Grade 3 | Grade 4 | Grade 5
KS3 5 53 30 12 0
KS4 7 37 37 19 0
Combined KS3/KS4 6 47 33 14 0

(For an explanation of the grades, please refer to the beginning of the report)
Pupils’ success in attaining agreed learning goals

101. The grades shown in the table above are below national targets for 2007, which
are for 98% of lessons to be graded 1, 2 and 3, and 65% to be graded 1 and 2.
Across the six subjects inspected in depth, the school achieved 86% and 53%
respectively. One subject in particular, information technology, contributed
significantly to those lessons graded as 4.

102. The school’'s equal opportunity policy is effective in so far as all pupils have
many opportunities to achieve well, whatever their background or ability.

103. In most subjects, pupils generally achieve standards that match, or exceed,
expectations of success. Higher ability pupils, who attend school regularly, often
achieve well at all stages. In many lessons, pupils are challenged effectively,
actively engaged in learning and motivated well to succeed.

104. As mentioned later in the report, pupils with SEN receive good support and often
achieve good standards.

105. Target setting is a good feature in some areas of the curriculum. When it occurs,
such actions do much to promote good standards. Many pupils respond well to
these targets, and measure their progress and achievement against them.

106. Results in the NC tests at the end of KS3 have improved overall since the

previous inspection. The proportion of pupils achieving level 5 or higher in
mathematics has risen from 57% to 67%, and in science from 59% to 71%. In

12
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English, the 2004 proportion is similar to that achieved in 1999. Success in all
three core subjects, English, mathematics and science, the core subject
indicator (CSl) has remained static at around 52%. This latter figure is below the
national average. It must be noted, however, that national figures refer to all
schools, not just boys’ schools. Results in mathematics and science place the
school above average when compared with schools having similar (mixed)
intakes nationally. The English result and the CSI place the school below
average.

The quality of GCSE results at the end of KS4 has improved since the previous
inspection. The proportion of pupils achieving 5 or more grades A* to C has
risen from 40% to 44%. This figure places the school below UA and national
averages, but above average when compared with similar (mixed) schools. For
pupils achieving 5 or more grades A* to G, and for the average points scored,
the school matches the results achieved in the top quarter of similar schools.
The proportion of pupils achieving at least a grade C in all three core subjects in
2004, at 27%, places the school below average in comparison with similar
schools. This is attributable mainly to boys’ examination performances in
English. Overall nationally, boys do not perform as well as girls in this subject.
The proportion of pupils achieving no graded GCSE or equivalent in 2004 was
below both the national and the local average. No pupil completed Y11 without
some form of external accreditation. This is a most noteworthy achievement.

Over time, results in GCSE examinations have risen at a rate similar to the
national rate.

Pupils’ skills in communication are good with no important shortcomings. Most
listen attentively and respond readily to questions. In a number of lessons there
is confident use of subject vocabulary and good collaboration in pairs and small
groups.

Reading skills are also good. Most read aloud with accuracy and fluency. Pupils
with SEN make clear progress. Most pupils have a good understanding of what
is read. There is appropriate use of the library and in KS3 pupils read for
pleasure in tutor periods.

Writing skills are usually good. In a number of lessons pupils write for a range of
purposes and forms. Most pupils make good progress but there is insufficient
use of models and writing frames to further support less confident writers.

All pupils study Welsh second language at KS3 and KS4. The good features of
the standards they achieve outweigh the shortcomings. Few opportunities exist
for pupils to use Welsh elsewhere in the curriculum and around the school.
Bilingualism, although evident in Welsh signs and other items, is not actively
promoted throughout the school.

The basic skills programme serves to identify pupils in need of support when

they enter the school in Y7. These pupils receive good support from two LSAs
and make good progress, mainly in communication skills.
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The varying key skills in communication, application of number, and ICT needed
by pupils in subjects across the curriculum have not been formally identified.
Subsequently, there is not a coordinated approach to improve them. This is a
noticeable shortcoming.

Overall, the good features of pupils’ numerical skills outweigh the shortcomings.
In KS3 and KS4, there is evidence of some good standards.

Across the curriculum, most pupils, to varying degrees, use arithmetic and
algebraic skills in calculations. Most pupils have spatial awareness. They can
collect and analyse data, and draw various types of graph for illustration. They
are able to measure and draw accurately in practical subjects. A small number
of pupils lack confidence in applying and using number.

Standards in ICT in KS3 and KS4 have some good features but have important
shortcomings.

Pupils in KS3 have one discrete ICT lesson in the two-weekly timetable. The
more able pupils use computers confidently with a restricted range of basic
skills. However, the less able pupils lack confidence to carry out the most basic
tasks and skills. They rely heavily on individual help and this adversely affects
their learning.

In subjects across the curriculum, there is evidence of effective use of
computers in English, history, art and geography. There is limited access to the
computer rooms.

Pupils’ progress in learning

120.

121.

122.

123.

124.

Across most of the curriculum, pupils generally make good progress, whatever
their ability. In a few cases, pupils make outstanding progress, as indicated by
the grades awarded during the inspection. Pupils ‘looked after’ by the local
authority and those from other ethnic heritages also do well at the school.

As mentioned elsewhere in the report, unnecessary absences interrupt learning
and hinder progress for a number of pupils. Additionally, a proportion of
unsatisfactory teaching in a minority of subjects adversely affects pupils’
progress in these areas of the curriculum.

The provision made for pupils who are reluctant to attend school does much to
help them make appropriate progress in a range of areas of study.

On the whole, pupils understand what they are doing. Because of shortcomings
in the school’'s assessment processes, however, they are not always aware of
what they need to do to make progress.

Pupils generally receive good advice and support through the pastoral system

and from external providers. Such guidance helps them gain self esteem and
encourages them to make progress in many areas.
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Most pupils have a good work ethic. Because of this, many learners realise their
potential and sometimes exceed expectations.

Even though curricular links with partner primary schools are not fully
developed, on the whole pupils are prepared well to move from KS2 to KSS3.
They are also equipped well to move from KS3 to KS4 and beyond. Such
effective transition arrangements also help them to achieve good standards. A
few pupils, though, do not take full advantage of all that the school has to offer
and they underachieve.

The development of pupils’ personal, social and learning skills

127.

128.

129.

130.

131.

The majority of pupils are well motivated in lessons and respond positively to the
tasks set. These pupils show a real interest in their work. They ask and answer
questions readily and enjoy working with each other and with their teachers.
Most pupils can concentrate successfully for the full length of the lesson and are
eager to join in the full range of activities provided. They are enthusiastic in their
approach to challenges and want to perform well.

However, a minority of pupils find it difficult to focus and meet the demands
made of them in lessons and in the completion of their homework and
coursework. They are less successful in organising their work and do not always
make effective use of their time. While the school is well aware of the needs of
these pupils, some departments are inconsistent in their response to the whole
school strategies that have been designed to help these pupils engage more
effectively in their learning and achievement.

Many teachers encourage pupils to develop the confidence to adopt more
independent approaches to their learning. They do so by providing tasks that
require pupils to undertake research, either independently or collaboratively with
classmates. Problem solving and decision making skills are well developed
through varied tasks and membership of the school and form councils
encourages pupils to take responsibility for their actions, their work and the
wider benefit of the school community. Pupils feel free to express their views
openly and respect the opinions of others, showing an appreciation of diversity
in attitudes, culture and religion.

The PSHE programme helps pupils in KS3, but to a lesser extent in KS4, to
develop the skills to work independently and maintain positive attitudes to
lifelong learning. There are curricular time constraints to the delivery of the
PSHE curriculum in KS4. In the best practice, pupils are encouraged to evaluate
their own progress and to identify ways by which they can organise their work
and time more effectively. Self-evaluation and target setting by pupils in their
progress files are used well by some departments to enable pupils to raise their
standards of achievement. However, whole school initiatives such as “Pupil
Voice” and “Listening to Learners” are used inconsistently across the school.

The focus on developing the key skills in literacy, numeracy and ICT has had
some impact on raising pupils’ literacy standards. Further developments in
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improving pupils’ numeracy and ICT skills across the curriculum have been
identified as priorities by the school.

Pupils make good progress in their personal, social and moral skills. Their
development is encouraged by their involvement in the life and work of the
school and in their charitable activities for organisations such as Macmillan
Cancer Relief. They have forged close links with local community projects, for
instance in the work of a neighbouring special school.

Pupils are well aware of and show respect for the diversity of lifestyles, beliefs
and cultural influences in society. Very good quality assemblies enhance this
understanding. In many lessons, pupils are encouraged to identify and celebrate
the customs and traditions of other societies and cultures. They show maturity
and respect on these occasions. Opportunities for discussion during lessons
and whole school occasions provide evidence that pupils are well aware of the
importance of equality of opportunity within society. The school’s work-related
education programme, especially in KS3, makes good provision for ensuring
that pupils are made aware of the demands of the workplace and of community
life.

The behaviour of most pupils is very good, both in class and around the school.
There is, however, a minority of pupils who seek to disturb lessons. Most
teachers have good class management skills and control these pupils well.
However, occasionally the behaviour of these pupils becomes disruptive. The
school has good procedures for dealing with this unacceptable behaviour.
These measures effectively minimise disturbance of the learning of others.

It is acknowledged that instances of bullying can occur from time to time. Pupils
are confident that such occurrences are dealt with swiftly and effectively.

Overall attendance at school for Y7 to Y11 in the last year was just under 91%.
This exceeds the local authority averages, but is below the national average.
Attendance declines as pupils move up the school and absenteeism in KS4 is a
concern. It adversely affects achievement for a significant number of pupils.
Most absences are explained and are due to sickness, but unauthorised
absence is often high. Serious local health scares such as meningitis and,
recently, an outbreak of e-coli infection are partial explanations for this. Other
factors include an increasing amount of holidays taken in term time and
parentally condoned absence for trivial reasons. The school works hard to
encourage attendance and is well supported by an effective education welfare
officer (EWO).

Pupils’ punctuality to school and to lessons is generally good.

Sixth form

138.

The following table shows the standards that sixth form students achieved in the
subjects inspected.
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14 lessons % Grade 1 | % Grade 2 | % Grade 3 | % Grade 4 | % Grade 5

Sixth form 7 64 29 0 0

(For an explanation of the grades, please refer to the beginning of the report)

Students’ success in attaining agreed learning goals

139.

140.

141.

142.

143.

144,

145.

146.

147.

Although the sample is small, these figures exceed the national targets for 2007.

As described later in this report, standards achieved by students in the six
subjects inspected are predominantly good. This reflects the efforts put in by
teachers and students over recent times. When interviewed, students indicated
that there was a new impetus to achieve well within Y12 and Y13.

Standards in external examinations have not improved since the previous
inspection. The proportion of students achieving A level success at grades A to
C in 2 or more subjects has fallen from 67% in 1999 to 57% in 2004. This latter
figure is below national and local averages. The average points scored by
students in 2004 matches the 1999 figure of 18. In 1999, however, this score
was above both the UA and the national average. In 2004, it was below both
these corresponding figures.

It is worth noting, though, that results in a few subjects, most obviously in art and
English, indicate considerable progress from GCSE.

Students’ standards in communication are generally good. They usually listen
attentively and give reasonably extended answers to questions. Some are
confident and articulate when presenting arguments to their classmates.
Standards in reading and writing are good overall. Many students write
extended pieces that reflect the requirements of the subjects concerned.

As in KS3 and KS4, sixth form students demonstrate little bilingualism in Welsh
and English.

In the sixth form, the standards of students’ ICT skills have some good features.
Students use ICT to enhance the presentation of their work, to produce
presentations for classmates and for research on the Internet.

Students’ numerical skills are good. Numeracy is embedded in many aspects of
the curriculum and students use mathematical ‘tools’ advantageously in many
subjects.

The school has an open entry policy for those wishing to join the sixth form.
Around 33% of pupils remain in school after Y11. This figure is below the UA
average retention rate. Many pupils leave school to attend local colleges and/or
become involved in training schemes within employment. Once students embark
upon their studies in Y12, around 55% to 60% of them remain to complete their
studies in Y13. Of these, about three-quarters proceed directly to higher
education.
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Students’ progress in learning

148.

149.

150.

Most students make adequate progress during their time in the sixth form,
particularly during Y13. Generally, students are motivated to learn, but many will
admit that they do not give of their best all of the time. Most, however, are
mature and responsible young adults.

The school’s assessment procedures are better in the sixth form than in the rest
of the school. Students’ progress and attainment, along with other aspects, are
carefully and consistently monitored. Targets are highlighted and progress is
measured against them. These procedures are useful in helping students
achieve success.

In many, but not all, classes, students are encouraged to take the initiative for
their own learning. They usually respond positively, and are thus prepared well
for learning beyond school.

The development of students’ personal, social and learning skills

151.

152.

153.

154.

Students gain in maturity during their time in the sixth form. They are well
motivated to study independently, to research and to approach problems with
greater confidence.

Good links with helping younger pupils and engaging in joint activities with their
peers ensure that students make a very positive contribution to the school
community. They are good role models for younger pupils. They have well
developed personal and social skills, show respect for others and have a good
awareness of social and global issues.

Students are aware of the demands of the world of work and of higher and
further education. They undertake work experience and many are involved in
community projects. Many show appreciation of the opportunities made
available for them.

Attendance in the sixth form, during the term in which the inspection took place,

was good. This represents an improvement over last year and is the result of
better monitoring procedures.
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The quality of education and training

Key question 2: How effective are teaching, training and
assessment?

Grade 2:  Good features and no important shortcomings

155. The grade awarded by the inspection team agrees with the grade awarded by
the school in its self-evaluation summary.

KS3 and KS4

156. The following table shows the quality of teaching and assessment in the KS3
and KS4 lessons observed during the inspection:

96 lessons 7 7 7 7 %
Grade1 | Grade2 | Grade 3 Grade 4 Grade 5
KS3 20 50 21 9 0
KS4 9 50 41 0 0
Combined KS3/KS4 17 50 27 6 0

(For an explanation of the grades, please refer to the beginning of the report)

How well teaching and training meets learners’ needs and the curricular or
course requirements

157.

158.

159.

160.

161.

On the whole, the quality of teaching in the school is good. This statement is
made on the basis that most shortcomings in teaching are restricted to a small
number of teachers in a few subjects.

WAG'’s published targets for teaching in Wales for 2002 required that 95% of
lessons should be graded 3 or better, and that 50% should be graded 2 or
better. As the table indicates, the school far exceeded the target for grades 1
and 2, but just failed to reach the target for grade 3 or better.

It is noteworthy that 20% of KS3 lessons were awarded a grade 1.

The quality of teaching in five of the six subjects inspected was adjudged to
have good features with no important shortcomings overall. Of the six subjects,
teaching was recorded as best in English and art. In information technology,
good features outweighed shortcomings on the whole, but important
shortcomings were recorded.

Teachers are suitably well qualified to match the requirements of the school’s
curriculum. Most have good knowledge and understanding of the subjects they
teach, often kept up-to-date through appropriate continuing professional
development (CPD).
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162. The following list indicates some of the good and occasionally outstanding
features of teaching that are evident, to varying degrees, across the curriculum.

163.

Generally very good relationships between teachers and pupils, which help
promote an ethos of cooperation and create an atmosphere for learning in
the classroom.

Carefully planned and structured lessons that proceed with pace and
purpose, stimulate learning and offer appropriate degrees of challenge in
relation to pupils’ abilities.

Teachers and classroom learning assistants work together very well. The
co-operation between them provides pupils with valuable support to help
them make suitable progress.

A good range of supplementary learning materials that are used to extend
higher ability pupils or to support pupils with learning difficulties.

The use of detailed assessments and targets to help pupils know and
understand how they can improve.

Encouragement and support for pupils to become independent learners by
providing them with appropriate research tasks.

Teachers’ explanations of learning objectives at the beginning of lessons
and review of pupils’ learning in summary sessions.

Challenging questioning that probes pupils’ understanding and helps to
develop their thinking skills.

The sharing of good practice across the curriculum to improve consistency
in teaching standards.

The good use of displays of pupils’ work in classrooms and corridors to help
stimulate and motivate pupils.

Appropriate use of technical language, matched well to pupils’ ability to
understand such terms.

The support for all pupils to effectively ensure equality of opportunity and to
raise awareness of the diversity of life-styles, culture and beliefs.

Conversely, as the above figures indicate, there are shortcomings in teaching in
a small number of subjects. These shortcomings can usually be attributed to
insufficient/ineffective application or absence of the good features listed above.
Other deficiencies in teaching that occur occasionally are listed below.

Starting lessons late and thus failing to engage pupils in meaningful
activities that motivate them.

Ineffective management of pupils’ behaviour in class, resulting in disruptive
activities that hinder progress.

Using a limited range of teaching methods and thus failing to keep learners
actively involved.
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Pupils with SEN fare well in the school because of the good teaching they
generally receive. Most teachers are fully aware of their pupils’ learning needs
and prepare effectively to cater for them. Materials and lesson structures are
designed well with the intention of giving all pupils equal access to learning
opportunities.

Likewise, the most able pupils are usually catered for well. Teachers often
provide extension exercises and more challenging, thought-provoking tasks that
encourage these gifted pupils to excel. Teachers’ in-depth subject knowledge
and their ability to design exciting learning resources are used to good effect.

The rigour of assessment and its use in planning and improving learning

166.

167.

168.

169.

Procedures for assessing pupils’ achievements are being developed in line with
the SDP. Within most departments, teachers ensure that learners’ achievements
are recorded fairly, accurately and regularly. There is good practice in assessing
end of unit tests and common tasks. Assessment procedures are particularly
good in English, history and art. This good practice is insufficiently shared, so
that there is an inconsistent approach across and within departments,
particularly in day-to-day assessment of work.

At a whole school level there is regular testing of pupils. In KS3, good use is
made of information supplied by primary schools, national tests and school
based tests to aid grouping, to ensure the continuity of support and to inform all
teachers of the capabilities of each pupil. Predictions are made for the
attainment of each pupil at the end of KS3. Teachers monitor progress and form
tutors are appropriately involved in supporting pupils to attain their potential. The
school is currently refining and developing the use of data in KS3 to ensure
common usage in all subjects. In KS4, the information given to teachers is less
reliable so that departments predict grades based on their own assessments.
Most departments use their own information to produce and monitor
underperformance. The deputy headteacher, the head of the upper school and
form tutors also mentor pupils who are underachieving.

There is good whole school analysis of examination results and departmental as
well as whole school targets are set. Assessment procedures meet statutory
requirements for the assessment and reporting of National Curriculum
achievements and requirements of examination boards are fully met.

Teachers regularly mark work and in most departments observed there is good
oral feedback to pupils. At the end of units of work, written comments are often
helpful. In English, day-to-day assessment comments are full and constructive
but in most instances of day-to-day assessment there is insufficient rigour in
marking. Written comments often fail to indicate pupils’ strengths, weaknesses
and how they might improve. In KS3, targets are set periodically in core and
foundation subjects. This is a new initiative that aims to ensure continuity of
practice but there is often no link between this practice and day-to-day
assessment. Pupils in KS3 do not always know what they need to do to improve.
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170. In some departments such as English, science and art, pupils are involved in
assessing their own work. This good practice is not evident in all areas of the
curriculum. Records of pupils’ performances are kept in Pupil Profiles, which
build up a useful record of achievement in both key stages.

171. The school issues two reports for pupils and parents each year. Interim reports
provide useful information, but the style and content of full reports varies
between key stages. They are inconsistently focused and detailed. In KS3, no
targets for improvement are set but improvement strategies are included in full
reports for pupils in KS4. HOYs contact parents if there is a cause for concern.
Parents of pupils with statements of SEN are fully involved in the process of
review.

Sixth form

172. The following table shows the quality of teaching and assessment in the sixth
form lessons observed during the inspection:

18 lessons % Grade1 | % Grade 2 | % Grade 3 | % Grade 4 | % Grade 5

Sixth form 28 55 17 0 0

(For an explanation of the grades, please refer to the beginning of the report)

How well teaching and training meets learners’ needs and the curricular or
course requirements

173. The quality of the teaching was adjudged to be best overall in the sixth form,
with 83% of lessons awarded grade 1 or 2.

174. The good features described above for KS3 and KS4 are also present in most
sixth form lessons. There are very few shortcomings.

175. Additionally, there are a few outstanding features. These include:

e exceptionally detailed and effective planning of lessons;

e outstandingly effective questioning that develops students as independent
thinkers;

e high quality diagnostic comments in marking students’ work that ensure
appropriate progress is made;

e a ‘passion’ for the subject taught that enthuses students most effectively.

176. In almost every lesson, students are encouraged to become independent
learners through research and other open-ended tasks. In this manner, they are
prepared well for learning beyond the school, in other environments such as
further and/or higher education establishments.
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The rigour of assessment and its use in planning and improving learning

177.

178.

179.

Students’ work is rigorously marked in five of the six subjects inspected.
Teachers identify strengths and weaknesses and indicate how improvements
may be made. Students are aware of the criteria for success and requirements
of examination boards.

Students are also aware of the minimum target grades that they are expected to
achieve. Teachers and heads of departments regularly monitor their progress,
and detailed records are kept. The deputy headteacher and assistant head of
the sixth form currently assist in the mentoring of students but are insufficiently
involved in the monitoring process.

Parents receive interim and full reports on progress. The full reports contain

detailed information on standards achieved and usually give clear indications of
how improvements may be made.
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Key question 3: How well do the learning experiences meet the

needs and interests of learners and the wider
community?

Grade 3:  Good features outweigh shortcomings

180.

The grade awarded by the inspection team agrees with the grade awarded by
the school in its self-evaluation summary.

The extent to which learning experiences meet learners’ needs and interests

181.

182.

183.

184.

185.

186.

187.

The curriculum overall meets the needs of most pupils and generally reflects the
aims set out for pupils of statutory school age in the Education Act 1996.

The curriculum is accessible for all pupils including those with SEN. Pupils have
opportunities to gain an appropriate range of GCSE, BTEC and entry-level
qualifications. Access to the sixth form is open to all students and they have
opportunities to gain qualifications at A level, AS level and in vocational courses.

The curriculum is mostly broad and balanced in each key stage. With the
exception of information technology in KS3, it provides effective continuity and
progression between years and key stages. In the sixth form, the provision is
greatly enhanced through a consortium arrangement.

The curriculum in KS3 meets the requirements of the NC and religious
education. However, the time allocated for the teaching of information
technology, whilst limited, is not used sufficiently well to successfully develop
this important key skill. Recently introduced groupings of pupils in Y7 are
proving successful in helping to raise standards.

Pupils in KS4 continue to study the statutory core subjects in addition to a good
range of optional subjects. A small number of vocational subjects are included in
the programme. For most pupils, there is insufficient time available for them to
cover the locally agreed syllabus in religious education. Neither is there
sufficient time for them to study the framework recommended by ACCAC for
personal, social and health education and work-related education. This is an
important shortcoming.

The school has been successful in gaining the Basic Skills Quality Mark. The
planning for the development of the main key skills across the curriculum,
however, is a shortcoming. At present there are no school policies for such
initiatives. In the sixth form, the development of key skills has a higher profile,
and students successfully submit portfolios for a variety of awards.

Many pupils’ learning experiences are enriched through the extra-curricular

activities offered by the school. The many visits to theatres, galleries, fieldwork
centres, and trips abroad provide valuable curricular and social opportunities.
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The school is successful in promoting pupils’ spiritual, moral, social and cultural
development. Assemblies make a significant contribution to all these aspects of
pupils’ development.

Pupils’ spiritual development is good. In a considerable number of subjects and
in collective worship, pupils are offered opportunities to reflect upon their own
experiences and to compare them with those of others. They are encouraged to
develop a sense of curiosity about the spiritual and moral dimensions of life. In
tutor periods, pupils are given opportunities to discuss and reflect on the
school’'s ‘Thought for the Week’. However, the quality of such experiences
varies between groups.

The school’s positive discipline code provides pupils with a clear moral basis for
behaviour. The rules and rewards of the system are well understood and valued
by the vast majority of pupils. The moral development of pupils is strongly
promoted throughout the school in most areas of the curriculum. On the whole,
pupils respond well by showing respect for each other, for adults and for their
environment. They are keen to organise and support events to raise money for
local and national charities.

A strong sense of community pervades the school. Pupils are generally co-
operative and work well together during lessons. A wide range of shared
experiences, in particular, the warm relationships between most pupils and
teachers, effectively foster pupils’ social development. The school council
enables pupils to participate actively in activities that benefit the school.

Pupils’ cultural development is well targeted in many aspects of the curriculum
and in extra-curricular activities. In a good number of subjects, pupils are
encouraged to develop an understanding and a respect for cultures and values
that are different from their own.

The school’s links with parents, schools and other partners positively enrich
learning.

The information provided by the school, backed up by newsletters and reports
provides a sound basis for parents to help guide their children through school.
Parents’ views are canvassed by survey and these together with parents’
evenings give good opportunities to influence school procedures.

Close links with various sections of the community give support for PSHE and
for the course in citizenship. Other enterprises provide very useful mentors
across the key stages. The community enjoys school events, and local charities
benefit from pupils’ fundraising activities.

Particularly good associations with primary schools ensure easy transition to
KS3. Useful partnerships with other secondary schools and local colleges
ensure that older pupils can select appropriate educational options as they leave
KS4.
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The extent to which learning experiences respond to the needs of employers
and the wider community

197.

198.

199.

200.

201.

202.

203.

204.

Pupils in KS3 gain a good understanding of the world of work within the PSHE
programme. This is well supported by a range of activities such as an Industry
Day, Technical Challenges and a visiting Careers Road Show. Work-related
education in KS4 benefits from Careers Wales advisers providing personal
interviews and guidance, and outside mentors giving mock interviews. All Y11
pupils undertake a useful one-week work experience. A similar, but voluntary
opportunity, for which there is a reasonable uptake, is offered to Y12 students.
However, the limited teaching time in KS4 constrains the extent of coverage and
support for work-related education.

The school meets the requirement that all pupils at KS4 follow a course of study
in Welsh. However, the insufficient teaching time does not allow for high
bilingual achievement. The school does not have a policy for bilingualism, but
there are examples of bilingual signs and displays around the school. There is
neither a school eisteddfod nor are there opportunities for pupils to attend the
Urdd camps at Llangrannog or Glan Llyn.

Y Cwricwlwm Cymreig is embedded into the schemes of work of over half the
departments. An audit has been carried out, but the school does not have a
policy to promote the development of Y Cwricwlwm Cymreig across all subjects.

The school is successful in enabling pupils of all abilities equality of access to a
range of experiences in the curriculum. The ‘Project 180’ programme developed
for a small number of pupils from Y9 onwards, helps to motivate pupils at risk of
disaffection.

The school has developed an appropriate policy statement in respect of
sustainable development and global citizenship. The theme is promoted through
a small number of subjects in the curriculum and more strongly in the citizenship
lessons in the sixth form. A paper and can re-cycling project promotes further
awareness.

There is a wide range of useful supporting links with local employers. These
have been developed through a good and fruitful partnership with both Careers
Wales and the EBP. Thus the school is well aware of, and takes account of,
employers’ needs.

Entrepreneurial and similar skills are developed well throughout the school.
There are constructive enterprise activities in KS3, sensibly linked to aspects of
PSHE and work-related education. These are developed further in KS4 by the
‘Dynamo Programme’ and enterprise days. In the sixth form, a number of
enterprise schemes are offered and students readily participate in these.

The school is generally successful in ensuring that most pupils acquire the

appropriate knowledge, understanding, skills and attitudes to make good
progress. Through experiences in a number of subjects, a good number of
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pupils are developing as independent learners. This is a good feature in the
sixth form.

In KS3 and the sixth form, the breadth and quality of most of the curriculum,
extra-curricular opportunities and work-related education ensures that the
learning experiences reflect national priorities. In KS4, there are some
shortcomings in the curriculum for laying the foundation for lifelong learning.
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Key question 4: How well are learners cared for, guided and

supported?

Grade 2:  Good features and no important shortcomings

206.

The grade awarded by the inspection team agrees with the grade awarded by
the school in its self-evaluation summary.

The quality of care, support and guidance for learners

207.

208.

209.

210.

211.

212.

213.

214.

Overall, high quality support and guidance are provided for pupils throughout
the school. The well co-ordinated team of year tutors play a key role in ensuring
the support of pupils. Their vigilance and hard work make a significant
contribution to maintaining the engagement of pupils in learning.

Most members of staff have a good knowledge of their pupils and, when
needed, ensure appropriate support is provided promptly. Effective use is made
of the support services available to the school.

The school has taken to ensure pupils are prepared and supported for transfer
during their last year in primary school and in the first few months in the school.
These transfer and induction arrangements are generally successful and pupils
feel safe and secure in their first few weeks in the school. Curricular links with
primary schools, however, are underdeveloped.

Pupils receive effective careers education and guidance from teachers, Careers
Wales and the EBP. The school take into account the views of employers and
these views influence the advice given to pupils. Pupils receive good assistance
when making choices for their KS4 option subjects.

Less attention is given to the induction of sixth form pupils and some are
insufficiently prepared for the demands of their courses.

There is good quality personal support and guidance for pupils by form tutors
and year tutors, which effectively supplement the PSHE programme.

Expectations of behaviour are made clear to pupils. The recently re-launched
positive discipline system is highly effective in lessons where it is implemented
properly. However, there is a lack of consistency of its use across the school,
which undermines its effectiveness.

The system for monitoring attendance and punctuality is good. Form tutors
effectively reinforce the importance of good attendance and pupils achieving
100% attendance for the previous week are congratulated. Monitoring of
bullying is generally effective.
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There are appropriate and well co-ordinated procedures for child protection and
the school works in close partnership with other agencies to ensure pupils’
welfare.

The school takes health and safety issues and risk assessments seriously and
procedures are appropriate. The few hazards identified during the inspection
were drawn to the attention of the headteacher.

The quality of provision for additional learning needs

217.

218.

219.

220.

221.

222.

223.

224.

There is good provision for pupils with additional learning needs and it is well co-
ordinated by the SENCO.

The SENCO is the only SEN specialist in the school and she plays a key role in
identifying, assessing and teaching pupils with SEN. She also provides support
for staff, helping them to develop their expertise.

The school successfully identifies pupils with SEN. The SENCO liaises with
feeder primary schools and pupils with the greatest needs are put into smaller
classes to ensure greater individual attention. Other pupils are appropriately
identified by staff and referred for diagnostic assessment by the SENCO.

Pupils in the SEN classes make good progress and most leave the school with
GCSEs. They are mostly taught well by subject specialists and are socially well
integrated into the rest of the school, which is an improvement since the last
inspection.

In addition to these SEN classes, selected pupils benefit from following
interactive computerised learning programmes in English and mathematics.
There is a lack of effective provision for a few pupils with specific literacy
difficulties. Some teachers lack the awareness and expertise needed to adapt
their lessons and there is no specialised tuition.

Individual educational plans (IEPs) for pupils with the greatest needs comply
with the requirements of the last inspection. Each pupil has a separate IEP
provided by each teacher. This system, whilst ensuring appropriate application
to each subject, leads to duplication and unnecessary paperwork. Targets and
strategies are insufficiently documented for pupils with milder difficulties.

Less engaged pupils and those with behavioural difficulties actively participate in
“Project 180” from Y9 and more fully in Y10 & Y11. The project effectively
combines basic skills education and option courses with off-site vocational and
community activities. The project has had outstanding success in motivating
pupils. Attendance is good, as are learning outcomes.

Learning support assistants (LSAs) provide excellent support for pupils with
SEN within classes and for small groups of pupils. They improve the quality of
teaching and provide continuity and support to pupils, helping them to remain
engaged in learning and to make progress.
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The quality of provision for equal opportunities

225.

226.

227.

228.

229.

The school takes great care and is very successful in ensuring that the few
pupils attending the school from ethnic minority groups are happy and well
integrated.

Good race relations are effectively promoted in religious education and PSHE
lessons, and in assemblies. The school has an appropriate race equality policy
and monitors and records any racist incidents.

Pupils are encouraged to respect each other and they learn about and discuss
equality and human rights issues.

When pupils experience difficulties in school or outside school hours, they are
sensitively and effectively supported. The very good links with external agencies
enhance the quality of support provided.

There are currently no pupils with significant physical disabilities within the
school. There are many areas of the school that would be inaccessible for
wheelchair users. The few pupils with sensory disabilities are supported well
and are able to access the curriculum appropriately. The school has plans for
developing all aspects of access for disabled pupils.
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Leadership and management

Key question 5: How effective are leadership and strategic

management?

Grade 3:  Good features outweigh shortcomings.

230.

The grade awarded by the inspection team agrees with the grade awarded by
the school in its self-evaluation summary.

How well leaders and managers provide clear direction and promote high
standards

231.

232.

233.

234.

235.

236.

Within the school’s prospectus it is written that, “the school aims to help all
pupils to realise their potential and become caring members of the community
with a sound basis for further development: academic, social and sporting, when
they leave us”. It is also the school’s hope that all concerned with the school
should have the intention of “building an excellent school together” through
achieving success.

As indicated in other areas of this report, in many respects the school is doing
well in moving towards achieving these aims. There is, however, room for
improvement.

The headteacher believes strongly that these aims can be achieved fully and he
provides strong and enthusiastic leadership, clear vision, and a sense of
purpose and direction. Since his appointment he has acquired a secure
knowledge of the school and a clear understanding of its strengths and areas for
development. Sixth form students commented very positively about his influence
on the school.

Other members of the SMT support the headteacher well and their strengths are
used to best effect within the current organisational structures. The existing
management roles of some SMT members are, however, too heavily pastoral
and insufficiently strategic with respect to whole school leadership and
management. The appointment of SMT members as ‘critical friends’ to
departments is a good feature of the school’s self-evaluation procedures.

The headteacher has been successful in encouraging most members of staff to
share his vision and hopes for the school, but as yet not all are fully ‘on board’.
There is a clear sense of purpose, shared by many within the establishment, but
this does not permeate throughout the whole structure. Current debate and
consultation about the review of secondary and post-16 education in the area
has had an unsettling influence on some members of staff.

The school has appropriate policies for promoting equal opportunities. These

policies have been developed in consultation with teachers, other members of
staff and the governing body. In most areas, the policies are effective, but
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curricular constraints in KS4, for example, or unsatisfactory teaching, restrict
access to learning for some pupils.

All members of staff have sufficient opportunities to influence the future direction
of the school. The SDP provides a clear framework for improving the school.
The content of the plan is achieved through widespread consultation. It sets
challenging yet realistic targets. It rightly focuses upon raising standards, and
improving teaching and learning as main priorities for future success. Most, but
not all, departmental development plans (DDPs), reflecting the priorities of SDP,
are effective in setting targets for departments and pupils. Currently though,
some targets are insufficiently refined in terms of numerical data to monitor and
measure progress.

The school has some good arrangements for improving the performance of
individuals and departments. These include: a clear, logical programme of
events; rigorous reviews with ‘critical friends’ and the headteacher; focused
departmental reviews; listening to the school council. Although very successful
in some areas, these arrangements are not implemented consistently
throughout the school and this diminishes their effectiveness overall.

The above activities, when operated well, also subscribe to effective staff
appraisal and review, and thus to improving provision overall.

The school takes due regard of national priorities for improvement and includes
them appropriately in the SDP and DDPs. Many of these priorities are already
having beneficial effects in the school. Links with partner primary schools are at
least good, ensuring effective transition for pupils.

Statutory requirements for teaching Welsh are satisfied. The use of the
language in other lessons and incidentally throughout the school is
underdeveloped. Bilingualism is not actively promoted overall.

Of the six subjects inspected in depth, the leadership and management of four
of them were adjudged to be at least good with no important shortcomings.
Additionally, in art, all features were deemed to be good with outstanding
features.

The school works well in partnership with three neighbouring secondary schools
and the local college in the Cynon Valley 16+ Consortium to enhance the
provision for sixth form students. The good relationships with the local college
also benefit younger pupils. They attend the college for a few courses that
cannot be provided in school.

The sixth form is a valuable and integral part of the school. The good features of
leadership and management as a whole are particularly evident in this section of
the organisation. Generally high expectations, good monitoring of progress,
teamwork and a commitment to do well are strong features of learning in Y12
and Y13.
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How well governors meet their responsibilities

245,

246.

247.

248.

Governors are actively involved in all aspects of planning, monitoring and
evaluation of school performance. They have a thorough understanding of their
school and their roles in its management. Their valuable input to strategic
management is generally well informed and properly focused.

Governors are well informed by reports from the headteacher and the SMT.
They monitor and steer performance in respect of the agreed SDP and progress
towards its targets. Effective and appropriate decisions are made that enable
the school to move forward. The governors hold themselves accountable for the
effectiveness, appropriateness for purpose and value for money of all school
policies, procedures and practices.

The governing body gives a good sense of identity and direction for the school
and sets these out clearly in the prospectus and the annual report to parents.

The governors make every effort to ensure that the school satisfies legal and
regulatory requirements.
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Key question 6: How well do leaders and managers evaluate and

improve quality and standards?

Grade 3:  Good features outweigh shortcomings.

249.

The grade awarded by the inspection team agrees with the grade awarded by
the school in its self-evaluation summary.

How effectively the school’s performance is monitored and evaluated

250.

251.

252.

253.

254,

255.

The school’s self-evaluation report addresses the seven key questions of the
common inspection framework openly and honestly. The school has provided an
overall judgement, listed good features and areas for development, and grades
for each key question. The inspection team’s findings correspond very closely
with those of the self-evaluation report.

Since 2004, a cycle of whole school self-evaluation and review processes has
been defined and implemented. Performance management processes are an
integral part of this programme. Departmental meetings focus upon review and
self-evaluation as a matter of custom and practice, but there is considerable
variation in the effectiveness of these meetings. A rigorous focused
departmental review system was integrated into the self-evaluation cycle during
2005.

There is a well-established system of support and monitoring provided by
members of the SMT as “critical friends”. Departmental performance targets
are set through liaison with the SMT link member. This is an effective system
overall, but it does not necessarily raise standards in all areas. Responses to
‘criticism’ and advice vary across the school.

Departmental performance is measured against a wide range of data including
those provided by Fischer Family Trust (FFT), A Level Information Service
(ALIS) and the UA. National statistics are also used as benchmarks. Some
departments make very effective use of such information in evaluating progress
and setting targets. Others are not so rigorous in their approaches. A more
rigorous and effective use of data and statistical information is developing, but
currently it is underdeveloped overall.

As introduced in autumn 2004, strategies for improvement are discussed at the
annual departmental review meeting between heads of department and the
headteacher.

Lesson observations form a major part of the self-evaluation programme. A
lesson observation proforma for use throughout the school was developed
through consultation during 2004/05. Specific criteria relating to successful
teaching and learning strategies are identified on the document. This is proving
to be a powerful tool in raising standards in teaching and learning.
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The curriculum and quality assurance committee of the governing body
effectively evaluates the school’s performance against targets and comparative
data. Priorities for improvement help inform the headteacher’s performance
management objectives.

Consultation processes have been established recently and are developing
further. The importance of “pupil voice” and “listening to learners” is recognised,
but not yet fully effective across the school. Findings from surveys of pupils and
parents, and questionnaires, are relayed to staff and governors. Actions taken in
response to these data vary considerably.

In Summer 2005, all departments carried out a self-evaluation exercise and
produced concise departmental review reports based upon the Estyn inspection
framework and the 7 key questions. There was variation in the quality and rigour
of these, but overall they were good measures of each area’s accomplishments.

The effectiveness of planning for improvement

259.

260.

261.

262.

263.

Following the above procedures, departmental and whole school development
plans are constructed in tandem. These plans set out the strategic direction the
school is to take over a three-year period. Targets within the plan are
challenging yet realistic and are intended to bring about improvements.
Budgetary constraints restrict some developments, but the school makes every
effort to fund such activities as are necessary to achieve its developmental
targets.

Progress towards the targets in this document is carefully monitored throughout
the year. Additionally, specific evidence of progress is contained within minutes
of school and governors’ meetings, staff development records, handbook
materials, self-evaluation documentation, performance management records
and the SDP 2004-07 ongoing evaluation comments.

Staff development activities naturally feature large in these plans and great care
is taken to ensure that funding is apportioned to these and other items to obtain
best value. These activities are reported upon in order to ensure that information
is relayed and acted upon as appropriate. They are also evaluated in terms of
impact upon teaching, classroom routines and pupils’ progress. This is good
practice. There is, however, inconsistency in the thoroughness of these
evaluations.

Not all actions taken result in the desired measurable improvements. This can
be seen in the shortcomings evident in some areas of provision, as reported
previously, and later, in this document.

The progress made by the school in addressing the key issues for action from
the previous report has good features that outweigh the shortcomings. The
standards achieved by pupils of below average ability have improved somewhat,
but they are still a cause for concern. The school recognises this and has
addressed the problem in the current SDP. The provision made for pupils with
SEN has improved considerably. This is at least good progress. There has been
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very little improvement in the provision and co-ordination of ICT across the
curriculum, especially in terms of standards achieved. There have been
improvements in the curricular provision, but as indicated elsewhere in this
report, there are still shortcomings that need to be tackled. Attendance in Y11
continues to be a cause for concern, despite the school’s strenuous efforts to
improve the situation.
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Key question 7: How efficient are leaders and managers in using

resources?

Grade 2:  Good features and no important shortcomings.

264.

The grade awarded by the inspection team agrees with the grade awarded by
the school in its self-evaluation summary.

The adequacy, suitability and use made of staffing, learning resources and
accommodation

265.

266.

267.

268.

269.

270.

271.

272.

Overall, staffing is just adequate for a school of this size, with a high contact
ratio of 86.2%. The majority of members of the teaching staff are appropriately
well qualified. There is a balance between experienced teachers and those new
to the profession. Unqualified members of staff teach a very small proportion of
lessons (an LSA in geography and a technician in ICT). The school’'s staffing
arrangements meet the academic and pastoral needs of the curricula in KS3,
KS4 and satisfy the school’s responsibilities within the sixth form consortium.

The range of non-teaching staff enables the school to run effectively and
smoothly. The office manager and her staff ensure that the office, reception and
reprographics areas run efficiently. The site manager and caretaker contribute
effectively to the daily routines of the school and keep the school grounds free
from litter. They are responsible for site maintenance. The support of
technicians is effective throughout the school in design and technology, science
and information technology.

There are six classroom support assistants. They give good support to a
number of pupils with learning, behavioural and physical difficulties in KS3 and
KS4. These assistants work effectively with teachers.

The professional development of staff is effective. It is designed to respond to
whole school needs, the SDP, the needs of departments and individuals.
Courses attended are evaluated and the implementation of the knowledge
gained is monitored. The finance available for staff training is a limiting factor.

The support programmes for newly qualified teachers and for initial teacher
training students are thorough.

The headteacher is making good progress in implementing the school’s strategy
for restructure and the workload agreement.

The quality and quantity of textbooks and equipment is adequate for all subjects
across the curricula in KS3 and KS4. This is a good feature of the school.

Since the last inspection, the introduction of new ICT equipment has improved

facilities for pupils. Networking is limited to the computer rooms, the library and
the geography room. This restricts access to the Internet and other licensed
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software in classrooms. On the infrequent occasions when the computer rooms
are not in use, they can be booked and used by other subject areas.

The resource area includes a basic skills room that has a bank of 5 computers
and a library. It provides useful but limited facilities for pupils. The basic skills
room is used effectively by LSAs to support pupils with learning difficulties. The
library is small for a school of this size, but is a useful facility. The librarian has
modernised the stock of both fiction and reference books. Pupils make good use
of the resource area at break times, lunch times and after school for
independent research and learning.

For the sixth form, the quality and quantity of textbooks and equipment is
sufficient for most subjects.

Sixth form students use the library and, when available, the basic skills room as
self-study areas and for research.

Resources out of school are used well to enrich the curriculum. For some
physical education lessons, pupils use the local sports centre and for food
technology, the college opposite. Also included are visits to museums, galleries,
theatres, and field trips. A range of visiting speakers enhances pupils’ and
students’ learning experiences.

There is sufficient accommodation for the number of pupils currently on roll.
Overall, the academic and pastoral needs of the curriculum are met. The two
main blocks are designated for the lower and upper schools. As a result, not all
subject areas benefit from suites of rooms in close proximity. This reduces the
effectiveness of shared resources. It creates particular problems within science.
There are a number of classrooms that are small and cannot comfortably
accommodate larger classes. This particularly applies in art and ICT.

The standard of decoration of rooms throughout the school varies. Parts of the
outside of the older main building are dilapidated and need attention.

The school is clean and well maintained by the cleaning staff and caretaker.

The quality of displays of pupils’ work and subject materials in classrooms and
on display boards in corridors is variable. A majority of displays are bright and
colourful and provide a stimulating learning environment. Other areas are drab,
less attractive and are not stimulating.

The facilities for the teaching of physical education on site are inadequate. At
present, the school has to use the local sports centre. In the near future, the
school should have its own facility financed by the UA, ‘Sportslot’ and the
school. At the moment, the changing facilities are too small for the numbers of
pupils timetabled for the gymnasium and for games at the same time. This
causes difficulties when teams visit the school to play games.

Accommodation for the number of students in the sixth form is adequate. As
mentioned above, the library and the basic skills room are used as sixth form
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study areas, but they are less than adequate. There is also a small sixth form
common room.

How efficiently resources are managed to achieve value for money

283.

284.

285.

286.

287.

288.

Following its recent monetary difficulties, reductions in teaching staff and the
historical anomalies in responsibility allowances, the financial management of
the school is now on a sound basis. With the agreement of the UA, a deficit
budget was set. Now, the headteacher and the governing body’s sub-committee
for finance effectively manage the available budget.

As a result, with a high contact ratio of 86.2%, deployment of staff makes good
use of their time, expertise and experience. However, the use of unqualified staff
has been enforced for a very small percentage of lessons. Staff training and
development are being used to benefit the school.

The capitation for the school is sufficient. Its allocation for departments is now
open and based on an agreed formula. Heads of department can bid for extra
funds to promote initiatives and projects. The finance officer provides heads of
department with immediate breakdowns and current balances, and they monitor
their spending effectively.

Financial decisions are well focused on the present monetary situation,
curricular needs and the educational priorities identified in the school
development plan. The school pursues effectively all grants that are available
and uses them to good effect. This is now an effective feature of the work of the
school. In the circumstances, the school now achieves good value for money.

The office manager is responsible for the day-to-day running of the finances.
The school uses its own chequebook and bank arrangements. The finance sub-
committee meets regularly and it receives detailed up-to-date reports from the
headteacher.

The minor recommendations in the most recent auditors’ report have been
addressed.
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Standards achieved in subjects and areas of learning

English

Key Stage 3 Grade: 2  Good features and no important shortcomings
Key Stage 4 Grade: 2  Good features and no important shortcomings
Sixth Form Grade: 1 Good with outstanding features

Good features

KS3 and KS4

289.

290.

201.

292.

Pupils listen attentively to the teacher and to one another. Most respond rapidly
to instructions and pose questions to clarify understanding. In class discussions,
they respond willingly and confidently to questions. They put forward a point of
view and refer to texts to support opinion. They recall previous learning and
demonstrate a good understanding of their work. For example, Y8 pupils with
SEN know and understand the features of myths and legends.

They collaborate well in pairs and small groups for a range of purposes,
including the analysis of previously unseen texts and to share ideas. There is a
good use of technical vocabulary such as metaphor, connotation, symbolism
and onomatopoeia.

Most pupils read aloud with accuracy and fluency. Those with reading difficulties
are well supported and good progress is made. There is good knowledge and
understanding of a range of literary and non-literary texts. Most pupils have a
good understanding of what is read including that which is inferred. They
interpret poetic language and understand the effects of language devices used
by writers such as persuasive techniques.

Pupils engage in an appropriate range of writing. They understand the language
requirements of different audiences, purposes and forms. They understand that
planning and drafting improve writing. Most pupils respond to the diagnostic
comments written by teachers and assess their own work against known
criteria. Able pupils produce extended writing with effective structure and
appropriate use of quotations when required. They use a mature vocabulary and
style. There is good control of technical skills.

Shortcomings

KS3 and KS4

293.

294,

295.

For a few pupils, the standards of writing are affected by poor attendance.

A small number of pupils of middle ability do not redraft with rigour so that
writing lacks depth and detail and errors of punctuation and spelling persist.

In a small number of lessons involving pupils of middle ability, there is an
undercurrent of talking which slows the pace of learning.
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Sixth form
Good and outstanding features

296. Students listen intently to the teacher and to one another. Good relationships
encourage them to co-operate well and to share ideas. They take part in class
discussion, demonstrating a clear understanding of characters, plots and
themes as well as the social, cultural and historical backgrounds of set texts.

297. They demonstrate outstanding skills of interpretation. They use, recognise and
appreciate linguistic and literary techniques used by writers. There s
exceptionally good understanding of structural devices in writing such as the
role of the narrator. There is outstandingly confident use of technical terms and
students engage effectively in research.

298. By the end of the course, students produce well-crafted writing. They use
mature expression, style and vocabulary. Appropriate quotations are used to
support opinion. There is outstanding quality in students’ creative writing.

299. There is good understanding of examination requirements and assessment
criteria.

Welsh

Key Stage 3 Grade: 3  Good features outweigh shortcomings

Key Stage 4 Grade: 3  Good features outweigh shortcomings

Sixth Form Grade: 2  Good features and no important shortcomings
Good features

KS3
300. Pupils have a positive attitude to learning Welsh.

301. Pupils listen and respond well to recorded items and short, spoken sentences.

302. They listen well to each other during group and paired work and are able to
answer questions on familiar topics.

303. They speak well and pronounce words clearly and correctly when reading aloud.

304. Pupils are able to transfer information gained during speaking activities to their
written work.

305. Many pupils produce accurate written work and the more able can write
extended passages, where they show a sound grasp of grammar and spelling.
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306. Pupils in a Y8 class of pupils with SEN show high levels of participation and
make good progress.

KS4
307. Pupils have a positive attitude to learning Welsh.

308. Pupils can speak and listen in a wide variety of situations. They can write
extended passages based on familiar topics and can use a range of previously
learnt sentence patterns.

309. They respond well by completing oral and written tasks in a meaningful way.

310. Pupils work well in groups to complete writing tasks, they show an ability to stay
on task and speak with much fluency.

311. Pupils in this key stage possess a wide knowledge of Wales and its culture, and
are able to use this knowledge in their work.

Shortcomings
KS3
312. Some pupils in the lower years of the key stage are not sufficiently on task to

realise their potential.

313. Some pupils depend on the written text as an aid when responding orally to
simple questions.

314. A small number of pupils do not give extended oral responses and tend not to
listen or follow items of a more demanding nature.

KS4
315. Due to the reduction of contact time, pupils depend too heavily on vocabulary
and sentence patterns learned in KS3.

316. A small number of pupils do not provide extended oral responses and tend not
to listen or follow items of a more demanding nature.

Sixth form
Good features
317. Students can answer questions confidently using extended language patterns.

318. Y13 students are able to discuss texts and use their knowledge of social trends
to enhance their written responses.

319. Students have a wide knowledge of Welsh culture.
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320. Writing standards are very good and students produce extended creative texts
to respond to specific areas of the A level course.

Shortcomings

321. No important shortcomings were noted.

Science

Key Stage 3 Grade: 2  Good features and no important shortcomings
Key Stage 4 Grade: 2 Good features and no important shortcomings
Sixth Form Grade: 2  Good features and no important shortcomings

Good features

KS3
322. Most pupils have a sound knowledge and an understanding of a wide range of
aspects of the NC, at levels appropriate to their stage of development.

323. Most pupils recall key concepts well in many areas of study. They are able to
apply them to a range of problems and applications in familiar and unfamiliar
situations.

324. Many pupils have a good understanding of the link between scientific principles
and applications associated with health issues and the environment.

325. Most pupils use scientific terms accurately in many problem-solving activities,
responses to questions and in reporting on practical activities.

326. Most pupils develop good practical skills and demonstrate responsible attitudes
to safety.

327. Many pupils produce investigational work of a good standard. They can plan an
enquiry, make systematic measurements and communicate their findings in
graphs and make simple reasoned conclusions.

328. Pupils with SEN make good progress relative to their ability.

KS4

329. Many pupils have a secure understanding of the more complex principles
developed in this key stage. These principles apply to life processes and living
things, materials and their properties, and physical properties.

330. They have a good recall of previous work and can apply their knowledge to a
range of problems both familiar and unfamiliar.

331. Most pupils develop a good awareness and understanding of issues related to
the environment, health, the economy and aspects of sustainable development.
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332. Many pupils complete investigational work to a good standard overall.

333. More able, and some average ability, pupils apply their scientific knowledge and
understanding well in the planning process, include preliminary work and make
systematic observations and measurements.

334. They are able to communicate their understanding of scientific concepts using
graphs. They assess the validity of their findings and understand how errors
occur in experimental work, and how they can be reduced.

Shortcomings
KS3
335. A number of pupils of average and lower ability have a less secure recall of

aspects of the NC in current and previous work.

336. They have some difficulty in applying some principles to questions and situations
that require more extended responses.

KS4
337. A number of pupils’ progress is hindered by irregular attendance and incomplete
work.

338. Some average and lower ability pupils do not have a secure recall of previous
work, and have difficulty in applying certain basic principles to tasks.

Sixth form
Good features

339. Most students in biology, chemistry and physics make good progress in the
respective programmes of study.

340. Most students have a good recall and understanding of key concepts and
principles.

341. They are able to apply their theoretical knowledge and understanding to a wide
range of problems linked to the more complex principles studied.

342. In practical work observed, students achieve good standards overall.
343. Most students are able to apply their theoretical understanding to explain
outcomes in practical work and confirm hypotheses considered in theory

lessons.

344. Many students demonstrate confidence when asked to explain their answers to
problems, analyse results and evaluate their findings.
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Shortcomings

345. A small number of students have a less secure knowledge and understanding of
some of the topics covered.

346. They have difficulty applying some of the more complex principles to tasks and
practical applications.

Information technology

Key Stage 3 Grade: 4 Some good features, but shortcomings in important areas
Key Stage 4 Grade: 4 Some good features, but shortcomings in important areas
Sixth Form Grade: 3 Good features outweigh shortcomings

Good features

KS3
347. Most pupils have satisfactory, and often good, practical computing skills and can
log onto the network, load software, retrieve and save files competently.

348. Just under a half of pupils use the formatting facilities of the software effectively
and confidently. The more able can use some of the more complex formatting
facilities well to communicate and present information.

349. Most of the able pupils can use the Internet competently for research work. They
can select and use information efficiently in their projects.

KS4

350. The most able pupils show good basic practical computing skills. They can
select and use appropriate software and use the formatting facilities well to
complete tasks.

351. In the best coursework folios pupils’ preparation and presentation of their
projects is good. They use text, pictures and graphics effectively to explain the
processes involved.

352. The most able pupils show good skills in establishing systems for data capture
needed to organise and run a club. They can carry out data validation and
verification effectively.

Shortcomings

KS3

353. About two-thirds of the pupils follow instructions on worksheets with little
understanding of the purpose of the activity. Their problem solving skills are
generally weak. When discussing their work very few pupils can use technical
vocabulary with any degree of confidence.
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Too few pupils have sufficient skills, knowledge and understanding to readily
use the formatting facilities of software without a considerable level of support.

Not enough pupils are sufficiently discerning about the information they retrieve
and use when researching work using the Internet.

Less able pupils lack sufficient understanding of some of the very basic
formatting facilities of the software they are required to use.

When presenting information too many pupils lack creativity and imagination in
their output. They have weak spatial awareness skills. They are not rigorous
enough in considering the impact their output might have on their audience.

There is little evidence in pupils’ work to suggest that they form their own
opinions on social, moral and ethical issues in relation to the use of computers in
society.

KS4

359.

360.

361.

362.

363.

In the IT courses, too many folios of work are disorganised and deadlines for
submitting work are often missed. Absenteeism affects standards for a small
number of pupils. Too many pupils do not fully complete work and there is a
general lack of effort in too many projects.

Many pupils need a significant level of support to carry out the most basic
process when using some software. Too few pupils show an appropriate level of
independent learning and problem solving skills.

The level of creativity in graphical image manipulation, and its use when
communicating information, are weak in too many instances.

In GCSE IT, some project evaluations are over superficial. Pupils are rarely
constructively critical of their own work. They have difficulty in suggesting
alternative solutions or modifications to strengthen and enhance outcomes.

Too many pupils have only a basic understanding of how to create simple
formulae in a spreadsheet. They require too much support to set up some of the
more complex formulae expected of them.

Sixth form

Good features

364.

365.

Most students have good practical skills and a secure command of the
formatting facilities of the software in use. The most able show a good
appreciation of windows, icons, menus and pointers and readily use some of the
more complex software formatting facilities.

Over a half of the students understand a brief and can independently respond to
the specifications required. The most able students design their presentation
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well and can provide good solutions to problems as they occur. They can also
choose the most suitable format to make the best impact on their audience.

366. Most students show good skills in developing presentations with good page
linkage. They maintain an appropriate house style, keep their slides simple and
use animations that are successful in informing, capturing and maintaining an
audience’s attention.

367. The most able show a good understanding of the needs of a variety of
audiences. They are effective in helping each other judge their outcomes. Their
constructively critical evaluations are helpful in developing and enhancing each
other’s projects.

368. In other subjects, students use presentation software well to communicate and
present information.

Shortcomings

369. A small number of students lack confidence with some basic tasks, being over
reliant on their teachers for support. Independent learning skills are weak in
some instances, with students too readily seeking either teacher’s or peers’
help.

370. Project evaluations are sometimes over superficial. Some students are rarely
constructively critical of their own work. A rigorous check on the outcomes of
their own work is not always carried out and this leads to examples of
contradictory statements.

371. In a small sample of work, there is a general lack of imaginative graphical image
manipulation and use of a wider range of media techniques to enhance
presentations.

History

Key Stage 3 Grade: 2  Good features and no important shortcomings
Key Stage 4 Grade: 3  Good features outweigh shortcomings
Sixth Form Grade: 2  Good features and no important shortcomings

Good features

KS3

372. Pupils have good levels of background knowledge and a good understanding of
chronology. They recall their learning successfully and can apply and organise
this information to help them solve challenging historical problems.

373. From Y7 onwards, pupils adopt good investigative approaches when tackling
problems. They use a variety of sources of evidence effectively to compare and
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contrast differing interpretations of historical events and developments. They
provide convincing explanations of the causes of change over time, as a result.

In Y7 and Y8, pupils have good levels of knowledge and understanding, for
example, of the differing claims to the English Throne in 1066 and of the
reasons for improvements in castle design.

In Y8, they make imaginative use of pictorial and written sources of evidence to
arrive at balanced judgements about the religious changes of 16™ century
Britain.

By Y9, pupils become increasingly confident in testing their sources of evidence
for bias, reliability and usefulness. They evaluate the sources effectively and use
them to develop well-balanced oral and written arguments that show a good
awareness of how historical interpretations emerge and also how they change
over time.

Below average ability pupils also make good progress in their knowledge and
understanding of the history of the locality, showing empathy and imagination in
their approach to the issue of child labour in 19™ century Merthyr and Aberdare.

By the end of KS3, pupils make good progress in distinguishing between long-
term and short-term causes of change. Most pupils achieve good standards in
selecting, organising and communicating information through a wide range of
writing tasks and challenges. In these, they make good use of a range of
historical vocabulary. The focus upon the development of pupils’ literacy skills
has made a positive impact upon the quality of their essays and presentations.

KS4

379.

380.

381.

382.

383.

Most pupils build successfully upon the skills acquired in KS3.

In Y10, pupils exhibit a growing maturity and confidence in the depth of their
responses to tasks and challenges. They show good judgement in evaluating
complex sources of evidence and many make very insightful contributions to
class discussions.

The majority of pupils demonstrate secure understanding of the motivation and
attitudes of people in the past, by asking more complex questions of the
sources.

These pupils achieve good standards in identifying and explaining the major
turning points that occurred, for instance, in the history of crime and punishment
over time.

Their learning is appropriately recorded in notes, essays and source
evaluations. Most pupils produce well-organised and well-presented written
work. They make effective use of many opportunities in subjects across the
curriculum to extend their knowledge and understanding of the historical and
cultural development of Wales and of their own locality.
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Shortcomings

KS3 and KS4

384.

385.

386.

387.

A minority of pupils do not regularly complete their written tasks in order to
record their learning.

The written work of a number of pupils, especially at the end of KS4, lacks the
necessary degree of depth, analysis and evaluation to enable them to fully
explain the historical significance of the points that they make.

A minority of pupils also produce indifferently presented written work. Their
standards of spelling, punctuation and use of appropriate language are
underdeveloped.

Some KS4 pupils are insecure in their ability to make meaningful links between
relevant concepts and factors in order to develop a convincing argument. They
lack confidence in their ability to select, use and compare sources of evidence to
enable them to arrive at convincing interpretations of historical problems.

Sixth form

Good features

388.

389.

390.

391.

392.

393.

In Y13, students have good levels of knowledge and understanding of the
historical debates related to the foreign policy of Britain between 1878 and 1914.

They have a secure understanding of the complexities of “The Eastern
Question” and of the main principles of Disraeli’s foreign policy. Their knowledge
and understanding of the major historical debates relating to Hitler's Germany
are also good.

They identify interesting and relevant questions to ask of the sources and are
clear in their identification and explanation of bias and propaganda. Students
make careful use of the sources of evidence and successfully construct
balanced and opposing arguments in their oral and written work.

They show a good ability to synthesise the views of the major professional
historians with expertise in the periods they are studying. They use their critical
and analytical skills effectively to evaluate sources and to explain the differences
in interpretation found in their arguments.

Students’ written work shows that they can select relevant primary and
secondary material well, and use such evidence to argue convincingly.

They make good progress in selecting and organising their written material and
they can weigh and measure the variety of factors that they need to consider.

Shortcomings
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394. Students sometimes lack confidence in expressing their views during oral
discussions and presentations.

Art

Key Stage 3 Grade: 2 Good features and no important shortcomings
Key Stage 4 Grade: 2 Good features and no important shortcomings
Sixth Form Grade: 2 Good features and no important shortcomings

Good features

KS3 and KS4

395. In both key stages, pupils know how to improve their own work because they
are extremely well informed by the subject assessment process.

KS3

396. Pupils quickly acquire essential practical skills in both two- and three-
dimensional activities. They use line, tone, colour, shape and texture confidently.

397. They know how to look and record accurately when drawing.

398. They respond imaginatively to the poetry and paintings of Welsh artists in their
own drawings and paintings.

399. They demonstrate creativity when using computers. Pupils with SEN perform
particularly well.

KS4
400. Pupils build effectively on their previous skills. In examinations, they regularly
achieve better than the national average.

401. They know how to choose and creatively develop a theme in different craft
media.

402. They demonstrate good design skills when working with computers.
403. Their creative responses, when printmaking, are often outstanding.

404. Pupils are developing an appreciation of the art of other cultures, and show
effective problem solving skills, in three-dimensional mask making.

405. They understand how to use a sketchbook as a recording and research tool.

406. They develop a strong appreciation of local Welsh culture by working with Welsh
artists.

407. By working on real-life design tasks, they are learning how to meet the needs of
the client and the market.

50



Report by Mr Brian Medhurst
Aberdare Boys’ Comprehensive School — October 2005

Shortcomings

KS3 and KS4

408. Pupils are not as familiar with the work of designers and craft workers as they
are with artists. Skill in research is limited by the lack of Internet access.

Sixth form

Good features

409. Students are developing well as independent artists. In examinations, they
regularly achieve better than the national average.

410. They broaden their experience of art by working in new media. In printmaking
they demonstrate outstandingly good craft skills.

411. They show an appreciation of, and an imaginative response to, the Welsh
landscape in their paintings.

412. They know how to design and develop corporate graphic design to a high
standard.

413. Their personal response to figurative three-dimensional ceramics is particularly
imaginative.

414. They know how to look and record accurately and support their sketchbook
development work with descriptive notes. They regularly show that they
understand how to improve their work by applying the subject’s assessment
processes.

Shortcomings
415. Students are restricted in their awareness of historical and contemporary art by

their too infrequent visits to art galleries. Their research skills are limited by the
lack of Internet access.

School’s response to the inspection

The governors, staff and headteacher are pleased that the inspection report
conforms so closely to the self-assessment report produced by the school.

The report recognises the good features that characterise the work of the school and
acknowledges the improvements and developments that are taking place.

The quality of the sixth form provision that the school is able to offer as part of the
highly effective post-16 Cynon Valley Consortium is duly acknowledged in the report.
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The strength and success of this partnership are important factors that warrant
formal recognition.

The report recognises the importance of good quality teaching. This is a factor that
has been identified as crucial in driving up standards. It is extremely pleasing that
the school greatly exceeded the 2002 target for the award of grades 1 and 2 in this
area. Continued improvement will result in the achievement of higher standards of
learning.

A further aspect that is very pleasing to note is the recognition of the quality of
relationships in the school, and the strength of care, guidance and support for
learners.

The recommendations made in the report, which, for the most part, have already
been recognised by the school, will be incorporated into the 2006 — 2010 school
improvement plan. This plan is currently being drawn up from the existing 2004 —
2007 plan.

Action to rectify the shortcomings linked to one area of the curriculum in particular,
which has exercised a negative impact in so many parts of the report, is already
being taken. Plans to address other shortcomings are also well underway.

Finally, it is pleasing to note that the report supports the recent steps that have been

taken to achieve success through building an excellent school together. The report
confirms that Aberdare Boys’ Comprehensive is a rapidly improving school.
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Appendix A

Basic information about the school

Name of school

Aberdare Boys Comprehensive

School type Community
Age-range of pupils 11-18
Address of school Cwmdare Road
Aberdare
Rhondda Cynon Taf
Postcode CF44 8SS

Telephone number

01685 873689

Headteacher

Mr lan Machin

Date of appointment

September 2004

Chair of governors/
Appropriate Authority

Mr Alun Maddox

Reporting inspector

Mr Brian Medhurst

Dates of inspection

17 — 20 October 2005
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Appendix B

School data and indicators

Year group Y7 | Y8 | YO | Y10 | Y11 | Y12

Y13

Total

Number of pupils 111 | 123 | 134 | 129 | 156 | 37

34

724

Total number of teachers

Full-time | Part-time | Full-time equivalent (fte)

Number of teachers 42 2 43

Staff information

Pupil:teacher (fte) ratio (excluding special classes) 17.3: 1
Average teaching group size 17.3
Overall contact ratio (percentage) 85.8

Percentage attendance for three complete terms prior to the inspection

Whole
Y7 Y8 Y9 Y10 Y11 Y12 Y13 | School
Term 1 91 89 88 89 94 64 73 84
Term 2 92 90 89 90 83 81 77 86
Term 3 92 93 91 88 78 76 77 85
Percentage of pupils entitled to free school meals 23%
Number of pupils excluded during 12 months prior to inspection 69
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Appendix C

National Curriculum Assessment Results End of Key Stage

3

National Curriculum Assessment KS3 results: 2004

Total number of pupils in Y9: 131

Percentage of pupils at each level

D A F W 1 2 3 4 5 6 7 8 | EP
English Teacher assessment | School 0 0 0 0 0 [ 40152 |272|258(19.2|86 | 0 | O
National 0 1 1 0 0 2 9 22 | 34 | 22 9 0 0
Test School 0O /40|20 | nfa|n/a|na|13.9]26.5|265|17.2| 9.9 |n/a|n/a
National 0 3| 4 |na|na|na]| 8 21 31 23 | 10 |n/a|n/a
Mathematics | Teacher assessment | School 0 0 0 0 0 0 [11.3|238|325[252| 73] 0| 0
National 0 1 0 0 0 1 8 22 | 25 | 29 14 | O 0
Test School 0 |[13|18|na|nfa|na| 86 |21.2|/19.9|344|13.2|n/a|n/a
National 0 5| 2 |na|nfa|na]| 7 19 | 21 32 | 14 |n/a|n/a
Science Teacher assessment | School 0 0 0 0 0 0O |20 |/285|311(305]79 ] 0 ] 0
National 0 1 0 0 0 1 8 21 32 25 11 0 0
Test School 0 |[33] 0 |[na|n/a|n/a| 66 |19.2|325|25.8|12.6 |n/a|n/a
National 0O | 4] 2 |[na|na|na]| 6 19 | 3 25 | 14 |n/a|n/a
D Pupils excepted under statutory arrangements from part of the National Curriculum
A Pupils who have failed to register a level because of absence
F Pupils who have failed to register a level for reasons other than absence
w Pupils who are working towards level 1
EP Exceptional Performance, where pupils at Key Stage 3 perform above level 8

either English or Welsh (first language)

Percentage of pupils attaining at least level 5 in mathematics, science and

by Teacher Assessment By Test
In the school 51.7 In the school 51.0
In Wales 54.4 In Wales 53.5
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Public Examination Results:

For pupils aged 15, results in GCSE, Entry Level Qualifications, GNVQ

and NVQ

Number of pupils aged 15 on the school roll in January 2004 | 132
Average GCSE or GNVQ points score per pupil 40

The percentage of 15 year old pupils who in | School | UA | Wales
2004:

entered for 5 or more GCSEs or equivalent 89 86 87
attained at least 5 GCSE grades A*-C, the

equivalent vocational qualifications or a 44 47 51
combination of both

attained at least 5 GCSE grades A*-G, the

equivalent vocational qualifications or a 89 83 85
combination of both

attained GCSE grades A*-C in each of

mathematics, science, English or Welsh first 27 33 38
language (the core subject indicator)

entered at least one Entry level qualification,

GCSE short course or GCSE 100 97 97
attained one or more GCSE grades A*-C or the 23 75 -5
vocational qualification equivalent

attained one or more GCSE grades A*-G or the 95 93 93

vocational qualification equivalent

attained no graded GCSE or the vocational
qualification equivalent

attained one or more Entry level qualification only

For pupils aged 16, 17 and 18, results in A/AS, GNVQs and NVQs

Number of pupils aged 16, 17 and 18 in January 2004 77
Number of pupils entered for 2 or more GCE A level examinations 30
or equivalent in 2004
Number of pupils entered for fewer than 2 GCE A levels or

. : 5
equivalent in 2004

School UA Wales
Percentage of pupils entered who achieved 57 61 68
2 or more grades A-C
Percentage of pupils entered who achieved 90 93 95
2 or more grades A-E
Average points score per candidate entering
) 18 18 20

2 or more subjects
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Appendix D

Evidence base of the inspection

Thirteen inspectors (including the school’'s nominee and a peer assessor) spent
the equivalent of 47 days at the school.

114 lessons, including full and part-time sessions were observed, covering all
curricular areas.

Inspectors attended assemblies, tutorial sessions, registrations, and observed a
range of extra-curricular activities.

Inspectors held many discussions with the headteacher, members of the school’s
senior management team, heads of department, staff with whole-school
responsibilities, and members of support staff.

The registered inspector and a colleague inspector met with the governing body
prior to the inspection week and the registered inspector reported the main
findings to them following the inspection.

Work across the curriculum, from representative pupils from each year group,
was examined. Pupils’ work was also scrutinised elsewhere and during lesson
observations.

Inspectors held formal discussions with groups of pupils and students selected
from Y7 to Y13. They also talked with many learners informally.

Prior to the inspection, the registered inspector met the staff and also attended a
Y12 out-of-school curricular enhancement whole-day exercise.

Three parents attended the pre-inspection meeting. Seventy-one replies to the
questionnaire were received and analysed. A few parents also wrote to the
registered inspector.

Many members of external agencies associated with the school met members of
the inspection team during the week.

Comprehensive documentation, including the school’s self-evaluation report, was
scrutinised before, during and after the inspection period in school.
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Appendix E

Composition and responsibilities of the inspection team

Team Member Responsibilities

Mr B W Medhurst .

Registered Inspector Key Questions 1,2, 5, 6

Dr MH L Snow Contributions to Key Questions 1, 3, 4, 5

Lay Inspector

Mr S G Davies Key Question,3; Science; Sixth form co-ordination

Mrs L Bithell Contributions to Key Questions 1 & 2; English

Mr C Warwick Key Question 4; Contributions to Key Questions 1, 3

Mr A Edwards Key Question 7; Contributions to Key Questions 1

Mr R Jones Contributions to Key Questions 1 & 3; Welsh

Mr K Hopkins Contributions to Key Question 1; Information
technology

Mrs A Newman Contributions to Key Questions 1 & 3; History

Mr D Jones Contributions to science

Mr E Forster Art

Mr | Machin School’s nominee

Mr J Hicks Peer assessor

Contractor Atlantes Educational Services

Technology House
Lissadel Street
Salford M6 6AP

Acknowledgement
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Aberdare Boys School for their courtesy and co-operation during the inspection.
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Aberdare Boys Comprehensive School was inspected as part of a national
programme of school inspection. The purpose is to identify good features and
shortcomings in schools in order that they may improve the quality of education
offered and raise the standards achieved by their pupils. The inspection of all
schools within a six-year cycle is also designed to give parents more information
about their child’s school. A copy of the summary is sent to every family with a child
at the school. The full report can be obtained from the school.

The inspection of Aberdare Boys Comprehensive School took place between 17"
and 20" October 2005. An independent team of inspectors, led by Mr Brian
Medhurst undertook the inspection. Estyn, a statutory body independent of, but
funded by, the National Assembly for Wales, commissioned the inspection.

The team was required to report on the standards achieved by pupils, the quality of
education provided by the school, the quality of leadership and management and the
contribution made by the school to its pupils’ spiritual, moral, social and cultural
development.

The five-point scale used to represent all inspection judgements in this report is as
follows:

Grade 1 good with outstanding features
Grade 2 good features and no important shortcomings
Grade 3 good features outweigh shortcomings

Grade 4 some good features, but shortcomings in important areas
Grade 5 many important shortcomings

There are three types of inspection.

For all inspections, there is a written report on seven key questions.

For short inspections, there are no subject reports.

For standard inspections, there are also reports on six subjects.

For full inspections, there are also reports on all subjects.

Estyn decides the kind of inspection that a school received, mainly on the basis of its
past performance. Most schools receive a standard inspection. All special schools,

pupil referral units and any new or amalgamated schools receive a full inspection.

This school received a standard inspection.



Year groups and key stages

Schools use a common system of numbering year groups from the start of
compulsory schooling to 18 years age. This system emphasises the importance of
continuity and eases communication among schools, governing bodies, parents and
LEAs.

The term ‘Reception’ (R) refers to the year group of pupils in a primary school who
attain the age of 5 during the academic year. Year 1 refers to the year group of
pupils who attain the age of 6 during the academic year and so on. Year 13 is the
year group of students who attain the age of 18 during the academic year.

Primary phase:

Year R Y1 Y2 Y3 Y4 Y5 Y6
Ages | 4-5 5-6 6-7 7-8 8-9 9-10 | 10-11

Secondary phase:

Year | Y7 | Y8 | Y9 [ Y10 [ Y11 [ Y12 [ Y13
Ages | 11-12 | 12-13 [ 13-14 | 14-15 | 15-16 | 16-17 | 17-18

The national curriculum covers four key stages as follows:

Key stage 1 Year 1 and Year 2
Key stage 2 Year 3 to Year 6
Key stage 3 Year 7 to Year 9
Key stage 4 Year 10 and Year 11
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Context

The nature of the provider

Aberdare Boys’ School is a unitary authority (UA) maintained, English medium,
11 — 18 comprehensive school. It has 724 boys on roll, just below the figure of
742 at the time of the previous inspection. There are 71 boys in the sixth form.

The school is located on the outskirts of the town of Aberdare in the Cynon
Valley, an area of high unemployment. It serves the town of Aberdare and the
nearby villages of Penywaun and Hirwaun. Twenty-three percent of the pupils
are entitled to free school meals. This figure is greater than both the local and the
national average.

Virtually all pupils have English as their first language. No pupils speak Welsh as
a first language or to an equivalent standard. Welsh is taught and examined as a
second language only. About two percent of the boys are from other ethnic
heritages. One pupil receives support teaching in English as an additional
language.

The school’s intake represents the full range of ability, but there are more pupils
of below average ability than there are of higher ability. Seven pupils have
statements of special educational needs (SEN). A further 143 pupils are
recognised as requiring additional support. In total, therefore, around 20% of the
pupils are recognised as having some SEN. This figure about matches the
national average, but the proportion having statements of SEN (0.9%) is well
below local and national averages.

There have been several changes in the structure of the school’s senior
management team (SMT) since the previous inspection. The headteacher has
been in post just over one year. The three assistant headteachers, although
employed from within the school, were appointed shortly after the 1999
inspection.

The school was last inspected in the autumn term of 1999.

The school’s priorities and targets

The school intends that all pupils should:

e develop lively enquiring minds including the ability to question and argue
rationally, to apply themselves to tasks and to develop physical skills;

e acquire understanding, knowledge and skills relevant to adult life and
employment in a changing world;

e use language and number effectively;
e develop personal and moral values;




The school's development plan (SDP) has targets that seek to realise the
school’s aims and to subscribe to its vision statement: “Building an excellent
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understand and respect the world in which they

interdependence of individuals, groups and nations;
appreciate human achievements and aspirations.

school together”

live and the

Summary

Aberdare Boys’ Comprehensive is an improving school with many good features.
Many teachers, pupils and students work hard to help the school realise its main
aim to build an excellent school through achieving success. There are, however,
shortcomings in a few areas that preclude this aim being achieved immediately.

Tables of grades awarded

Key question Inspection
grade

1 How well do learners achieve? 3

2 How effective are teaching, training and assessment? 2

3 How well do the learning experiences meet the needs 3
and interests of learners and the wider community?

4 How well are learners cared for, guided and supported? 2

5 How effective are leadership and strategic 3
management?

6 How well do leaders and managers evaluate and 3
improve quality and standards?

7 How efficient are leaders and managers in using 2
resources?

Standards

The team inspected the standards that pupils and students achieve in six areas

of the cu

rriculum.

Standards in subjects inspected

Subject KS3 KS4

Sixth Form

English

Welsh

Science

Information technology

History

Art
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The following table shows the standards that pupils and students achieved, at
different stages, in the subjects inspected:

84 lessons 7 7 7 7 7
Grade 1 Grade 2 Grade 3 Grade 4 Grade 5
KS3 5 53 30 12 0
KS4 7 37 37 19 0
Combined KS3/KS4 6 47 33 14 0
Sixth Form 7 64 29 0 0
Whole School 6 50 32 12 0
(For an explanation of the grades, please refer to the beginning of the report)
KS3 and KS4

The figures in the table above fall short of the national targets for all pupils for
2007, which are for 98% of lessons to be graded 1, 2 and 3, and 65% to be
graded 1 and 2. It must be noted that these targets refer to all schools, not just to
boys’ schools.

There are very few barriers to learning in the school. All pupils have many
opportunities to achieve well, whatever their background or ability.

In most subjects, pupils generally achieve standards that match, or exceed,
expectations of success. Standards in information and communications
technology (ICT), however, have some important shortcomings.

Pupils with SEN receive good support and often achieve good standards.

Results in the national curriculum (NC) tests at the end of KS3 have improved
overall since the previous inspection. Results in mathematics and science place
the school above average when compared with schools having similar (albeit
mixed) intakes nationally. For English, the result is below average. Nationally,
boys do not perform as well as girls in this subject.

The quality of GCSE results has improved since the previous inspection. The
proportion of pupils achieving 5 or more grades A* to C has risen from 40% to
44%. This figure places the school above average when compared with similar
(mixed) schools. For pupils achieving 5 or more grades A* to G, and for the
average points scored, the school’s figures match the results achieved in the top
quarter of similar schools. The proportion of pupils achieving no graded GCSE or
equivalent in 2004 was below both the national and the local average. No pupil
completed Y11 without some form of external accreditation. This is a most
noteworthy achievement.

Pupils’ skills in communication are good with no important shortcomings. Overall,
the good features of pupils’ numerical skills outweigh the shortcomings.
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All pupils study Welsh second language at KS3 and KS4. Bilingualism, although
evident in Welsh signs and other items in school, is not actively promoted
throughout the school.

Pupils’ key skills in communication, application of number, and ICT in subjects
across the curriculum have not been formally identified. Subsequently, there is
not a coordinated approach to improve them. This is a noticeable shortcoming.

Within most subjects of the curriculum, pupils generally make good progress,
whatever their ability. The majority of pupils are well motivated in lessons and
respond positively to the tasks set. They generally show a real interest in their
work.

Unnecessary absences interrupt learning and hinder progress for a number of
pupils.

The provision made for pupils who are reluctant to attend school does much to
help them make appropriate progress in a range of areas of study.

On the whole, pupils are enthusiastic in their approach to challenges and want to
perform well. However, a minority of pupils find it difficult to focus and meet the
demands made of them.

Many teachers encourage pupils to develop the confidence to adopt more
independent approaches to their learning. Pupils’ problem-solving and decision-
making skills are well developed through varied tasks and membership of school
and form councils.

The school’s personal, social and health education (PSHE) programme helps
pupils in KS3, but to a lesser extent in KS4, to develop the skills to work
independently and maintain positive attitudes to lifelong learning.

Pupils make good progress in their personal, social and moral skills. Pupils are
well aware of and show respect for the diversity of lifestyles, beliefs and cultural
influences in society. Very good quality assemblies enhance this understanding.
Pupils’ spiritual development is good.

The behaviour of most pupils is very good, both in class and around the school.
Nevertheless, a small number of pupils seek to disturb some lessons. It is
acknowledged that bullying can occur from time to time, but pupils are confident
that incidents are dealt with promptly and successfully.

Overall attendance at school for Y7 to Y11 in the last year was just under 91%.
This exceeds the local authority averages, but is below the national average.
Pupils’ punctuality to school and to lessons is generally good.

Sixth form

Standards achieved by students in the six subjects inspected are predominantly
good. This reflects the efforts put in by teachers and students over recent times.



Report by Mr Brian Medhurst
Aberdare Boys’ School — October 2005

Standards in external examinations have not improved since the previous
inspection. The proportion of students achieving A level success at grades Ato C
in 2 or more subjects has fallen from 67% in 1999 to 57% in 2004. This latter
figure is below national and local averages. It is worth noting, though, that results
in a few subjects, most obviously in art and English, indicate considerable
progress from GCSE.

Students’ standards in communication are generally good. They usually listen
attentively and give reasonably extended answers to questions. Standards in
reading and writing are good overall.

As in KS3 and KS4, sixth form students demonstrate little bilingualism in Welsh
and English.

Students’ numerical skills are good. Numeracy is embedded in many aspects of
the curriculum and students use mathematical ‘tools’ advantageously in many
subjects.

In the sixth form, the standards of students’ ICT skills have some good features.

Around 33% of pupils remain in school after Y11. This figure is below the UA
average retention rate. Once students embark upon their studies in Y12, around
55% to 60% of them remain to complete their studies in Y13. Of these, about
three-quarters proceed directly to higher education.

Most students make adequate progress during their time in the sixth form. On the
whole they are mature and responsible young adults.

Students’ progress and attainment, along with other aspects, are carefully and
consistently monitored. These procedures are useful in helping students achieve
success.

In many, but not all, classes, students are encouraged to take the initiative for
their own learning. They usually respond positively, and are thus prepared well
for learning beyond school.

Students gain in maturity during their time in the sixth form and many of them
make a very positive contribution to the school community. They have well
developed personal and social skills, show respect for others and have a good
awareness of social and global issues.

Attendance in the sixth form, during the term in which the inspection took place,
was good.

The quality of education and training

The following table shows the quality of teaching and assessment in all the
lessons observed during the inspection:
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114 lessons 7 7 7 7 7
Grade 1 Grade 2 Grade 3 Grade 4 Grade 5
KS3 20 50 21 9 0
KS4 9 50 41 0 0
2;’:;‘/?('22" 17 50 27 6 0
Sixth Form 28 55 17 0 0
Whole School 18 51 26 5 0]

(For an explanation of the grades, please refer to the beginning of the report)
KS3 and KS4
The quality of teaching in the school is predominantly good.

The figures in the above table indicate that the school far exceeded the 2002
Welsh Assembly Government’s (WAG’s) target for grades 1 and 2, but just failed
to reach the target for grade 3 or better.

The quality of teaching in five of the six subjects inspected was adjudged to have
good features with no important shortcomings overall. In information technology,
important shortcomings were recorded.

Teachers are suitably well qualified to match the requirements of the school’s
curriculum.

Good features of teaching include: generally very good relationships between
teachers and pupils; carefully planned and structured lessons; encouragement
and support for pupils to become independent learners; support for all pupils to
effectively ensure equality of opportunity.

There are, however, shortcomings in teaching in a small number of subjects. For
example: lack of structure to lessons, starting lessons late and thus failing to
engage pupils in meaningful activities, and ineffective management of pupils’
behaviour in class, resulting in disruptive activities that hinder progress.

Procedures for assessing pupils’ achievements are being developed in line with
the SDP. There is good practice in assessing end of unit tests and common
tasks, but there are inconsistent approaches across and within departments,
particularly in day-to-day assessment of work.

Assessment procedures meet statutory requirements for the assessment and
reporting of national curriculum achievements.

In some departments such as English, science and art, pupils are involved in
assessing their own work. This good practice is not evident in all areas of the
curriculum.
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The curriculum overall meets the needs of most pupils and generally reflects the
aims set out for pupils of statutory school age in the Education Act 1996. It is
accessible for all pupils including those with SEN.

The curriculum in KS3 meets the requirements of the NC and religious education.
However, the time allocated for the teaching of information technology, whilst
limited, is not used sufficiently well to successfully develop this important key
skill. Recently introduced groupings in Y7 are proving successful in helping to
raise standards.

Pupils in KS4 continue to study the statutory core subjects in addition to a good
range of optional subjects. For most pupils, there is insufficient time available for
them to cover the locally agreed syllabus in religious education. Neither is there
sufficient time for them to study the framework recommended by the
Qualifications, Curriculum and Assessment Authority for Wales (ACCAC) for
personal, social and health education, and work-related education. This is an
important shortcoming.

The school has been successful in gaining the Basic Skills Quality Mark, but
there is insufficient planning for the development of the main key skills across the
curriculum.

Many pupils’ learning experiences are enriched through the extra-curricular
activities offered by the school.

A strong sense of community pervades the school. Pupils are generally co-
operative and work well together during lessons.

Generally good associations with primary schools ensure smooth transition to
KS83. Useful partnerships with other secondary schools and local colleges ensure
that older pupils can select appropriate educational options as they leave KS4.

Y Cwricwlwm Cymreig is embedded into the schemes of work of over half the
departments. An audit has been carried out, but the school does not have a
policy to promote the development of Y Cwricwlwm Cymreig across all subjects.
There is a wide range of useful supporting links with local employers.
Entrepreneurial and similar skills are developed well throughout the school.
Overall, the school provides high quality support and guidance for pupils
throughout the school. Year tutors’ vigilance and hard work make a significant

contribution to maintaining the engagement of pupils in learning.

Most members of staff have a good knowledge of their pupils and, when needed,
ensure appropriate support is provided promptly.

Pupils receive effective careers education and guidance from teachers, Careers
Wales and the Education Business Partnership (EBP).
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There are appropriate and well co-ordinated procedures for child protection and
the school works in close partnership with other agencies to ensure pupils’
welfare.

The school takes health and safety issues and risk assessments seriously and
procedures are appropriate. The few hazards identified during the inspection
were drawn to the attention of the headteacher.

There is good provision for pupils with additional learning needs and it is well co-
ordinated by the SEN co-ordinator (SENCO).

Less engaged pupils and those with behavioural difficulties actively participate in
“Project 180” from Y9 and more fully in Y10 & Y11. The project has outstanding
success in motivating pupils. Attendance is good, as are learning outcomes.

The school takes great care and is very successful in ensuring that the few pupils
attending the school from ethnic minority groups are happy and well integrated.
Good race relations are effectively promoted across the curriculum and in
assemblies.

There are currently no pupils with significant physical disabilities within the
school. There are many areas of the school that would be inaccessible for
wheelchair users.

Sixth form

The quality of the teaching was adjudged to be best overall in the sixth form, with
83% of lessons awarded grade 1 or 2.

There are a few outstanding features of teaching including exceptionally detailed
and effective planning of lessons, outstandingly effective questioning and high
quality diagnostic comments in marking students’ work.

In most lessons, students are prepared well for learning beyond the school. The
school is generally successful in ensuring that most students acquire the
appropriate knowledge, understanding, skills and attitudes to make good
progress.

Access to the sixth form is open to all. Students are offered a very good range of
subjects to study. Some of these are taught at other establishments within the
highly effective consortium arrangement.

The support and guidance available in KS3 and KS4 continues into the sixth
form, but too little attention is given to the induction of sixth form pupils. Some are
insufficiently prepared for the demands of their courses.

The quality of assessment, recording and reporting in the sixth form is good.
Teachers know their students’ strengths and weaknesses well.

Many students benefit from their involvement in helping younger pupils in the
school, and in a wide range of extra-curricular activities. These include working
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with the University of Glamorgan through sponsorship from the WAG, to engage
students in community-based activities. Such participation broadens their
education and enriches their personal development.

Leadership and management
KS3 and KS4

The headteacher is a strong leader, who has been successful in encouraging
most members of staff to share his vision and hopes for the school. He is fair and
knowledgeable and conducts business in an open and honest style. Since his
appointment he has acquired a secure knowledge of the school and a clear
understanding of its strengths and areas for development. Sixth form students
commented very positively about his influence on the school.

Other members of the SMT support the headteacher well and their strengths are
used to best effect within the current organisational structures. These
arrangements, however, do not allow for all managers to be involved fully in
strategic development on a whole school basis.

There is a clear sense of purpose, shared by many within the school, but this
does not permeate throughout the whole organisation.

The school has appropriate policies for promoting equal opportunities. In most
areas, the policies are effective, but curricular constraints in KS4, for example, or
unsatisfactory teaching, restrict access to learning for some pupils.

The school has good arrangements for improving the performance of individuals
and departments. Since 2004, a cycle of whole school self-evaluation and review
processes has been defined and implemented. Performance management
processes are an integral part of this programme

The SDP provides a clear framework for improving the school. It sets challenging
yet realistic targets. It rightly focuses upon raising standards, and improving
teaching and learning as main priorities for future success. The school takes due
regard of national priorities for improvement and includes them appropriately in
the SDP.

Governors are actively involved in all aspects of planning, monitoring and
evaluation of school performance. They have a thorough understanding of their
school and their roles in its management. Their valuable input to strategic
management is generally well informed and properly focused.

Overall, staffing is only just adequate for a school of this size, with a high contact
ratio of 86.2%. The majority of members of the teaching staff are appropriately
well qualified.

The support programmes for newly qualified teachers and for initial teacher
training students are thorough.
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The headteacher is making good progress in implementing the school’s strategy
for restructure and the workload agreement.

The quality and quantity of textbooks and equipment is adequate for all subjects
across the curricula in KS3 and KS4. This is a good feature of the school.

Resources out of school are used well to enrich the curriculum.

There is sufficient accommodation for the number of pupils currently on roll.
Overall, the academic and pastoral needs of the curriculum are met.

Following its recent monetary difficulties, reductions in teaching staff and the
historical anomalies in responsibility allowances, the financial management of the
school is now on a sound basis. Financial decisions are well focused on the
present monetary situation, curricular needs and the educational priorities
identified in the SDP. For the first time in many years, the school now achieves
value for money overall.

Sixth form

The sixth form is a valuable and integral part of the school. The good features of
leadership and management as a whole are particularly evident in this section of
the organisation.

The school works well in partnership with three neighbouring secondary schools
and a local college in the Cynon Valley 16+ Consortium, to enhance the provision
for sixth form students.

For the sixth form, the quality and quantity of textbooks and equipment is
sufficient for most subjects.

Overall, accommodation for the number of students in the sixth form is adequate.
Students use the library and the basic skills room as sixth form study areas.
These facilities are, however, insufficient to cater for all sixth form students’
needs. There is also a small sixth form common room.

Progress since the previous inspection

The progress made by the school in addressing the key issues for action from
the previous report has good features that outweigh the shortcomings. There has
been very little improvement in the provision and co-ordination of ICT across the
curriculum, especially in terms of standards achieved.

Recommendations

R1. Continue to improve standards of achievement and the quality of
teaching in all subjects, especially in those areas where
shortcomings have been identified.

10
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R2. As a matter of some urgency, improve the provision and co-
ordination of ICT, both as a subject and across the curriculum.
Currently, there are important shortcomings in standards achieved
and in the quality of teaching.

R3. Implement changes to the KS4 -curriculum to address the
shortcomings highlighted in the report, particularly in respect of
religious education, PSHE, and work-related education.

R4. Improve procedures for assessing, recording and reporting pupils’
achievements, especially in KS3 and KS4.

R5. Ensure that all key skills and bilingualism are promoted and co-
ordinated effectively across the curriculum.

Recommendations R1, R2, R4 and R5 have already been recognised by the
school as areas for development.

The governing body is responsible for amending its current development plan to
incorporate action in response to the recommendations within 45 working days of
receiving this report, showing what the school is going to do about the
recommendations. This plan, or a summary of it, will be circulated to all parents
at the school.
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