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Blaengwawr Comprehensive School was inspected as part of a national 
programme of school inspection.  The purpose is to identify good features and 
shortcomings in schools in order that they may improve the quality of education 
offered and raise the standards achieved by their pupils.  The inspection of all 
schools within a six-year cycle is also designed to give parents more information 
about their child’s school.   
 
The inspection of Blaengwawr Comprehensive School took place between the 7th 
and 11th March 2005.  An independent team of inspectors, led by Mr. R.J.Hopkins 
undertook the inspection.  Estyn, a statutory body independent of, but funded by, 
the National Assembly for Wales, commissioned the inspection. 
 
The team was required to report on the standards achieved by pupils, the quality 
of education provided by the school, the quality of leadership and management 
and the contribution made by the school to its pupils’ spiritual, moral, social and 
cultural development.   
 
The five-point scale used to represent all inspection judgements in this report is as 
follows: 
 
 Grade 1 good with outstanding features 
 Grade 2 good features and no important shortcomings 
 Grade 3 good features outweigh shortcomings 
  Grade 4 some good features, but shortcomings in    
                     important areas 
 Grade 5 many important shortcomings 
 

 



Year groups and key stages 
 
Schools use a common system of numbering year groups from the start of 
compulsory schooling to 18 years of age.  This system emphasises the importance of 
continuity and eases communication among schools, governing bodies, parents and 
LEAs. 
 
The term ‘Reception’ (R) refers to the year group of pupils in a primary school who 
attain the age of 5 during the academic year.  Year 1 refers to the year group of 
pupils who attain the age of 6 during the academic year and so on.  Year 13 is the 
year group of students who attain the age of 18 during the academic year. 
 
Primary phase: 
 

Year R Y 1 Y 2 Y 3 Y 4 Y 5 Y 6 
Ages 4-5 5-6 6-7 7-8 8-9 9-10 10-11 

 
Secondary phase: 
 

Year Y 7 Y 8 Y 9 Y 10 Y 11 Y 12 Y 13 
Ages 11-12 12-13 13-14 14-15 15-16 16-17 17-18 

 
The national curriculum covers four key stages as follows: 
 

Key stage 1 Year 1 and Year 2 
Key stage 2 Year 3 to Year 6 
Key stage 3 Year 7 to Year 9 
Key stage 4 Year 10 and Year 11 
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Context 
 
 
The nature of the provider 
 
1. Blaengwawr is a mixed 11-18 community comprehensive school situated in 

Aberaman on the southern edge of the town of Aberdare. The school serves 
the former mining villages of Aberaman, Cwmaman, Godreaman and 
Abercwmboi. There are 609 pupils on roll in year 7 (Y7) to Y11 and 91 pupils 
in the sixth form. The area served by the school has experienced significant 
economic decline over a number of years and there is high male 
unemployment. Part of the school’s catchment area is classified as one of the 
ten most disadvantaged wards in the Local Authority. It also contains two 
Community First areas. Around 20% of the school’s intake comes from 
outside its designated area. The percentage of pupils entitled to free school 
meals at 32% is well above the Welsh average for secondary schools of 16%. 
English is the first language of virtually all the school’s pupils. The proportion 
of minority ethnic pupils is less than 0.5%. 

 
2. Pupils represent the full ability range, although around 65% of the current Y7 

had a reading age below their chronological age on entry to the school. There 
are 123 pupils on the special educational needs (SEN) register of whom 22 
have a statement of SEN. Provision is made for a wide range of specific need. 
In September 2004, the Local Education Authority (LEA) provided for a 
designated class for pupils on the autistic spectrum for the first time, based at 
the school.  

 
The school’s priorities and targets 
 
3. Blaengwawr Comprehensive School’s mission is encompassed in the school’s 

motto as “ Addysg Porth Bywyd” - “Education Is The Gateway To Life” and 
reflects the importance it gives to improving the life chances of all its pupils. 
The school identifies its main priorities in the school development plan (SDP) 
as:  

 
• raising the percentage of pupils with at least 1 A*-G grade in the General 

Certificate of Secondary Education examination (GCSE); 
• refining self-evaluation; 
• improving line management; and  
• developing the role of the form tutor. 
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Summary  
 
4. Blaengwawr Comprehensive is a successful school that fulfils its mission to 

provide for the personal development of its pupils and to serve the community. 
While agreeing with many of the judgements made by the school in its self-
evaluation report, the inspection team gave a higher grade than the school 
gave itself for three key questions and a lower grade for one. 

 
Table of grades awarded 
 
 
Key question 
 

Inspection 
grade 

1 How well do learners achieve? 2 

2 How effective are teaching, training and assessment? 2 

3 How well do the learning experiences meet the needs and 
interests of learners and the wider community? 1 

4 How well are learners cared for, guided and supported? 1 
5 How effective are leadership and strategic management? 2 
6 How well do leaders and managers evaluate and improve 

quality and standards? 3 

7 How efficient are leaders and managers in using 
resources? 2 

 
Standards 
 
5. The following table shows the standards that pupils achieve in the six 

subjects inspected at key stage 3 (KS3) and KS4: 
 
Standards in subjects inspected 
Subject KS3 KS4 Sixth Form 
English 3 2 2 
Mathematics 3 2 2 
Information technology 2 1 3 
Art 2 3 1 
Music 3 3 2 
Religious education 
including: 

   

Religious education 2 2 2 
Religious studies  2 2 
 
6. The following grades were awarded in the lessons inspected in the six 

subjects: 
 
 Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 
KS3 and 
KS4 

8% 56% 31% 5% 0% 
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7. Standards in nearly two-thirds of lessons were judged to have no important 

shortcomings. This exceeds the Welsh Assembly Government’s target for 
2002 that standards in 50% of lessons should be at grade 2 or better and the 
school is well on course to meet the national target of 65% by 2007. 

 
8. Performance in the National Curriculum’s tests at KS3 has gone up and down 

in the last few years. In 2004, results did not compare so well with the results 
of pupils in similar schools, but they were in line with at least the top 50% of 
similar schools in 2002 and 2003. Boys’ performance has generally been 
close to that of girls in mathematics and science; girls have performed 
considerably better than boys in English. 

 
9. At KS4, the school’s performance at GCSE is, for the most part, better than 

that of similar schools. The good features include: the proportion of pupils 
gaining 5 or more and 9 or more A*-C grades; the improvement in the 
percentage gaining 5 A*-G grades; performance in several non-core subjects. 
Results in English and mathematics are above or close to LEA and Welsh 
averages but they are below in science. Girls do better than boys in most 
respects, although, other than in English, not always by a very large margin. 

 
10. The following grades were awarded in the lessons inspected in the six 

subjects in the sixth form:  
 
 Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 
Sixth 
form 

7% 60% 33% 0% 0% 

 
11. In recent years, results at A level have been better than at A/S level. There 

are no significant differences between boys’ and girls’ performance. 
 
12. Throughout the school the majority of pupils, including those with SEN, 

achieve well and make good progress. 
 
13. Pupils have well-developed listening skills. In general, there are good features 

and no important shortcomings in pupils’ reading skills at KS3, KS4 and in the 
sixth form. In some lessons at KS3 and KS4, pupils achieve good standards in 
their speaking skills when answering questions and through discussion in 
pairs or groups. They can write fluently and extensively. In both speaking and 
writing, good standards are not yet achieved with sufficient consistency across 
the curriculum as a whole. In the sixth form, pupils’ oral and writing skills are 
good but they research and write independently only to a limited degree in a 
few subjects. A significant minority of pupils at KS3, KS4 and in the sixth form 
have gained passes in the key skills of communication, application of number 
and information and communications technology (ICT) over the last few years. 

 
14. Throughout the school, pupils apply their mathematical and ICT skills 

successfully in their learning activities. They make satisfactory progress in 
their bilingual competence through Welsh as a second language at KS3 but 
there are important shortcomings at KS4. 
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15. The quality of relationships and pupils’ personal and social skills are 

outstanding features. The vast majority are willing learners who concentrate, 
organise their work well and enjoy taking an active part in lessons. Problem-
solving skills and opportunities to learn more independently are not developed 
consistently in all of their subjects. 

 
16. Pupils’ behaviour within the classroom and around the school is generally 

good. Attendance has improved significantly since the school’s last inspection. 
 
The quality of education and training 
17. The quality of teaching in all lessons inspected was judged as follows: 
 

Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 
13% 44% 36% 7% 0% 

 
18. Overall, there are good features and no important shortcomings in 57% of 

lessons. This figure exceeds the national target for 2002 that the quality of 
teaching in 50% of lessons should be grade 2 or better and the school is on 
course to meet the national target of 65% by 2007. A small number of lessons 
at KS3 and KS4 have important shortcomings but there are no such instances 
in the sixth form. 

 
19. The quality of the relationships between teachers and pupils is an outstanding 

feature. Lessons are generally well planned and taught, provide good support 
for individual learners and enable the majority of pupils to make progress. 
Teachers use ICT and a good range of other resources well to develop pupils’ 
knowledge, skills and understanding. 

 
20. Where there are shortcomings in the teaching, the lessons’ objectives are not 

clear to pupils, expectations of what the more able can achieve are not 
demanding enough and the range of teaching strategies used is too narrow. 

 
21. Many teachers provide good oral feedback to pupils in lessons, mark work 

regularly and provide helpful written comments so that pupils can gauge their 
success and understand how to improve their work. These are not consistent 
enough features of practice across all subjects. 

 
22. There are good systems for reporting regularly to parents, although targets in 

reports are sometimes too general to be of use to pupils.  
 
23. The curriculum is broad and balanced and provides continuity and 

progression between the key stages and into the sixth form. An outstanding 
feature of the school is the extent to which the overall curriculum and the 
courses offered are developed to meet the needs of all pupils, including those 
with SEN.  

 
24. The provision made for extra-curricular activities and learning experiences 

beyond the school day is an outstanding feature. 
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25. There are many good features in the school’s promotion of pupils’ spiritual, 

moral, social and cultural development, although some aspects are stronger 
than others. Acts of collective worship meet statutory requirements and 
contribute well to both the spiritual and moral development of pupils.  

 
26. The school has developed highly successful pastoral and administrative links 

with its local primary schools. Support for pupils when they transfer to the 
secondary school from primary school is outstanding. 

 
27. Partnerships with parents, the local community, employers, other schools and 

higher education institutions are outstanding features of the life of the school. 
Provision for work-related education is also an outstanding feature. 
Blaengwawr plays an important part in the regeneration of the local 
community.  

 
28. The Cwricwlwm Cymreig is promoted satisfactorily in a variety of ways. A 

number of subjects make a significant contribution to education for sustainable 
development and global citizenship. 

 
29. The quality of care, support and guidance provided by the school to the pupils 

is outstanding. Pupils of all ages say that they feel confident and supported by 
teachers who know them well as individuals. The involvement of the school’s 
pastoral staff in monitoring the achievement and progress of pupils is still 
developing and is currently a stronger feature at KS4 and in the sixth form 
than at KS3. 

 
30. Parents and carers are well informed about what their children are doing in 

school. There is very good support when pupils are choosing their future 
courses in Y9 and Y11 and when applying for places in training, employment 
or higher education. 

 
31. A structured and relevant programme of personal and social education (PSE) 

is taught by a small team of teachers, but this programme is not yet planned in 
conjunction with the pastoral curriculum taught by form tutors. 

 
32. The school has highly effective procedures for monitoring pupils’ behaviour, 

punctuality and attendance. The school has outstanding relationships with 
other agencies and has not permanently excluded any pupil for over two 
years. 

 
33. There are well-documented and appropriate procedures for dealing with child 

protection and pupils’ health and safety. 
 
34. Provision for pupils with SEN is well managed and effectively led. Disabled 

pupils are full participants in the life of the school. The new provision for pupils 
on the autistic spectrum is of very good quality.  

 
35. The school is effective in promoting equality of opportunity and has effective 

procedures for dealing with oppressive behaviour, including bullying, sexism 
and racism, should it occur. 
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Leadership and management  
 
36. The headteacher communicates a clear set of values and takes a strong lead 

in ensuring that the school successfully promotes the personal development of 
all its pupils and serves the local community. There are high expectations of 
pupils’ achievement, behaviour and attendance and of the quality of 
relationships amongst all those in the school. 

 
37. There are well-established policies and procedures in many areas affecting 

the work of the school. However, there are inconsistencies in how some of 
these are carried out in practice. There are also inconsistencies in how 
achievement data and assessment information are used by subject 
departments in the target setting process, and when monitoring pupils’ 
progress.  

 
38. The school’s equal opportunities policy explicitly promotes equality for all. 

Pupils have confidence in the headteacher’s commitment, and that of the 
teaching staff, to its implementation. 

 
39. The school takes good account of the Welsh Assembly Government’s 

priorities. It meets statutory requirements in respect of racial equality, 
disability, looked-after children and performance management. 

 
40. The programme of induction and support for newly qualified teachers is very 

effective. All teachers participate in programmes of professional development. 
Efforts have been made to disseminate good practice but these have not been 
sufficiently sustained. 

 
41. Governors are appropriately involved in strategic planning and in monitoring 

the school’s performance. They fulfil successfully their legal duties in most 
respects. 

 
42. The school’s self-evaluation report is wide-ranging and provides an honest 

evaluation of the school’s good features and shortcomings. The contribution of 
self-evaluation to school improvement is recognised by most teachers with 
leadership and management roles, but there are inconsistencies in how self-
evaluation is interpreted and implemented. 

 
43. Senior managers have access to a good range of information about the 

school’s performance. Classroom observation has provided them with a good 
knowledge of the quality of teaching. In a few subjects it has had only a limited 
impact on improving practice. It has not been used sufficiently to identify 
priorities for improving teaching and learning across the school as a whole.  

 
44. Meetings between senior and middle managers to assess progress on key 

priorities and to plan next steps are not yet sharply focused enough. Rigorous 
self-evaluation is not yet a consistent feature of the work of teams and 
departments. 
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45. The school is taking an increasingly systematic approach to gathering and 

analysing the views of pupils and parents and responds positively to their 
suggestions for improving procedures and aspects of provision.  

 
46. Overall, there is not enough clarity in development plans about the actions 

needed to achieve the priorities. Evaluation criteria do not describe clearly 
enough the desired improvements in standards and quality. 

 
47. The school has sufficient well-qualified teachers and support staff to teach all 

aspects and subjects of the curriculum at all key stages. 
 
48. Most subject departments have access to a good range of learning resources, 

including ICT. These are used effectively to improve the quality of the pupils’ 
learning experiences. In contrast, the school’s library has not developed as a 
central resource for learning since the last inspection and is inadequate as a 
means of fostering pupils’ wider reading and research skills. 

 
49. The school has made substantial improvements to its accommodation, 

although there are continuing shortcomings in some areas.  
 
50. The headteacher and governing body manage the school’s finances prudently 

and with foresight. As a result, the financial position of the school has 
improved significantly since the last inspection. Overall, the school provides 
good value for money. 

 
Progress since the last inspection 
 
51. Since the last inspection, the school has secured improvements in response 

to a number of the key issues. These include significant improvements in: 
 

• attendance and punctuality; 
• the development of pupils’ key skills; 
• timetabling; 
• the deployment of staff and use of resources; 
• meeting statutory requirements; and  
• in addressing a number of health and safety issues.  

 
52. Progress has also been made in elements of assessment and reporting, self-

evaluation and forward planning and in improving standards and the quality of 
teaching in subjects. However, in these latter areas, as in the development of 
the library as a central resource for learning, some shortcomings remain. 
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Recommendations 
 
 
R1. Continue work to raise standards and improve the quality of teaching in those 

subjects where the inspection and the school’s self-evaluation report identify 
shortcomings. 

 
R2.  Implement the school’s assessment policy with greater consistency and, in 

particular, improve the quality of teachers’ written feedback and the regularity 
with which work is marked so that pupils are clearer about how well they are 
progressing and how they can improve their work.  

 
R3.  Make self-evaluation and its links with development planning more rigorous, 

systematic and consistent. * 
 
R4.  Ensure that priorities in development plans are supported by clear actions 

and evaluation criteria so that progress can be gauged effectively. 
 
R5.  Improve provision in, and use of, the library. 
 
R6.  Include all statutory information required in the school’s prospectus and 

address the health and safety issue highlighted in key question 7.  
 
 
* Self-evaluation is a priority in the school’s current development plan. 
 
  
 
 
53. The governing body is responsible for amending its current development plan 

to incorporate action in response to the recommendations within 45 working 
days of receiving this report, showing what the school is going to do about the 
recommendations.  This plan, or a summary of it, will be circulated to all 
parents at the school. 
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Standards 
 
Key question 1: How well do learners achieve? 
 
Grade 2: Good features and no important shortcomings 
 
54. In its self-evaluation report the school gave this key question a grade 3. The 

inspection team judged pupils’ achievements to be one grade higher because 
the majority of pupils achieve well and make good progress in their learning 
and in the development of their personal, social and learning skills. 

 
Pupils’ success in attaining agreed learning goals 
 
KS3 and KS4 
 
55. The following table shows the standards that pupils achieve in the six subjects 

inspected: 
 
Subject KS3 KS4 
English 3 2 
Mathematics 3 2 
Information technology 2 1 
Art 2 3 
Music 3 3 
Religious education including:   
Religious education 2 2 
GCSE Religious studies  2 
  
56. Standards are good with outstanding features in information technology (IT) at 

KS4. There are good features with no important shortcomings in art and IT at 
KS3, in English, mathematics and religious studies at KS4 and in religious 
education at both key stages. Good features outweigh shortcomings in art at 
KS4, in English and mathematics at KS3 and in music at both key stages. 

 
57. The following grades were awarded in the lessons inspected in the six 

subjects: 
 
 Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 
KS3 and 
KS4 

8% 56% 31% 5% 0% 

 
58. Standards in nearly two-thirds of lessons were judged to have no important 

shortcomings. This proportion exceeds the Welsh Assembly Government’s 
target for 2002 that standards in 50% of lessons should be at grade 2 or 
better and the school is well on course to meet the national target of 65% by 
2007.  At KS4, in nearly three-quarters of the lessons inspected there were no 
important shortcomings in the pupils’ work. At KS3, this was the case in just 
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over half of the lessons. There were important shortcomings in only a very 
small number of lessons at both key stages. 

 
59. Performance in the National Curriculum’s tests at KS3 has gone up and down 

in the last few years. In 2004, pupils’ results in English, mathematics and 
science did not compare so well with the results of pupils in similar schools as 
they did in 2002 and 2003. In 2004, over half of similar schools had better 
results in the three core subjects, whereas in 2002 and 2003 results were in 
line with at least the top 50% of similar schools. Over this period, the results 
have been below Welsh and LEA averages but were much closer to LEA 
averages in mathematics and science in 2002. Boys’ performance has 
generally been close to that of girls in mathematics and science; girls have 
performed considerably better than boys in English. 

 
60. Over a three-year period, the proportion gaining 5 A*-G grades at GCSE has 

risen gradually and the proportion gaining 5 or more A*-C grades has 
remained fairly constant. While the percentage gaining A* or A grades in 
some subjects is modest, in 2004 nearly a third of pupils achieved 9 or more 
A*-C grades, a significant increase compared with 2003. The average GCSE 
points score per pupil has risen slightly. The proportion entering 5 or more 
GCSEs has risen gradually, as has the proportion gaining 1 or more A*-C or 
A*-G grade. There was a significant reduction in the percentage of pupils 
leaving the school with no GCSE or equivalent in 2004 compared with 2003.  

 
61. Recent results in English and mathematics at GCSE have improved. In 

contrast, results in science have fallen over this period. The proportion of 
pupils achieving a C grade or above in all three of the core subjects has also 
declined. English and mathematics results are above or close to LEA and 
Welsh averages, whereas those in science are below. Over recent years, 
performance in the non-core subjects at GCSE has been particularly good in 
design and technology, IT, history, religious studies and some vocational 
subjects. 

 
62. The school’s performance at GCSE, when compared with similar schools, 

places it in the top quarter for the proportion achieving 5 A*-C grades, the 
average points score per pupil and the core subject indicator. It is now in the 
top half of similar schools for the proportion achieving 5 A*-G grades. Results 
are usually a little way below LEA and national averages for all schools.  

 
63. Girls do better than boys in most respects, although not always by a very 

large margin. Girls’ performance is slightly better than that of boys in 
mathematics and science and much better in English. 

 
64. Performance in the National Curriculum’s tests, and in some measures at 

GCSE, has fallen a little short of the school’s targets at KS3 and KS4 in the 
last two years.  

 
65. In 2004, 30 pupils at KS3 gained passes at level 1 in the key skill of 

communication. There were 33 passes at level 1 in ICT at KS3 and a further 
42 at level 2 at KS4. Just under 30 pupils taking subjects at entry level gained 
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Award Scheme Development Accreditation Network (ASDAN) bronze and 
silver awards and several pupils prepared key skills portfolios at level 1. 
Overall, these results are typical of those achieved at the school in the last few 
years. 

   
66. Pupils with SEN in both mainstream classes and in specialist provision 

achieve good standards.  
 
67. Pupils have well-developed listening skills. They listen attentively to the 

teachers’ explanations and to the contributions of other pupils. As a result, 
they are quick to learn and understand successfully what they have to do.  

 
68. In many lessons, pupils are able to develop their thoughts and ideas at some 

length when answering the teachers’ questions and when discussing issues in 
pairs and groups. In these instances, they achieve good standards in their 
speaking skills. In some lessons, pupils give only short replies to questions 
and are not able to discuss what they are learning in any depth. As a result, 
they do not achieve good standards. In general, pupils’ knowledge of technical 
or subject specific language is good. 

 
69. Pupils, including the less able, read accurately and with understanding. Pupils 

who receive additional support, benefit by improving their reading skills.  
 
70. Pupils can write fluently and extensively and show a good understanding of 

how to adapt their writing for different purposes. In some instances, there are 
shortcomings in the standard of their writing because they do not write 
creatively or at length. Most pupils spell, punctuate and present their work 
accurately. A minority do not achieve such good standards. 

 
71. Pupils make sensible estimates when carrying out mental calculations and 

they use their skills with number successfully in a variety of contexts. They 
can measure accurately, analyse data well and present it successfully in 
graphs and diagrams. These skills are applied effectively, for example, in 
lessons of design and technology, IT, history, geography, and health and 
social care.  

 
72. Pupils have good ICT skills. They use computers and software confidently. 

They use spreadsheets effectively to process and store information. They are 
adept at using the Internet to help with their learning.  

 
73. Pupils’ bilingual competence is developed through Welsh as a second 

language. Good features outweigh shortcomings in standards at KS3 but 
there are important shortcomings at KS4.        
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Sixth form 
 
74. The standards that pupils achieve in the six subjects inspected are as follows: 
 
Subject Grade 
English 2 
Mathematics 2 
Information technology 3 
Art 1 
Music 2 
Religious education including:  
Religious education 2 
Religious studies 2 
 
75. Standards are good with outstanding features in art, good with no important 

shortcomings in English, mathematics, music, religious education and 
religious studies. Good features outweigh shortcomings in IT. 

 
76. The following grades were awarded in the lessons inspected in the six 

subjects: 
 
 Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 
Sixth 
form 

7% 60% 33% 0% 0% 

 
77. Around two-fifths of pupils achieved A-C grades in two or more A levels in 

2004 and about two-thirds in 2003. In both years, nine out of every ten pupils 
achieved A-E grades. The average points score per pupil is just below LEA 
and national averages. There are no significant differences between the 
performances of boys and girls. At A/S level in the last few years, the 
percentage of A-C grades has been lower than at A level; around a quarter of 
subject entries were ungraded in each of the last two years. Results in history 
at both A/S and A level have been outstanding over the last two years and 
good in English and religious studies.  

 
78. Performance has been lower than the targets set for the percentage gaining 

A-C grades at A level in the last two years but has met targets for the 
percentage achieving A-E grades. 

 
79. In 2004, five pupils achieved level 2 in the key skill of communication and a 

further 19 achieved level 3. Five A level candidates qualified for a level 3 in 
ICT. There were 12 passes in the wider key skills of working together, 
improving own learning and problem-solving.  

 
80. Pupils have well-developed listening skills. They use information and others’ 

views to develop their reasoning and understanding of key concepts. In 
several lessons, pupils display a clear ability to debate the lines of an 
argument and to express clear standpoints on a range of complex issues. In 
some other lessons, pupils have fewer opportunities to develop their thinking 
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through discussion. In general, they are confident when talking about their 
work. 

 
81. Most pupils read accurately and extract relevant information from the 

teachers’ notes and other information. In most instances, pupils’ written work 
is well organised and presented and they write at length and with confidence, 
particularly where the tasks develop analytical and creative skills. In a few 
subjects, pupils make their own notes or write more independently from their 
own research to only a limited degree.  

 
82. Mathematical and ICT skills are used successfully. Pupils use computer 

software with confidence and apply their data-handling, graphical and ICT 
skills in subjects such as art and design technology to a high level.           

 
Pupils’ progress in learning 
 
KS3 and KS4  
 
83. At KS4, pupils of all abilities make good progress overall. They are quick to 

acquire knowledge and develop skills. They grasp readily new ideas and ways 
of working.   

 
84. At KS3, the majority of pupils generally make good progress. Sometimes the 

progress made by more able pupils is not so good because there is not 
enough challenge in the work that they are doing.  

 
85. Pupils with SEN make good progress at both key stages.  
 
86. Most pupils have a general understanding of how well they are doing in their 

work. They have a clearer and more precise understanding in those subjects 
where teachers’ written comments are more detailed. 

 
Sixth form 
 
87. Following GCSE, the majority of pupils either continue with their studies in the 

school’s sixth form or at a further education college. A minority take-up a 
training place or enter employment. Just over 40% returned to Y12 in 2004, 
although the percentage returning has been over 60% in recent years.  About 
two-thirds of Y12 pupils go on to continue their studies in Y13. There is a wide 
range of ability, including a number of pupils with SEN, in the sixth form.  

 
88. Pupils make appropriate progress on their courses in both Y12 and Y13. They  

benefit from the mentoring provided by senior managers to develop a good 
understanding of how well they are progressing.  
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The development of personal, social and learning skills 
 
KS3 and KS4 
 
89. The vast majority of pupils are willing learners and develop very good 

personal and social skills. These are outstanding features of their education. 
They settle well to their tasks, concentrate and persevere with their work, and 
enjoy taking an active part in lessons. 

 
90. In many subjects, pupils organise their work well. They respond with interest 

to opportunities to work more independently and to take part in problem-
solving activities. These skills are not sufficiently secure as they are not 
developed consistently in all of their subjects. 

 
91. Pupils have a good awareness of issues relating to equal opportunities. They 

develop successfully the knowledge and skills necessary to enable them to 
participate in the community and the world of work.  

 
92. Pupils’ behaviour within the classroom and around the school is generally 

good. Pupils understand what is expected of them and appreciate the need for 
class and school rules, which they perceive as fair. In discussion, pupils say 
that bullying is not a significant issue in the school and that teachers deal 
swiftly with any incidents brought to their attention. 

 
93. The quality of relationships throughout the school is outstanding and 

contributes significantly to pupils’ self-esteem, confidence and positive 
behaviour. Pupils’ relationships with the headteacher and teaching and 
support staff are mutually respectful and friendly. Pupils are supportive of 
each other in lessons and are polite and helpful to visitors.  

 
94. The school has been successful in raising attendance rates for pupils of 

compulsory school age by eight percentage points since the last inspection, 
when attendance was judged to be unsatisfactory. This is a considerable 
achievement. Whole school attendance rates now average 91%. The school 
has made outstanding efforts to implement the recommendations of National 
Assembly for Wales circular 3/99 “Pupil Support and Social Inclusion”. Pupils 
are punctual, and registration sessions and lessons start promptly.   

 
Sixth form 
 
95. Pupils show mature attitudes to their work. They are confident, highly 

motivated to learn, and relate well to their teachers. They work well with each 
other.  

 
96. Their analytical and organisational skills are good. Research and problem-

solving skills are stronger features of their learning in some subjects than in 
others.  
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97. Pupils recognise and respect the beliefs and traditions of others. They are well 

prepared to contribute to the community and learn effectively about the 
workplace.   

 
98. Their behaviour is very good. Attendance and punctuality have improved 

significantly since the last inspection.  
 
 
 
The quality of education and training 
 
 
Key question 2: How effective are teaching, training and assessment? 
 
Grade 2: Good features and no important shortcomings 
 
99. The judgement of the inspection team matches the judgement made by the 

school in its self-evaluation report.  
 
How well teaching and training meet learners’ needs and the curricular or 
course requirements 
 
KS3 and KS4 
 
100. The following table shows the quality of teaching in all lessons inspected at 

KS3 and KS4: 
 

Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 
12% 44% 36% 8% 0% 

 
101. There are good features and no important shortcomings in 56% of lessons at 

KS3 and KS4. This figure exceeds the Welsh Assembly Government’s target 
for 2002 that the quality of teaching should be at grade 2 or better in 50% of 
lessons and the school is on course to meet the national target of 65% by 
2007. In a small number of lessons, there are good features but also 
shortcomings in important areas. 

 
102. An outstanding feature of the teaching is the excellent working relationships 

between teachers and pupils. Teachers give generously of their time to 
support the pupils and help them to make progress. They praise them for their 
efforts, and expect and receive high standards of behaviour.  They are 
successful in creating an atmosphere where pupils learn well.   

 
103. Most teachers use well-prepared resources and an appropriate range of 

teaching strategies to engage pupils’ interest. They use the electronic 
whiteboard and video effectively to improve the quality of learning. In some 
lessons, the teaching is adversely affected by the limited range of strategies 
used and the few opportunities for pupils to work in pairs or small groups. 
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104. The majority of lessons are well planned. In the best practice, teachers explain 

clearly to pupils what they will be learning during the lesson. Learning activities 
build successfully on pupils’ previous work, provide clear explanations and 
demonstrate practical tasks effectively.  At the end of the lesson, time is 
allocated to help pupils think and talk about what they have learned. Lessons 
often proceed at a good pace with clear time limits for activities. In some cases, 
the lesson’s objectives are not explained to pupils and the pace of learning is 
too slow. 

 
105. In the majority of lessons, teachers provide suitable challenge in the work and 

match it effectively to the needs of all learners. However, in some lessons, the 
work lacks sufficient demand to fully stretch the more able pupils in the class.   
 

106. Where teaching is good, questions are used to probe pupils’ understanding 
and develop their reasoning. Pupils are encouraged to use the correct subject 
vocabulary in their responses. In some lessons, pupils are not encouraged to 
share their views and opinions and are provided with answers rather than 
being challenged to think for themselves. 

 
Sixth form 
 
107. The quality of teaching in lessons inspected in the sixth form was judged as 

follows: 
 
Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 
17% 44% 39% 0% 0% 
 
108. In the lessons inspected in the sixth form, there were outstanding features in 

one out of every six lessons and good features with no important 
shortcomings in a further 44%. Teaching in all lessons was judged to be at 
least at grade 3.  

 
109. Lessons are characterised by very good relationships between teachers and 

pupils. Teachers have a thorough knowledge of their subject and, in general, 
challenge pupils to achieve high standards.  

 
110. Most lessons are taught enthusiastically, the purpose is clearly explained and a 

good range of teaching approaches used to motivate pupils. Teachers use 
questioning well to encourage students to discuss their thinking and to develop 
their reasoning skills. In a few subjects, these opportunities are too infrequent, 
pupils are not given time to develop their understanding and the teaching does 
not engage the active interest and involvement of all pupils. 

 
The rigour of assessment and its use in planning and improving learning 
 
KS3 and KS4 
 
111. The school meets statutory requirements for assessment and fulfils the 

regulations of examination boards. The school’s assessment policy contains 
clear descriptions of good practice but has not yet secured consistency of 
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practice across departments, especially in relation to the marking of pupils’ 
work.  

 
112. Where assessment is good, as for example in art, English, design and 

technology, and history, teachers provide helpful oral feedback to pupils, mark 
work regularly and provide useful comments so that pupils can measure their 
own success and understand how to improve. In some subjects, marking does 
not provide advice to pupils or is too infrequent.  

 
113. In some subjects such as English and history, pupils have the opportunity to 

assess their own progress against clear criteria which they understand well. 
However, this is not yet a consistent feature of their learning across the 
curriculum as a whole.  

 
114. Parents and carers are informed regularly of pupils’ progress through annual 

full reports and termly interim reports. They also receive an additional, brief 
report if pupils are falling behind in preparation for GCSE examinations. The 
system of reporting is good and parents and carers value the information they 
receive.  

 
115. Annual reports include targets for improvement and, in some subjects, these 

provide precise, detailed guidance which helps pupils to improve. Other 
comments, however, are too general to be of real assistance to pupils. The 
grades from interim progress reports are collated and used appropriately to 
identify pupils who may be under-achieving. There is not consistent practice 
across departments in how these progress grades are derived. 

 
Sixth form 
 
116. The quality of assessment, recording and reporting is good and, in a few 

subjects, very good. In these instances, marking provides pupils with detailed 
feedback and clear assessment criteria which they use to identify the next 
steps in their learning and to make progress.  

 
 
Key question 3: How well do the learning experiences meet the needs and     
                             interests of learners and the wider community? 
 
 
Grade 1: Good with outstanding features 
 
117. The school gave this key question a grade 2 in its self-evaluation report. The 

findings of the inspection match those of the school in most respects but as 
several aspects of the provision were judged to be good with outstanding 
features the inspection team gave a grade 1 to this key question.  
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The extent to which the learning experiences meet learners’ needs and 
interests 
 
118. The curriculum is accessible to the full range of pupils, is broad and balanced 

and provides continuity and progression between the key stages and the sixth 
form.  

 
119. An outstanding feature of the school is the extent to which it seeks to develop 

the curriculum to meet diverse and individual needs. Pupils with different SEN, 
including those with physical disabilities and those on the autistic spectrum, 
have access to the full National Curriculum. Opportunities to enable pupils 
with SEN to learn alongside other pupils where this would be appropriate as, 
for example, in lessons of physical education at KS3, are not fully developed.  

 
120. At KS4 and in the sixth form, pupils can choose from a wide range of 

academic and vocational courses. Pupils of all abilities achieve success in 
public examinations and some take GCSE early in a number of subjects. At 
KS4, all pupils study Welsh but only a minority sit an external examination in 
the subject. The school meets the statutory requirement to teach religious 
education in Y13 which was a key issue in its last inspection. 

 
121. The school provides post-sixteen courses in collaboration with three other 

secondary schools through the Cynon Valley consortium. This very good 
provision enables the school to offer pupils a much wider choice of courses. 
The consortium’s transport arrangements, in which the school takes the lead, 
make it easy for students to have access to all four sites. 

 
122. Substantial work has been undertaken to accredit pupils’ key skills of 

communication, ICT and, to a lesser degree, application of number in the sixth 
form and with targeted groups at KS3 and KS4. In the sixth form, provision is 
also made to recognise achievement in the wider key skills of working with 
others, improving their own learning and problem-solving and a small number 
of pupils take advantage of this opportunity. Planning of these different 
elements is effective. All subject departments have recently carried out an 
audit of key skills in their schemes of work. The school is yet to take steps to 
ensure that key skills are developed consistently as an integral part of lesson 
planning across the curriculum.  

 
123. The provision made for extra-curricular activities and learning experiences 

beyond the school day is an outstanding feature of the life of the school. 
Pupils’ personal and social development is enriched by a number of cultural 
visits locally and abroad. They support the local community in a variety of 
ways and participate in many civic, cultural and charitable projects. 

 
124. There are many good features in the school’s promotion of pupils’ spiritual, 

moral, social and cultural development, although there is no overall co-
ordination of the provision and some aspects are stronger than others. In a 
number of subjects, especially art, PSE and religious education, pupils are 
given the opportunity to reflect on and to consider their beliefs and values. 
Acts of collective worship meet statutory requirements and contribute well to 
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both spiritual and moral development. Those which are led by form tutors are 
of a more variable quality than those involving whole year groups in 
assemblies.  

 
125. The ethos of the school is one which fosters a respect for others and a strong 

sense of fairness and integrity. Pupils have many opportunities to discuss 
moral issues and consider what they believe to be right and wrong. 

 
126. The school succeeds in promoting a strong sense of community and excellent 

relationships. The participation and involvement of pupils in the life of the 
school is developing well, particularly with the re-establishment of the school 
council.  

 
127. Pupils’ appreciation of their own and other cultures is developed successfully 

both in lessons and through the more general life of the school.  
 
128. The school’s partnerships with parents, the local community, other schools 

and higher education institutions are outstanding features. Parents are very 
supportive of the school and express high levels of satisfaction with the 
education their children receive.  

 
129. Parents are kept well informed through regular newsletters, curricular 

information and an informative annual report of the governing body. The 
school prospectus, in its present form, does not include all statutory 
information. A useful home/school agreement has been accepted readily and 
signed by all parents. 

 
130. The school has developed highly successful pastoral and administrative links 

with its associated primary schools. Arrangements for the transfer of pupils 
are very effective. Curricular links are well established in a number of 
subjects.  

 
131. The school enjoys productive partnerships with several initial teacher-training 

institutions. Student teachers readily involve themselves in the life and work of 
the school and make a positive contribution to teaching in their subject 
departments. 

 
132. The school’s provision for PSE is effective, includes careers education and 

guidance and work-related education, and complies with legal requirements 
and national guidelines. Sex and relationships education is provided as part of 
the PSE programme, although the policy is brief and does not fully reflect 
national guidance on what it should contain. As part of the PSE programme, 
the school is providing a substantial programme of health education which 
includes the required aspects of substance misuse education.  

 
The extent to which the learning experiences respond to the needs of 
employers and the wider community 
 
133. Provision for work-related education is an outstanding feature. Particular 

strengths are the involvement of all pupils in a high quality world-of-work 
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programme, the well-organised programme of work experience for all pupils in 
Y10, the advice and support from local employers, and the excellent links with 
the Mid Glamorgan Education Business Partnership. A small number of 
teachers have undertaken placements in industry to broaden their knowledge 
of the world of work and enhance their teaching. Good attention is given to 
developing pupils’ entrepreneurial skills in Y9 and Y10. 

 
134. The school offers a number of vocational courses which are responsive both 

to pupils’ interests and the needs of employers and the local economy. Taken 
together with the headteacher’s commitment to local Community First 
partnerships, and the school’s role as a significant local employer in its own 
right, Blaengwawr plays an important part in the regeneration of the local 
community. 

 
135. Although there is no co-ordinated policy for the promotion of the Cwricwlwm 

Cymreig, provision overall is of a satisfactory quality. Several departments 
develop an understanding of the Welsh dimension through schemes of work. 
Bilingual signs are displayed throughout the school and links have been 
developed with a local Welsh medium primary school. Through visits to 
museums, participation in the Urdd camp and national competitions, the 
school enhances the pupils’ experience of Welsh culture.   

 
136. A number of subjects make a significant contribution to education for 

sustainable development and global citizenship. The school addresses 
effectively sustainability issues with a recycling scheme and a policy of 
electronic storage of information. 

 
 
Key question 4: How well are learners cared for, guided and supported? 
 
Grade 1: Good with outstanding features  
 
137. The school gave this key question a grade 2 in its self-evaluation report. The 

findings of the inspection team matched those of the school but as several 
aspects of the provision were judged to be good with outstanding features the 
inspection team gave a grade 1 to this key question.  

 
The quality of care, support and guidance to pupils 
 
138. Blaengwawr places a strong emphasis on the social inclusion of all learners. 

The care and welfare of the school’s pupils are outstanding features. Form 
tutors, heads of key stage and senior managers provide very good support 
and guidance. Pupils of all ages say that they feel confident and supported by 
teachers who know them well as individuals. Strong support is provided for 
individual pupils with complex needs, as the school works very well with the 
relevant support agencies. 

 
139. Parents, carers and employers are considered full partners in the education 

process. Communication is effective. The school takes account of what these 
groups have to say, and responds quickly to their needs. Parents and carers 
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are well informed about what their children are doing in school. They 
participate in events to celebrate pupils’ achievements, receive regular reports 
about pupils’ progress and see their planner weekly to check the homework 
they are given.   

 
140. The school’s provision for careers education and guidance is outstanding. The 

school has an excellent working relationship with CareersWales which 
provides extensive guidance for pupils through its careers adviser and its 
information on the Internet.  

 
141. The school makes available comprehensive information for pupils when they 

are choosing their future courses in Y9 and Y11. Effective support is provided 
for post-sixteen pupils when applying to university and these pupils have a 
successful record of taking up places in higher education. 

 
142. Several features of the school’s support for the transition from KS2 to KS3 are 

outstanding. Teachers help pupils to settle quickly into the life of the 
secondary school. There is regular contact with the school’s local primary 
schools prior to transfer and Y6 pupils make frequent visits to Blaengwawr. 
Matters concerning pupils’ welfare are dealt with immediately and effectively 
as a result of the close daily contact with the pupils when in Y7. Pupils in the 
sixth form support younger pupils both in the primary school and in Y7.  

 
143. A structured and relevant programme of PSE is taught by a small team of 

teachers. With the pastoral curriculum, which is taught by form tutors, the 
school provides an effective programme of PSE that follows the guidelines of 
the national PSE framework. At present, planning of the content of these two 
programmes is not co-ordinated. 

 
144. The school is highly effective in monitoring pupils’ punctuality and attendance. 

Procedures for following up absence are applied rigorously and include 
contact with a pupil’s home on the first day of absence. The procedures have 
been maintained by the school without a designated education welfare officer 
since December 2004. 

 
145. The school’s procedures for monitoring and promoting good behaviour are 

effective. Counselling for pupils whose behaviour is a cause for concern is of 
high quality. The school involves parents and external agencies to good effect.  

 
146. There are well-documented and appropriate procedures for dealing with child 

protection and pupils’ health and safety. There is a clearly communicated 
policy which complies fully with legislation and ensures that pupils feel safe 
and protected in school. Social Services are strongly supportive of the 
placement of looked-after children at Blaengwawr due to the quality of care 
and support that these pupils receive. 

 
Quality of provision for pupils with additional learning needs 
 
147. Provision for pupils with SEN is well managed and effectively led. There are 

very good practices for the identification of pupils with SEN which are in 
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accordance with the revised Code of Practice for SEN. There is an 
appropriate graduated response where pupils are known and monitored 
effectively. Information is communicated across the school through the use of 
a well-managed SEN directory with purposeful Individual Education Plans 
(IEPs). IEPs are effectively managed by the special educational needs co-
ordinator but, as yet, they are not used consistently across the school to help 
raise standards of achievement.  

 
148. The school has implemented effectively the requirements of the Special 

Educational Needs and Disability Act (2001). Disabled pupils are full 
participants in the life of the school. They are very well supported by 
specialists and make very good progress.  

 
149. The new provision for pupils on the autistic spectrum is very good. The levels 

of social integration already achieved are outstanding. The work now being 
done to develop these pupils’ academic potential is very effective. 

 
150. There is a qualified and experienced team of teaching assistants. When their 

role is clearly defined in the classroom and part of the lesson planning, they 
significantly enhance the learning opportunities for pupils with SEN. On 
occasion, the support is less effective because prior planning with subject 
teachers is not given sufficient time. 

 
151. The appropriate curriculum for disaffected pupils in KS4 is a very effective 

response to an identified need. These pupils’ individual needs are suitably 
addressed through the provision which allows them to achieve formal 
qualifications. 

 
152. The school is very effective in meeting the needs of pupils with emotional and 

behavioural difficulties. The school has outstanding relationships with other 
agencies and has not permanently excluded any pupil for over two years.  

 
The quality of provision for equal opportunities 
 
153. The school uses the extensive knowledge it has about pupils to ensure that 

they make progress, irrespective of social background or personal 
circumstance. The school actively promotes equality of access to the whole 
curriculum. The pastoral programme and teaching in a number of subjects are 
successful in challenging stereotypes and in raising expectations, regardless 
of social or cultural background. 

 
154. The school has responded positively to the Race Relations (Amendment) Act 

(2000) through a policy and procedures that outline and employ effective 
measures to eliminate oppressive behaviour, including bullying, sexism and 
racism, should it occur. Through the religious education and PSE 
programmes, pupils explore issues in an appropriate and balanced way.     
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Leadership and management 
 
 
Key question 5: How effective are leadership and strategic management? 
 
Grade 2: Good features and no important shortcomings 
 
155. In its self-evaluation report, the school gave this key question a grade 2. The 

findings of the inspection team match the judgement made by the school. 
 
How well leaders and managers provide clear direction and promote high 
standards. 
 
156. The school’s aims place a strong emphasis on the personal development of its 

pupils and its connections with, and support for, the local community. The 
headteacher has taken a strong lead in establishing this sense of purpose and 
in ensuring that it is shared and understood by all. There are high 
expectations of pupils’ achievement, behaviour and attendance and of the 
quality of relationships.  

 
157. There are clearly defined job descriptions for the senior management team. 

Responsibilities are distributed equitably and senior managers approach their 
duties conscientiously.  

 
158. Routine communication between senior managers, teaching and support staff 

is good. There are well-defined policies and procedures in many areas 
affecting the work of the school. However, there are inconsistencies in how 
some of these are carried out in practice.  

 
159. Heads of key stages and their assistants work closely with senior managers to 

monitor and improve pupils’ behaviour, attendance and how pupils organise 
their work. There is good communication between heads of key stage and 
form tutors. The involvement of the school’s pastoral staff in monitoring pupils’ 
achievement and progress is still developing and is currently a stronger 
feature at KS4 and in the sixth form than at KS3.  

 
160. Most heads of department manage their departments effectively. They set 

target grades for pupils at KS4 and in the sixth form. However, there are 
inconsistencies in how achievement data and assessment information are 
used by subject departments in the target-setting process and when 
monitoring pupils’ progress.   

 
161. The school’s equal opportunities policy explicitly promotes equality for all. 

Pupils have confidence in the headteacher’s commitment, and that of the 
teaching staff, to the implementation of the policy. The values expressed 
within it are understood by all associated with the school and pervade all 
aspects of its life and work.  
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162. The school takes good account of the Welsh Assembly Government’s 

priorities. Leaders and managers have worked effectively to ensure that: 
 

• vulnerable pupils are given the help and support they need to make good 
progress; 

• transition arrangements from KS2 to KS3 are successful; and 
• the curriculum is broadened so that pupils in the 14 –19 age range have 

access to vocational courses and training.  
 
163. Performance management arrangements are in place. All teachers participate 

in programmes of professional development. While efforts have been made to 
disseminate good practice both at a whole-school level and within 
departments, these are not sufficiently sustained. A strong feature of the 
school is its programme of induction and mentoring for newly qualified 
teachers.  

 
The extent to which governors meet their responsibilities 
 
164. The school benefits from a committed and supportive governing body. Many 

governors live in the local community and have provided long service. 
Consequently, they bring a strong community dimension to discussions and 
have a good knowledge of the school.  

 
165. Working through several specialist committees, they play an appropriate role 

in the strategic planning and direction of the school. They are involved in 
monitoring the school’s performance in areas such as examination results, 
attendance, and behaviour. 

 
166. The governing body fulfils successfully its legal duties in most respects.  
 
 
Key question 6: How well do leaders and managers evaluate and  
improve quality and standards? 
 
Grade 3: Good features outweigh shortcomings 
 
167. The school’s self-evaluation report gave a grade 2 to this key question. The 

judgement of the inspection team is one grade lower than that in the school’s 
self-evaluation report. This is because there are inconsistencies in how self-
evaluation is implemented and shortcomings in the link between self-
evaluation and improvement planning and in the quality of the improvement 
planning process itself. 

 
How effectively the school’s performance is monitored and evaluated 
 
168. The school’s self-evaluation report is wide-ranging and, taken together with 

the management report in the school development plan, provides an honest 
evaluation of the school’s good features and shortcomings.  
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169. The school is working hard to establish a culture of self-evaluation. The 

importance of its contribution to school improvement is recognised by most 
teachers with leadership and management roles, but there are inconsistencies 
in how self-evaluation is interpreted and implemented.  

 
170. Senior managers have access to a good range of information about the 

school’s performance. The information has been used successfully to maintain 
good performance and improve curricular provision at KS4 and in the sixth 
form and to achieve significant improvements in aspects such as attendance.  

 
171. Through regular classroom observation, senior managers have a good 

knowledge of the quality of teaching in the different subjects. Feedback is 
provided to individual teachers but pointers as to how teaching may be 
improved are not always clear. In a few subjects, for example French, science 
and Welsh, there has been only a limited impact on improving practice. 
Classroom observation has not been used sufficiently to identify priorities for 
improving teaching and learning across the school as a whole.  

 
172. Middle managers, to varying degrees, examine pupils’ work, analyse 

examination data and, in a few instances, observe classroom practice across 
the department. However, rigorous self-evaluation is not yet a consistent 
feature of the work of teams and departments overall.    

 
173. The school values highly the views of pupils, parents and its other key 

partners. There is a clear willingness to respond to suggestions for improving 
aspects of the school’s provision and procedures. Sixth form pupils are active 
in putting forward useful ideas and senior managers respond to these 
positively. The school is taking an increasingly systematic approach to 
gathering and analysing the views of pupils and parents through, for example, 
the use of questionnaires. A more general consideration of pupils’ views about 
their learning is, as yet, an under-developed feature.  

 
The effectiveness of planning for improvement 
 
174. There is a well-established structure for reporting annually the progress on 

whole-school, team and departmental plans. Senior managers also meet 
every half-term with each of the middle managers that they line manage to 
discuss the progress being made in plans. These meetings are useful in 
providing support. However, efforts to assess progress on key priorities and 
identify the next steps to be taken at a whole-school level are not yet sharply 
focused or consistent enough.    

 
175. Team and departmental plans contain a number of improvement priorities. 

Overall, the identification of these priorities is not yet linked strongly enough to 
the outcomes of robust self-evaluation. Whole-school improvement priorities 
are also included in all team and departmental plans but middle managers are 
not always clear about how they have been derived.  

   
176. Plans include relevant timescales and indicate who is responsible for 

implementing particular aspects. The school has a good track record in 
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allocating sufficient resources to support the achievement of its priorities, 
although the detail of the resource requirements is not included in some plans.  

 
177. Overall, there is not enough clarity in development plans about the actions 

needed to achieve the priorities. Evaluation criteria do not describe clearly 
enough the desired improvements in standards and quality. 

 
178. Since the last inspection, the school has secured improvements in response 

to a number of the key issues. These include significant improvements in: 
 

• attendance and punctuality; 
• the development of pupils’ key skills; 
• timetabling; 
• the deployment of staff and use of resources; 
• meeting statutory requirements; and  
• in addressing a number of health and safety issues.  

 
179. Progress has also been made in elements of assessment and reporting, self-

evaluation and forward planning and in improving standards and the quality of 
teaching in subjects. However, in these latter areas, as in the development of 
the library as a central resource for learning, some shortcomings remain. 

 
 
Key question 7: How efficient are leaders and managers in using  
                             resources?        
 
Grade 2: Good features and no important shortcomings 
 
180. In its self-evaluation report, the school gave this key question a grade 2. The 

judgement of the inspection team matches the judgement made by the school 
in its self-evaluation report. 

 
The adequacy, suitability and use made of staffing, learning resources and 
accommodation 
 
181. The school has sufficient, well-qualified teaching and support staff to teach all 

aspects and subjects of the curriculum at all key stages. 
 
182. The school’s administrative and clerical staff are well managed and make an 

important contribution which enables the school to run efficiently. Cleaning, 
caretaking and catering staff also have a positive impact on the smooth 
running of the school and on enhancing the care and welfare of staff and 
pupils. 

 
183. Overall, resources are sufficient for the needs of the curriculum, meet the 

needs of all pupils, including those with SEN, and have a positive influence on 
raising standards and improving quality. Effective use is also made of a wide 
range of resources beyond the school to improve the pupils’ learning 
experiences.  
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184. The school has improved significantly the provision and use of ICT equipment 

since the last inspection. The use of computers, multi-media projectors and 
electronic whiteboards features prominently in the teaching in, for example, 
art, design and technology, French, mathematics and vocational subjects.  In 
contrast, the school library has not developed as a central resource for 
learning since the last inspection and is inadequate as a means of fostering 
pupils’ wider reading and research skills. 

 
185. There are enough teaching spaces for the number of pupils on roll. The 

school has made substantial improvements to its accommodation. The school, 
with the support of the LEA, has worked hard to improve accessibility for all 
pupils. The access for pupils with physical disability is good but one teaching 
block remains inaccessible for some disabled pupils. 

 
186. For most subjects, the classrooms provide good learning environments and 

teachers use them well. The lack of a safety guard and extraction unit for the 
kiln in art is a potential health and safety hazard. The school has refurbished 
many areas although there are continuing shortcomings in physical education 
where a lack of facilities inhibits the school’s ability to provide the full range of 
activities. In many corridors and classrooms, especially in art, business 
studies, English, history and IT, the good quality display of pupils’ work 
improves the learning environment and promotes the community ethos of the 
school. 

 
How effectively and efficiently resources are deployed to achieve value for 
money 
 
187. Spending decisions match the priorities in the school’s development plan. The 

arrangements by which funds are allocated to departments has ensured that 
responsibility for specific areas of financial management is appropriately 
delegated and that resources within subject areas are adequate. The school is 
less effective in gauging the impact of its spending in relation to raising 
standards and improving the quality of learning and teaching. For example, 
there is undue variability in how the different subjects evaluate the impact of 
professional development on classroom practice. 

 
188. The headteacher and governing body manage the school’s finances prudently 

and with foresight. As a result, the financial position of the school has 
improved significantly since the last inspection. Careful financial management 
and effective and efficient staffing arrangements enable the school to deploy 
resources effectively to meet its priorities. Overall, the school provides good 
value for money. 
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Standards achieved in subjects and areas of learning 
  
English 
 
 
KS3 – Grade 3: Good features outweigh shortcomings 
 
Good features 
 
189. Most pupils listen attentively to the teacher. They answer questions readily. In 

discussion, some develop their thoughts and ideas in greater depth. 
 
190. They produce good written work in response to their reading of literature. In 

Y9, for example, pupils write at length and with confidence as they explore the 
themes and characterisation of a Shakespeare play.  

 
191. Most pupils show a good ability to read independently and can sustain 

concentration when reading silently for enjoyment. The least able readers 
make good progress in developing simple comprehension skills and their 
ability to read fluently. Pupils show a good knowledge of a range of literary 
terms. 

 
192. Most pupils can produce a good variety of written work and show a growing 

confidence in structuring different types of text. They use paragraphs and 
sentences well. Most pupils present their work neatly and write at good length, 
often using drafting strategies to improve their work 

 
Shortcomings 
 
193. Many pupils do not develop or extend their responses in oral work and, 

consequently, their ideas are insufficiently developed. 
 
194. Some pupils, the more able in particular, do not make sufficient progress. 
 
 
KS4 – Grade 2: Good features and no important shortcomings 
 
Good Features 
 
195. Pupils listen well, answer questions enthusiastically and contribute effectively 

to class discussion.  Occasionally, they sustain ideas and build on each 
other’s responses in debate. 

 
196. They read perceptively and show good understanding of a wide range of 

texts, writing well in response to character and theme. 
 
197. Most pupils write with commitment and growing skill. The boys in the single 

gender teaching group are making particularly good progress.   
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198. More able pupils write confidently and at length. Their work shows perception 

and a good understanding of what they read. All pupils write frequently in a 
good range of styles which includes developing a line of argument through 
their writing. Many pupils write successful narratives and descriptions. 

 
Shortcomings 
 
199. Pupils’ contributions to oral work are sometimes too tentative and 

undeveloped.  
 
 
Sixth form – Grade 2: Good features and no important shortcomings 
 
Good Features 
 
200. Pupils have a good ability to discuss their work in some detail. Most express 

opinions with insight and enthusiasm. 
 
201. They have a good knowledge of their set texts which they read perceptively 

and often relate to their own experience. Some pupils read widely outside the 
demands of the course and can compare texts adeptly and with sensitivity. 
They show a growing understanding of critical and theoretical perspectives in 
reading literature and when considering a range of media including film and 
television. 

 
202. They write accurately and effectively and often at considerable length. Most 

construct an argument effectively and use quotations to support their views. 
 
Shortcomings 
 
203. While students’ oral responses are frequently lively, they are sometimes brief 

and undeveloped.  This is especially the case when they need to use 
analytical skills in their study of more challenging texts. 

 
 
Mathematics 
 
 
KS3 – Grade 3: Good features outweigh shortcomings 
 
Good features 
 
204. The majority of pupils successfully carry out written calculations using the four 

rules of number and are able to make sensible estimates. 
 

205. Pupils respond readily to questions in class and are beginning to explain the 
strategies that they use. 

 
206. In geometry, pupils know the names and properties of many two-dimensional 

(2D) shapes and are developing an understanding of symmetry. 
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207. Pupils in Y7 can find fractions of small quantities with whole number answers. 

Pupils in Y8 can identify a position on a map from a set of co-ordinates. 
 
208. Less able pupils can deal with both positive and negative numbers in a variety 

of contexts. 
 
209. Pupils with SEN can place three-digit numbers in the correct order and 

construct the largest and smallest possible number from a set of three digits. 
 
Shortcomings 
 
210. A significant minority of pupils of all abilities make insufficient progress.  
 
211. In several instances, the more able pupils in particular do not reach good 

standards because there is insufficient challenge in the work that they are 
doing. 

 
212. Too many pupils are hesitant when doing written calculations with number 

work and are slow in recalling basic mathematical facts. 
 
 
KS4 – Grade 2: Good features and no important shortcomings 
 
Good features 
 
213. The majority of pupils make good progress. 

 
214. Pupils across the ability range handle data well and illustrate it using 

appropriate graphs and diagrams. They can apply this knowledge and other 
facts successfully to relevant investigative work. 

 
215. Pupils’ work on scatter diagrams is good. They understand clearly the 

concepts of positive and negative correlation and can draw and use lines of 
best fit.    

 
216. More able pupils understand the meaning of the variables in the equation of a 

straight line, can use it to draw sketches of straight-line graphs and are 
confident in rearranging linear equations.       

 
217. Pupils following the higher tier GCSE course can use inverse proportion in 

context effectively. 
 
218. The small group of pupils in Y11 who have taken GCSE early are making 

sound progress with the demands of the A/S level course which they have 
started. 
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Shortcomings 

 
219. Some pupils have only a limited understanding of some techniques taught by 

the teacher and, as a result, are not able to apply these in new or unfamiliar 
contexts. 

 
  
Sixth form – Grade 2: Good features and no important shortcomings 
 
Good features 
 
220. Pupils in Y12 make good progress in understanding the basic concepts of 

pure mathematics.  
 
221. Their use of algebraic skills required at this level is developing well. 
 
222. Pupils in Y13 have a good understanding of a range of concepts in pure 

mathematics and mechanics.  
 
223. They are able to solve standard differential equations and are confident when 

using logarithms. They can select and use relevant integration techniques.  
 
Shortcomings 
 
224. Pupils do not carry out enough individual research to consolidate their 

understanding and skills.   
 

225. Pupils’ lack of focused discussion during lessons hinders their progress. 
 
 
Information technology 
 
 
KS3 – Grade 2: Good features and no important shortcomings 
 
Good features 
 
226. Pupils use IT equipment and software confidently and effectively in a wide 

range of challenging contexts. The majority of pupils show a good ability to 
work independently in all aspects of their work.  

 
227. They communicate information well and are developing a good understanding 

of audience and fitness for purpose. Pupils have good planning and evaluation 
skills and are able to reflect on their work to a high standard. 

 
228. Pupils show a good ability to handle data through the use of databases and 

spreadsheets. They understand the need for accuracy and persevere when 
working out equations until they achieve the correct answer. 
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229. They make effective use of information obtained from a variety of sources 

including the Internet. 
 
230. Pupils have a good understanding of the social, economic and moral issues 

associated with the use and application of IT. They use appropriate 
terminology in their discussions. 

 
231. Pupils with SEN, in particular, make good progress. 
 
Shortcomings 
 
232. There are no important shortcomings. 
 
 
KS4 – Grade 1: Good with outstanding features  
 
Good and outstanding features 
 
233. Pupils across the ability range, and in particular the less able pupils, make 

very good progress. 
 
234. Pupils plan and carry out course work effectively and demonstrate that they 

are able to use the full range of software confidently and effectively. The 
coursework produced by pupils of all abilities is of a very high standard.  

 
235. Pupils’ knowledge and skills are such that they demonstrate a high degree of 

resourcefulness and independence in carrying out their assignments. They 
work enthusiastically to identify realistic problems, collect a wide range of 
data, test its validity and evaluate solutions. These are outstanding features. 

 
236. They appreciate how the theoretical concepts support their course work and 

improve their understanding of the social, economic and moral issues 
associated with the use of IT in the world of work. 

 
Shortcomings 
 
237. There are no important shortcomings. 
 
 
Sixth form – Grade 3: Good features outweigh shortcomings 
 
Good features 
 
238. The majority of pupils are able to make critical judgements about when to use 

particular software and IT applications. These pupils use the software with 
confidence and efficiency in a range of challenging contexts. 

 
239. Most understand the design brief with which they are presented and respond 

independently to the specification required.  
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240. They can identify realistic problems, collect a wide range of data, test its 

validity and evaluate their solutions to an appropriate standard. 
 
241. The majority of pupils have a sound understanding of computer systems and 

other theoretical aspects of the subject.  
 
Shortcomings 
 
242. Absenteeism adversely affects the standards achieved by a significant 

minority of pupils. As a result, much of their coursework is incomplete. 
 
243. Many pupils are rarely constructively critical of their own work; they have 

difficulty in suggesting alternatives that would improve the standards they 
achieve. Their understanding and the quality of their note-taking are often 
superficial. 

 
244. Some pupils lack confidence and skills in using basic software. 
 
 
Art 
 
 
KS3 – Grade 2: Good features and no important shortcomings 
 
Good features 
 
245. Pupils produce work of a good standard across the three attainment targets of 

understanding, making and investigating. 
 
246. Work with mixed media, 3D design and collage are strengths. Making skills 

are particularly well developed. Pupils are most confident when working on 
projects that have a craft element. The mask work in Y7 and the textile design 
project in Y9 are particular examples of work of a good standard. 

 
247. Pupils react positively when faced with situations that demand new ways of 

working. In Y8, the 3D work on textures requires them to use unfamiliar 
materials and techniques to invent a range of surfaces. The work that they 
produce shows good imagination and a willingness to experiment. 

 
248. Pupils discuss the work of other artists with enthusiasm and can make 

connections between their work and the work of the Plains Indians, Pablo 
Picasso and Jackson Pollock. 

 
Shortcomings 
 
249. Knowledge of the work of artists living and working in Wales is insecure. 
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KS4 – Grade 3: Good features outweigh shortcomings 
 
Good features 
 
250. The majority of pupils demonstrate high levels of skill when using computer 

design programmes. They make appropriate use of the ICT facilities to 
support the investigative and research aspects of their units of work. 

 
251. Making skills are well established across a range of media. Work in surface 

design and graphics is good and especially in graphic design that involves 
typography. For example, the work produced by pupils in the “Fake Fur Shop” 
project is of good quality. 

 
252. Good standards are achieved in 3D design, drawing and painting. 
 
253. Most pupils can identify and talk about the work of artists and works of art 

from other times and cultures. 
 
Shortcomings 
 
254. A significant minority of pupils in Y11 do not achieve good standards and 

make little progress.  
 
255. These pupils have poor organisational skills and their sketchbooks contain 

insufficient work.  
 
 
Sixth form – Grade 1: Good with outstanding features 
 
Good and outstanding features 
 
256. Pupils use their expertise in ICT to produce examples of photographic image 

manipulation to a very high level. The subsequent artwork is often of 
exceptional quality. These are outstanding features.  

 
257. Skills in 2D design are highly developed, particularly those of graphic design. 

Drawing and painting from observation and mixed media collage work are of a 
good standard. 

 
258. The project on CD packaging demonstrates the very effective application of 

modern technology to a design solution. 
 
259. Pupils are very articulate and confident when discussing their work. 
 
Shortcomings. 
 
260. There are no important shortcomings 
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Music 
 
 
KS3 – Grade 3: Good features outweigh shortcomings 
 
Good features 
 
261. Pupils perform both unison and simple two-part songs effectively. They sing 

with confidence, good diction and expression. 
262. Pupils play tuned percussion with accuracy and good control when performing 

individually and in groups. 
 
263. Throughout the key stage, pupils improvise and compose successfully many 

short rhythmic and melodic ideas, arrangements and accompaniments. The 
best examples explore sound sources well and show musical imagination. 

 
264. Some pupils make perceptive comments and use technical vocabulary well 

when appraising music. 
 
265. Pupils with SEN make good, and at times very good, progress in relation to 

their abilities. 
 
Shortcomings 
 
266. Pupils do not always sing with secure intonation, particularly on long-held and 

high notes. 
 
267. Throughout the key stage, many pupils across the ability range do not use 

correct fingering techniques when playing keyboards. This hinders progress in 
performing, and to some extent, composing skills. 

 
268. Middle and lower ability pupils do not always play in time when performing on 

their own or in pairs. 
 
269. Many pupils across the ability range do not make extended comments when 

evaluating their own work and the work of others.   
 
 
KS4 – Grade 3: Good features outweigh shortcomings 
 
Good features 
 
270. Pupils play with increasing confidence and make good progress in 

instrumental and vocal performances through the key stage. They perform 
fluently, accurately and with some expression, when performing individually 
and in groups. 

 
271. When composing, the more able pupils develop effectively their initial ideas 

into musically interesting pieces, particularly those inspired by pop and rock 
music. 
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272. Pupils develop a sound knowledge and understanding of the vocabulary of 

music across a broad range of musical styles and cultures. 
 
Shortcomings 
 
273. When composing, some less able pupils have difficulty in developing and 

refining initial ideas.  
 
274. Throughout the ability range, pupils lack confidence in applying their 

knowledge and understanding in order to make extended and perceptive 
responses to music. 

 
275. A lack of access to ICT equipment and specialist software within the 

department hampers progress in composition and in pupils’ ability to refine 
their work. 

 
 
Sixth form – Grade 2: Good features and no important shortcomings 
 
Good features 
 
276. Pupils make good progress in performing, both individually and in groups. 
 
277. They make good progress in their composition work. They produce a number 

of extended pieces of music which explore the musical elements well and 
develop initial ideas in a musically interesting way. They use ICT effectively to 
develop and refine their work. 

 
278. Appraising skills are secure, and pupils have a good understanding of the 

features of Baroque music. 
 
279. Pupils make good progress in researching and making initial plans for their 

extended essays.  
 
Shortcomings 
 
280. There are no important shortcomings. 
 
 
Religious education 
 
 
KS3 – Grade 2: Good features and no important shortcomings 
 
Good Features 
 
281. In their study of the concept of God, most pupils show a good knowledge of 

the range of Hindu deities and their roles and characteristics and understand 
the idea of a creator god in Hinduism and Christianity. Many are able to 
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explore their ideas about the nature of God and express their views 
confidently. 

 
282. They recall accurately the creation story in Genesis and are able to explore 

the concept of the Trinity successfully, making comparisons with similar 
features in other religions. 

 
283. Most pupils have a secure knowledge and understanding of Muslim worship, 

beliefs and practices. They use religious terminology appropriately and build 
on their understanding of features discussed in previous lessons. They 
understand the significance of Muslim birth practices and recognise the impact 
that religious belief has upon the way that people live. 

 
284. In their study of the life and experiences of Nicky Cruz, pupils appreciate how 

believers put their faith into action and they are developing the skill of 
empathy.  

 
285. In the context of the work on Christian Aid, pupils use problem-solving skills to 

explore the extent of poverty in the world, develop an awareness of what it is 
like to live in poverty, and can express their feelings clearly about the impact 
of natural disasters. 

 
Shortcomings 
 
286. Some pupils show a superficial knowledge of what they have studied and are 

not able to explain their reasons for their view of God. 
 
 
KS4 – Grade 2: Good features and no important shortcomings 
 
Good features 
 
287. Pupils are making good progress in their understanding of the key concepts of 

prejudice, discrimination and creation. In their discussion of the themes of 
sexism and our world, they understand how religious belief can shape views 
on human relationships and the natural world.  

 
288. In their exploration of creation, most pupils analyse and evaluate successfully 

Christian beliefs about the creation stories and responsibilities. They respond 
well to the issues, reflecting upon their own beliefs and forming their own 
opinions. 

 
289. In their exploration of gender, pupils demonstrate a sound understanding of 

the issues and both recognise and challenge the attitudes and stereotypes 
which lead to sexism. They use terminology well and express their own ideas 
and values with confidence. 
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Shortcomings 
 
290. A small minority of pupils are reluctant to take part in class discussion and do 

not explore the concepts in depth or detail. 
 
 
Sixth form – Grade 2: Good features and no important shortcomings 
 
Good Features 
 
291. Some pupils are developing well their ethical reasoning when considering 

issues about the sanctity of life, medical ethics and the just war. 
292. They discuss with vigour and sensitivity contemporary moral issues such as 

abortion, euthanasia, the family and the value of human life.  
 
293. They appreciate the range of Christian responses to these issues and how 

these beliefs affect the actions and lifestyle of believers. They show skill and 
maturity in evaluating these responses. 

 
294. Pupils form opinions and develop values while reflecting on their own 

experiences. They listen and respond to others with respect. 
 
Shortcomings 
 
295. There are no important shortcomings. 
 
 
Religious studies 
 
 
KS4 – Grade 2: Good features and no important shortcomings 
 
Good Features 
 
296. Pupils make good progress in their understanding of concepts such as 

prejudice, discrimination and stereotyping and are able to appreciate and 
evaluate the responses by religions to the moral issues involved. 

 
297. In the context of discussion on sexism, they develop effectively skills in 

analysing arguments and drawing conclusions. They respond personally to 
the issues, often relating their views to their own experiences. 

 
298. In considering the issue of capital punishment, pupils can evaluate different 

perspectives, form their own opinions and express their views confidently.  
 
Shortcomings 
 
299. A small minority of pupils do not involve themselves sufficiently in discussing 

and thinking about the issues and, as a result, do not develop their evaluative 
skills. 
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Sixth form – Grade 2: Good features and no important shortcomings 
 
Good Features 
 
300. In Y12, pupils make good progress in understanding the key concepts in their 

study of ethical theories, using language and terminology appropriately.  
 
301. They can analyse questions and issues and evaluate different viewpoints. 

They appreciate the thinking of important writers and apply it to current issues 
drawing on their understanding of Christian morality. 

302. In Y13, most pupils make good progress in their knowledge and 
understanding of ethical theory and applied ethics.  

 
303. When considering the notion of conflict, they can analyse the concept of Jihad 

in Islam and relate it to current moral issues. They are able to discuss the 
views of others with different perspectives using a number of sources. They 
show good reasoning in making a case for a particular viewpoint.  

 
Shortcomings 
 
304. In Y12, not all pupils develop their ideas sufficiently through discussion. 
 
305. In both year groups, pupils’ skills in learning more independently are under-

developed.  
 
 
 
 
 
 
School's response to the inspection 
 
 
The school does not wish to make a response. 
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Appendix A 
 
 
Basic information about the school 
 
Name of school Blaengwawr Comprehensive 
School type Community 
Age-range of pupils 11 to 18 
Address of school 
 
 

Club Street, Aberaman, Aberdare, Rhondda-
Cynon-Taf.  

Post-code CF44 6TN 
Telephone number 01685 874341 
 
Headteacher Mr David S. Evans 
Date of appointment 1st September 1998 
Chair of governors/ 
Appropriate authority 

Mr Bryan Fitzgerald 

Reporting inspector Mr Robert Hopkins 
Dates of inspection 7th March 2005 to 11th March 2005 
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School data and indicators 
 
Year group Y7 Y8 Y9 Y10 Y11 Y12 Y13 Total 
Number of 
pupils 

118 114 133 124 120 54 37 700 

 
Total number of teachers 
 Full-time Part-time Full-time equivalent (fte) 
Number of 
teachers 44 1 44.5 

 
Staffing information 
Pupil: teacher (fte) ratio (excluding special classes) 16:1 
Pupil: adult (fte) ratio in special classes 5:1 
Average teaching group size 21 
Overall contact ratio (percentage)  74% 

 
 

Percentage attendance for three complete terms prior to the inspection 
 Y7 Y8 Y9 Y10 Y11 Y12 Y13 Whole 

School 
Ter
m 1 

92.7 91.4 91.0 89.5 90.9 85.5 88.8 91.1 

Ter
m 2 

91.5 89.1 90.3 87.0 94.2 77.6 89.6 90.4 

Ter
m 3 

94.6 90.0 90.0 91.1 88.2 94.1 89.7 91.1 

 
 
Percentage of pupils entitled to free school meals 32% 
Number of pupils excluded during 12 months prior to 
inspection 

48 
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Appendix C 
 
National Curriculum Assessment KS3 results: 2004 
Total number of pupils in Y9: 124 
Percentage of pupils at each level 
                D A F W 1 2 3 4 5 6 7 8 EP
English          Teacher assessment School 0.0 6.0 0.0 0.0 0.0 3.0 11.0 30.0 32.0 15.0 2.0 0.0 0.0
  National             0.4 0.8 0.5 0.2 0.4 1.7 8.1 21.3 33.6 23.5 9.4 0.2 0.0
              Test School 0.0 9.0 1.0 0.0 0.0 0.0 16.0 30.0 27.0 26.0 7.0 0.0 0.0
               National 0.5 3.5 1.3 1.4 0.0 0.0 7.5 20.4 32.6 22.7 10.1 0.0 0.0
Welsh  Teacher assessment School              
  Nationa              l 
                Test School
 a               Nation l 
Mathematics               Teacher assessment School 0.0 0.0 0.0 0.0 0.0 0.0 9.0 27.0 31.0 27.0 6.0 0.0 0.0
  National              0.3 0.6 0.5 0.2 0.2 0.9 6.8 18.9 25.7 31.6 13.7 0.3 0.0
             Test School 0.0 15.0 1.0 0.0 0.0 0.0 6.0 23.0 21.0 26.0 7.0 0.0 0.0
                National 0.3 5.1 1.4 0.0 0.0 0.0 5.1 17.2 19.9 36.0 15.0 0.0 0.0
Science          Teacher assessment School 0.0 1.0 0.0 0.0 0.0 0.0 7.0 31.0 36.0 21.0 3.0 0.0 0.0
  National              0.3 0.7 0.6 0.2 0.1 0.4 6.0 20.1 32.8 27.1 11.6 0.1 0.0
             Test School 0.0 11.0 2.0 0.0 0.0 0.0 4.0 26.0 34.0 19.0 3.0 0.0 0.0
                National 0.3 4.0 0.8 0.0 0.0 0.0 4.7 16.6 32.5 28.2 13.0 0.0 0.0
 
D 
 
A 
F 
W 
EP 

Pupils excepted under statutory arrangements from part of the National 
Curriculum 
Pupils who have failed to register a level because of absence 
Pupils who have failed to register a level for reasons other than absence 
Pupils who are working towards level 1 
Exceptional Performance, where pupils at Key Stage 3 perform above level 8 

 



 

Percentage of pupils attaining at least level 5 in mathematics, science and 
either English or Welsh (first language) 
 by Teacher Assessment by Test 
In the school 39.0 In the school 30.0 
In Wales 56.9 In Wales 57.3 
 
Public Examination Results: 
 
For pupils aged 15, results in GCSE, Entry Level Qualification, GNVQ 
and NVQ 
Number of pupils aged 15 on the school roll in January 2004 131 
Average GCSE or GNVQ points score per pupil 33 
 
The percentage of 15 year old pupils  
who in 2004: 

School UA Wales 

entered for 5 or more GCSEs or equivalent 
 

79 86 87 

attained at least 5 GCSE grades A* to C, the 
equivalent vocational qualifications or a 
combination of both 

42 47 51 

attained at least 5 GCSE grades A* to G, the 
equivalent vocational qualifications or a 
combination of both 

76 83 85 

attained GCSE grades A*-C in each of 
mathematics, science, English or Welsh first 
language (the core subject indicator) 

27 33 38 

entered at least one Entry level qualification, 
GCSE short course or GCSE 

94 97 97 

attained one or more GCSE grades A*-C or 
the vocational qualification equivalent 

69 72 75 

attained one or more GCSE grades A*-G or 
the vocational qualification equivalent 

89 93 93 

attained no graded GCSE or the vocational 
qualification equivalent 

11 7 7 

attained one or more Entry level qualification 
only   

0 2 3 

attained a GNVQ Part 1, a GNVQ at 
Foundation level or NVQ level 1 

0   

attained a GNVQ Part 1, a GNVQ at 
Intermediate level or NVQ level 2 

0   
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For pupils aged 16, 17 and 18, results in A/AS, GNVQs and NVQs 
Number of pupils aged 16, 17 and 18 in January 2004 111 
Number of pupils entered for 2 or more GCE A level 
examinations or equivalent in 2004 

38 

Number of pupils entered for fewer than 2 GCE A levels or 
equivalent in 2004 

16 

 
 School UA Wales 
Percentage of pupils entered who achieved 2 or 
more grades A-C 

39 61 68 

Percentage of pupils entered who achieved 2 or 
more grades A-E 

87 93 95 

Average points score per candidate entering 2 or 
more subjects 

15 18 20 

Number of pupils who achieved a GNVQ 
Intermediate or NVQ at level 2 

1   

Number of pupils who achieved a GNVQ Advanced 
or NVQ at level 3 

0   
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Appendix D 
 
 
Evidence base of the inspection 
 
Thirteen inspectors, a school nominee and one lay inspector spent a total of 51 days 
inspecting the school. The inspection team also met prior to the inspection.  
 
The inspectors visited a total of 102 lessons. They also inspected a number of 
registration and form tutor periods, assemblies and extra-curricular activities. 
 
Before the inspection began, inspectors held meetings with: 
 
• members of the senior management team to discuss the school’s self-evaluation 

report; and 
• the governing body, parents and teachers. 
 
During the inspection week, inspectors had meetings with: 
 
• members of the senior management team; 
• middle managers; 
• teachers and administrative staff; 
• groups of pupils representing each year group and key stage; and 
• members of the local community, representatives of a number of agencies and 

other partners. 
 
The inspection team considered also: 
 
• an extensive sample of pupils’ work, covering the full age and ability range in the 

school; 
• documentation provided by the school before and during the inspection; 
• responses to a parents’ questionnaire; and 
• pupils’ views about the life and work of the school. 
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Appendix E     
 
 
Composition and responsibilities of the inspection team 
 
Team member Responsibilities 
Robert Hopkins Registered inspector, summary, 

recommendations, key question 1, key 
question 6 

Mererid Stone Key question 2, sixth form  
co-ordinator 

Graham Davies Key question 3, religious education 

Heather Duncan Key question 4 

Angus Dunphy Elements of key question 3, Key 
question 5 

Bernard Whittingham Key question 7 

Brian Griffiths Elements of key questions 3 and 4 

Rhodri Jones Bilingualism and the language and 
culture of Wales 

Geoffrey Bradford Art 

Stafford Sherlock English 

Mark Austin Information technology 

Angela Kent Mathematics 

Robert Cornelius Music 

Janet Warr Lay inspector 

Michelle Pearce School nominee 

 
Contractor: 
 
Cardiff Council, 
County Hall, 
Atlantic Wharf, 
Cardiff, 
CF10 4UW 
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Blaengwawr Comprehensive School was inspected as part of a national programme of 
school inspection.  The purpose is to identify good features and shortcomings in schools 
in order that they may improve the quality of education offered and raise the standards 
achieved by their pupils.  The inspection of all schools within a six-year cycle is also 
designed to give parents more information about their child’s school.  A copy of this 
summary is sent to every family with a child at the school.  The full report can be obtained 
from the school.  
 
The inspection of Blaengwawr Comprehensive School took place between the 7th and 11th 
March 2005.  An independent team of inspectors, led by Mr. R.J.Hopkins, undertook the 
inspection.  Estyn, a statutory body independent of, but funded by, the National Assembly 
for Wales, commissioned the inspection. 
 
The team was required to report on the standards achieved by pupils, the quality of 
education provided by the school, the quality of leadership and management and the 
contribution made by the school to its pupils’ spiritual, moral, social and cultural 
development.   
 
The five-point scale used to represent all inspection judgements in this report is as follows:         
Grade 1            good with outstanding features 
 Grade 2 good features and no important shortcomings 
 Grade 3 good features outweigh shortcomings 
  Grade 4 some good features, but shortcomings in    
                     important areas 
 Grade 5 many important shortcomings 
 
Year groups and key stages 
 
Schools use a common system of numbering year groups from the start of compulsory 
schooling to 18 years of age.  This system emphasises the importance of continuity and 
eases communication among schools, governing bodies, parents and Local Education 
Authorities (LEAs). 
 
The term ‘Reception’ (R) refers to the year group of pupils in a primary school who attain the 
age of 5 during the academic year.  Year 1 refers to the year group of pupils who attain the 
age of 6 during the academic year and so on.  Year 13 is the year group of students who 
attain the age of 18 during the academic year. 
 
Primary phase: 
 

Year R Y 1 Y 2 Y 3 Y 4 Y 5 Y 6 
Ages 4-5 5-6 6-7 7-8 8-9 9-10 10-11 

 
Secondary phase: 
 

Year Y 7 Y 8 Y 9 Y 10 Y 11 Y 12 Y 13 
Ages 11-12 12-13 13-14 14-15 15-16 16-17 17-18 

 
The national curriculum covers four key stages as follows: 
 

Key stage 1 Year 1 and Year 2 
Key stage 2 Year 3 to Year 6 
Key stage 3 Year 7 to Year 9 
Key stage 4 Year 10 and Year 11 

 



Report by R.J.Hopkins 
Blaengwawr Comprehensive- March 2005 

 
Basic Information About The School  
 
Name of school Blaengwawr Comprehensive 
School type Community 
Age-range of pupils 11 to 18 
Address of school 
 
 

Club Street, Aberaman, Aberdare, Rhondda-
Cynon-Taf.  

Post-code CF44 6TN 
Telephone number 01685 874341 
 
Headteacher Mr David S. Evans 
Date of appointment 1st September 1998 
Chair of governors/ 
Appropriate authority 

Mr Bryan Fitzgerald 

Reporting inspector Mr Robert Hopkins 
Dates of inspection 7th March 2005 to 11th March 2005 
 
 
Summary  
 
1. Blaengwawr Comprehensive is a successful school that fulfils its mission to 

provide for the personal development of its pupils and to serve the community. 
While agreeing with many of the judgements made by the school in its self-
evaluation report, the inspection team gave a higher grade than the school 
gave itself for three key questions and a lower grade for one. 

 
Table of grades awarded 
 
 
Key question 
 

Inspection 
grade 

1 How well do learners achieve? 2 

2 How effective are teaching, training and assessment? 2 

3 How well do the learning experiences meet the needs 
and interests of learners and the wider community? 1 

4 How well are learners cared for, guided and 
supported? 

1 

5 How effective are leadership and strategic 
management? 2 

6 How well do leaders and managers evaluate and 
improve quality and standards? 3 

7 How efficient are leaders and managers in using 
resources? 2 
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Standards 
 
2. The following table shows the standards that pupils achieve in the six 

subjects inspected at key stage 3 (KS3) and KS4: 
 
Standards in subjects inspected 
Subject KS3 KS4 Sixth Form 
English 3 2 2 
Mathematics 3 2 2 
Information technology 2 1 3 
Art 2 3 1 
Music 3 3 2 
Religious education 
including: 

   

Religious education 2 2 2 
Religious studies  2 2 
 
3. The following grades were awarded in the lessons inspected in the six 

subjects: 
 

 Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 
KS3 and 
KS4 

8% 56% 31% 5% 0% 

 
4. Standards in nearly two-thirds of lessons were judged to have no important 

shortcomings. This exceeds the Welsh Assembly Government’s target for 
2002 that standards in 50% of lessons should be at grade 2 or better and the 
school is well on course to meet the national target of 65% by 2007.  

 
5. Performance in the National Curriculum’s tests at KS3 has gone up and down 

in the last few years. In 2004, results did not compare so well with the results 
of pupils in similar schools, but they were in line with at least the top 50% of 
similar schools in 2002 and 2003. Boys’ performance has generally been 
close to that of girls in mathematics and science; girls have performed 
considerably better than boys in English. 

 
6. At KS4, the school’s performance at GCSE is, for the most part, better than 

that of similar schools. The good features include: the proportion of pupils 
gaining 5 or more and 9 or more A*-C grades; the improvement in the 
percentage gaining 5 A*-G grades; performance in several non-core subjects. 
Results in English and mathematics are above or close to LEA and Welsh 
averages but they are below in science. Girls do better than boys in most 
respects, although, other than in English, not always by a very large margin. 

 
7. The following grades were awarded in the lessons inspected in the six 

subjects in the sixth form:  
 
 Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 
Sixth 
form 

7% 60% 33% 0% 0% 
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8. In recent years, results at A level have been better than at A/S level. There 
are no significant differences between boys’ and girls’ performance. 

 
9. Throughout the school the majority of pupils, including those with special 

educational needs (SEN), achieve well and make good progress. 
 
10. Pupils have well-developed listening skills. In general, there are good features 

and no important shortcomings in pupils’ reading skills at KS3, KS4 and in the 
sixth form. In some lessons at KS3 and KS4, pupils achieve good standards in 
their speaking skills when answering questions and through discussion in 
pairs or groups. They can write fluently and extensively. In both speaking and 
writing, good standards are not yet achieved with sufficient consistency across 
the curriculum as a whole. In the sixth form, pupils’ oral and writing skills are 
good but they research and write independently only to a limited degree in a 
few subjects. A significant minority of pupils at KS3, KS4 and in the sixth form 
have gained passes in the key skills of communication, application of number 
and information and communications technology (ICT) over the last few years. 

 
11. Throughout the school, pupils apply their mathematical and ICT skills 

successfully in their learning activities. They make satisfactory progress in 
their bilingual competence through Welsh as a second language at KS3 but 
there are important shortcomings at KS4. 

 
12. The quality of relationships and pupils’ personal and social skills are 

outstanding features. The vast majority are willing learners who concentrate, 
organise their work well and enjoy taking an active part in lessons. Problem-
solving skills and opportunities to learn more independently are not developed 
consistently in all of their subjects. 

 
13. Pupils’ behaviour within the classroom and around the school is generally 

good. Attendance has improved significantly since the school’s last inspection. 
 
The quality of education and training 
14. The quality of teaching in all lessons inspected was judged as follows: 
 

Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 
13% 44% 36% 7% 0% 

 
15. Overall, there are good features and no important shortcomings in 57% of 

lessons This figure exceeds the national target for 2002 that the quality of 
teaching in 50% of lessons should be grade 2 or better and the school is on 
course to meet the national target of 65% by 2007. A small number of lessons 
at KS3 and KS4 have important shortcomings but there are no such instances 
in the sixth form. 

 
16. The quality of the relationships between teachers and pupils is an outstanding 

feature. Lessons are generally well planned and taught, provide good support 
for individual learners and enable the majority of pupils to make progress. 
Teachers use ICT and a good range of other resources well to develop pupils’ 
knowledge, skills and understanding. 
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17. Where there are shortcomings in the teaching, the lessons’ objectives are not 

clear to pupils, expectations of what the more able can achieve are not 
demanding enough and the range of teaching strategies used is too narrow. 

 
18. Many teachers provide good oral feedback to pupils in lessons, mark work 

regularly and provide helpful written comments so that pupils can gauge their 
success and understand how to improve their work. These are not consistent 
enough features of practice across all subjects. 

 
19. There are good systems for reporting regularly to parents, although targets in 

reports are sometimes too general to be of use to pupils.  
 
20. The curriculum is broad and balanced and provides continuity and 

progression between the key stages and into the sixth form. An outstanding 
feature of the school is the extent to which the overall curriculum and the 
courses offered are developed to meet the needs of all pupils, including those 
with SEN.  

 
21. The provision made for extra-curricular activities and learning experiences 

beyond the school day is an outstanding feature. 
 
22. There are many good features in the school’s promotion of pupils’ spiritual, 

moral, social and cultural development, although some aspects are stronger 
than others. Acts of collective worship meet statutory requirements and 
contribute well to both the spiritual and moral development of pupils.  

 
23. The school has developed highly successful pastoral and administrative links 

with its local primary schools. Support for pupils when they transfer to the 
secondary school from primary school is outstanding. 

 
24. Partnerships with parents, the local community, employers, other schools and 

higher education institutions are outstanding features of the life of the school. 
Provision for work-related education is also an outstanding feature. 
Blaengwawr plays an important part in the regeneration of the local 
community.  

 
25. The Cwricwlwm Cymreig is promoted satisfactorily in a variety of ways. A 

number of subjects make a significant contribution to education for sustainable 
development and global citizenship. 

 
26. The quality of care, support and guidance provided by the school to the pupils 

is outstanding. Pupils of all ages say that they feel confident and supported by 
teachers who know them well as individuals. The involvement of the school’s 
pastoral staff in monitoring the achievement and progress of pupils is still 
developing and is currently a stronger feature at KS4 and in the sixth form 
than at KS3. 

27. Parents and carers are well informed about what their children are doing in 
school. There is very good support when pupils are choosing their future 
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courses in Y9 and Y11 and when applying for places in training, employment 
or higher education. 

 
28. A structured and relevant programme of personal and social education is 

taught by a small team of teachers, but this programme is not yet planned in 
conjunction with the pastoral curriculum taught by form tutors. 

 
29. The school has highly effective procedures for monitoring pupils’ behaviour, 

punctuality and attendance. The school has outstanding relationships with 
other agencies and has not permanently excluded any pupil for over two 
years. 

 
30. There are well-documented and appropriate procedures for dealing with child 

protection and pupils’ health and safety. 
 
31. Provision for pupils with SEN is well managed and effectively led. Disabled 

pupils are full participants in the life of the school. The new provision for pupils 
on the autistic spectrum is of very good quality.  

 
32. The school is effective in promoting equality of opportunity and has effective 

procedures for dealing with oppressive behaviour, including bullying, sexism 
and racism, should it occur. 

 
Leadership and management  
 
33. The headteacher communicates a clear set of values and takes a strong lead 

in ensuring that the school successfully promotes the personal development of 
all its pupils and serves the local community. There are high expectations of 
pupils’ achievement, behaviour and attendance and of the quality of 
relationships amongst all those in the school. 

 
34. There are well-established policies and procedures in many areas affecting 

the work of the school. However, there are inconsistencies in how some of 
these are carried out in practice. There are also inconsistencies in how 
achievement data and assessment information are used by subject 
departments in the target setting process, and when monitoring pupils’ 
progress.  

 
35. The school’s equal opportunities policy explicitly promotes equality for all. 

Pupils have confidence in the headteacher’s commitment, and that of the 
teaching staff, to its implementation. 

 
36. The school takes good account of the Welsh Assembly Government’s 

priorities. It meets statutory requirements in respect of racial equality, 
disability, looked-after children and performance management. 

 
37. The programme of induction and support for newly qualified teachers is very 

effective. All teachers participate in programmes of professional development. 
Efforts have been made to disseminate good practice but these have not been 
sufficiently sustained. 
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38. Governors are appropriately involved in strategic planning and in monitoring 

the school’s performance. They fulfil successfully their legal duties in most 
respects. 

 
39. The school’s self-evaluation report is wide-ranging and provides an honest 

evaluation of the school’s good features and shortcomings. The contribution of 
self-evaluation to school improvement is recognised by most teachers with 
leadership and management roles, but there are inconsistencies in how self-
evaluation is interpreted and implemented. 

 
40. Senior managers have access to a good range of information about the 

school’s performance. Classroom observation has provided them with a good 
knowledge of the quality of teaching. In a few subjects, it has had only a 
limited impact on improving practice. It has not been used sufficiently to 
identify priorities for improving teaching and learning across the school as a 
whole.  

 
41. Meetings between senior and middle managers to assess progress on key 

priorities and to plan next steps are not yet sharply focused enough. Rigorous 
self-evaluation is not yet a consistent feature of the work of teams and 
departments. 

 
42. The school is taking an increasingly systematic approach to gathering and 

analysing the views of pupils and parents and responds positively to their 
suggestions for improving procedures and aspects of provision.  

 
43. Overall, there is not enough clarity in development plans about the actions 

needed to achieve the priorities. Evaluation criteria do not describe clearly 
enough the desired improvements in standards and quality. 

 
44. The school has sufficient well-qualified teachers and support staff to teach all 

aspects and subjects of the curriculum at all key stages. 
 
45. Most subject departments have access to a good range of learning resources, 

including ICT. These are used effectively to improve the quality of the pupils’ 
learning experiences. In contrast, the school’s library has not developed as a 
central resource for learning since the last inspection and is inadequate as a 
means of fostering pupils’ wider reading and research skills. 

 
46. The school has made substantial improvements to its accommodation, 

although there are continuing shortcomings in some areas.  
 
47. The headteacher and governing body manage the school’s finances prudently 

and with foresight. As a result, the financial position of the school has 
improved significantly since the last inspection. Overall, the school provides 
good value for money. 
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Progress since the last inspection 
 
48. Since the last inspection, the school has secured improvements in response 

to a number of the key issues. These include significant improvements in: 
 

• attendance and punctuality; 
• the development of pupils’ key skills; 
• timetabling; 
• the deployment of staff and use of resources; 
• meeting statutory requirements; and  
• in addressing a number of health and safety issues.  

 
49. Progress has also been made in elements of assessment and reporting, self-

evaluation and forward planning and in improving standards and the quality of 
teaching in subjects. However, in these latter areas, as in the development of 
the library as a central resource for learning, some shortcomings remain. 

 
 
Recommendations 
 
R1. Continue work to raise standards and improve the quality of teaching in those 

subjects where the inspection and the school’s self-evaluation report identify 
shortcomings. 

 
R2.  Implement the school’s assessment policy with greater consistency and, in 

particular, improve the quality of teachers’ written feedback and the regularity 
with which work is marked so that pupils are clearer about how well they are 
progressing and how they can improve their work.  

 
R3.  Make self-evaluation and its links with development planning more rigorous, 

systematic and consistent. * 
 
R4.  Ensure that priorities in development plans are supported by clear actions 

and evaluation criteria so that progress can be gauged effectively. 
 
R5.  Improve provision in, and use of, the library. 
 
R6.  Include all statutory information required in the school’s prospectus and 

address the health and safety issue highlighted in key question 7.  
 
* Self-evaluation is a priority in the school’s current development plan. 
 
 
 
 
The governing body is responsible for amending its current development plan to 
incorporate action in response to the recommendations within 45 working days of 
receiving this report, showing what the school is going to do about the 
recommendations.  This plan, or a summary of it, will be circulated to all parents at 
the school. 
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