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Betws Primary School was inspected as part of a national programme of school
inspection. The purpose is to identify good features and shortcomings in schools in
order that they may improve the quality of education offered and raise the standards
achieved by their pupils. The inspection of all schools within a six-year cycle is also
designed to give parents more information about their child’s school. A copy of this
summary is sent to every family with a child at the school. The full report can be
obtained from the school.

The inspection of Betws Primary School took place between 13 — 15 June 2005. An
independent team of inspectors, led by Margaret Morgan undertook the inspection.
Estyn, a statutory body independent of, but funded by, the National Assembly for
Wales, commissioned the inspection.

The team was required to report on the standards achieved by pupils, the quality of
education provided by the school, the quality of leadership and management and the
contribution made by the school to its pupils’ spiritual, moral, social and cultural
development. This summary report may be reproduced for non-commercial
educational purposes but only as a whole and provided it is reproduced verbatim
without adaptation and the source and date thereof are stated.

The five-point scale used to represent all inspection judgements in this report is as
follows:

Grade 1 good with outstanding features

Grade 2 good features and no important shortcomings

Grade 3 good features outweigh shortcomings

Grade 4 some good features, but shortcomings in important areas
Grade 5 many important shortcomings



Year groups and key stages

Schools use a common system of numbering year groups from the start of
compulsory schooling to 18 years age. This system emphasises the importance of
continuity and eases communication among schools, governing bodies, parents and
LEAs.

The term ‘Reception’ (R) refers to the year group of pupils in a primary school who
attain the age of 5 during the academic year. Year 1 refers to the year group of
pupils who attain the age of 6 during the academic year and so on. Year 13 is the
year group of students who attain the age of 18 during the academic year.

Primary phase:

Year R Y1 Y2 Y3 Y4 Y5 Y6
Ages 4-5 5-6 6-7 7-8 8-9 9-10 10-11

Secondary phase:

Year Y7 Y8 YO | Y10 | Y11 [ Y12 | Y13
Ages | 11-12 | 12-13 | 13-14 | 14-15 | 15-16 | 16-17 | 17-18

The national curriculum covers four key stages as follows:

Key stage 1 Year 1 and Year 2
Key stage 2 Year 3to Year 6
Key stage 3 Year 7 to Year 9
Key stage 4 Year 10 and Year 11
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| Context

| The nature of the provider

1.

Betws Primary School is situated in the village of Bettws, approximately six
miles from Bridgend. It is a semi-rural area that has been designated a
Communities First ward. There are some local amenities that include a
community centre and library, a church, a Post Office, two social clubs and a
few small shops. Although there are some privately owned houses, the
majority of housing is rented from either the local authority or a housing
association. At the time of the previous inspections, there were separate
infant and junior schools that amalgamated into the present primary school in
September 2000. The school also has a local education authority (LEA)
special educational needs (SEN) unit that caters for key stage 2 pupils with
moderate learning difficulties. The school occupies three buildings that were
formerly the separate infant and junior schools and the accommodation is
spacious. A community police station is also housed at the school. The infant
school was last inspected in June 1999 and the junior school was inspected in
June 1996. The current head teacher was appointed to the school in June
2002.

Currently there are 238 pupils at the school including 27 full-time and 11 part-
time nursery children. The number of pupils has remained fairly steady over
the past three years. One pupil was permanently excluded in the last year
and another seven have been subject to temporary exclusions. All pupils
come from English speaking homes and 98 per cent come from Welsh or
English backgrounds. There are three pupils that are looked after by the local
authority. Fifty two per cent of pupils are entitled to receive free school meals
and 32 per cent have been identified as having special educational needs
(SEN). Both of these figures are well above the local authority and national
averages. Pupils’ ability on entry to the nursery is generally well below the
local authority and also neighbouring authorities’ average.

Pupils are admitted to the nursery class on a part-time basis during the term
following their third birthday. They begin full-time education at the start of the
academic year during which they will be four.

| The school’s priorities and targets

4.

The school’'s mission statement is: Work Hard: Be Happy. The seven aims
include:

o Creating high standards of learning for all in order to create an enthusiasm
for life-long learning.

e Creating a lively stimulating learning environment.

e Creating a secure environment to create a sense of worth.
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Developing a respect for diversity whilst celebrating the Welsh dimension
of society.

Creating a partnership with parents and the community.

Creating a “can do” culture.

5. Shorter-term objectives outlined in the school development plan include:

Managerial targets aimed at improving self-evaluation, developing an
inclusive curriculum, auditing early years provision, further developing the
role of the curriculum leader, developing a curriculum overview,
assessment and target setting and also links with the Communities First
initiative.

Curricular targets aimed at improving standards in writing and information
and communications technology (ICT) and achieving the Basic Skills
Agency (BSA) Quality Mark.

More general targets aimed at improving accommodation and developing
stronger links between home and school and governors and the school.
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| Summary

6. Betws Primary School is a school that has the potential to maintain and
improve on the significant progress it has made in recent months. All staff at
the school during the inspection have made a significant contribution to recent

developments.

Authority (LEA) to ensure continued improvement.

Table of grades awarded

The school works very closely with the Local Education

: Inspection
Key question grade
1. How well do learners achieve? 3
2. How effective are teaching, training and assessment?
3. How well do the learning experiences meet the needs and 3
interests of learners and the wider community?
4. How well are learners cared for, guided and supported? 2
5. How effective are leadership and strategic management? 3
6. How well do leaders and managers evaluate and improve quality 3
and standards?
7. How efficient are leaders and managers in using resources? 2
Standards
7. Standards achieved by the pupils have good features that outweigh

shortcomings. During the inspection, standards of achievement in the lessons

observed are:

Grade 1 Grade 2 Grade 3 Grade 4 Grade 5

0% 53% 47% 0% 0%
8. From a low baseline, standards achieved by under-fives are as follows:
Subjects and/or Areas of Learning Early Years, if appropriate
Language, literacy and communication 2
Personal and social development 2
Mathematical development 2
Knowledge and understanding of the world 2
Creative development 2
Physical development 3
9. The overall quality of provision for the under-fives is appropriate to their needs

and pupils are making good progress towards the Desirable Outcomes for
Children’s Learning.
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10. In key stages 1 and 2, standards are as follows:

Subjects

Subject Key Stage 1 Key Stage 2
English Grade 4 Grade 3
Mathematics Grade 3 Grade 2
Science Grade 3 Grade 3
Welsh Second Language Grade 3 Grade 3
Design and Technology Grade 3 Grade 2
Information Technology Grade 4 Grade 3
History Grade 3 Grade 3
Geography Grade 3 Grade 3
Art Grade 2 Grade 2
Music Grade 3 Grade 2
Physical Education Grade 3 Grade 3
Religious Education Grade 3 Grade 3

11.

12.

13.

14.

15.

Despite the fact that in 2004, pupils’ ability on entry was similar to the LEA
average, it is generally below that of the LEA and other neighbouring
authorities. However, at the end of key stage 2, pupils make good progress.
They are ready for the next stage of their education; they understand what is
expected of them academically and both personally and socially.

Pupils with additional learning needs, including those with SEN, those with
potential behavioural problems and those looked after by the local authority,
make good progress. They cope well with the work they are given in special
classes and when they integrate with mainstream pupils. Regardless of their
social, ethnic or linguistic background, pupils make appropriate progress
during their time at Betws School. By the end of key stage 2, pupils’
achievement compares well with that of pupils in similar schools, namely
English medium schools with over 49 per cent of pupils entitled to receive free
school meals.

Academic targets are set for pupils at the end of key stage 2. The majority of
pupils achieve these targets. Shorter-term targets are set for all pupils, who
are very aware of how well they are progressing and what they need to do to
improve the quality of their work and, also, their general development.

Overall, by the end of key stage 2, pupils reach appropriate levels in the
acquisition of the key and basic skills. However, throughout the school, pupils’
bilingual skills are not as well developed, and neither are communication skills
in key stage 1. Pupils’ personal and social skills are well developed and they
work very well with each other as a result.

Key stage 1 statutory assessment results in English, mathematics and science
have been below both local and national averages for the past three years.
Pupils perform best in science although a very small percentage of pupils
have achieved the higher level three in mathematics.




16.

17.

18.

19.

20.
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At key stage 2, standard assessment task (SAT) results have also been below
local and national averages over recent years. However, the core subject
indicator (that is pupils who achieve the expected level four in the three
subjects of English, mathematics and science) has risen over the past four
years but still remains below the average. Very few pupils achieve the higher
than expected level five at the end of the key stage. Pupils at key stage 2
perform best in mathematics and their poorest performance is in English.
Even though results at key stage 2 are below the average, they do show an
improvement from key stage 1.

When the school’s results are compared with those in similar schools, they
are in the lowest quarter for all three core subjects at the end of key stage 1.
However, by the end of key stage 2, pupils’ performance is about average in
English, it is in the bottom quarter for science and in the top 50 per cent for
mathematics. These results include all pupils, but, when statistics for pupils
who attend the moderate learning difficulty unit are removed, the school is in
the top quarter for the core subject indicator, English and mathematics and
just below the top 25 per cent in science. As pupils move through the school,
their performance steadily improves. Progress accelerates particularly at the
end of key stage 2 where it is good.

In all statutory assessments, namely baseline in the reception year and at the
end of key stages 1 and 2, girls outperform boys. At the end of key stage 2,
teacher assessment predictions have normally been slightly higher than
pupils’ actual achievement.

Overall attendance of pupils is below the national average in Wales. Recent
strategies to encourage and improve attendance are beginning to have an
effect. With a few exceptions, pupils are generally punctual, arriving in time
for morning registration.

Pupils’ personal, social and learning skills are well developed. Throughout the
school, pupils are well motivated and interested in their work because they
enjoy their lessons and are keen to work. Pupils’ behaviour is good and often
very good as a result of the positive working atmosphere that the school
creates. Pupils understand the school rules and the values that the school
encourages. They appreciate that Betws is an equal opportunities school,
where pupils help each other and are aware of their responsibility to each
other.

The quality of education and training

21.

Currently, the staff is a blend of experienced, newly qualified and supply
teachers. The quality of their teaching is good and is a key factor in the
school’s recent improvements. Teachers are very ably supported by learning
support assistants who are a valuable, though limited, resource. All members
of staff have high expectations of pupils, supporting and challenging them to
do their best and to work hard.

10
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During the inspection, the quality of teaching in the lessons observed is as
follows:

Grade 1 Grade 2 Grade 3 Grade 4 Grade 5

9% 63% 28% 0% 0%

23.

24.

25.

26.

27.

28.

The quality of relationships in classes is good. Teachers know their pupils
well and value them as individuals. Lessons are well organised and cater for
the differing needs of pupils. Lesson plans identify clear learning objectives
but they do not match closely the school’s schemes of work and they make
little reference to developing pupils’ bilingual skills.  Teachers make
insufficient use of Welsh as part of their classroom routines.

All formal assessment requirements are met. However, the school does not
make enough use of assessment information to plan relevant experiences for
pupils. The recording of pupils’ progress is at a rudimentary level. Pupils
themselves are actively involved in the assessment process; marking informs
them of their achievements and gives them good indicators of ways to
improve their work.

The school provides a satisfactory, broad, balanced curriculum for all pupils
including those with additional learning needs and also the under-fives.
Generally curriculum planning is satisfactory. Schemes of work vary in quality
and some are incomplete. Also, there is no overview for the development of
the key skills. The school provides pupils with many opportunities to develop
an understanding of the culture and heritage of Wales through Y Cwricwlwm
Cymreig. As yet the school does not systematically plan for the development
of pupils’ bilingual skills.

The school is committed to ensuring that all pupils, regardless of background
or circumstances, have equal access to all activities. There is a wide range of
extra-curricular activities including sporting and music clubs and the school is
involved in a number of projects to develop pupils’ awareness of sustainability
issues.

Overall, the quality of care, support and guidance of pupils is consistently
good. Pastoral care of pupils is given high priority. All pupils benefit from the
school’s determination to fully include pupils in both its academic and social
life. The school makes very good provision for personal and social education.
There are very good procedures in place to ensure the health, safety and well-
being of pupils including child protection arrangements. The school is
proactive in developing a positive partnership with parents. However, a
significant minority of parents/carers are dis-satisfied with the information
received from the school.

Betws is an inclusive school that actively and successfully promotes gender
and race equality. Pupils are secure and happy in their learning. The school
is particularly successful in challenging stereotypes in pupils’ choices. It
actively celebrates diversity in many aspects of the curriculum.

11
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Leadership and management

29.

30.

31.

32.

33.

34.

35.

The overall quality of leadership shown by the head teacher is good.
However, several members of staff, including some members of the senior
management team, are on short-term or temporary contracts and this has a
detrimental effect on leadership and management in the school. Not all
subject leaders have the necessary skills to carry out their responsibilities
effectively. Governors know the school well; they are supportive and act as
“critical friends”. The governing body monitors the curriculum and financial
management regularly and successfully endeavours to achieve best value for
money.

Self-evaluation processes have been started and have potential for further
development. The head teacher, ably supported by the acting deputy head
teacher, has a good overview of the strengths and shortcomings of the school.
The senior management team has carefully identified those issues that need
addressing such as tackling the difference between boys’ and qirls’
achievement and improving standards at key stage 1.

Many members of the teaching staff are temporary appointments to the school
or newly qualified teachers. As a result, the role of subject leader is under
developed. There are insufficient opportunities for subject leaders to evaluate
standards and quality based on first hand evidence. The role focuses on
monitoring resources and short-term planning rather than on outcomes such
as standards and continuity of learning and progression.

Regular staff meetings are held where the views of staff are considered.
Through the school council that is supported by teachers, pupils air their views
and make suggestions for the improvement of the school. However, some
parents feel they have insufficient opportunities or mechanisms to offer their
views.

There are sufficient, suitably qualified teachers who have good subject
knowledge. Although few in numbers, learning support assistants make a
valuable contribution to lessons. Accommodation is spacious but, externally,
is in poor condition. One part of the school is shared with South Wales Police
and this has had a positive effect on limiting the level of vandalism. Spending
is well-matched to whole school priorities.

The current inspection is the first one the school has received since its
establishment as Betws Primary School in 2000. The school has faced many
difficulties, including a high level of temporary staff, and, as a result,
improvements have been slower than might have been expected. However,
over recent months, significant improvements have been made and the school
is beginning to move forward. Because of the changed nature of the school, it
is not possible to judge the overall progress since the time of the previous
inspections.

The self-evaluation report prepared for the inspection is succinct. It correctly
identifies the main strengths and shortcomings of the school. It identifies a

12
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way forward and also details the evidence sources for the judgements. The
findings of the inspection team match the judgement made by the school in its
self-evaluation report in five out of the seven key questions. In the two
questions where there were differences, the inspection team allocated one
grade lower than that allocated by the school.

13
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| Recommendations

36. In order to build on recent developments, the school should:
R1 Improve standards in key stage 1 and also the key skill of bilingualism
R2  Reduce the difference between boys’ and girls’ attainment

R3  Complete subject schemes of work to ensure continuity and
progression in learning and also to plan for the progressive
development of the key skills

R4  Develop the role of subject leaders by improving their leadership skills
in order for them to monitor standards and quality effectively

R5 Enhance the profile of the school in the community by improving
communication with parents and upgrading the outside areas in
particular.

The governing body is responsible for amending its current development plan to
incorporate action in response to the recommendations within 45 working days of
receiving the report, showing what the school is going to do about the
recommendations. This plan, or a summary of it, will be circulated to all parents at
the school.

14



Margaret Morgan
Betws Primary School — June, 2005

| Standards

Key question 1: How well do learners achieve?

| Grade 3: good features outweigh shortcomings

37.  The findings of the inspection team match the judgement made by the school
in its self-evaluation report.

38. During the inspection, pupils’ standards of achievement in the areas of
learning and lessons observed are as follows:

Grade 1 Grade 2 Grade 3 Grade 4 Grade 5

0% 53% 47% 0% 0%

39. Despite the fact that in 2004, pupils’ ability on entry was similar to the LEA
average, it is generally below that of the LEA and other neighbouring
authorities. However, at the end of key stage 2, pupils make good progress.
They are ready for the next stage of their education; they understand what is
expected of them academically and both personally and socially.

40. From a low baseline, standards achieved by under-fives are:

Early Years Areas of Learning

Language, literacy and communication Grade 2
Personal and social development Grade 2
Mathematical development Grade 2
Knowledge and understanding of the world Grade 2
Creative development Grade 2
Physical development Grade 3

41.  The overall quality of provision for the under-fives is appropriate to their needs
and pupils are making good progress towards the Desirable Outcomes for
Children’s Learning. By the end of the reception year, under-fives are well
adjusted to school life and work diligently at their activities.

42.  Standards achieved by pupils in key stages 1 and 2 are as follows:

Subjects

Subject Key Stage 1 Key Stage 2
English Grade 4 Grade 3
Mathematics Grade 3 Grade 2
Science Grade 3 Grade 3
Welsh Second Language Grade 3 Grade 3
Design and Technology Grade 3 Grade 2
Information Technology Grade 4 Grade 3

15
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History Grade 3 Grade 3
Geography Grade 3 Grade 3
Art Grade 2 Grade 2
Music Grade 3 Grade 2
Physical Education Grade 3 Grade 3
Religious Education Grade 3 Grade 3
43. Pupils with additional learning needs including those with SEN or potential

44.

45.

46.

47.

48.

behavioural problems and those looked after by the local authority make good
progress. They cope well with the work they are given in special classes and
when they integrate with mainstream pupils. SEN pupils enjoy their lessons;
they understand their need for support and comment positively on their
progress.

Academic targets are set for pupils at the end of key stage 2. The majority of
pupils achieve these targets. Shorter-term targets are set for all pupils, who
are very aware of how well they are progressing and what they need to do to
improve the quality of their work and, also, their general development.

Overall, by the end of key stage 2, pupils reach appropriate levels in the
acquisition of the key and basic skills. Under-fives have satisfactory
information technology (ICT) and communication skills; their speaking and
listening skills are not as well developed as their reading and writing. They
reach good standards in their mathematical, problem-solving, creative and
personal and social skills; they work well with each other. They also have a
good awareness of the culture and heritage of Wales through Y Cwricwiwm
Cymreig and, also, what they need to do to improve the quality of their work.
Under-fives bilingual skills are under-developed.

Pupils’ writing skills are appropriate in key stage 2 and the other
communication skills of speaking, listening and writing, are good. In key stage
1, communication skills are under-developed. In both key stages, pupils’
mathematical and information technology skills are developing appropriately
as are their personal and social and problem solving skills. Pupils have a
good understanding of how to improve their learning and performance and
also Y Cwricwlwm Cymreig. They work very well with each other and their
creative skills are good. However, pupils’ bilingual competence in both key
stages is under-developed.

Regardless of their social, ethnic or linguistic background, during their time at
Betws School, pupils make appropriate progress. By the end of key stage 2,
pupils’ achievement compares well with those of pupils in similar schools,
namely English medium schools with over 49 per cent of pupils entitled to
receive free school meals.

Key stage 1 statutory assessment results in English, mathematics and science
have been below both local and national averages for the past three years.
Pupils perform best in science although a very small percentage of pupils
have achieved the higher level three in mathematics.

16
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At key stage 2, standard assessment task (SAT) results have also been below
local and national averages over recent years. However, the core subject
indicator (that is pupils who achieve the expected level four in the three
subjects of English, mathematics and science) has risen over the past four
years but still remains below the average. Very few pupils achieve the higher
than expected level five at the end of the key stage. Pupils perform best in
mathematics and their poorest performance is in English. Even though results
at key stage 2 are below the average, they do show an improvement from key
stage 1.

In all statutory assessments, namely baseline in the reception year and at the
end of key stages 1 and 2, girls outperform boys. At the end of key stage 2,
teacher assessment predictions have normally been slightly higher than
pupils’ actual achievement.

When the school’s results are compared with those in similar schools, they
are in the lowest quarter for all three core subjects at the end of key stage 1.
However, by the end of key stage 2, pupils’ performance is about average in
English, it is in the bottom quarter for science and in the top 50 per cent for
mathematics. These results include all pupils but when statistics for pupils
from the moderate learning difficulty unit are removed, the school is in the top
quarter for the core subject indicator, English and mathematics and just below
the top 25 per cent in science. As pupils move through the school, their
performance steadily improves. Progress accelerates particularly at the end
of key stage 2, where they make good progress.

The overall attendance of compulsory school age pupils during the three
terms preceding the inspection is significantly below the national average in
Wales. Unauthorised absence averages four per cent. The school has in
place strategies to encourage and improve attendance levels, and these are
beginning to take effect. With a few exceptions, pupils are generally punctual
arriving in time for morning registration which is completed promptly at the
start of the school day, ensuring lessons begin on time.

Pupils’ personal and social skills are well developed. Throughout the school,
pupils are well motivated and interested in their work because they enjoy their
lessons and are keen to learn. Pupils respond well to the many rewards and
celebrations of their development, both in lessons and in assemblies. Pupils
participate fully in their activities and because friendly, positive relationships
prevail, they build their own self-confidence and self-esteem. Sometimes,
they are keen to continue working after lessons have finished.

Pupils’ good, often very good behaviour, both in lessons and in around the
school contributes well to their progress and development. Current members
of staff are good role models and the school successfully creates a positive
working atmosphere, which promotes good behaviour; this is having a
considerable impact on pupils’ learning. Pupils understand the school rules,
having created many of them, and also, the values the school encourages.
No incidents of bullying or any form of harassment were seen during the

17
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inspection and pupils say that it is rare, but if it does happen, school staff deal
with it promptly and firmly. Pupils are friendly, helpful, polite and courteous.

Pupils are attentive when others are talking and older pupils, in particular, are
independent learners, because these skills are consistently developed
throughout the school. Occasionally, in some lessons, pupils need more time
to play, explore and investigate. However, overall, they work well together
and independently, while giving each other good support in their group work.
Older pupils have well developed research skills and are competent finding
things out for themselves.

By years 5 and 6, pupils demonstrate considerable maturity in expressing
their views and personal values. This is because the school has effectively
developed an ethos of exploring important issues openly and honestly. Pupils
have strong views, therefore, on issues of racism, prejudice and stereotyping
and what should be done about them.

Pupils appreciate that Betws is an equal opportunities school where all pupils
are valued and encouraged to play a full part in school life. They say they
help each other and are particularly aware of the responsibility of their
mediator roles, when older pupils help younger pupils to sort out their
difficulties. They talk about the need to be fair, for example, when appointing
members of the school council because they make important decisions that
affect everyone’s lives.

Pupils are well prepared to participate effectively in the community and
workplace because the school places such value on this aspect of
development. Pupils raise considerable funds for local and national causes.
They work with artisans and others to improve their own school and the local
environment. They are knowledgeable about issues such as immigration and
global warming. Their citizenship skills are developing well. For example,
after visiting the Wales Assembly Government buildings, they have discussed
local issues with the Member of Parliament for the area. Their knowledge of
living in a multicultural society is well developed.

18
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| The quality of education and training

Key question 2: How effective are teaching, training and assessment?

| Grade 2: good features and no important shortcomings

59. The findings of the inspection team match the judgement made by the school
in its self-evaluation report.

60. The school is currently staffed by a blend of experienced, newly-qualified and
supply teachers. The quality of their teaching is good and is a key factor in
the school’s recent improvements. They show good understanding of current
educational developments and have benefited from relevant training courses.
Teachers are very ably supported by learning support assistants who are a
valuable, though limited, resource.

61.  During the inspection, the quality of teaching in the lessons observed is as

follows:
Grade 1 Grade 2 Grade 3 Grade 4 Grade 5
9% 63% 28% 0% 0%

62. All staff have high expectations of pupils, supporting and challenging them to
give of their best and to work hard. Lessons are purposeful and the pace of
learning is often brisk because lesson objectives are made clear at the start
and referred to regularly as the lessons move on. As a result, all pupils know
what is expected of them and strive hard to complete their work in the time
set. Teachers’ effective questioning techniques foster interesting discussion
between pupils; they provide opportunities for pupils to talk about concepts
and to explain their thinking. They manage pupils well and have a good range
of strategies to stimulate and motivate the more passive or slower learning
pupils including those with SEN. Teachers are currently developing strategies
to provide further challenge to more able pupils.

63. The quality of relationships in the classrooms is good. Teachers know their
pupils well, and value them as individuals. They display a caring attitude to
them and offer a firm, fair, consistent and effective approach to discipline.
Teachers intervene when necessary to support pupils in an empathetic
manner ensuring that they are made to feel valued. Consequently, pupils feel
happy and secure in a busy, purposeful atmosphere where they are
encouraged to give of their best.

64. Lessons are organised well and cater for the differing needs of pupils.
Teachers use a range of organisational strategies, providing pupils with
opportunities to work as a whole class, in groups, in pairs or as individuals.
They also use a good mix of teaching techniques and well-prepared resources
to enliven their lessons. Teachers evaluate individual lessons regularly to
ensure pupils have a continuous and progressive build-up of knowledge.

19
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The arrangements for withdrawal of SEN unit pupils are effective. Teachers
ensure that lessons parallel the work being done in mainstream classes.
Parents of pupils based in the SEN unit have noted the good teaching being
provided by the two new teachers. Despite their comparatively recent
appointment to the posts, both teachers show considerable empathy and
understanding of the needs of their pupils. Learning takes place in a
stimulating and purposeful atmosphere in which objectives are clear and
understood by all.

Lesson plans effectively identify clear objectives, summarise what pupils will
do and identify what resources are needed. They identify the key skills that
will be developed but they do not closely knit with the long term planning in
policies and subject schemes. Planning shows little reference to providing
opportunities for promoting pupils’ bilingual skills. Teachers make insufficient
use of Welsh in their normal class routines.

Teachers seek to ensure that pupils, irrespective of race and ability, have
equality of access to the whole curriculum. For example, they take time to
ensure that explanations and questions are clear to all those in their group or
class. They are also aware that different pupils have different ways of
learning so they adapt their teaching styles and resources accordingly. They
are also very mindful to ensure that boys and girls have equal access to
resources and take turns fairly. However, as both national and the school’s
own assessment clearly shows, boys do not perform as well as girls.
Teaching strategies to address this issue are under-developed. For example,
most available resources are used well, but insufficient use is made of a range
of information technology resources particularly at key stage 1.

All formal assessment requirements of the National Curriculum are fully met
and due regard is given to the SEN Code of Practice for Wales. Assessment
of under-fives is thorough. Assessment in the core subjects of English,
mathematics and science is based on clear, valid criteria from a wide range of
sources including national tests, in-school tests of literacy and numeracy and
on-going classroom evaluations. However, the school does not use the data
collected effectively to analyse results for trends and weakness of particular
groups of pupils. Currently, the school has only rudimentary systems to
record individual pupils’ progress in the core subjects of English, mathematics
and science and this has not yet been extended to other National Curriculum
subjects. There is no method of identifying the expected standards at different
stages in the school.

Pupils themselves are actively involved in the assessment process through
both verbal and written self-evaluation activities; these support their learning
targets. Teachers’ marking celebrates and informs pupils of their
achievements and gives good indicators for ways to improve work. Pupils feel
their work is valued and they take increasing pride in its appearance as they
progress through the school. Whilst there is much good practice, the school,
in its own self-evaluation, recognises the need to further consolidate and
develop formal recording systems for pupils’ self-assessment and target-
setting.
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Reporting procedures are satisfactory. Parents have regular formal
opportunities to visit the school to discuss their children’s progress and review
their work. They are informed about their children’s achievements through
annual written reports, which also allow opportunity for parents to respond.
All records and reports are freely accessible to those with a legitimate interest
and comply with statutory requirements. Opportunities are missed, however,
for extending parental involvement by providing fuller information about what
their child will be learning.

Key question 3: How well do the learning experiences meet the needs and
interests of learners and the wider community?

| Grade 3: good features outweigh shortcomings

71.

72.

73.

74.

75.

The findings of the inspection team differ from the judgement made by the
school in its self-evaluation report. The school graded this key question as
grade 2.

The school provides a satisfactory, broad and balanced curriculum that meets
the statutory requirements of the National Curriculum and the locally agreed
syllabus for Religious Education. The curriculum responds well to pupils’
learning needs and aspirations and provides equality of opportunities for all,
including those with additional learning needs. The overall quality of the
provision for the under fives is appropriate to their needs and children are
making good progress towards the Desirable Outcomes for Children’s
Learning.

Generally, curriculum planning for pupils in key stages 1 and 2, including
those with SEN, is satisfactory. Schemes of work are in place for most
subjects but not all are yet completed and they vary in quality. Some do not
cater adequately for continuity and progression. Even though key skills are
identified in short-term plans, there is no overall indication of how they
develop throughout the school. There is insufficient reference to the
development of bilingual skills.

The school provides equal opportunities for all pupils to participate in a wide
range of extra-curricular activities including choir, recorder, tag rugby, netball
and football. Years 5 and 6 pupils have benefited from residential visits to a
youth hostel and a visit to the Eden project for example. The school makes
good use of the local church, the library and other local features to enhance
pupils’ learning. Displays of work based on Kenfig Pool, Sker House and
Porthcawl illustrate some of the effective cross-curricular work that the school
undertakes. Homework is set regularly and pupils understand what work they
are expected to complete.

Pupils’ learning is enriched by the numerous very effective partnerships
between the school and community groups including South Wales Police, who
have a unit based within the school. Police Officers play an important part in
school life and provide football coaching for teams for example. ‘Groundwork’
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has a significant impact in the school helping to develop the Years 5 and 6
court-yard, improve the nature reserve and provide art projects. A group of
learners from the local comprehensive school are also involved in school life.
The school benefits from the support of the cluster group of primary schools to
which it belongs. Older pupils from all local primary schools share a ‘prom’
night at a local hotel and they also take part in a residential week. Students
from Trinity College, Carmarthen and the local College of Further Education
receive training at the school. Very strong links exist between the school and
the Local Education Authority. These links are a strength of the school.

The provision for pupils’ moral development is good. The aims of the school
encourage and promote positive values and attitudes. The entrance hall
display reflects the five morals that the school promotes: peace, love, truth,
non-violence and doing well. The main display in the school hall extends
understanding of the school’s mission statement “Work hard: be happy”. This
mission statement is displayed prominently around the school. Teachers work
hard to ensure pupils have a clear understanding of what is right. Pupils
support a range of charities and are sensitive to the needs of others.

Arrangements for pupils’ personal and social education including, health and
sex education is satisfactory. There is a focus across the school on family life.
The school nurse works with Year 6 pupils on a sex education project.
Provision is enhanced by regular class circle times and the work of the School
Council. The school is working towards full Healthy School status.

Overall provision for pupils’ social development is good. Pupils readily
volunteer to accept responsibilities. They are actively involved in decision-
making. The School Council is a good forum where pupils’ concerns, ideas
and opinions are sought. Older pupils work collaboratively and co-operatively
in groups.

Collective worship makes a positive contribution to school life. Although the
school does not have a record of themes and content, the head teacher
informs staff weekly of the overarching worship theme for the next week. The
school tries to focus the themes on the current needs of learners. Currently,
collective worship does not allow sufficient time for pupils to reflect on issues
and to think about the meaning of worship and prayers. The school does not
routinely take opportunities to develop pupils’ spiritual awareness.

The school’s provision for pupils’ cultural development is good. Y Cwricwlwm
Cymreig is planned in various subjects including geography and English.
Collective worship and subjects such as religious education and geography
develop pupils’ awareness of other cultures appropriately. As yet the school
does not systematically plan for the development of pupils’ bilingual skills.

The school is keen to work in partnership with parents. One of the most
strongly supported statements in the pre-inspection questionnaire was ‘the
school encourages parents to play an active part in school life’. Links with
parents are developing and a number are involved in supporting school
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activities including the running of the fruit tuck shop and providing support for
out-of-school visits.

There is a strong emphasis on promoting work-related education in school.
Pupils are given the opportunity to involve themselves with practical
experiences that will help prepare them for the world of work and the needs of
the wider community. Visits have been made to commercial concerns such as
the kite factory where they have witnessed the manufacturing process and
made kites for themselves. In the supermarket, they purchased ingredients
from which they made a healthy breakfast. Year 5 and 6 pupils, with the help
of the site manager, have constructed items for the conservation area such as
bird boxes and feeders, and the school is currently working on a mosaic for a
future display. These and other activities contribute to pupils’ personal and
social education and help stimulate vocational awareness.

The school is committed to ensuring all pupils have equal access to all
activities regardless of background or circumstance and this is borne out in
practice. Pupils confirm that whatever the occasion, be it involvement in
sports and games, clubs and extra-curricular activities, visits and residential
trips, all pupils are able to take part. In lessons, teachers involve all pupils
and questioning is well directed to include every pupil in discussion.

There are a number of useful projects to promote pupils’ awareness and
understanding of sustainable development and the need to care for the
environment. Concepts such as energy conservation and recycling are
threaded through the curriculum and pupils become actively involved in school
initiatives such as paper recycling and the collection of used inkjet cartridges.
Waste fruit and other suitable material are eagerly collected for the school
compost bin. A pleasant feature of the school is the Japanese Garden. This
quiet, peaceful area allows pupils to appreciate the cycle of growth and
seasonal change. A wooded area in one corner of the extensive school
grounds has been set aside as a nature reserve. This reserve is utilised as a
learning resource and is often visited by pupils. It is effective in helping them
develop an interest in wildlife and promotes an understanding and
appreciation of local flora and fauna.

Opportunities for developing pupils’ entrepreneurial skills are limited. Year 5
and 6 pupils assist in the running of the fruit tuck shop; younger children in
role-play activities ‘buy and sell’ things in the classroom shop and begin to
understand coinage and value, but there is scope for further improving this
aspect.

The school is strongly involved with activities within the community. The
breakfast club operates daily from 8.00am and provides purposeful activity
and a light breakfast for the children of working parents. Pupils from the
school visit the community; they attend the library and visit the church. The
school choir has entertained the elderly in the Betws Community Centre and
has raised funds by singing at a local retail park. Visitors such as the
community police officer, members of the fire service, road safety and the
forestry commission talk to pupils about their work and help pupils understand
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their role in the community. Clergy from the local church and the chapel
regularly visit the school to talk to pupils and assist with assemblies. Few
representatives of other faiths have visited. Members of the Betws Heritage
group talk to pupils about the history and heritage of the locality and they are
working together gathering materials for a community archive. The school
supports a number of charities at home and abroad and by so doing helps
pupils appreciate there are people in the world less fortunate than themselves
and in need of support.

Key question 4: How well are learners cared for, guided and supported?

| Grade 2: good features and no important shortcomings

87.

88.

89.

90.

1.

92.

93.

The findings of the inspection team match the judgement made by the school
in its self-evaluation report.

Overall, the quality of care, support and guidance for pupils is consistently
good. Pastoral care of pupils is given high priority. Procedures are in place to
monitor and support pupils’ academic progress, their social development and
their personal welfare. The head teacher and staff know pupils well and are
sensitive to their needs. All pupils benefit from the school’'s determination to
include pupils fully in both its academic and social life.

The school is proactive in developing a positive partnership with parents and
carers in caring for, supporting and guiding their children. It takes their views
into consideration. Parents have regular access to the staff and to the head
teacher. The school arranges a number of meetings to discuss various issues
and to keep parents advised of changes and developments. A home/school
agreement operates. However, a significant minority of parents are dis-
satisfied with the information they receive from the school.

Many of the children joining the nursery are already familiar with the school
having previously attended the “rising threes” group. This helps with the
settling-in process. The head teacher runs a “Language and Play” group for
parents of new pupils to help them support the work of the school at home.
The induction arrangements for children entering school, moving to new
classes and transferring to the secondary school are good and effective.

The quality of relationships throughout the school is good and this contributes
to pupils’ self-esteem and confidence. Pupils work and play in a happy,
supportive environment where they are secure and valued by staff.

There is good provision for personal and social education. This aspect
permeates all areas of the curriculum with pupils freely discussing issues of
concern in circle time and in lessons. No child is currently withdrawn from the
collective acts of worship or religious education.

Good working partnerships have been developed with the Communities First
initiative, social services and other welfare agencies. The school has
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established very good links with the police, (located on site), the fire service
and school nurse.

Registration periods are administered appropriately and efficiently and provide
an opportunity to exercise knowledge and understanding of Welsh. The head
teacher and secretary monitor attendance and punctuality effectively. There
are systems of awards for good attendance that are appreciated by all pupils.
Most parents co-operate by informing the school if their child is unable to
attend. Parents and carers are encouraged to get children to school on time,
but a few regularly arrive late. The school takes appropriate action where and
when necessary. Whenever assistance is required in dealing with issues of
concern, there is good support from the Educational Welfare Officer (EWO).
The school complies with the statutory requirements of the National Assembly
for Wales Circular 3/99.

The school’s provision for ensuring the healthy development, safety and well-
being of all pupils is very good. Staff are trained in first aid and there are good
procedures in place for meeting the needs of pupils who are unwell or who
have an accident. Pupils’ contact details are regularly reviewed and updated.
Safety checks are carried out on all electrical appliances and fire safety
equipment is tested. Fire drill is exercised each term. Health and Safety
audits are carried out within the school and risk assessments are undertaken
before any educational visit takes place. There are well-developed
procedures in place for child protection. The head teacher is the designated
member of staff responsible and she ensures regular staff training.

All pupils are aware of the system of consequences for unacceptable
behaviour and staff are consistent in their approach. Five boys and two girls
from key stage 2 were temporarily excluded and one boy in key stage 2
permanently excluded in the 12 months prior to inspection.

The provision for pupils with additional learning needs is a good feature of the
school. Currently, this is being co-ordinated by the head teacher. Effective
early identification, assessment and monitoring procedures contribute
significantly to raising pupils’ achievements. Just under a third of the pupils at
the school are on the SEN register. Seventeen pupils with moderate learning
difficulties receive their education in two LEA classes based on the school site.
No pupils are disapplied from any aspect of the National Curriculum.

Throughout the school, pupils with SEN are well supported by dedicated and
effective school staff and from outside agencies such as the Educational
Psychology Service, the Bridgend Social Inclusion Team or by specialist LEA
teaching staff. Very good links exist with both Health and Social Services.
Class teachers, the special educational needs co-ordinator (SENCo) and
agencies work closely together to ensure that individual programmes and
classroom provision closely match the needs of pupils.

Provision is most effective where learning assistants aid the teacher by giving

additional literacy, numeracy or behavioural support to pupils. However,
whilst pupils integrate successfully into the general daily life of the school and
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into some lessons, the head teacher recognises the need for extending their
inclusion further. The lack of additional support in some classes, particularly
in key stage 1, sometimes undermines the quality of learning for less able
pupils. The school has also identified that it should give further consideration
to meeting the needs of more able pupils by providing further challenge.

Pupil behaviour is often very good as a result of the application of a clear
policy and effective strategies. There is a strong ethos of mutual respect and
understanding together with a comprehensive framework of guidance and
support. The good relationships enjoyed between staff and pupils is
underpinned by a consistently applied reward system of Target Awards,
House Points and Golden Time. All opportunities are taken by teachers to
develop pupils’ self-esteem and self-worth. Where there is unacceptable
behaviour, staff are effective in using a consistent approach to resolving
difficulties. Continued support is given through the application of individual
behavioural programmes which have been agreed by both pupils and parents.
When necessary, however, valuable additional support is given from the
Bridgend Social Inclusion Team for pupils whose behaviour is seriously
impeding their own progress and that of others. The school is also particularly
effective in supporting pupils who have been excluded. This is an outstanding
feature of the school.

Betws School is an inclusive community that actively and successfully
promotes gender and race equality. All pupils, whatever their gender or
background have full access to a broad curriculum and all other activities,
including musical and sporting opportunities.

The school is particularly successful in challenging stereotypes in pupils’
choices and expectations through well-planned project work and open and
honest discussions. For example, they discuss issues such as “Slaves to
Fashion”. Boys and girls work well together and are very supportive of each
other. However, girls do better than boys in the core subjects.

Betws is a caring and supportive school where all pupils are secure and
happy in their learning. The school acts very effectively to eliminate all forms
of racism, harassment and aggression between pupils. Pupils have a clear
understanding of their own roles in tackling these issues. They understand
that an important part of residential trips is to learn to make friends and mix in
with people from other areas. The school is gradually being adapted to
ensure that pupils with disabilities can be fully integrated into the life and work
of the school.

The school actively celebrates diversity in many aspects of the curriculum and
assemblies. Visitors from minority ethnic groups are welcomed into lessons to
discuss aspects of their cultures with pupils. Year 5 and 6 pupils talk
knowledgeably and in depth about their recent study of life and faith in India,
the Amazon Rainforest, and their environmental work in the school and
locality.
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| Leadership and management

Key question 5: How effective are leadership and strategic management?

| Grade 3: good features outweigh shortcomings

105.

106.

107.

108.

109.

110.

111.

The findings of the inspection team differ from the judgement made by the
school in its self-evaluation report. The school graded this key question as
grade 2.

The overall quality of leadership shown by the head teacher is good. She
maintains a clear vision of the school’s future and its priorities. These are
identified comprehensively in the school policy for raising standards. Her
management is purposeful and gives a clear sense of direction to the school’s
work. With the enthusiastic support of the acting deputy head teacher and the
senior management team, staff and governors are being encouraged to think
critically about their own ways of planning and working in the light of the
school’s current needs. The school’s mission statement and aims are clearly
visible throughout the school both on walls and in its work.

The school takes good account of local and national priorities. Recent
initiatives for literacy, numeracy, lifelong learning, family learning, out of hours
learning, breakfast clubs and education for sustainable development help
pupils to achieve higher standards. There are strong and mutually beneficial
links with local primary schools and the nearby secondary school.

Staff observed during the inspection work well together. They have a strong
sense of purpose to sustain the recent improvements in pupils’ standards.
They work as a team to develop new approaches to planning the curriculum
and assessing pupils’ progress and are creating a sense of real achievement
and progress. However, several members of staff, including some members
of the senior management team are on short-term or temporary contracts and
this has a detrimental effect on leadership and management in the school.

The school development plan has identified a range of training needs which
have been followed through appropriately and have had a positive impact on
standards. Supply staff, newly qualified teachers and classroom assistants
are all supported well and play a full part in the life of the school.

The school's procedures to monitor and to improve staff performance overall
have suffered as a result of significant changes in key personnel. Despite
good quality teaching and good subject knowledge in most areas by the
teachers involved in the inspection, the overall quality of subject leadership
across the school has some shortcomings. In its self-evaluation report, the
school has identified accurately that management training for subject leaders
is vital if the shortcomings are to be addressed effectively.

Governors know the school and its community well. The governing body is

supportive of the school and acts appropriately as its ‘critical friend’. The
governors have overseen the amalgamation of the infant and junior schools,
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and have been effective in resolving many of the management and logistical
difficulties that followed. The school is now beginning to run smoothly as a
single unit. Governors bring a wide and valuable range of practical and
professional skills to the school. They are well led, and work efficiently with
the head teacher in the strategic management of the school.

The governors are committed to providing the best possible support for the
school, its pupils and staff. They take a keen interest in the progress and
welfare of pupils, particularly those in the SEN units. They have a secure
understanding of their responsibilities and are kept well informed by the head
teacher. The governors monitor the curriculum in a proper fashion and
provide the necessary resources for its effective delivery. They monitor
progress regularly and help to determine targets for improvement.

The financial management of the school is an important element of the
governors’ work and they successfully endeavour to obtain best value for
money. Governors meet regularly and their decisions are carefully recorded.
They receive a written report from the head teacher each term. A governors’
report is issued to parents each year, and a meeting is arranged for parents to
meet the governors and discuss its content. The school meets all statutory
requirements.

Key question 6: How well do leaders and managers evaluate and improve
quality and standards?

| Grade 3: good features outweigh shortcomings

114.

115.

116.

The findings of the inspection team match the judgement made by the school
in its self-evaluation report.

Self-evaluation processes have been started and have potential for further
development. The head teacher, ably supported by the acting deputy head
teacher, has a good overview of the strengths and shortcomings of the school.
The senior management team has carefully identified those issues that need
addressing such as tackling the difference between boys and girls
achievement and improving standards at key stage 1. The school is
implementing effective strategies to bring about improvement including a
targeted focus on teaching and learning at the end of key stage 2.

The governors work carefully with the head teacher analysing the information
that she prepares for them. As a result of subsequent discussions and
suggestions, matters of key importance are included in subsequent plans.
The current school development plan is a clear, realistic working document
based on a careful audit of provision; it details areas to be developed and
actions to be taken to bring about improvement. Governors and senior
managers, assisted by the finance department in the LEA, carefully allocate
appropriate resources to identified priorities. For example, the appointment of
additional support assistants at key stage 2 has had a direct impact on
improving provision.
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Many members of the teaching staff are temporary appointments to the school
or newly qualified teachers. As a result, the role of subject leader is under
developed. There are insufficient opportunities for subject leaders to evaluate
standards and quality based on first hand evidence. The role focuses on
monitoring resources and short-term planning rather than on outcomes such
as standards and continuity of learning and progression.

Regular staff meetings are held where the views of staff are considered.
Through the school council, that is supported by teachers, pupils air their
views and make suggestions for the improvement of the school. However,
some parents feel they have insufficient opportunities or mechanisms to offer
their views.

The current inspection is the first one since the school’s establishment as
Betws Primary School in 2000. The school has faced many difficulties,
including a high level of temporary staff, and, as a result, improvements have
been slower than might have been expected. However, over recent months,
significant improvements have been made and the school is beginning to
move forward. Because of the changed nature of the school, it is not possible
to judge the overall progress since the time of the previous inspections.

The self-evaluation report prepared for the inspection is succinct. It correctly
identifies the main strengths and shortcomings of the school. It identifies a
way forward and also details the evidence sources for the judgements. The
findings of the inspection team match the judgement made by the school in its
self-evaluation report in five out of the seven key questions. In the two
questions where there were differences, the inspection team allocated one
grade lower than those allocated by the school.

Key question 7: How efficient are leaders and managers in using resources?

| Grade 2: good features and no important shortcomings

121.

122.

123.

The findings of the inspection team match the judgement made by the school
in its self-evaluation report.

The school is staffed with a sufficient number of suitably qualified teachers.
Teachers have good subject knowledge and expertise. During the inspection,
several members of the permanent teaching staff were absent. Two learning
support assistants are shared between Years 1, 2, 3 and 4. An additional
learning support assistant has recently been employed to support Years 5 and
6 pupils. Although few in numbers, learning support assistants have a clear
understanding of the purposes and targets of lessons and make a very
valuable contribution. Administrative staff provide effective support. The day
to day efficiency of the school is good. The site manager is fully committed to
the school and makes a valuable contribution to many aspects of school life.

In general, the school is equipped adequately to ensure that all pupils have
access to appropriate resources. However, equipment for the under-fives’
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outdoor play is limited largely to wheeled toys. There is insufficient ICT
hardware and software and this has been identified as a priority by the school.
The school makes good use of the local community centre and library and
also the museum service to enhance its provision. On occasions,
organisation of resources lacks structure. For example, in the nursery,
equipment in the sand and water trays is not organised into task appropriate
sets.

The accommodation, both indoors and outdoors, is very spacious. It is of
satisfactory quality. The nursery unit is well designed and provides very good
accommodation. However, it is a detached building that is not linked to the
reception and other key stage 1 classes. This is a disadvantage, making it
difficult for the reception and nursery classes to work as an early years unit.
The nursery unit has its own enclosed play area but this is currently under
developed. It provides no shaded spots and there are no areas where
balancing and climbing skills can be developed.

The main school is housed in a building that was originally the infant school.
The newly developed main entrance area provides a stimulating welcome to
the school. Key stage 1 and younger key stage 2 pupils are housed in this
building. The accommodation inside is spacious, light and airy with colourful
displays that enhance the learning environment. The site manager, assisted
by a small group of Year 5 and 6 pupils with moderate learning difficulties, has
recently constructed an attractive castle facade for the new library area. The
exterior of the building is in a poor state of repair and decoration.

Older key stage 2 pupils are housed in a third building which was previously a
separate junior school. Whilst the interior is generally well organised, the
exterior is in poor condition. A large section of this building is currently used
to store equipment. There are plans to develop a spacious teachers’ resource
area which will be particularly useful for teachers’ planning, preparation and
assessment. The building is shared with South Wales Police and this has a
most positive effect on vandalism, previously a major problem, but now,
almost non-existent.

Externally, there is ample yard space and grassed areas. The school is
fortunate that a community playground and field are sited immediately
alongside the yard. These facilities are regularly used by the school. An
enclosed courtyard has been developed into a Japanese Garden that is easily
accessible to Years 5 and 6 pupils. The school is fortunate in having its own
stimulating nature reserve. Plans to further develop the outdoor areas are
identified as a priority. The school is kept in a very good state of cleanliness.

Funding and spending priorities are well matched to whole-school priorities
and the school makes efficient use of the available resources. The
deployment of staff and the organisation of classes and teaching groups are
carefully organised. Budget expenditure is reported to the governing body at
its termly meetings. Through regular reviews, the school ensures that good
value for money is obtained.
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| Standards achieved in subjects and areas of learning

\ Subject 1: Early Years

Grade 2: Good features and no important shortcomings

129. The overall quality of provision for the under-fives is appropriate to their needs
and pupils are making good progress towards the Desirable Outcomes for
Children’s Learning.

Language, literacy and communication skills

130. Children are making good progress in this area of learning and standards of
achievement are good. In the nursery class, they develop their language and
communications skills well from a low starting point. This is because there is
such a strong focus on the development of speaking and listening skills.
Children respond well to adults’ questions in English and Welsh, and they talk
appropriately about things that are important to them.

131. In the reception class, children are treated sensitively and because their
speaking skills are so well nurtured, particularly in imaginative and creative
role-play, many are beginning to talk clearly and at length. They listen
attentively to stories and retell them in correct sequence.

132. Children in the nursery love books and stories. This gives them a good start
to formal reading development. In reception, many children already know
some familiar words and single phonic sounds; they talk enthusiastically about
events and characters in their books.

133. In the nursery, pencil control skills are developing well because children have
many opportunities to make marks and work with adult support to create their
own “news”. In the reception class, children are enthusiastic writers.

Shortcomings

134. Despite the adults’ best efforts, speaking skills are sometimes still under-
developed. Although children are keen to participate in discussion, comments
are often short and sometimes only one word, particularly in the nursery.

Personal and social development

135. Children are making good progress in this area in both the nursery and
reception classes and standards of achievement are good. Relationships are
good, creating a warm, friendly atmosphere where learning flourishes.

136. In the nursery, children are familiar with class routines and leave their parents

and carers happily, eager to engage in the interesting activities that have been
prepared for them. They work independently at their tasks and behave well.
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In the reception class, children work co-operatively, taking turns and sharing
appropriately. Behaviour is very good and children help each other. They are
keen to learn because the work that is prepared for them is such fun and they
cannot wait to investigate their tasks, such as finding and identifying objects
hidden in the sand.

Children are beginning to develop some knowledge of faiths and cultures
when they learn about special celebrations in their own lives and in the
Christian calendar.

Mathematical development

139.

140.

141.

Children in both the nursery and reception classes are making good progress
and standards of achievement are good. Rhymes, songs and other activities
are well used and benefit children’s learning about numbers and measures.

In the nursery, children are developing an awareness of two-dimensional
shapes and use them to create fun pictures. They are encouraged to learn
numbers to five and many are confident with “How many?” beyond five.

In the reception year, children achieve well in response to sensitive teaching
and many children recognise and count numbers to 20 and refer to a number
line to find numbers that come before or after a given number. More able
children have some understanding of simple addition. Through good use of
arbitrary measures, children are developing a sound understanding of full and
empty, heavy and light, shorter and taller and colours.

Knowledge and understanding of the world

142.

143.

144.

145.

Children in both classes show curiosity and an eagerness to explore the world
around them. They make good progress and standards of achievement are
good.

Visits to the nature reserve extend and enrich learning experiences, for
example, when nursery children work with park wardens to observe and
consider signs of autumn. They know about the dangers of fire after a visit by
a fire crew. When they plant and grow bulbs, they find out that living things
need water to grow.

In the reception class, after planting and tending their bean shoots, children
investigate changes that occur over time and record them in simple drawings.
Their sense of change over time is also developed as they sequence growth
from babyhood to old age. Scientific skills are developing well when, after
working with a visitor to create cars from construction kits, children experiment
with magnets to see how far they can get their vehicles to move. They also
investigate to see which vehicles can be pushed or pulled.

Technological skills are developing appropriately in both classes. For

example, children work with a paint program to create their own colourful
pictures, using a computer mouse independently.
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Creative development

146.

147.

148.

Children in both classes enjoy experimenting with the very wide range of
media that is presented to them. They make good progress and standards of
achievement are good. They paint, model, print, cut and glue with pleasure
and enthusiasm. Good colour mixing skills are already evident.

Observational skills are developing appropriately when nursery children
create bold and colourful paintings of flowers in the style of Van Gogh. Also
when reception children carefully study a real fish and try to create the detalil
of its fins in their individual clay models.

All children sing enthusiastically and tunefully in English and Welsh and enjoy
creating their own accompaniments to their songs, using untuned instruments.

Physical development

149.

150.

Overall under-fives physical development is satisfactory. Children’s fine motor
skills are developing well throughout the nursery and reception classes
because they are given so many good opportunities to handle and manipulate
small tools and equipment. This enables them to engage happily in activities
that demand good hand/eye co-ordination. Overall standards of achievement
are good in this aspect of physical development.

Under-fives all enjoy vigorous outdoor play and reception children move freely
and confidently, showing increasing independence when choosing their toys.

Shortcomings

151.

152.

The secure outdoor play areas in both the nursery and reception classes are
not well resourced, so the development of children’s physical skills of balance,
control, co-ordination and confidence are under-developed.

While engaged in outdoor play on wheeled toys, children cannot hold a safe
pathway due to under-developed spatial awareness.

| Subject 1: ENGLISH

Key Stage 1 — Grade 4: some good features but shortcomings in important areas
Key Stage 2 — Grade 3: good features outweigh shortcomings

Good and outstanding features

153.

Pupils’ understanding of the purpose of language develops progressively and
by the end of key stage 2, pupils have developed a good awareness of the
effect of language on the audience such as the influence of propaganda or
newspaper reports.
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In key stage 1, pupils listen carefully to their peers and adults during lessons
and whole school gatherings such as assemblies. They recount stories
keeping to the correct sequence. In role-play situations, such as a Victorian
house, they extend their knowledge of language by using an appropriate
although narrow range of vocabulary.

Pupils in key stage 1 develop a solid awareness of letters and sounds. They
recognise individual letters, usually sounding them correctly; the more able
give the correct letter names. Pupils are aware of alphabetic order and use
their word-books efficiently.

Throughout key stage 1, pupils know about some of the features of books.
For example, they understand the difference between authors and illustrators
and they appreciate the impact of poetry; they understand that adjectives can
improve the quality and interest of a piece of writing. By the end of the key
stage, pupils read their books reasonably accurately. With the help of adults,
they read and understand instructions on worksheets and posters.

Key stage 1 pupils write, generally with some support, for a range of
purposes; they create class poems and write simple letters for example.
Some pupils are beginning to understand the conventions of punctuation.

By the end of key stage 2, pupils use a good range of language appropriate to
a given situation. They are confident in “hot seating” and role-play situations
and adapt their language effectively to suit the occasion. Pupils listen
carefully to each other and ask pertinent questions of their peers and adults.

Pupils’ reading skills develop appropriately throughout key stage 2. By year 6,
pupils accurately read a broad range of reading materials for both information
and pleasure with a reasonable degree of fluency. They enjoy reading short
plays and dramas in small groups and do so with appropriate expression.

Throughout key stage 2, pupils write for a variety of purposes. They create
some very emotive poetry and are aware of the different styles of writing that
are needed for different audiences. Generally, they produce factual writing
such as reports, letters and accounts using language that is appropriate for
the circumstances. Older key stage 2 pupils develop the skill of taking notes
and use them as a basis for further writing.

Particularly at the end of key stage 2, pupils make effective use of computers
to extend their knowledge, skills and understanding of language.

Shortcomings

162.

The vocabulary of key stage 1 pupils is limited and this hampers both their
reading and writing skills. Although pupils know the sounds individual letters
make, they are not able to group them together to spell and read words
consistently. Consequently, their reading lacks fluency and vibrancy.
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In key stage 1, pupils lack confidence writing independently and at length.
Although they understand the purpose of punctuation, they are not able to use
it correctly or consistently.

In both key stages, pupils’ writing is not always consistent and legibly
presented.

Key stage 2 pupils do not write imaginatively and at length often enough.

Pupils make insufficient use of information technology (IT) in key stage 1 to
enhance their writing.

| Subject 2: MATHEMATICS

Key Stage 1 — Grade 3: good features outweigh shortcomings
Key Stage 2 — Grade 2: good features and no important shortcomings

Good and outstanding features

167.

168.

169.

170.

171.

In both key stages, pupils are developing and correctly using a range of
mathematical terms and vocabulary.

In key stage 1, pupils are familiar with number symbols, recognise number
sequences and start to identify patterns. They understand the difference
between ordinal and cardinal numbers. Pupils are confident with simple
addition and subtraction and are developing an increasing knowledge of
number bonds. Pupils use a developing range of strategies to solve mental
calculations. They recognise the value of coins and are able to ‘buy’ items
and calculate the change due from 10 or 20 pence. Pupils confidently name
two-dimensional shapes, use standard units of measure, recognise simple
fractions and are starting to tell the time. They are beginning to develop an
understanding of reflective symmetry.

In key stage 2, both older and younger pupils, based in the units for pupils
with SEN, work on a simplified practical based curriculum that parallels the
work being done in mainstream classes. One group identifies a range of
shapes and understands how they can be flattened into two-dimensional
patterns (nets). Some groups use a calculator competently to keep a running
total when given a budget to furnish an imaginary bedroom.

In key stage 2, the younger pupils in the mainstream classes recognise and
name three-dimensional shapes and develop appropriate mathematical
terminology. They extend their knowledge of using and applying number by
working on doubles and halves and by recalling number facts. Their mental
strategies are developing well and they explain their thinking and working out.
They confidently find or fix a point using co-ordinates.

Older key stage 2 pupils continue to reinforce their work in numeracy with an
increasing understanding of patterns and relations. They deal effectively with

35



172.

Margaret Morgan
Betws Primary School — June, 2005

tasks in number, including negative numbers, and round numbers up or down
to the nearest 10, 100 or 1000. They show good understanding of place value
including decimal places, know their multiplication tables and understand the
relationship between percentages, fractions and decimals.

Pupils name a wide range of two and three-dimensional shapes and describe
their properties by using the correct vocabulary. Older pupils calculate the
area and perimeter of compound shapes, which are made up of rectangles
and triangles, as well as beginning to develop their knowledge of the
properties of a circle. They are confident in their use of standard units of
measurement involving length, weight, capacity and time, and in their
selection of appropriate measuring equipment.

Shortcomings

173.

174.

175.

The skills of more able pupils are under-developed because the tasks set are
not always challenging enough.

Pupils’ use of ICT to enhance mathematical skills and knowledge is
underdeveloped.

Pupils in KS2 do not extend their knowledge of data handling to incorporate a
sufficiently broad range of graphs and charts.

| Subject 3: SCIENCE

Key Stage 1 — Grade 3: good features outweigh shortcomings
Key Stage 2 — Grade 3: good features outweigh shortcomings

Good and outstanding features

176.

177.

178.

179.

Key stage 1 pupils describe the basic properties of materials in simple terms.
They understand the term hard-wearing and discuss logically the best
materials for keeping things warm.

Pupils recall in detail some of their investigations for example into pushing and
pulling; they have a satisfactory understanding of forces.

Younger key stage 2 pupils begin to develop an understanding of growth; they
name the different types of teeth and know that humans have two sets. Pupils
are beginning to understand the relationship between exercise and heart rate.

Older key stage 2 pupils know that they are part of a food chain and recognise
the contributions made by various animals and plants. Pupils explain in detalil
the harmful effects of smoking as a result of their investigations using a
‘smoking machine’. Many pupils work collaboratively and co-operatively to
discuss the relationships between unclean water and disease. They also
understand how some illnesses are transmitted. By the end of key stage 2,
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pupils develop a sound understanding that all living things grow, reproduce
and need food.

Pupils are beginning to plan investigations appropriately using a framework to
help them. They identify which variables will remain constant and which will
change.

At both key stages, pupils sensibly discuss the importance of eating a healthy
diet. Their involvement in the ‘Healthy Schools Project’ has a positive effect
on their attitudes and understanding.

Shortcomings

182.

183.

184.

Key stage1 pupils’ recall of previous learning is sometimes insecure.
Key stage 2 pupils do not to develop their research skills appropriately.

In both key stages, a number of pupils are unable to use key vocabulary to
talk about their work with confidence and fluency.

| Subject 4: WELSH (SECOND LANGUAGE)

Key Stage 1 — Grade 3: good features outweigh shortcomings
Key Stage 2 — Grade 3: good features outweigh shortcomings

Good and outstanding features

185.

186.

187.

188.

No pupils come from Welsh speaking families and at the time of the
inspection, there were no Welsh speaking teachers in the school. However,
pupils throughout the school make steady progress as they follow a scheme of
work that has been prepared by the LEA. Generally pupils’ pronunciation is
reasonable.

Key stage 1 pupils enthusiastically greet adults in Welsh. They respond
correctly to some class routines such as answering the register and
describing the weather. Pupils know a range of vocabulary such as colours,
food and clothes. They respond correctly to simple questions using short
sentences or phrases in Welsh.

Pupils in key stage 1 follow the main meaning of simple Welsh books. They
complete written sentences correctly following basic writing patterns and read
what has been written with some degree of understanding.

Key stage 2 pupils extend their knowledge of Welsh vocabulary and, in their
speaking and listening activities, use progressively more complex sentence
structures using for example the past tense. The majority of pupils have a
good understanding of what is said in Welsh during lessons.
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By the end of key stage 2, pupils confidently read their Welsh writing. They
are also able to read that of their peers. By year 6, pupils write simple
dialogues and letters following familiar patterns and some make basic
amendments and additions to the basic formats using appropriate punctuation
and reasonably accurate spelling.

Shortcomings

190.

191.

192.

In both key stages, pupils make insufficient use of technology to enhance their
knowledge and understanding of Welsh.

Often, pupils lack confidence speaking and reading aloud as individuals; they
make insufficient use of incidental Welsh during their daily routines.

Few pupils in key stage 2 are confident reading and writing independently.

| Subject 5: DESIGN AND TECHNOLOGY

Key Stage 1 — Grade 3: good features outweigh shortcomings
Key Stage 2 — Grade 2: good features and no important shortcomings

Good and outstanding features

193.

194.

195.

196.

Pupils at both key stages draw upon knowledge and skills gained in other
subjects and apply them successfully to their design and technology projects.
Key stage 1 pupils effectively use their knowledge and skills of shape, space
and measure when making a lighthouse. Key stage 2 pupils use their
scientific knowledge of friction and materials when making their initial design
decisions for slippers. Younger key stage 2 produce effective designs for
puppets for the purpose of staging a puppet show.

Years 5 and 6 pupils work well both collaboratively and co-operatively to
evaluate different designs. For example, they record interesting ideas on
concept maps, using appropriate technological vocabulary.

Pupils are aware of the importance of producing original designs that meet the
requirements of ‘the customer’. For example, older key stage 2 pupils
produce a wide range of teas to suit individual requirements as part of a ‘tea’
project.

All pupils understand the need to handle tools and equipment carefully.

Shortcomings

197.

198.

Pupils’ making skills are generally under-developed.

Pupils make insufficient use of an appropriate range of ICT skills to support
their design work.
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‘ Subject 6: INFORMATION TECHNOLOGY

Key Stage 1 — Grade 4: some good features but shortcomings in important areas
Key Stage 2 — Grade 3: good features outweigh shortcomings

Good and outstanding features

199.

200.

201.

Key stage 1 pupils recognise and name the main parts of a computer system.
They open a program by clicking on the appropriate item on the desktop.
They make choices using a computer and use a basic paint program to create
and edit their own pictures and designs. Pupils with SEN use simple number
programs well.

Younger pupils in the key stage 2 SEN unit use the “Start menu” to access
programs. They use a touch pad or mouse to highlight text and change the
colour, size and style of the font. Using the program “Word”, they copy text or
produce simple sentences with appropriate use of the space bar and shift key.
With support, they use art software to paste pictures into their written work.

Older pupils in key stage 2 use “PowerPoint” to communicate, share and
exchange ideas incorporating text and pictures. They use word processing
facilities to redraft text and scan pictures and download images from the
Internet to insert into text which they subsequently print. Pupils in key stage 2
explain the meaning and purpose of different fle commands such as edit and
print. In some lessons, pupils use the digital camera to record themselves
interviewing each other. Older pupils with SEN produce tessellated grid
patterns for display.

Shortcomings

202.

203.

204.

Throughout the school, many pupils are unable to use ICT equipment and
software competently and confidently in more than a limited range of simple
applications.

Many pupils, particularly in key stage 1, have mastered only a limited range of
skills.

The skills of key stage 2 pupils in using the Internet effectively to research and
gather information are limited.
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| Subject 7: HISTORY

Key Stage 1 — Grade 3: good features outweigh shortcomings
Key Stage 2 — Grade 3: good features outweigh shortcomings

Good and outstanding features

205.

206.

207.

208.

At both key stages, pupils develop a widening historical terminology and use it
well to explain and describe historical events. Older key stage 2 pupils make
effective use of computers to research events such as World War 2.

In key stage 1, pupils make effective use of role-play to extend their
understanding of how houses and homes operated in the past. They describe
in detail the life of children and adults in houses long ago and are able to
compare them with their lives today. They handle artefacts, such as a carpet
beater, properly, describing their purpose in detail. Pupils also begin to
develop a sense of chronology by studying their own and their families’ lives.
They begin to understand the passage of time and are able to sequence
events in their own lives. Year 2 pupils know about some famous Welsh
people such as Laura Ashley and Saint David. Pupils begin to communicate
their understanding of the past using a variety of strategies such as role-play,
drawings and to a lesser extent writing.

Younger key stage 2 pupils have a good understanding of many ancient
features and buildings of the locality and have undertaken some interesting
work researching the myths and legends that surround them. They also know
some key features about peoples who lived in the past such as the Celts and
Romans.

Pupils in Years 5 and 6 have a good understanding about the events of the
Second World War and their impact on the locality. They empathise very well
with some of the conditions that children, such as evacuees, would have come
across during that period. They use increasingly complex methods of
communicating their findings such as “PowerPoint” presentations, interviews
and dramatic recreations to present their findings. They appreciate well the
difference between opinion and fact and primary and secondary sources of
information.

Shortcomings

209.

210.

Key stage 1 and younger key stage 2 pupils have limited skills asking and
answering their own questions about the past.

In key stage 2, pupils’ sense of chronology is underdeveloped. They also

have a limited understanding of how certain aspects such as food and farming
or houses or homes have changed over the centuries.

40



Margaret Morgan
Betws Primary School — June, 2005

| Subject 8: GEOGRAPHY

Key Stage 1 — Grade 3: good features outweigh shortcomings
Key Stage 2 — Grade 3: good features outweigh shortcomings

Good and outstanding features

211.

212.

In key stage 1, pupils begin to develop an understanding of important physical
features of an area such as hills, rivers and the sea; they use a simple
geographical key to identify different locations. They identify features on a
plan of a classroom and interpret aerial views of different objects. By year 2,
pupils plot basic co-ordinates accurately. They follow routes successfully and
talk about differences between their own locality and contrasting areas.

Key stage 2 pupils talk enthusiastically about their fieldwork. They make
careful comparisons between their own area and contrasting areas such as
Porthcawl and also areas in economically developing countries. Pupils have a
good understanding of the effect of humans on the environment. They have a
genuine understanding of the potential impact sustainability issues will have
on their own lives and those of others; they develop a real empathy for
citizens in economically developing countries.

Shortcomings

213.

214.

At different levels, pupils in both key stages are uncertain about the position of
Bridgend in relation to the remainder of Wales and the rest of the British Isles.

Some geographical enquiry skills are under-developed in key stage 2

| Subject 9: ART

Key Stage 1 — Grade 2: good features and no important shortcomings
Key Stage 2 — Grade 2: good features and no important shortcomings

Good and outstanding features

215.

216.

Across the school, pupils work effectively with a wide range of media and tools
to create interesting bold and colourful artwork. Skill development starts
early, and this enables pupils skills to be well developed by Year 6. The use
of artwork to support learning in subjects across the curriculum is a strong
feature, for example, when pupils in Year 3 create interesting mosaic patterns
in the style of the Romans.

In key stage 1, pupils draw and paint from observation and memory. They
confidently use the computer to create interesting pictures. Older pupils
experiment successfully with visual effects to collaborate on a “Fantastic
Creatures” collage picture. They gain inspiration from investigating reference
materials and initially create interesting designs in black and white. After
experimenting with different textures created by flicking paint, for example, or
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smudging pastels, they look to other media to refine their designs. They
investigate and create new colours, wax resist patterns, and wet on wet
droplet patterns. The finished collage is colourful, exciting and interesting.

In key stage 2, pupils work well in two and three-dimensions. Sketchbooks
are often used effectively to develop skills of drawing, tone and pattern
making. Art Club makes a very good contribution to the development of
pupils’ skills, for example, in three-dimensional work, when pupils work with a
visiting artist to create a colourful school mosaic.

Pupils have a good knowledge of the work of Welsh artists and those of the
wider world. When pupils in Years 5 and 6 create wave collage pictures in
the style of Katsushuka Hokusai, their work has strength and flow.

Visiting artists make an important contribution to skill development and
interest in creative art activities. When younger key stage 2 pupils work with
an illustrator to create different facial expressions on faces in cartoon form
they have great fun, and their work is of a good standard. After pupils in
Years 5 and 6 work with a stained glass specialist and study such windows in
a local church, they competently create their own detailed glass tiles.

Shortcomings

220.

Occasionally, in some classes, sketchbooks are used insufficiently well for skill
development.

| Subject 10: MUSIC

Key Stage 1 — Grade 3: good features outweigh shortcomings
Key Stage 2 — Grade 2: good features and no important shortcomings

Good and outstanding features

221.

222.

223.

Pupils across the school sing tunefully and enthusiastically in English and
Welsh because they are taught skills such as posture and good breathing
control well and also because they are encouraged to enjoy their singing.
Music is also used as part of lessons to create atmosphere and this assists
with concentration and pupils’ appreciation of great work.

In key stage 1, pupils learn how to recall and copy patterns for example, after
singing “Dinah” tunefully and with appropriate body actions. They work in
groups to explore and create simple compositions, using instruments, to
accompany the rhythm. They comment thoughtfully on each group’s
performance.

Younger key stage 2 pupils understand that people in the past sang for a

range of reasons, for example to keep in time together while working. After
listening attentively to Calypso and Blues music, and responding to the beat
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and rhythm, they know which songs tell stories, give messages or help people
to work.

Older pupils in key stage 2 are very enthusiastic about their musical activities,
which they say are interesting and exciting. They talk knowledgeably about
their appraisal of the work of composers from different times and cultures.
Recently, after listening to classical war and peace music, they talk in depth
about the feelings the music invokes and compare this with their lighter
feelings about wartime songs. They enjoy learning dances to accompany
their singing and compose their own tunes to evoke peaceful feelings.

Many pupils benefit from tuition for recorder and violin and the activities of the
newly reformed choir. Opportunities to perform in assemblies, concerts, and
out in the community have a good impact on pupils’ learning.

Shortcomings

226.

Sometimes younger pupils spend too much time listening and not enough time
engaged in practical music making, exploring and investigating musical
elements and instruments.

‘ Subject 11: PHYSICAL EDUCATION

Key Stage 1 — Grade 3: good features outweigh shortcomings
Key Stage 2 — Grade 3: good features outweigh shortcomings

Good and outstanding features

227.

228.

229.

230.

Pupils in both key stages give reasons for having warm-up and warm-down
activities and discuss the changes which occur to their heart rate and body
temperature during exercise. They appreciate the social aspects of
participating in sporting activities and recognise the need for rules and safety
procedures.

Pupils in key stage 1 listen attentively, move confidently and respond
accurately to instructions. They show agility and good co-ordination as they
travel around the hall exploring different paces and levels of movement. They
recall a variety of shapes and moves from previous lessons and constantly try
to refine their techniques.

Year 2 pupils work co-operatively in pairs and groups when practising ways of
sending, receiving and travelling with a ball. They show good control and
work hard to consolidate their skills

Younger key stage 2 boys and girls develop good ball control skills under the
instruction of a professional coach. Older key stage 2 pupils participate
enthusiastically in athletics activities. They understand and demonstrate the
difference between running and sprinting for sustained periods. They
recognise and describe different athletic activities.
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Pupils from the key stage 2 SEN units participate, enjoy and sometimes excel
in physical education lessons with pupils of their own age.

Regular and effective swimming lessons across both key stages ensure that
pupils develop stamina, confidence and ability in the water. Pupils swim
confidently and achieve standards commensurate with their age. Pupils from
both key stages also participate enthusiastically in a range of Indian, African
and Irish dance experiences provided by the school.

Older pupils’ skills are improved with training and support from a variety of
agencies such as Dragon Sports, a professional football club, and the South
Wales Constabulary. Equal opportunities are given to both boys and girls to
participate in a number of out of school sporting activities and tournaments.

Shortcomings

234.

235.

Pupils’ ability to evaluate their own and others’ performance is limited.

In athletics, pupils’ skills and performance are underdeveloped.

‘ Subject 12: RELIGIOUS EDUCATION

Key Stage 1 — Grade 3: good features outweigh shortcomings
Key Stage 2 — Grade 3: good features outweigh shortcomings

Good and outstanding features

236.

237.

238.

239.

In both key stages 1 and 2, pupils develop a respect for others in the school
community. They are aware of the importance of rules in school life. Pupils’
understanding of religious education is enriched by the daily acts of collective
worship.

Pupils benefit from the support of the local vicar and church as a learning
resource. As a result, they are aware of the principles of the Christian faith.
They recognise the significance of the Bible and talk about the main features
of the life of Jesus Christ.

Key stage 1 pupils develop a good understanding of Christian baptism through
visits to the local church where they play an active part in this particular
celebration service. Pupils develop a sound understanding of the church as a
special place for worship. They begin to know the significance of the font, the
cross and other important features of the church.

Pupils at both key stages have some knowledge of special places, festivals
and traditions of other world faiths such as Judaism and Islam. Key stage 1
pupils are aware of Jewish traditions associated with birth. Key stage 2 pupils
have a satisfactory understanding of the importance of prayer in world faiths
such as Christianity, Islam and Judaism. They have an appropriate recall of
some important aspects of Muslim prayer. They show due respect when
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handling artefacts related to the Islamic faith. They compare similarities and
differences between faiths fairly.

240. Older key Stage 2 pupils understand prejudice and some of the situations in

which it may arise. They use drama and circle-time to explore examples of
conflict. They display a respect for people of different religious beliefs.

Shortcomings

241. A few older pupils are reluctant to respond orally to questions. Consequently
their ability to reflect on religious issues is not developed enough in some
classes

242. Pupils’ responses are restricted because of an over reliance on worksheets.

243. Pupils’ recall of previous work is unreliable and sometimes insecure.
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| School’s response to the inspection

The head teacher, staff and governing body are delighted that the inspection team
has recognised and confirmed the good teaching and learning that takes place at
Betws Primary School and that the quality of teaching is a key factor in the school’s
recent improvements. All staff have high expectations of pupils, supporting and
challenging them to give their best and to work hard. The inspection report and the
school’s self evaluation report highlight this as the basis for further improving the
standards achieved by pupils.

It is also pleasing to note that the report recognises the place of the school within the
wider community. Positive relationships are developed with parents and other
groups in order to meet the needs of all pupils, including those with additional
learning needs, and to enrich the curriculum offered. The quality of relationships
throughout the school is good and this contributes to a safe, supportive environment,
in which the pupils work and play happily and are valued by the staff.

An Action Plan will be developed to address the recommendations made by the
inspection team. The recommendations will also feature predominantly in the next
School Development Plan, copies of which will be sent to all parents. The next
Governors’ Report to Parents will report on the progress the school is making with
the inspection recommendations.
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| Appendix A

Basic information about the school

Name of School

Betws Primary School

School type Community
Age-range of pupils 3—11 years
Address of School Heol Bradford
Betws
Bridgend
Post-code CF32 8TB

Telephone number

01656 720468

Head teacher

Collette Aston

Date of appointment

June 2002

Chair of governors/
Appropriate authority

Clir C Michaelides

Registered inspector

Margaret Morgan

Dates of inspection

13 — 15 June 2005
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| Appendix B

School data and indicators

Number of pupils in each year group

Year group N (fte) R Y1 Y2 Y3 | Y4 | Y5 | Y6 | Total

Number of pupils 35 28 32 31 31 27 26 28 238

Total number of teachers

Full-time Part-time Full-time equivalent (fte)
Number of teachers 10 3 11.5
Staffing information
Pupil : teacher (fte) ratio (excluding nursery and special classes) 19.3: 1
Pupil : adult (fte) ratio in nursery classes 11.6: 1
Pupil : adult (fte) ratio in special classes 11.5: 1
Average class size, excluding nursery and special classes 25.7
Teacher (fte) : class ratio 1.15: 1

Percentage attendance for three complete terms prior to inspection

Term N R Whole School
Summer 2004 85.3 83.1 91.6
Autumn 2004 86.0 86.3 91.5

Spring 2005 85.4 83.1 89.38
Percentage of pupils entitled to free school meals 52
Number of pupils excluded during 12 months prior to inspection 8
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| Appendix C

National Curriculum Assessment Results
End of Key Stage 1:

National Curriculum Assessment KS1 Number of 26
Results 2004 pupils in Y2
Percentage of pupils at each level
D W 1 2 3 4
English: Teacher School 0 15 27 58 0 0
Assessment | National 03| 25| 13.3| 63.0| 19.9 0
En: reading Teacher School 0 15 27 54 4 0
Assessment | National 0.3| 38| 14.0| 55.3| 26.5| 0.1
En: writing Teacher School 0 15 31 54 0 0
Assessment | National 03| 51| 144]| 68.8| 11.3 0
En: speaking and | Teacher School 0 4| 283 73 0 0
listening Assessment | National 03] 25]11.2]629]| 23.0 0
Mathematics Teacher School 0 12 27 58 4 0
Assessment | National 03| 22| 10.5| 625 | 24.4 0
Science Teacher School 0 4 31 65 0 0
0

Assessment | National 0.3 1.6 95| 65.2| 234

Percentage of pupils attaining at least level 2 in mathematics, science and English or
Welsh (first language) according to teacher assessment

In the school \ 54 | In Wales | 79

D Pupils who have been disapplied from the statutory arrangements
W Pupils who are working towards level 1
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National Curriculum Assessment Results
End of Key Stage 2:

National Curriculum Assessment KS2 Results

Number of

2004 pupils in Y6 33
Percentage of pupils at each level
D A F w 1 2 3 4 5 6
English Teacher School 0 0 0 0] 91 9.1 18.2 45.5 18.2 0
Assessment National 05| 0.1 0.3 0| 07 5.0 16.4 46.1 30.4 0
Test/Task School 0 3 9 0 0 9.1 18.2 455 15.1 0
National 0.5 1.2 1.1 0 0 3.5 12.6 42.2 36.8 0
Welsh Teacher School
Assessment National
Test/Task School
National
Mathematics Teacher School 0 0 0 0 0 9.1 15.1 57.5 18.2 0
Assessment National 04| 0.1 04| 03| 05 3.4 17.2 46.3 31.4 A
Test/Task School 0 6 3 0 0| 12.1 12.1 51.1 15.1 0
National 05| 14| 05 0 0 3.3 15.3 42.9 35.5 0
Science Teacher School 0 0 0 0 0 0| 21.25 54,5 | 21.25 0
Assessment National 04| 0.1 04| 0.3 0.3 0.7 7.7 50.7 38.7 0
Test/Task School 0 3 0 0 0 0 27.0 57.5 12.1 0
National 1 1 0 0 0 1 8 51 39 0

Percentage of pupils attaining at least level 4 in mathematics, science and English or

Welsh (first language)

By Teacher Assessment By Test
In the school 63.6 In the school 57.6
In Wales 71 In Wales 70
D Pupils who are excepted under statutory arrangements from part or all of the
National Curriculum
A Pupils who have failed to register a level because of absence
F Pupils who have failed to register a level for reasons other than absence
W Pupils who are working towards level 1
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| Appendix D

Evidence base of the inspection

A team of six inspectors including a peer assessor were at the school for an
equivalent of 15 inspector days.

Pre-inspection meetings were held with staff, governors and parents.

39 questionnaires were received from parents and carers and subsequently
analysed.

The school’s self-evaluation report and a range of other documentation were
scrutinised.

The head teacher acted as nominee and took part in all team meetings and some
classroom observations.

56 lesson observations were undertaken.
Samples of pupils’ work from across the age and ability ranges were examined.
Inspectors talked with pupils and listened to them reading.

Inspectors visited breakfast clubs, lunch-times, break-times, after-school clubs and
the school council.

Inspectors visited daily acts of collective worship.

Discussions were held with teaching and non-teaching staff and an officer of the
LEA.

Post-inspection meetings were held with staff and the governing body.
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| Appendix E

Composition and responsibilities of the inspection team

Team member

Responsibilities

Margaret Morgan
Registered Inspector

Context, Summary, Recommendations, Appendices
Contributions to Key Questions 1, 3 and 6,

English,

Welsh (second language),

History and Geography

Jim Hewitt
Team Inspector

Contributions to Key Questions 2, 4 and 5
Mathematics,
Information Technology and Physical Education

Kay Andrews
Team Inspector

Contributions to Key Questions 1 and 4
Early Years,
Music and Art

Caryl Dobson
Team Inspector

Contributions to Key Questions 3 and 7
Science,
Design and Technology and Religious Education

Charles Brentnall
Lay Inspector

Contributions to Key Questions 1, 3, 4 and 5

Gail Allen
Peer Assessor

Classroom observations and contributions to team
meetings

The contractor was:

Evenlode Education Ltd
6 Abbey Close

Alcester

Warwickshire

B49 5QW
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© Crown Copyright 2005

This Report may be re-used free of charge in any format or medium provided that it is re-used
accurately and not used in a misleading context. The material must be acknowledged as
Crown copyright and the title of the Report specified.

Copies of this report are available from the school. Under the School Inspections Act 1996, the
school must provide copies of the report free of charge to certain categories of people. A
charge not exceeding the cost of reproduction may be made to others requesting a copy of the
report.

Basic information about the school

Name of School Betws Primary School
School type Community
Age-range of pupils 3 —11 years
Address of School Heol Bradford

Betws

Bridgend
Post-code CF32 8TB
Telephone number 01656 720468
Head teacher Collette Aston
Date of appointment June 2002
Chair of governors/ Clir C Michaelides
Appropriate authority
Registered inspector Margaret Morgan
Dates of inspection 13 — 15 June 2005
Number of pupils in each year group
Year group N (fte) R Y1 Y2 Y3 Y4 Y5 Y6 | Total
Number of pupils 35 28 32 31 31 27 26 28 238
Total number of teachers

Full-time Part-time Full-time equivalent (fte)

Number of teachers 10 3 11.5

A SUMMARY REPORT FOR PARENTS

Betws Primary School was inspected as part of a national programme of school inspection.
The purpose is to identify good features and shortcomings in schools in order that they may
improve the quality of education offered and raise the standards achieved by their pupils. The
inspection of all schools within a six-year cycle is also designed to give parents more
information about their child’s school. A copy of this summary is sent to every family with a
child at the school. The full report can be obtained from the school.

The inspection of Betws Primary School took place between 13 — 15 June 2005. An
independent team of inspectors, led by Margaret Morgan undertook the inspection. Estyn, a
statutory body independent of, but funded by, the National Assembly for Wales, commissioned
the inspection.
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The team was required to report on the standards achieved by pupils, the quality of education
provided by the school, the quality of leadership and management and the contribution made by
the school to its pupils’ spiritual, moral, social and cultural development.

The five-point scale used to represent all inspection judgements in this report is as follows:

Grade 1 good with outstanding features

Grade 2 good features and no important shortcomings

Grade 3 good features outweigh shortcomings

Grade 4 some good features, but shortcomings in important areas
Grade 5 many important shortcomings.

| Summary

Betws Primary School is a school that has the potential to maintain and improve on the
significant progress it has made in recent months. All staff at the school during the inspection
have made a significant contribution to recent developments. The school works very closely
with the Local Education Authority (LEA) to ensure continued improvement.

Table of grades awarded

Inspection

Key question grade

1. How well do learners achieve?

2. How effective are teaching, training and assessment?

3. How well do the learning experiences meet the needs and interests of
learners and the wider community?

4. How well are learners cared for, guided and supported?

5. How effective are leadership and strategic management?

6. How well do leaders and managers evaluate and improve quality and
standards?

7. How efficient are leaders and managers in using resources?

N W W W [DdDW

Standards

Standards achieved by the pupils have good features that outweigh shortcomings. During the
inspection, standards of achievement in the lessons observed are:

Grade 1 Grade 2 Grade 3 Grade 4 Grade 5
0% 53% 47% 0% 0%

From a low baseline, standards achieved by under-fives are as follows:

Subjects and/or Areas of Learning Early Years, if appropriate

Language, literacy and communication
Personal and social development
Mathematical development

Knowledge and understanding of the world
Creative development

Physical development

WINN NN




Margaret Morgan
Betws Primary School — June, 2005

The overall quality of provision for the under-fives is appropriate to their needs and pupils are
making good progress towards the Desirable Outcomes for Children’s Learning.

In key stages 1 and 2, standards are as follows:

Subjects
Subject Key Stage 1 Key Stage 2
English Grade 4 Grade 3
Mathematics Grade 3 Grade 2
Science Grade 3 Grade 3
Welsh Second Language Grade 3 Grade 3
Design and Technology Grade 3 Grade 2
Information Technology Grade 4 Grade 3
History Grade 3 Grade 3
Geography Grade 3 Grade 3
Art Grade 2 Grade 2
Music Grade 3 Grade 2
Physical Education Grade 3 Grade 3
Religious Education Grade 3 Grade 3

Despite the fact that in 2004, pupils’ ability on entry was similar to the LEA average, it is
generally below that of the LEA and other neighbouring authorities. However, at the end of key
stage 2, pupils make good progress. They are ready for the next stage of their education; they
understand what is expected of them academically and both personally and socially.

Pupils with additional learning needs, including those with SEN, those with potential behavioural
problems and those looked after by the local authority, make good progress. They cope well
with the work they are given in special classes and when they integrate with mainstream pupils.
Regardless of their social, ethnic or linguistic background, pupils make appropriate progress
during their time at Betws School. By the end of key stage 2, pupils’ achievement compares
well with that of pupils in similar schools, namely English medium schools with over 49 per cent
of pupils entitled to receive free school meals.

Academic targets are set for pupils at the end of key stage 2. The majority of pupils achieve
these targets. Shorter-term targets are set for all pupils, who are very aware of how well they
are progressing and what they need to do to improve the quality of their work and, also, their
general development.

Overall, by the end of key stage 2, pupils reach appropriate levels in the acquisition of the key
and basic skills. However, throughout the school, pupils’ bilingual skills are not as well
developed, and neither are communication skills in key stage 1. Pupils’ personal and social
skills are well developed and they work very well with each other as a result.

Key stage 1 statutory assessment results in English, mathematics and science have been
below both local and national averages for the past three years. Pupils perform best in science
although a very small percentage of pupils have achieved the higher level three in mathematics.

At key stage 2, standard assessment task (SAT) results have also been below local and
national averages over recent years. However, the core subject indicator (that is pupils who
achieve the expected level four in the three subjects of English, mathematics and science) has
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risen over the past four years but still remains below the average. Very few pupils achieve the
higher than expected level five at the end of the key stage. Pupils at key stage 2 perform best in
mathematics and their poorest performance is in English. Even though results at key stage 2
are below the average, they do show an improvement from key stage 1.

When the school’s results are compared with those in similar schools, they are in the lowest
quarter for all three core subjects at the end of key stage 1. However, by the end of key stage
2, pupils’ performance is about average in English, it is in the bottom quarter for science and in
the top 50 per cent for mathematics. These results include all pupils, but, when statistics for
pupils who attend the moderate learning difficulty unit are removed, the school is in the top
quarter for the core subject indicator, English and mathematics and just below the top 25 per
cent in science. As pupils move through the school, their performance steadily improves.
Progress accelerates particularly at the end of key stage 2 where it is good.

In all statutory assessments, namely baseline in the reception year and at the end of key stages
1 and 2, girls outperform boys. At the end of key stage 2, teacher assessment predictions have
normally been slightly higher than pupils’ actual achievement.

Overall attendance of pupils is below the national average in Wales. Recent strategies to
encourage and improve attendance are beginning to have an effect. With a few exceptions,
pupils are generally punctual, arriving in time for morning registration.

Pupils’ personal, social and learning skills are well developed. Throughout the school, pupils
are well motivated and interested in their work because they enjoy their lessons and are keen to
work. Pupils’ behaviour is good and often very good as a result of the positive working
atmosphere that the school creates. Pupils understand the school rules and the values that the
school encourages. They appreciate that Betws is an equal opportunities school, where pupils
help each other and are aware of their responsibility to each other.

The quality of education and training

Currently, the staff is a blend of experienced, newly qualified and supply teachers. The quality
of their teaching is good and is a key factor in the school’s recent improvements. Teachers are
very ably supported by learning support assistants who are a valuable, though limited,
resource. All members of staff have high expectations of pupils, supporting and challenging
them to do their best and to work hard.

During the inspection, the quality of teaching in the lessons observed is as follows:

Grade 1 Grade 2 Grade 3 Grade 4 Grade 5
9% 63% 28% 0% 0%

The quality of relationships in classes is good. Teachers know their pupils well and value them
as individuals. Lessons are well organised and cater for the differing needs of pupils. Lesson
plans identify clear learning objectives but they do not match closely the school’s schemes of
work and they make little reference to developing pupils’ bilingual skills. Teachers make
insufficient use of Welsh as part of their classroom routines.

All formal assessment requirements are met. However, the school does not make enough use

of assessment information to plan relevant experiences for pupils. The recording of pupils’
progress is at a rudimentary level. Pupils themselves are actively involved in the assessment
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process; marking informs them of their achievements and gives them good indicators of ways to
improve their work.

The school provides a satisfactory, broad, balanced curriculum for all pupils including those with
additional learning needs and also the under-fives. Generally curriculum planning is
satisfactory. Schemes of work vary in quality and some are incomplete. Also, there is no
overview for the development of the key skills. The school provides pupils with many
opportunities to develop an understanding of the culture and heritage of Wales through Y
Cwricwlwm Cymreig. As yet the school does not systematically plan for the development of
pupils’ bilingual skills.

The school is committed to ensuring that all pupils, regardless of background or circumstances,
have equal access to all activities. There is a wide range of extra-curricular activities including
sporting and music clubs and the school is involved in a number of projects to develop pupils’
awareness of sustainability issues.

Overall, the quality of care, support and guidance of pupils is consistently good. Pastoral care
of pupils is given high priority. All pupils benefit from the school’s determination to fully include
pupils in both its academic and social life. The school makes very good provision for personal
and social education. There are very good procedures in place to ensure the health, safety and
well-being of pupils including child protection arrangements. The school is proactive in
developing a positive partnership with parents. However, a significant minority of
parents/carers are dis-satisfied with the information received from the school.

Betws is an inclusive school that actively and successfully promotes gender and race equality.
Pupils are secure and happy in their learning. The school is particularly successful in
challenging stereotypes in pupils’ choices. It actively celebrates diversity in many aspects of
the curriculum.

Leadership and management

The overall quality of leadership shown by the head teacher is good. However, several
members of staff, including some members of the senior management team, are on short-term
or temporary contracts and this has a detrimental effect on leadership and management in the
school. Not all subject leaders have the necessary skills to carry out their responsibilities
effectively. Governors know the school well; they are supportive and act as “critical friends”.
The governing body monitors the curriculum and financial management regularly and
successfully endeavours to achieve best value for money.

Self-evaluation processes have been started and have potential for further development. The
head teacher, ably supported by the acting deputy head teacher, has a good overview of the
strengths and shortcomings of the school. The senior management team has carefully
identified those issues that need addressing such as tackling the difference between boys’ and
girls’ achievement and improving standards at key stage 1.

Many members of the teaching staff are temporary appointments to the school or newly
qualified teachers. As a result, the role of subject leader is under developed. There are
insufficient opportunities for subject leaders to evaluate standards and quality based on first
hand evidence. The role focuses on monitoring resources and short-term planning rather than
on outcomes such as standards and continuity of learning and progression.
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Regular staff meetings are held where the views of staff are considered. Through the school
council that is supported by teachers, pupils air their views and make suggestions for the
improvement of the school. However, some parents feel they have insufficient opportunities or
mechanisms to offer their views.

There are sufficient, suitably qualified teachers who have good subject knowledge. Although
few in numbers, learning support assistants make a valuable contribution to lessons.
Accommodation is spacious but, externally, is in poor condition. One part of the school is
shared with South Wales Police and this has had a positive effect on limiting the level of
vandalism. Spending is well-matched to whole school priorities.

The current inspection is the first one the school has received since its establishment as Betws
Primary School in 2000. The school has faced many difficulties, including a high level of
temporary staff, and, as a result, improvements have been slower than might have been
expected. However, over recent months, significant improvements have been made and the
school is beginning to move forward. Because of the changed nature of the school, it is not
possible to judge the overall progress since the time of the previous inspections.

The self-evaluation report prepared for the inspection is succinct. It correctly identifies the main
strengths and shortcomings of the school. It identifies a way forward and also details the
evidence sources for the judgements. The findings of the inspection team match the judgement
made by the school in its self-evaluation report in five out of the seven key questions. In the two
questions where there were differences, the inspection team allocated one grade lower than
that allocated by the school.

| Recommendations

In order to build on recent developments, the school should:
R1 Improve standards in key stage 1 and also the key skill of bilingualism
R2  Reduce the difference between boys’ and girls’ attainment

R3  Complete subject schemes of work to ensure continuity and progression in
learning and also to plan for the progressive development of the key skills

R4  Develop the role of subject leaders by improving their leadership skills in order for
them to monitor standards and quality effectively

R5 Enhance the profile of the school in the community by improving communication
with parents and upgrading the outside areas in particular.

The governing body is responsible for amending its current development plan to incorporate
action in response to the recommendations within 45 working days of receiving the report,
showing what the school is going to do about the recommendations. This plan, or a summary
of it, will be circulated to all parents at the school.

Acknowledgement
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