INSPECTION UNDER SECTION 10
SCHOOL INSPECTIONS ACT 1996

Ysgol Dyffryn Nantlle
Ffordd y Brenin
Pen-y-groes
Caernarfon
Gwynedd
LL54 6RL

School number : 661/ 4007

Date of the Inspection : 8 - 12 March, 2004

BY
Gareth W. Roberts
Registered Inspector: W019 / 17166
Date: 13 May, 2004
under ESTYN contract number — T/22/03

1




© Crown Copyright 2004

This report may be reproduced completely or in part for non-commercial
educational purposes as long as all parts quoted are reproduced word for word
without any changes and is source and the date are stated.

Copies of this report are available from the school. Under the Schools
Inspections Act 1996, the school must provide copies free of charge to certain
categories of people. Any-one else who applies for a copy of the report may be
charged a fee that is no more than the cost of reproduction.

2



CURRICULUM AND KEY STAGES NOME

A new nomenclature to describe pupils’ progress through the school was introduced in 1989. It is
intended that this system of numbering year groups from the start of compulsory education until the
age of 18 should facilitate communication amongst schools, governing bodies, parents and LEAS
and emphasise the importance of progression.

The term “Reception” (R) refers to the year group of pupils in a primary school (not a nursery
class) whose fifth birthday will occur during the academic year. “Year 1” (Y1) is used for the year
group of pupils whose sixth birthday will occur during the academic year and so on until Y13 - the

LATURE

year group whose 18th birthday will occur during the academic year:

R
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Y12

Y13

Age

45
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6-7

7-8

8-9

9-10

10-11

11-12

12-13

13-14

14-15

15-16
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Key stage (KS) 1 of the National Curriculum includes Y1 and Y2; KS2 includes Y3 to Y6; KS3
includes Y7 to Y9 and KS4 includes Y10 and Y11 (the last year of compulsory education).

GRADE DESCRIPTIONS

The following five point scale is used to represent the main opinions in the report as follows:

1.

2.

Very good:

Good:

Satisfactory:

Unsatisfactory:

Poor:

many good features, some particularly good.

good features and no major shortcomings.

good features that outweigh some shortcomings.

some satisfactory work but shortcomings in important areas.

many shortcomings.
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1. CONTEXT
{~}The school and its priorities

A. Ysgol Dyffryn Nantlle is a naturally bilingual community comprehensive school for pupils age 11-18
maintained by the Local Education Authority [LEA] of the Gwynedd Unitary Authority [UA], and has
508 pupils on roll, including 61 in the sixth form [Y12 and Y13]. Between 80 and 100 pupils are admitted
annually. The school is located in the village of Pen-y-groes and serves the village and the surrounding
rural area. Pupils come from the catchment area primary schools and some from outside the area.

The school states that there are privileged and under-privileged groups among its pupils, with a number
of pupils from an underprivileged background. From the multiple deprivation index for Wales 2000
(Assembly Government), it can be seen that the five wards within the school catchment area are in the
upper half with one ward among the most deprived 7%. On the poverty index for children under 16,
this ward is within the most deprived 6%. 25% of the pupils come from an area that is neither
prosperous nor economically disadvantaged and 75% from an area that is economically disadvantaged.
Currently, 21% of the pupils are registered as being entitled to receive free meals, an increase on the
16% eligible in 2002 and the 18% in 2003.

The school admits pupils from the full range of ability. 18 pupils (about 4% of Y7-Y11 pupils) have a
statement of special educational needs [SEN]. In addition, 69 pupils (about 15% of B7-B11) are on one
of the SEN Code of Practice action stages. No pupil is disapplied from the National Curriculum [NC]
but the curriculum is modified for two pupils. Four pupils are under local authority care.

Almost all pupils belong to the white ethnic group with only 1% from a mixture of other ethnic groups. 78% of
pupils come from homes where Welsh is the main language of the home and 22% from homes where the main
language is English. 91% of pupils can speak Welsh to first language standard. All pupils, including the 9%
taking Welsh second language lessons, receive their education in bilingual classes.

The school’s main priorities for 2003-2004 are:

a) to maintain and raise pupils’ standards of work, including the implementation of the KS3 strategy
for raising standards;

b) to develop the curriculum throughout the school;

c) todevelop departmental management;

d) to attend to pastoral issues, such as monitoring pupil attendance and punctuality together with their
achievement;

e) to develop further the school’s policy for inclusion;

f) to give attention to to the professional development of staff.

The school’s quantitative targets for 2003-2004 are as follows:-

Key Stage | Subject etc % on level 5 | County Wales target
neu higher at | target (%) (%)
the school

KS3 Welsh 64 74 80-85
English 59 72 80-85
Mathematics 68 74 80-85
Science 64 70 80-85
Core subject indicator 51 54

KS4 5 GCSE subjects gaining grade A*-C 60 60 58
5 GCSE subjects gaining grade A*-G 100 95 95
Core subject indicator 45 48 50+
% leaving without qualification 0 0.5 2.8
% unauthorised absences 0.4 0.5 -




The school was last inspected in April 1998

2. MAIN FINDINGS
{~}The main findings of the report

Introduction

This school has made significant progress since the previous inspection. The school is a civilised,
caring, family community, Welsh in nature and language, and is an inclusive school. There are
clear strengths in the standards achieved and in the classroom teaching, although there are also
specific shortcomings. The school is very well led by the Senior Management Team [SMT]. The
support and guidance provided for the pupils and students are very good. With specific exceptions,
pupils’ behaviour is good. The provision for pupils with SEN is very good and positive steps have
been taken in response to the Welsh Assembly government’s expectations on equal opportunity,
social inclusion, and the promotion of pupils’ bilingual skills.

The standards achieved by pupils in their subjects and in the key skills

Standards are good but there is a wide variation in their range. Standards were satisfactory or better
in 94% of the lessons observed during the inspection, satisfactory in 27%, good in 54% and very
good in 12%, but unsatisfactory in 6%. The best standards were seen in the sixth form, where
standards were good or very good in 88% of the lessons observed. Standards were unsatisfactory in
5% of sixth form lessons, and specifically in one subject.

The table below shows the standards in individual subjects at KS3, KS4 and the sixth form.

Subject KS3 KS4 Sixth form Notes
standards | standards standards

Welsh (home) Good Good Good

Welsh (second language) Satisfactory | Satisfactory -

English Good Satisfactory Good

Mathematics Good Good Good

Science Good Good Good AS and A-level
biology very good,

chemistry good,
physics good

Design and technology Satisfactory | Satisfactory | Satisfactory

Information technology Good Very good Very good

History Satisfactory | Satisfactory | Unsatisfactory

Geography Good Good Good

Modern foreign languages Satisfactory Good Good French through the
school, Spanish in

Y10 (beginners)

Art Satisfactory Good Good

Music Good Good Very good

Physical education Good Good

Religious education Good Good* *Y10 only

PSE Good Good Good




Other subjects studied at KS3 and KS4 and in the sixth form.

Subject KS4 Sixth form Notes

Business studies Good* Good *New course,
Y10 only

Religious studies Good Good

OCN Very good Course in co-

operation with Coleg

Glynllifon

Home economics Good -

child development

Catering Good

Health and care - Very good

Psychology Good

Sociology Good

No judgement is made on standards in the building course at KS4 nor on electronics and drama in
the sixth form since these courses take place in other institutions.

The standards achieved by pupils with SEN are good.

The school’s formal arrangements for promoting the key skills across the curriculum are good at
KS3 and KS4 and very good in the sixth form. The tables below show the standards for the key

skills and for the wider key skills.

The key skKills
KS3 KS4 The sixth form

Key skill Welsh English Welsh English Welsh English
Speaking | Satisfactory | Satisfactory | Satisfactory | Satisfactory | Very Good | Very Good
Listening Good Good Good Good Very Good | Very Good
Reading Good Good Good Good Good Good
Writing Good Good Good Good Good Good
Numeracy Good Good Good
ICT Good Good Good

This school promotes its pupils’ bilingual skills well; this is reflected not only in the language skills
noted above but also in the bilingual teaching policy that is implemented consistently throughout

the school.

Standards in the wider key skills are as follows:-

KS3 KS4 Sixth form
Problem solving Good Good Good
Collaboration Very good Very good Very good
Improving own learning Good Good Good




Examination results

At KS3, school results between 2001 and 2003 have improved, although the results of statutory
tests in 2002 were not so good by a long way in English. In general, results have improved in
mathematics and English and fairly similar to the national results, although there are variations
when they are compared with those for the county. The school’s core subjects indicator [CSI']
compares well with the Wales percentages, especially when compared with schools with a similar
free meals percentage. In general, there has been a significant difference between the results for
boys and girls with the girls achieving substantially better than the boys, especially in language.
However, in 2002 and 2003, the boys’ CSI was better than that for the girls.

Although the results were not as good in 2002, GCSE results between 2001 and 2003 compare
favourably over the three years with other schools in Wales and especially when the comparison is
made with schools that are in the benchmarked group of 15-19% free dinners. This is true when a
number of the usual indicators are considered, namely the percentage gaining five A*-G grades,
five A*-C grades, one A*-G grade and one A*-C grade, the CSI and average score, where the
school results are in the highest quartile. Results are not consistently as good as those for the
county.

Seven per cent of Y11 pupils gained vocational qualifications in 2002 and also in 2003. These
results reflect the school’s commitment to the vocational or alternative curriculum.

Since the results for the school’s AS examinations from 2001 to 2003 are for single modules, it is
difficult to make any meaningful comparison with national and county figures. However, the
results for modular AS were generally good in 2002 and 2003.

The small number of A-level candidates at the school, namely between 23 and 30 in 2001-2003,
also makes valid statistical comparisons difficult. The 2002 results were very similar to the national
results. In 2001 and 2003, however, the percentage of students gaining grade A-E or A-C was
lower than the national percentage and the average score was also lower, especially in 2003.

Quality of teaching

The quality of the teaching at its best is one of the school’s strengths but the quality is uneven. In
general it is good. The quality of the teaching was satisfactory in 24% of the lessons, good in 52%
and very good in 17% of them, with unsatisfactory teaching in 7% of the lessons observed. The
best teaching is seen in the sixth form, where the teaching was very good in 28% of the lessons and
good in 53% of the lessons. The teaching was satisfactory in 14% of sixth form lessons but
unsatisfactory in 5% of the lessons.

The good or very good teaching is characterised by a very positive relationship with the pupils,
good support and a good range of learning and teaching techniques that inspire the commitment of
pupils. Where the teaching is unsatisfactory, learning techniques are unsuitable for the subject and
expectations are low. Unsatisfactory teaching influences standards unfavourably in some subjects.

Management, leadership and self-evaluation

! The percentage of KS3 pupils attaining level 5 in a combination of either Welsh (mother tongue) or English,
mathematics and science. At KS4, it means the percentage gaining a A*-C grade in the same combination of subjects.
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The SMT and the governors lead the school very well and in addition the leadership in a number of
departments is good or very good. In a small number of departments, the leadership is
unsatisfactory despite clear guidelines and support from the SMT.

The head and SMT are successful in creating a good, purposeful work ethos and clear aims and
objectives are set that provide the life and work of the school with a clear direction.

The leadership is reinforced by the co-operative relationship that exists between the governing body
and the head. The strong governing body is very supportive of the school. The individual members
know the school well; they know about its strengths and its developmental needs.

The SMT are enthusiastic and effective. They contribute substantially to the school’s development.
The pastoral teams carry out their duties well. The school’s procedures provide the staff with an
opportunity to foster ownership of school management and a commitment to its aims and
objectives. This has promoted the development of middle management in a good number of
instances but has not influenced other departments sufficiently.

A number of whole school strategies, such as the development of literacy, numeracy and ICT across
the curriculum, have had a positive effect on pupils’ standards of achievement.

The SDP is of very good quality and teachers and governors have good ownership of it.

The quality of self-evaluation is good at school level and in a number of departments. However, in
some departments there is insufficient incisiveness in reporting back on examination and test
results, and they fail to ensure that attention is given to reporting on subject standards when
observing lessons. Although the school makes good use of data from several sources, the targets
for improvement set by departments are not always trenchant enough.

The school manages its budget effectively. The governors make financial decisions that match the
school’s aims. The sixth form curriculum and the KS4 alternative curriculum are costly but these
costs are monitored closely. Good quality bilingual education is provided in the sixth form for a
rural area that is underprivileged. Considering the quality of external examination results overall,
pupils’ standards of achievement, the quality of teaching, the ethos created and the commitment of
the staff to extracurricular activities, the school gives good value for money.

Response to the previous inspection and current statutory requirements

The need to provide statutory religious education for sixth form students and for Y11 pupils, and
also the need to ensure that every sixth form student participates in daily communal worship remain
key issues from the previous inspection. Otherwise, the school has responded well to the key issues
noted in that inspection. This report notes progress in the quality of the teaching and in pupils’
standards of achievement in a significant number of subjects.

The curriculum

The school provides a varied, broad and balanced curriculum that conforms to the statutory needs at
KS3. At KS4, there is a good range of options and, in addition, a practical curriculum, vocational in
its nature, and of very good quality is offered for a number of Y10 and Y11 pupils. However, the
provision for religious education does not meet the requirements in Y11. A good range of courses is
provided in the sixth form. The choice in Y12 and Y13 is extended with three subjects taught jointly
in different Arfon institutions and also one “distance’ course taught through tele-conferencing, but the
students do not receive a lesson in religious education according to the statutory requirement. Pupils
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and students’ curricular experiences are enhanced by very good extra-curricular provision and a very
good contribution from industry. The standard and variety of the extra-curricular sports programme
is very good. The school competes successfully against other schools in the area and county and a
good number of pupils represent the county, north Wales and Wales.

Pupils’ spiritual, moral, social and cultural development

Pupils and students’ spiritual and moral development is good and their cultural and social
development is very good. A family ethos is promoted, since the school holds whole-school
assemblies where an opportunity is provided to celebrate pupils and students’ various successes.
Pupils show respect towards each other, their teachers and visitors. Pupils and students are ready to
undertake responsibilities, contribute well in the year and school forums and co-operate well with
each other and with their teachers.

3. EDUCATIONAL STANDARDS ACHIEVED BY PUPILS

{~}3.1Standards Achieved in Subjects and Areas of Learning

Standards are good although there is a wide variation in their range. Standards were satisfactory or
better in 94% of the lessons observed during the inspection, satisfactory in 27%, good in 54% and
very good in 12%, but unsatisfactory in 6%. The best standards were seen in the sixth form, where
standards were good or very good in 88% of the lessons observed. Standards were unsatisfactory in
5% of the lessons, specifically in one subject.

Standards in IT were good at KS3 and very good at KS4.

Standards were good at KS3 and KS4 in Welsh (mother tongue), mathematics, science, geography,
music, physical education, religious education (Y10 only at KS4) and PSE.

In English, standards were good at KS3 and satisfactory at KS4. Standards in modern foreign
languages [MFL] and art were satisfactory at KS3 and good at KS4. In Welsh (second language),
design and technology and history at KS3 and KS4, standards were satisfactory.

Standards were very good in Health and Social Care and OCN in KS4.

No judgement is made on the standards of the building/construction course since the course takes
place in another institution.

The standards achieved by pupils with SEN are good.

Standards in the sixth form are reported in the sixth form appendix.

The results of school assessments and examinations

At KS3, school results between 2001 and 2003 have improved, although the results of statutory
tests were not as good by a long way in 2002 in English. In general, results have improved in
mathematics and English and are fairly similar to the national results, although there are variations
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when they are compared with those for the county. The school’s CSI compares well with the Wales
percentages, especially when compared with schools with a similar free meal percentage. In
general, there has been a significant difference between the results for boys and girls with the girls
achieving substantially better than the boys, especially in language. However, in 2002 and 2003,
the boys’ CSI was better than that for the girls.

Over the three years, the results in Welsh have been consistently good and in 2002 were better than
those for the county. The 2003 results (72.9) were very similar to county results (73) and national results
(73.3). Although there was a significant dip of 9% in 2002, there was a 11% increase in the school
cohort gaining level 5 or higher in English between 2001 and 2003 with 63.1% of the pupils succeeding
in 2003, which is marginally higher than the county figure but quite close to the national figure.

There was an increase also between 2002 and 2003 in the percentage of pupils gaining level 5 or
higher in mathematics. In 2003, the percentage (68.4) was quite similar to the county figure (69)
and slightly higher than the national percentage (67.5). The results in science were not as good
although there was an increase of 4% between 2001 and 2002. The percentage for 2003 (61.8) is
about 6% lower than the county figure (67.4) and 5% lower than the national percentage (67).

There was a 4% increase last year in the number of pupils attaining the CSI. The same increase was
also seen in the county results. The percentage of pupils attaining the CSI remains 4% lower than
the county percentage. The percentage is 3% higher than the national percentage and higher than
the median for the appropriate quartile, which is based on the percentage of pupils eligible to
receive free dinners.

Although the results were not as good in 2002, GCSE results between 2001 and 2003 compare
favourably over the three years with schools in Wales and especially when the comparison is made
with schools that are in the benchmarked group of 15-19% free dinners. This is true when a
number of the usual indicators, namely the percentage gaining five A*-G grades, five A*-C grades,
one A*-G grade and one A*-C grade, the CSI and average score, where the school results are in the
highest quartile. Results are not consistently as good as those for the county.

In 2002, when the number of Y11 candidates was relatively small (56 rather than the usual 80 in
this school), 46% of the Y11 cohort gained an A*-C grade in five GCSE subjects or more. This is
lower than the national percentage (50) and substantially lower than the county percentage (57) for
the same year, but it is higher than the percentage for schools in the same benchmarked group based
on free school meals. The pupils’ average score (based on all pupils’ results in the GCSE
examination) is similar to the county score (43) and higher than the figure for Wales (39). 46% of
pupils achieved the CSI. This percentage is higher than the county figure (41.7) and the national
percentage (37). In the same year, 94.6% of the pupils gained an A*-G grade in five or more GCSE
subjects, which is higher than the county percentage (89) and 10% higher than the national
percentage. The percentage of the Y11 cohort entered for five GSCE subjects in the school (94.6)
is higher than county percentage and national percentage. In 2002, the boys achieved better than
the girls, which is contrary to the national pattern.

In 2003, 54.3% of the Y11 cohort gained A*-C grades in five or more GCSE subjects. This is
higher than the national percentage (51) but lower than the county percentage (61) for 2003; they
are higher than the percentage for the schools within the same benchmarked group (based on free
school meals). 40% of the pupils achieved the CSI, which is quite near the average over the past
three years. This percentage is higher than the national figure (38) but lower than that for the
county (46). 91.3% of the pupils gained an A*-G grade in five or more GCSE subjects, which is
similar to the county percentage and 6% higher than the national percentage. Pupils’ average score

12



(42.8) is lower than the county average score (46) and higher than the national percentage (38). The
percentage of the Y11 cohort sitting five GCSE examinations at the school (95) is higher than the
county percentage (92) and national percentage (87). Following the national trend, the girls
achieved better than the boys.

Seven per cent of Y11 pupils gained vocational qualifications in 2002 and also in 2003. These
results reflect the school’s commitment to the vocational or alternative curriculum.

{~}3.2Standards Achieved in Key Skills across the Curriculum
a) Language skills

Standards in speaking both Welsh and English across the curriculum are satisfactory at KS3 and KS4.
Pupils’ listening standards are very good. Reading and writing standards are good across the school.

The standard of pupils’ oracy, in Welsh and English, is satisfactory at KS3 and KS4. The standard
of the language spoken is good. Pupils discuss their work naturally and they have a good
understanding of subject specialist terms in both languages, as required. When stimulated, they
respond at length, asking questions and offering purposeful comments. On occasion, significant
groups of pupils are reluctant to start discussion within the whole class. In addition, they content
themselves with short responses. The same pupils, however, in some circumstances speak
confidently and at length in discussion with pupils in groups or pairs.

Pupils’ standards of reading aloud in both English and Welsh are good. Usually, pupils read clearly
and with meaning; they are aware of the requirements of reading to an audience. Standards of
reading for pleasure and reading texts in the classroom are good in both Welsh and English. Pupils
use higher reading skills effectively, such as skimming and scanning and selection from text. Pupils
who have Welsh as their mother tongue translanguage well from one language to the other; they can
discuss in Welsh what they read in English. Similarly, learners can translate what they hear and
read in Welsh into English.

Standards in writing are good across the curriculum and throughout the school and in both
languages. Pupils can write correctly at some length, using appropriate idioms and terminology.
They express their ideas clearly. The standard of punctuation and paragraphing is good across the
subjects. On occasion, the very best standards are not attained because of mis-spelling and
punctuation errors in both languages. Pupils’ presentation of work is good.

b) Numeracy

The standards of numeracy across the curriculum are good. In mathematics, pupils can apply the
four rules of numbers and are confident in working with fractions and decimals; formulae are used
correctly and data is correctly represented in graphical form in subjects such as ICT and science.
Statistics are used by pupils to support their hypothesis or the arguments put forward in subjects
such as Welsh and geography. In geography, standards are good in number work and also in shape,
volume, measurement and data handling. Pupils are able to substitute values in formulae and can
draw graphs and use these to find other values in subjects such as science and business studies.
Pupils measure satisfactorily in design and technology and well in mathematics.

c) Information and communication technology [ICT]

Standards in ICT across the curriculum are good at KS3 and KS4. Pupils’ ability to produce,
improve and present material in text and picture form is good and good examples of this are seen in
the great majority of subjects. Pupils reinforce these presentations by incorporating relevant
information gathered from the Web and the school intranet. In a substantial number of subjects,
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pupils take good advantage of opportunities to use the interactive whiteboard equipment to make
public presentations to the rest of the class. Pupils make substantial use of ICT within the
vocational subjects to record their experiences and to redraft the work. Pupils’ use of compositional
software within music is good. Pupils’ ability to save, modify and analyse information with the
help of database and spreadsheets is good within science, business, religious education, catering and
food technology. No modelling and controlling using ICT was observed within design and
technology and this influences the subject standards unfavourably.

d) The wider key skills

Pupils’ ability to solve problems is good and this reflects the opportunities given to them to do so in
a good number of subjects. Pupils collaborate very well in pairs and groups across the full range of
subjects and other less formal situations.

Pupils’ standards in evaluating their own work are good. Self-evaluation of work is an integral part
of the formal assessment process in a good number of departments and this is reflected in the
standards of pupils’ self-evaluation of their work.

4. ETHOS OF THE SCHOOL
{~}4.1Pupils’ Spiritual, Moral, Social and Cultural Development

This school is a happy, congenial and caring community. Pupils’ spiritual and moral development
is good and their social and cultural development is very good.

Religious education contributes substantially to the pupils’ spiritual development, such as the work
on ‘The Island’ project where there are opportunities to reflect on the meaning of life, and develop
respect for Christianity and other creeds. A number of other subjects, including science, Welsh and
music, also contribute by giving pupils opportunities to develop a sense of curiosity when reflecting
on the creative work of others. The periods of corporate worship are of good quality. They have a
Christian ethos, and provide opportunities for pupils to participate actively and to reflect. The
period at the end of the joint worship is effectively used to celebrate pupils’ successes. When
pupils do not worship as a whole school or year, suitable opportunities are provided for them to
worship in their teaching groups or registration class. Appropriate material is prepared to promote
the worship. The Christian Club gives pupils the opportunity to discuss and consider Christian
creeds and practices.

Moral issues are raised regularly during corporate worship sessions, in PSE, in religious education
lessons and in NC subjects. Pupils show respect for each other, for the school staff and towards the
building and environment. They respond thoughtfully in discussion of issues such as racism,
prejudice and human rights, and show respect for people with social traditions and creeds that differ
from their own. The school’s emphasis on fostering respect, consideration for others and
responsible behaviour is prominent in its daily life and organisation. The school has a policy on
racial equality and discussions in subjects such as religious education and PSE promote pupils’
understanding of what is meant by racial harmony. They show concern for those less fortunate than
themselves by the support given to a wide range of charities and fund-raising activities selected
through the Year Forums or School Forum. Among them are Tp Gobaith (Hope House), Children
in Need and a substantial number of local charities.
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Pupils co-operate very well in lessons and activities across the age range. They are confident and self-
disciplined. They work effectively in pairs and groups within the class and collaborate in preparation
for concerts and eisteddfodau. Pupils show pride in representing the school in events, competitions and
local and national sports. The Year Forums and the School Forum create good opportunities for pupils
to develop responsible attitudes and to be citizens who are ready to discuss how the school provision
can be improved. Pupils from different backgrounds and cultures are integrated successfully within the
life of the school. A number of daily and residential experiences are arranged in Wales and in foreign
countries, which create opportunities for them to mature socially.

The school ethos promotes pupils’ awareness of the area and of Wales and its cultural heritage. The
school’s cultural activities and links with the local community contribute substantially to pupils’
cultural development. Pupils take part in various local and national eisteddfodau, concerts and
activities. Pupils’ European and international awareness is well developed through specific aspects
in the curriculum and through numerous opportunities to visit different countries outside Britain.
The school’s multicultural policy is reflected in aspects of work within a substantial number of
subjects such as art, religious education and English, where pupils have the opportunity to
appreciate and study cultures that differ from their own. The many displays about the school record
pupils’ various successes and activities.

{~}4.2Behaviour and Attitudes

Pupils’ behaviour and attitudes are good.

Pupils are eager to take an active part in the lessons and they co-operate and concentrate well. They
adopt a disciplined attitude in practical situations. They move in an orderly fashion from one
activity to the next through the narrow corridors and the scattered school site. Behaviour is very
good in whole-school assemblies in the school hall, and good when dining in the same building.

Expectations are clearly noted for the pupils and their parents in a home-school link book, and for
the staff in a general handbook. The great majority of pupils respect each other, their teachers,
other staff and visitors. In a small minority of classes, a core of pupils are less willing to undertake
the tasks set for them. This limits the work and standards they achieve and, on occasion, hinders
the provision for other pupils. Where the teaching is good, this tendency is not so obvious.

The very caring and supportive ethos at the school influences the behaviour and motivation of
pupils from all backgrounds. The SMT, pastoral teachers and class teachers discuss individual
instances of misbehaviour as part of the school’s management system. There is close cooperation
with external support agencies, such as the Education Welfare Service and the Inter-Agencies
Group, to deal sensitively with the needs of pupils facing personal difficulties. The promotion of
good behaviour and attitudes are core elements of the agenda to raise standards.

The school’s policy on behaviour and discipline emphasises the positive. Successes and good effort
are praised regularly at formal occasions such as the whole-school service, informally in the
corridors, and within individual lessons. The colourful displays around the school give credit to the
various activities and successes.

The school forum and year forums are effective means of bringing the message of their peers to the
minority who are less reluctant to identify themselves with the school’s values. The School Forum
has extended its attention beyond the school gate by responding to behavioural problems in society
in general, by formulating a questionnaire and starting discussions on young people’s aspirations
with the local community council.
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Every effort is made to avoid excluding pupils. The governors have established two relevant
panels, one to discuss hearing cases and the other to consider exclusion when the former has not
found the answer. During the past twelve months, three pupils have been permanently excluded
and five temporarily excluded. In each instance, the relevant guidelines were followed
appropriately.

No instances of bullying, sexism, racism or other forms of discrimination were seen during the
inspection.

{~}4.3 Attendance
Pupil attendance is satisfactory. The records of attendance conform to the statutory requirements.

A serious and comprehensive effort has been made in many ways to improve attendance since the
previous inspection. Discussion of attendance appears on the agenda of all heads of year meetings and
SMT meetings, examining it in the context of wider factors such as behaviour and motivation.

The need to explain absences has been clearly stated in the parents’ handbook and the home-school
compact booklet. In this useful booklet, pupils are expected to follow the good practice of completing a
personal attendance diary, explaining the reason for any absence.

The school has a good system for monitoring attendance. Information on the attendance of every pupil
is kept on the school’s central computer database. In each class, the register is correctly called at the
beginning of morning and afternoon sessions, transferring the information on absent pupils promptly to
the school office. The office then, under the supervision of a member of the SMT, uses the computer
system to analyse the information received. A telephone call is made to the homes of absent pupils in
an order of priority based on thorough knowledge of the individuals concerned. Parents testify that they
can expect a telephone call if their children are not in school. Certificates are presented to celebrate
100% attendance.

Regular and effective support is received from the county education welfare officer in visiting the
homes of individuals causing concern. Family circumstances, often the root cause of regular absence,
are dealt with sensitively. Where there is no home support to ensure acceptable attendance,
consideration is given to taking cases to court.

However, despite these efforts, there has been no significant progress in whole-school attendance. Over
the three terms prior to the inspection, the percentage attendance for the whole school was substantially
lower than the ambitious target of 95% set by the governors. The figures were 90.3%, 90.6% and
90.8%, with unauthorised absence varying between 2.0% and 2.2%

Attendance is lower in some classes and some years. It was less than 90% in Y11 in two of the past
three terms.

At some times of the year, in some classes, a high percentage of the pupils are present for less than 90%
of the possible sessions. In the last full term (autumn 2003), in two Y8 classes, almost half the pupils
were present for less than 90% of the sessions. So also was nearly half of Y11 in its entirety.

Punctuality at the beginning of the day and in individual lessons is satisfactory. On rare occasions,
some buses arrive late and sometimes pupils arrive late in the lessons owing to the scattered nature of
the site.

An appropriate response has been made to the attendance issues noted in the previous inspection. By
now, the requirement to register pupils at the beginning of morning and afternoon sessions is met and
there is appropriate reporting to parents on whole-school attendance in the school handbook and in the
annual governors’ report.
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5. QUALITY OF EDUCATION
{~}5.1Teaching

The quality of the teaching is good although it is uneven and varies from the very good to the
unsatisfactory. The quality of the teaching was satisfactory in 24% of the lessons observed during the
inspection, good in 52% and very good in 17% of them with unsatisfactory teaching in 7% of the
lessons observed.

With rare exceptions, teachers’ knowledge of their subjects is good or very good. Lesson planning
is good and often very good. Classroom management is good; there is good variation in teaching
techniques in a good number of departments and these techniques reflect current ideas on learning
skills and thinking as well as effective use of the interactive whiteboard, and of ICT as a tool for
learning and teaching. Expectation, challenge and pace are often appropriate. Teachers ensure
good correspondence between pupils’ activities and abilities. Relationship with pupils is very good
with mutual respect between teacher and pupil, and between the pupils themselves.

The teaching is bilingual, allowing the pupil to select his medium of learning. In a number of
departments, there has been a move to presenting specific modules in one language or the other.

When the teaching is good, teachers plan and structure their lessons so that the pupils approach their
work enthusiastically and work at an appropriate pace. Teachers ensure that pupils are clear about the
aims of the lesson at the beginning of the session. Expectations for all pupils are high, but the work is
arranged so that pupils of all ability are included and able to make progress. Teachers use a wide
range of appropriate teaching techniques, including pair, group and class work, allowing variety
within the lesson and the pupils an opportunity to discuss their work, making them active learners
rather than passive listeners. Pupils are offered good opportunities to evaluate their own work.
Teachers set relevant homework, ensure that tasks are completed and marked with constructive
comments so that pupils can make further progress; assessment is used to raise standards.

When the learning is very good, in addition to the above, teacher questioning leads pupils to reflect
more deeply on the topics studied. Teachers are fully aware of the needs of individual pupils and
they are challenged to achieve to the limit of their ability. The pace is very good. Teachers create
opportunities for pupils, and the means to criticise their own performances and the performances of
others constructively. They lead the pupils to become independent learners.

Satisfactory teaching includes a good number of the good features above, but also some
shortcomings. These lessons included one or a number of weaknesses in planning, expectation and
pace and in matching activities with pupils’ abilities.

There is a small, but significant, percentage of lessons where the teaching is unsatisfactory.
Although some unsatisfactory individual lessons were observed in science, French, design and
technology and IT, the teaching was frequently unsatisfactory in history lessons (especially at KS4)
and in second language Welsh. In these latter instances, the teaching methods did not match subject
requirements in terms of knowledge, discussion of hypotheses and practising specific subject skills.

{~}5.2Assessment, Recording and Reporting
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Procedures for the assessment and recording of pupils’ work are good. The quality of reporting of
pupils’ progress is satisfactory. The school policy has appropriate principles and aims. Departmental
policies for assessment, recording and reporting are generally in line with the school policy.

The quality of marking of pupils’ work, including homework, is good; however, there are
significant weaknesses in history. Where the quality of marking is good, the constructive and
accurate marking includes detailed comments indicating pupils’ strengths and weaknesses. In many
subjects, clear targets are set and pupils are provided with suitable strategies to raise the standard of
their work. Where the quality of the marking is satisfactory, day-to-day marking is variable, there
are inconsistencies across a subject, and comments are not specific enough to indicate how pupils
can improve their work. The process of self-assessment is developing within the school. It is good
in some subjects; it has not been sufficiently developed in mathematics and history and it is uneven
within other subjects.

Teachers keep suitably detailed records of pupils’ progress. Departmental records are generally
complete and accurate. There are good procedures for monitoring pupils’ academic progress and
for identifying pupils’ underachievement. In all years, interim reports are used to identify
achievement and effort made in the subject, the reports being analysed by a deputy headteacher and
the relevant head of year. When underachievement is identified through the low effort grades in
subjects, and a pupil does not receive an effort certificate, the pupil is interviewed by his year head
and the home is informed. In addition to this support, members of the SMT and the head of year
monitor pupils in Y11 on the GCSE C/D boundary in a number of subjects.

The school meets requirements for the assessment of pupils’ progress in the NC. Pupils with SEN
have appropriate individual education plans [IEP] which are of a good quality. Statements are
reviewed annually, ensuring suitable parental, LEA and outside agencies’ involvement in the process.

The school fulfils the statutory requirements for reporting to parents. Pupils in Y7, Y8 and Y10
receive three interim reports each year; pupils in Y9 and Y11 receive one interim report. All pupils
receive a full annual report, which provides information on a pupil’s attendance, punctuality, use of
the home-school liaison book and attitude to work. Subject teachers comment on strengths and
shortcomings in the subject and on areas for improvement. Few subject reports give pupils specific
guidance on improving their standards. A parents’ evening is arranged for all year groups, and
parents and pupils in Y7-Y11 receive information in the home-school liaison book, which includes
the homework timetable and the school’s marking policy.

In Y11, the well-organised system of Records of Achievement [ROA] is used effectively to
celebrate and promote achievement and to emphasise the progress made by each pupil. Pupils use
their ROA to summarise their achievements in school and in the community. They include in their
booklets such items as certificates and a report on work experience. Progress files are now used
from Y9 onwards, with work covered being linked into the PSE programme. Pupils record their
progress in key skills and their achievements both in and out of school in a school generated
Progress File from Y7 onwards.

The school’s analysis of both external and internal assessment data is detailed and effective. From
Y7 onwards, a deputy head and heads of year carefully analyse data produced for interim reports to
identify underachievement. The information gained, together with referrals from heads of
department provides the focus for individual interviews with heads of year. End of KS3 targets are
set at the end of Y7 after receipt of information from the local advisory service and analysis of
progress made in all subjects during the year. This is good practice. This process is repeated in
KS4 to produce target grades in each subject, and whole-school targets for the percentage of pupils
gaining grades A*-C and A*-G in five subjects.
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5.3 Curriculum
The quality of the curriculum is very good at KS3 and good at KS4.

At KS3, the curriculum is broad and balanced and conforms to statutory requirements. At KS4, the
curriculum provision is good, offering breadth and balance, but does not meet statutory
requirements since religious education is not included in Y11. The curriculum overall is enhanced
by very good extra-curricular provision.

At KS3, pupils study all subjects required by statute. There is, in addition, a PSE lesson every
week. Taking the key stage as a whole, the allocation of time for individual subjects conforms to
ACCAC recommendations.

At KS4, pupils study the subjects specified by the Welsh Assembly government and the majority of
pupils study double science. Those pupils following the alternative curriculum have fewer options
because the courses they study covers two option blocks but the quality of the alternative curricular
provision is very good. At this key stage, pupils study Welsh, English, mathematics, science,
physical education, religious education (Y10) and PSE and are given the opportunity to choose
three more subjects. The option blocks offer vocational and academic courses to meet the needs of
the pupils. Pupils have access to accredited qualifications that are appropriate to their abilities and
the school works to ensure all pupils leave with a qualification. Spanish has been introduced as a
modern foreign language in Y10 this year and it is possible for the pupils to study two modern
languages as part of the normal timetable, which is very good. The school does its very best to
meet the subject needs of pupils.

Curriculum planning is good in almost all subjects, except history and design and technology where
it is satisfactory. In English, in KS4, there is no detailed scheme of work. In other departments and
subjects, long, medium and short term planning is sufficient for the needs of the subject. In almost
all subjects, there is a clear structure for providing for pupils with SEN. The contribution of
homework to standards of work is good and it has a significant effect in ICT, modern foreign
languages and geography. Homework is set often but not always set on a regular basis.

The quality of planning for the development of the key skills is good. There are clear policies in
place. The departments refer to key skills in their departmental handbooks and there is evidence of
their inclusion in lesson planning.

The arrangements for the teaching of PSE throughout the school are very good.

The provision of extra-curricular activities is very good and contributes substantially to standards
achieved. There are numerous clubs for the pupils to join and the pupils speak very positively
about the school’s extra-curricular provision. These include visits to places relevant to their
subjects in this country and abroad, opportunities to take part in competitions and opportunities to
represent their school in cultural, musical and sporting activities.

The work of the music department is enhanced by vocal and instrumental tuition provided for one
tenth of registered pupils and by various extra-curricular groups of very good standard. These
make a substantial contribution to the life of the school and the community.

The curriculum provision is socially inclusive; equality of opportunity and access is offered to all
pupils. A few pupils follow a suitably modified curriculum and no pupil is disapplied from the NC.
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{~}5.4Support, Guidance and Pupils’ Welfare
The quality of the support and guidance provided for pupils is very good.

The school has succeeded in establishing a congenial, caring community. There is a supportive
quality to the relationship between the teachers and pupils, who respond positively to the care
shown for them, being very ready to turn to their teachers for advice when the need arises.

The school has established a pastoral system that emphasises the personal welfare and the academic
achievement of pupils. Academic and personal support is provided which places value on each
individual and ensures the development of the whole pupil. Clear and direct procedures are in place
and the system is based on class tutors who are in turn responsible to year heads and the SMT. Job-
descriptions have been prepared that outline the responsibility of all within the care system. There
is effective collaboration at each level, focussing on different aspects of the provision.

The heads of year are very effective in drawing together pupils’ pastoral and academic aspects.
They have a comprehensive picture of the performance of individual pupils across the subjects and
are in a good position to note any change in the standards of achievement pattern, effort and
attendance. The head of year is responsible for dealing with pupils who under perform and by the
use of data specific groups of pupils are to be targeted in various areas. Identifying these target
groups is beginning to have a beneficial influence leading to an improvement in pupils’
achievement.

Pastoral work is enhanced and supported by the PSE programme that meets the ACCAC framework
requirements. The quality of the provision is very good. A comprehensive weekly programme is
presented that promotes mental skills and which are relevant to specific periods in pupils’
development. A valuable input is provided by a number of external agencies.

The school places a proper emphasis on the field of social inclusion and the quality of the provision
to promote social integration is very good. By using the advice clinic, personal survival skills
programme, the alternative curriculum, plans to promote behaviour, collaboration with a youth
worker, the homework club and the transport provided, a supportive programme is ensured, which
creates a positive and supportive ethos.

The school has established an interactive relationship with a number of external agencies and pupils
profit from the specialist advice and support they receive. The arrangements for dealing with
medical needs are effective. The school has an appropriate policy for child protection and all
teachers are familiar with the procedures.

The school places a suitable emphasis on health education and sex education as part of PSE
provision. The school nurse enhances health education; she has also an important role in supporting
and guiding pupils according to need. An open weekly clinic is arranged. The school arranges a
cross-school health promotion day with the school departments, together with external agencies,
assisting in raising pupils’ awareness.

Year forums have been established that provides an opportunity for representatives from each class
to discuss issues of importance to them and which feeds back to the School Forum. Specific
responsibilities are given to class representatives and this arrangement in its entirety is an effective
instrument to foster pupils’ social responsibility. The school already implements some of the
forum’s ideas in promoting the work of the Green School Group.
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The quality of the provision for careers education and guidance at the school is very good. The
majority of the opportunities arise through suitable modules integrated into the PSE programme in
each year and which has been carefully structured. A feature of the provision is the close
collaboration with Cwmni Gyrfa Cymru. Through a combination of information sessions,
individual interviews, days for promotion of business and enterprise and ancillary activities, pupils’
self-awareness of opportunities in the world of education and careers is fostered and pupils across
the ability range receive effective support. Appropriate computer resources facilitates pupils’
research and pupils and their parents receive useful advice in selecting subjects for KS4 and the
sixth form.

The school’s pastoral work promotes effective inter-relationships between the pupils. A system of
matching Y7 pupils with Y10 pupils is implemented in order to facilitate the arrangements for the
induction of pupils. Each member of the Y8 basic skills target group has a Y12 mentor who is
introduced to the pupils’ parents and who supports the pupil to attain the targets set for them.

Y10 pupils and Y12 students spend a period on work experience. There are various placements
with local connections for the pupils and students and they benefit greatly from the opportunities
they receive. Each pupil is visited during the period by a team of teachers and a useful link is
developing between some departments and specific placements. In addition, several departments
use the experience as a stimulus for further activity in the class. The school has won a quality
award for its work experience provision.

The arrangements to ensure the welfare, health and safety of pupils during the day, during work
experience and educational visits are good. Risk assessments are carried out as appropriate. A
procedure for recording accidents is outlined and four members of staff have a First Aid
qualification. A number of issues relating to health and safety were reported to the school during
the inspection. Pedestrians are not separated from vehicles on the school yard. Since some vehicles
come and go during the day, this could be a collision hazard.

The great majority of pupils are happy at the school. Teachers respect pupils and are ready to give
of their own time to help pupils with their work. The liaison book system is an effective instrument
for monitoring the completion of homework and as a useful link between the school and the parents.
The system is implemented consistently and has a positive effect on pupils’ attitudes.

The pastoral system contributes significantly to the ethos and the full life of the school,
academically and socially.

{~}5.5Provision for Pupils with SEN

The provision for pupils with SEN is very good, as is the school’s response to the requirements of
the Code of Practice.

Subject departments are responsible for providing suitable work for pupils with SEN within their
curriculum area. Since the previous inspection, the expertise of subject teachers in the field has
developed very well. Effective use is made of the learning assistants and there are good examples
of materials being modified to help pupils with SEN make progress. At the end of KS4, each pupil
is given the opportunity to sit GCSE examinations and last year every pupil was successful in
gaining a grade in Welsh and English as well as grades in other subjects.
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In the small groups arranged in the core subjects at KS3 and KS4, pupils make good progress. A
good range of learning techniques are deployed and the pupils get a variety of experiences. The
pupils are taught by teachers specialising in the curriculum area, which is very good practice.

Twenty six pupils are withdrawn from registration periods to receive additional support in reading,
through paired reading sessions with sixth form students and learning assistants. The planning is
thorough and the pupils and students enjoy the occasion. The pupils make good progress in their
reading in both English and Welsh and develop reading skills, fluency and expression.

Three pupils with specific learning difficulties receive appropriate support by teachers who are
specialists in the field. They make good progress in literacy and skills that enable them to organise
their work appropriately. Ten pupils with aspects of specific learning difficulties receive effective
support to ensure the development of skills in literacy. The co-ordinator co-operates closely with
the teachers to ensure effective cohesion and support when necessary.

Spelling, handwriting, number and IT clubs as well as support sessions during the dinner hour all
provide effective and wide support to pupils with SEN, and ensure progress in their key skills.

Nine learning assistants provide good support to pupils with SEN in main-stream classes. The work
is well targeted and there is effective collaboration with class teachers. The assistants keep a
careful record of the effectiveness of their support. They take advantage of this information to
improve the provision.

Eighteen pupils have a statement of SEN. The statements are reviewed effectively. Parents, external
agencies and the pupil are consulted when appropriate. Forty one pupils are designated for the
‘school action’ stage and 24 pupils on the “school action plus’ stage. The arrangements to identify
the pupils in need of help are very good; there is close collaboration with the educational
psychologist, teachers and the primary schools. The SEN register is reviewed regularly. Each pupil
in need of additional support has an appropriate IEP. The targets set relate well to the needs of the
individual. Every pupil on the school SEN register receives good assistance from the SEN mentor.
The mentor supports the pupil, monitors his progress against his targets and advises him as needed.
This is very good practice.

The co-ordinator gives very good guidance and she is supported effectively in the work by subject
teachers, learning assistants and external agencies. Very good links have been established with the
primary schools. The head and governors are very supportive of the work and ensure equal access
to the curriculum for all pupils. The school has responded positively to the requirements of the
disability law and there is appropriate entry to the entire building although the modifications restrict
the entry for other pupils where the stairs are narrow.

Since the previous inspection, SEN expertise has developed in the subjects and there is a good

range of support for pupils with SEN in mainstream lessons. This is reflected in the successful
integration of all pupils into the life and work of the school.

{~}5.6Partnership with Parents and Community, Schools and Other Institutions

The partnership with parents is good. The partnership with the community, schools and other
institutions is very good.
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Good information is provided for parents in the school prospectus, which is a colourful and attractive
booklet, containing all necessary statutory information. An annual calendar is sent to parents in
September, noting the dates of meetings and events, together with a bulletin each half term to inform
them of relevant events. The home-school liaison book is an effective means of two-way
communication between parents and the school on pupil progress. Parents’ meetings are arranged for
each school year group, and parents are invited to school events, such as the Autumn Fair and various
concerts. There are appropriate structures to contact patents if there is concern in relation to aspects
such as attendance, under achievement and behaviour. Additional evenings are also arranged for
parents from time to time on matters of importance to the whole school, or at specific periods in their
children’s education. Parents receive regular reports on their children’s progress and reports are
divided into three main parts, with space to note strengths, shortcomings and suggestions on how to
improve in each subject. Pastoral and PSE reports are also prepared for parents.

Parents support a number of school activities such as the Urdd, the annual eisteddfod, the Autumn
Fair and sports. The handbooks that outline subject options for Y10 and Y12 include the necessary
information, as well as the governors’ annual report to parents.

Members of the community attend lessons as guest speakers, and religious leaders are invited to
school to enhance the curriculum in subjects such as religious education. Local business people are
most supportive of the school as guest speakers, in promoting business and enterprise activities and
sponsoring the liaison book, among other projects. Sixth form students write a double page
contribution every month in the local paper ‘Lleu’, providing information for the wider community
on school activities, as well as giving students the opportunity to express an opinion on issues that
they consider to be important. The school takes part in local eisteddfodau and others further afield,
and concerts are arranged for the community to collect money for good causes, locally and in the
third world. Pupils from the Welsh department visit local homes for the elderly to read their poems.
Discussions have begun with ‘Antur Nantlle’ and ‘Communities First’on linking the school
curriculum with post-16 training and opportunities in the community.

The pastoral links with the feeder primary schools are very good. Three visits are arranged for Y6
pupils and the primary-secondary co-ordinator visits the primary schools three times during pupils’
period in Y6 to facilitate their transfer. The curriculum link varies from arrangements to share
resources and visits to the very profitable work of building on investigational skills developed at
KS2 in the humanities and the work of developing together a KS2/3 assessment portfolio in science.
Primary schools receive information on Y7 pupils’ effort and attainment grades in primary-
secondary meetings and feed back to the primary-secondary co-ordinator on any underachievement.

Links with other secondary schools are good. Teachers attend INSET at consortium level. There is
a twinning programme between the school and Ysgol Pendalar and the activities arranged promote
pupils’ social development.

There are good working links with the local authority based on the principle of partnership to raise
achievement standards. The Cynnal area team and advisory support are a substantial help to the
school. The school appreciates the help it receives from the education psychological service and the
welfare service. Gwynedd library service gives pupils opportunities to borrow fiction and books for
investigational work across the curriculum.

The school is a teacher training partner with a higher education institution, and has a structured
subject and whole-school programme for prospective teachers. As part of the Aptitude Recognition
Programme, there is a good partnership between the school and a local university that creates an
awareness of the opportunities provided by higher education. Quite substantial aspects of the
alternative curriculum developed at KS4 are taught jointly with the staff of Coleg Menai and Coleg
Meirion Dwyfor on the Glynllifon site.
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{~}5.7Partnership with Industry
The school’s partnership with industry and the world of work is very good.

Under the very good leadership of the careers and work experience co-ordinator, a programme of
education related to work has been developed that conforms to the statutory framework. A whole-
school policy has been developed for work experience together with a policy for entrepreneurship.

An effective programme of careers education and work experience is provided for all Y10 pupils and
Y12 students. The advice and links cover a wide range of jobs of possible interest to pupils at the
school. A very substantial information base has been built on the opportunities available locally. A
comprehensive network of various placements has been developed, after detailed discussion with
each provider on what they offer pupils, emphasising the health and safety requirements. A team of
work experience teachers has been established to visit each pupil on placement. Thorough
documentation has been prepared to monitor and analyse pupils’ progress in their selected
placements. Useful reports are received from employers and pupils to refine the process.

Effective use is made of computer programs to help Y9 and Y10 pupils to consider possible careers
and to make relevant subject choices to match these aspirations.

The vocational nature of the Open College Network [OCN] courses and the foundation construction
course provided in co-operation with the two further education colleges, holds the interest and
motivation of the students following them and arms them with useful knowledge for a prospective
career within these fields.

Pupils take part in competitions and projects sponsored by employers, including the CITB, Young
Engineers Scheme, catering competitions and design and technology competitions.

Most departments use their links with the world of work to enhance the curriculum, although this is
not so obvious in the early years of the school. The English department took part in a “Newspapers
in Education” project arranged by the local weekly newspaper company; the Welsh department has
established links with the BBC; the mathematics department has arranged work placements and
specialist speakers on money; the science faculty has links with a number of local companies,
including a milk products factory, a company producing specialist medical test instruments and the
electronics and engineering departments of the local university; the geography department makes
substantial use of the resources of the Snowdonia National Park environmental establishments; the
industrial heritage of the area was studied by the history department by visiting the local slate
museum and discussing different aspects of the industrial revolution. Y12 design technology
students were successful in a competition organised by the Smallpiece Trust. Pupils following the
GCSE catering course benefit greatly from links with local establishments.

In collaboration with Gyrfa Cymru (Careers Wales), an annual programme is implemented that
allows teachers to spend a period in work placements and recent examples include a large
superstore, and a national broadcasting company.

Visitors from local businesses come to the school regularly to discuss their work with pupils. This
is particularly true when a full day of “Business and Industry” awareness activities is held for Y10.
Visitors from the world of work also come to give mock interviews to the older pupils to help them
to prepare for real interviews.
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Examples of entrepreneurial education include the responsibility given to Y9 pupils to run the
school shop. There, they play a prominent part in selecting and pricing stock, selling the goods,
counting the money and measuring income against expenditure. A “company” called ‘Medrau’r
Dyffryn” was established by OCN pupils led by Young Enterprise where garden tools and calendars
were designed, priced, produced and sold.

Valuable sponsorship was received from local companies for sports shirts and towards the cost of
producing the home-school liaison book.

6. MANAGEMENT
{~}6.1Quality of Self-Evaluation and Planning for Improvement

The quality of self-evaluation and planning for improvement is good. The range and nature of
objectives for improvement that the school has set in response to its self-evaluation are very
comprehensive. The culture of self-evaluation is now well established and there is a real drive for
continuous improvement, appropriately focused on raising standards for pupils of all abilities.

Senior staff and governors have regularly reviewed the action plan following the previous
inspection and significant progress has been made on the issues identified. The self-evaluation
report compiled for this inspection was comprehensive and showed an awareness of strengths and a
clear sense of appropriate priorities for continuous improvement.

Monitoring of all areas of the school is regular and systematic, involving all members of staff. In
each academic year, self-evaluation is planned at three levels: a whole-school focus, areas identified
by each department and a pastoral review. Each member of the SMT is linked to a cluster of
departments, supports their work on an everyday basis and is involved in observing teachers within
these and other departments. Heads of department also monitor standards of work, teaching and
learning on a regular basis using criteria set out by the SMT. In these observations, the quality of
marking is also reviewed through the scrutiny of pupils’ books and files. To ensure the
involvement of all teachers in the self-evaluation process, peer observation takes place within
departments. The pastoral system is also evaluated by both senior management and heads of year.
While all these systems are appropriate and have been effective in improving standards and the
quality of teaching, there are instances where weaknesses identified in a few departments’
management have not yet been fully addressed.

Data is analysed and shared for measuring progress. Examination results at whole-school and
departmental level are analysed for trends, and individual performances are measured against prior
attainment and targets. All heads of department review examination performance and set targets in
an annual interview with the headteacher. They provide a written evaluation of progress on a
regular basis. Data provided by the local education advisory service and internal assessments are
used to set specific end-of-key-stage targets. Heads of department and heads of year operate
effective processes to identify under-achievement at regular intervals during each school year.
Appropriate action is taken; support strategies are implemented, and parents are kept fully
informed.

Pupils are increasingly involved in self-evaluation systems. All pupils set targets for themselves for
the coming term in their home-school liaison book, and there are opportunities in some subjects for
pupils to evaluate the progress of their work. Many pupils have opportunities to present their views
on school issues through year forums and the School Forum; pupil representatives regularly present
reports to the governing body.
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The SDP is appropriately focused on standards, the quality of pupils’ work and on the key
contributory factors. It is reviewed annually and is put together after a detailed analysis of progress
made in the previous year in all areas of the school. The quality of planning is good. Governors,
senior management and staff regularly review progress, with new targets being set if appropriate.

Planning for improvement has been a key factor in raising standards and addressing the key issues
identified in the last inspection. The great majority of staff are committed to self-evaluation and
planning as the means by which further progress will be achieved.

{~}6.2Leadership and Efficiency

The school is led effectively and efficiently.

The SMT and the governors lead the school very well and in addition the leadership in a number of
departments is good or very good. However, there are weaknesses in the leadership of a small
number of departments, although they have received clear guidelines and support from the SMT.

The SMT are successful in creating a good and purposeful work ethos and clear aims and objectives
are set that give the life and work of the school a clear direction. The head’s leadership is very
good. He has an inclusive vision that has led to significant changes in the provision. The school
leadership emphasises the need to develop self-evaluation skills at all levels. There are clear
policies and detailed guidelines for the strategic planning, monitoring and supporting the work of
the departments and a clear system for determining SDP priorities.

The leadership is reinforced by the co-operative relationship that exists between the governing body
and the head. The strong governing body is very supportive of the school. The individual members
know the school well; they know of its strengths and its developmental needs and they shoulder
their responsibilities conscientiously.

The SMT are enthusiastic and effective. They contribute substantially, as individuals and as a team,
to the school’s development. The school’s procedures provide the staff with an opportunity to
develop ownership of school management and a commitment to its aims and objectives. The
pastoral teams carry out their duties well. Middle management development was seen in a good
number of departments. Leadership of the departments of Welsh, music, geography, ICT, physical
education and alternative curriculum is very good. Leadership and management of other
departments, such as science, modern languages, art and religious education, are good. In the
English, mathematics and art and design departments, leadership and management are satisfactory.
However, leadership of the history and design and technology departments is unsatisfactory.

A number of whole-school strategies, such as the development of literacy, numeracy and ICT
across the curriculum, have had a positive effect on pupils’ standards of achievement.

The SDP is of very good quality and it has a positive influence on the school’s development. It
includes clear priorities. Definite responsibilities are assigned to individuals and an implementation
timetable is prepared. The SDP is related to financial costs and there are detailed and definite
arrangements for evaluating its effectiveness annually.

26



The school manages its budget effectively. The governors make financial decisions that match the
school’s aims. The school administrative officer, who is answerable to the head and deputy,
administers the budget systematically from day to day. The school formulated an appropriate
action plan in response to the most recent county financial audit report in 2003. The school expects
to keep within its budget for the 2003-2004 financial year. The school predicts a £19,000 surplus in
the next financial year — 1.12% of the year’s income. The percentage financial reserve is much less
than the percentage (5%) recommended by the Audit Commission. The sixth form curriculum and
the KS4 alternative curriculum are costly but these costs are very carefully monitored to ensure that
they do not deprive other sections of the school of the necessary budget. Although the number of
students in the sixth form is relatively small and the number in classes such that they are often not
cost-effective, good quality bilingual education is provided in the sixth form for a rural and
underprivileged area.

Taking into account the quality of external examination results generally, pupils’ achievement
standards, the quality of the teaching, the ethos created and the commitment of staff to
extracurricular activities, the school provides good value for money.

Day-to-day communication is clear and the daily administrative processes are effective. With some
specific exceptions noted in the report, the school conforms to the statutory requirements and
recommendations of the Welsh Assembly government.

{~}6.3Staffing, Accommodation and Learning Resources
a) Staffing

The quality of the staffing is good.

The school has suitable staff to meet its curriculum needs and the qualifications of the great
majority of them match the curriculum areas they teach. The pupil-teacher ratio is good and
compares favourably with the national average. Since the previous inspection, there have been a
substantial number of changes across the curricular subjects and in the membership of the SMT.
There is a good balance between experienced teachers and teachers comparatively new to the
profession.

Each member of staff has a detailed job-description that notes his or her curricular, pastoral and
management roles. Their non-contact time corresponds to their responsibilities. When teachers
teach outside their specialism, they receive good support from heads of department and pupils’
standards of achievement are not impaired in the subject. In rare exceptions, teachers without
subject specialism impair pupils’ standards of achievement in the lessons.

Two newly qualified teachers receive a very good support programme from a professional tutor and
from the mentors. There is a booklet containing appropriate information for supply teachers, and
learning assistants receive very good guidelines. A performance management system has been
established and a number of teachers have crossed the ‘threshold’.

Very good INSET provision is arranged by the co-ordinator, who is a member of the SMT. INSET
needs are appropriately identified through performance management, whole-school schemes and
subject schemes. The effect of INSET is good in a substantial number of subjects and in cross-
curricular aspects such as ICT and special education. There are appropriate methods of
disseminating information following individual courses.
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Administrative, ancillary and technical staff, the librarian and SEN assistants make a very good
contribution to the life of the school as well as supporting the learning and the teaching.

b) resources
= There are sufficient resources for presenting most aspects of the NC.

= Pupils studying design and technology enjoy particularly good resources in their new block.
Similarly, there are particularly good resources for music.

= The number of computers at the school has been supplemented significantly and full advantage
is taken of them, especially in the specialist ICT classrooms.

= The French department makes very good use of the satellite equipment to promote listening
standards in the sixth form.

= Electrical equipment is tested and fire drills are held regularly.

= A useful risk assessment session was held for the staff.

c) buildings

There are sufficient rooms to meet the school’s current needs. The buildings have been significantly
extended since the previous inspection. Now, there is a new music and design and technology
section. The school hall is large enough to hold all pupils but its location quite a distance from the

main building affects pupils’ punctuality in reaching other parts of the school. Some foyers are
narrow and the occasional one, where the vehicle for the disabled is located, very narrow.

The school has a library that has a pleasant ethos and pupils take advantage of the opportunity to
study there; the two small rooms, what is a part of the library, are useful.

The separate room for Y12 and Y13 is popular with the students and they take seriously their
responsibility for looking after it.

= The whole school building and surrounding area are kept clean and tidy.

= Effective use is made of colourful displays in corridors and communal areas to disseminate
relevant information and commend pupils’ work.

= The school site is scattered which means that both pupils and staff at times spend much time in
moving from one part to the other.

= Some of the rooms in the upper floors of the new blocks are hot in the sun.

= Owing to lack of blinds to keep out bright sunlight, a number of classes have difficulty in seeing
writing on computer screens and on the whiteboards.

= The showers in the physical education department do not meet the requirements. The school
takes good advantage of the facilities at Plas Silyn, the leisure centre, for showering.
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7. SUBJECTS AND AREAS OF LEARNING

{~}Standards achieved by pupils

Welsh

KS3 and KS4

At both key stages, standards of achievement are good across the skills.

Good features

= At KS3 and KS4, pupils listen well to teachers’ presentations and explanations and respond
very confidently.

=  Pupils contribute relevantly to class discussions and when co-operating in groups. The offer
unsolicited comments on a range of topics and express their personal experiences. From Y7
onwards, they can express an opinion simply and give reasons. By KS4, a good number of
pupils can maintain a viewpoint sensibly, enlarging on their arguments and respecting each
other’s comments.

= At both key stages, these presentations at their best demonstrate a wide vocabulary and a firm
grasp of syntax and idiom. On the whole, pupils are aware of the requirements of different
language registers and can adapt their style according to the audience addressed.

= Reading standards vary according to the age and ability of pupils at both key stages, but are
generally good. On the whole, pupils can read with meaning and without preparation texts that
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correspond to their ability. Throughout KS3, they read a wide range of books showing a
discerning understanding of plot and character. Pupils’ appreciation skills develop well.

By KS4, they respond with understanding to literary texts. Standards are good when there is
detail, quotation of evidence and appropriate terminology. The most able pupils in Y11 show
maturity when developing their ability to think analytically.

At both key stages, pupils handle non-literary texts effectively and can search carefully for
relevant information.

All the pupils write in a range of different language forms and for a variety of purposes at K3
and KS4. The standard of work improves in terms of length, content and expression from year
to year.

At its best, in Y9, writing reaches very good standards as pupils express their opinions, analyse
text and write creatively in narrative form, monologues or poems. They make precise and
effective use of language. At KS4, the concepts expressed by more able pupils are mature and
their expression is polished and fairly accurate.

Pupils with SEN achieve well according to their ability across the skills. When their interest is
stimulated, they can talk enthusiastically about subjects that are within their field of experience.
They read texts that correspond to their ability. They have many opportunities to write in their
own words and from a low starting point, their work develops in terms of content and
expression.

Shortcomings

At both key stages, there is a substantial minority of middle and lower ability pupils, mainly
boys, who are less committed to their work in general. They work in too leisurely a fashion and
as a result, accomplish too little work in the designated time.

At both key stages, the work of a small number of middle and lower ability pupils is
characterised by faulty spelling and punctuation.

At KS4, the written work of some middle and lower ability pupils is inconsistent. Often the
work produced is badly organised, less developed and, on occasion, incomplete.

The department has maintained the good standards attained in the previous inspection at KS3 and
KS4.

English

Standards of achievement are good at KS3 and satisfactory at KS4

Oral standards are satisfactory across both key stages.

Good features

Oral standards of the most able pupils across both the key stages are good. These pupils can
contribute well in presentations and when role-playing.
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Listening skills are good among the majority of pupils and they listen intently in the classes.

Reading standards are good. Pupils of varying abilities can read fluently and without
preparation at both key stages.

The most able pupils can produce perceptive analyses in response to the literature that they
read, demonstrating depth of understanding of characters, themes and style. Pupils of limited
ability show satisfactory understanding of plot and character including pre-1900 literature.

KS3 pupils show that they read for enjoyment and keep a record of the books they have read.
Writing standards are good at KS3 and are satisfactory at KS4. The most able pupils produce
written work that shows evidence of careful preparation, a lively use of language and a vivid
imagination. In their response to poetry, the most able pupils show sensitivity and appreciation
of language that is effectively used.

All pupils at KS3 write for a range of audiences and for different purposes.

At both key stages the work of the most able is characterised by a wide vocabulary and a varied
sentence structure. The majority of pupils use language that is appropriate to the task in hand.

A substantial percentage of middle and lower ability pupils make good use of writing
frameworks to assist them in structuring their work and developing their ideas.

Pupils with SEN make good progress in their work. They can concentrate well for a reasonable
period of time and they write in a fairly extended manner by KS4.

Shortcomings

At KS3 and KS4, middle and lower ability pupils continue to have problems with their spelling.

A significant proportion of pupils need encouragement to hold a discussion through the
medium of English

KS4 pupils’ ability to report back orally in the class following a group discussion has not
developed sufficiently.

Some pupils in Y11 produce short and unfinished pieces and their lack of commitment to their
work impairs standards.

Mathematics

KS3

The standards of achievement are good.

Good features

Pupils understand the number work; they are confident in this work and they are able, for
example, to find the factors of whole numbers.
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The pupils are able to calculate with negative numbers, decimals, fractions and percentages.
They understand the operations they have to use and they can deal accurately with the work
covered and are able to choose the correct method to find the answers. They are able to deal
with numbers that have powers or square roots and they are also able to classify numbers.

The pupils with SEN develop well as they move through the key stage and work at levels
appropriate to their understanding.

In algebra, the pupils can deal effectively with the equations they meet according to their
ability and they can use the equations to solve the problems set.

The most able pupils can deal with quite complex problems accurately and this improves as
they move through the key stage.

The pupils are able to name and describe shapes and they are confident in dealing with two and
three-dimensional figures [2D and 3D]. Their knowledge of geometry and related aspects
develops over the three years and they can calculate areas and volumes as required.

The pupils understand the use of co-ordinates to find the location of a point when using a set of
axes.

The majority of pupils do an acceptable amount of work over this key stage.
In probability, the pupils understand the terms used such as a fair chance of an event happening

and they write down the value of the probability accurately. Equally, they are able to use the
rules that apply.

Shortcomings

At times, because of the way they work in the classroom, some pupils lose the opportunity to
complete more work or to tackle more demanding work in the lesson.

There are examples in exercise books of incomplete work or work missed through absence that
has not been copied up.

The presentation of some pupils’ work is unsatisfactory and does not ensure that the work is of
value to them for revision as it does not include the working out of a question as opposed to
just the answer; diagrams are not always neat.

KS4

Standards of achievement are good.

Good features

The more able pupils understand work on graphs and know which equation represents a
particular graph. Pupils are able to record data in a frequency table and represent this
graphically. They are also able to calculate the mean, median and mode of a set of numbers.
Middle ability pupils have a good understanding of shapes and of the effect of scale.

Pupils can solve quadratic and other equations such as simultaneous equations according to
their ability and they can determine the factors needed for their solution.
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In trigonometry, pupils can apply the sine, cosine and tangent ratio as required. They are
equally confident in dealing with Pythagoras” Theorem.

Pupils carry out investigations, and develop their ideas appropriately by using different
methods to solve problems.

Shortcomings

Some pupils, mainly boys, do not pay attention consistently in lessons and many of them have
incomplete work in their books.

On occasion, when the pupils do not understand the work that is being covered, their attempts
are weak to overcome their difficulty by repeating the work.

Pupils do not measure the length of a line with a ruler with sufficient accuracy.

Pupils do not always give sufficient attention to the work after it has been marked and hence
opportunities are lost to raise their standards of achievement.

Science

Standards of achievement at KS3 and KS4 are good.

Good features

At KS3, more able and a majority of middle ability pupils have a good understanding of a wide
range of topics covering all aspects of the NC.

They have a good recall of key concepts and ideas and can apply them to a range of problems
and applications in everyday life.

Pupils with SEN make good progress, consistent with their abilities. They often use scientific
terminology well to explain basic principles.

Experimentation skills are developed throughout the key stage. Pupils are able to follow
instructions and carry out experiments effectively. The development of investigation skills is
satisfactory overall.

At KS4, more able and a majority of middle ability pupils in Y10 have a good understanding of
the more complex principles developed during the key stage in life processes and living things,
materials and their properties and physical processes.

In Y11, able and a minority of middle ability pupils achieve good standards.

These KS4 pupils have a good recall of previous work when applying it to a range of problems
and applications, homework tasks and tests.

They have a good understanding of everyday applications of science, many related to health
issues, the environment and industrial processes.

In Y11, more able and a minority of middle ability pupils complete investigations to a good

standard. More able pupils produce extended writing of a good standard, and ICT is used
effectively to represent observations and improve presentation.
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At both key stages, the majority of pupils make good use of mathematical skills in a range of
problem solving applications in scientific contexts.

Pupils work safely and co-operate well in practical work.

Pupils use ICT effectively in some classes to present information, feedback to the class, and
extend their knowledge and understanding of certain topics.

Shortcomings

At KS3, a minority of middle and lower ability pupils has insecure recall of previous work, and
they have difficulty in applying a number of scientific principles to a range of tasks and
applications in everyday life.

Investigative skills are not sufficiently developed to allow pupils opportunities to plan in depth,
analyse and evaluate their investigations.

In Y10, a small minority of middle and lower ability pupils have a less sound recall of previous
work.

In Y11, a significant number of middle and lower ability pupils have a less secure recall of
previous work, and have difficulty in applying some scientific principles to a range of tasks and
applications in everyday life.

In Y11, there is insufficient detail in the skill areas of planning, analysing and evaluating in
order to access the higher marks.

The department has made considerable progress since the previous inspection.

Welsh second language

Standards of achievement are satisfactory at KS3 and KS4.

KS3 and KS4

Good features

Pupils develop a good passive understanding of Welsh. In general at KS3, pupils can ask and
respond to questions using basic patterns. In occasional classes, they offer unsolicited
comments and start to use conjunctions to extend their observations. Some can maintain a
conversation confidently enough, using relevant vocabulary.

In Y10, pupils can discuss some topics effectively in structured situations, expressing ideas and
experiences.

Reading standards are generally satisfactory. On the whole, pupils can read appropriate texts
sensibly and with satisfactory understanding of the content. With the teacher’s support, pupils
read appropriately a range of materials including magazines, work sheets and dialogues. Some
pupils at both key stages can read aloud confidently, with meaning and with appropriate accent.
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At KS4 pupils succeed in extracting information from articles in a well-organised maner. Some
pupils can give a summary of the main points effectively and rapidly.

Y7 pupils can produce written sentences and short pieces by using patterns that they have
learnt orally. By the end of KS3, pupils write for a variety of purposes and their accuracy is
satisfactory.

At KS4, pupils can compose more extended pieces, expressing opinion, presenting information
and writing occasional interesting creative pieces. They use a wider range of sentence patterns
and include some comparisons in their work.

Shortcomings

At KS3 and KS4, pupils infrequently ask questions or make observations in the target language
outside situations that are tightly structured. Their use of incidental Welsh in the classroom is
limited.

Some pupils at KS3 and KS4 have difficulty in enunciating common words when speaking and
reading. They read slowly and lack expression.

The writing of the majority of Y7 and Y8 pupils is too short and repetitive.

The ability of a minority of pupils, mainly latecomers, to express themselves orally is scant.

There was no separate report on Welsh (second language) in the previous inspection.

Design and technology

KS3

Standards of achievement are satisfactory.

Good features

By the end of Y9, pupils have a good knowledge of design and make processes, and the
majority apply it consistently to the various units and materials.

Standards are good in Y9 in the food and textiles unit. They are satisfactory in the other units
across the years.

The presentation of work, drawing and annotation is uneven, and is satisfactory across the
units.

The standard of the modelling work is good and the use of image boards contributes to
development in the work.

Investigation activities and evaluation of ready-made products are good.
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The use of specialist vocabulary is developed well, orally and in writing.
Some good use is made of ICT to research on the Internet and to present pictures and text.

Pupils’ knowledge and understanding of the properties of materials across design and
technology is satisfactory.

The standard of construction, finishing and quality of the finished products is satisfactory in
resistant materials, and, among a small number of pupils, in textiles. Standards are good in
food.

Shortcomings

Some work is incomplete in the work folders of lower ability pupils.
Some pupils do not give sufficient attention to work presentation skills in the folders.

Not enough care and accuracy is exercised in accomplishing practical techniques in resistant
materials and with some of the textile work.

The knowledge and understanding of some of the pupils about the properties of materials is
superficial.

Some of the tasks at the beginning of KS3 are not sufficiently challenging to extend the
knowledge and understanding of pupils, in particular the most able.

Though there are plans available, no systems and control work nor CAD/CAM was seen in the
lessons, nor sufficient evidence of previous work.

KS4

Standards are satisfactory in the resistant materials and graphics products courses.

The best work of all is apparent in the projects where pupils work within contexts that are of
interest to them.

In the folios there is good evidence of working through design processes. The work is
satisfactory in Y10 and in Y11 there are individual examples of good work.

By Y11 the pupils are very confident in using computers to present their work.

The best pupils make extensive use of ICT to present information and data, to research and
gather information from the Internet , and to create images with Pro Desktop.

Drawing and annotation skills are quite good: the use of colour is satisfactory.
Modelling work is good.

In Y10 pupils use hand tools and machinery confidently and carry out practical skills with
some accuracy.

Satisfactory attention is given to health and safety in the workshop.
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In Y11, where appropriate, effective use is made of CAD/CAM to create good quality finished
products.

Some creativity is apparent in the work of a small number of pupils.

Shortcomings

Not enough emphasis is placed on the standard and quality of construction and finishing
techniques.

Y10 pupils do not give enough attention to the requirements and recording methods used to
present work.

Frequently pupils make over use or wrong use of colour.

In a small number of folios hand and technical drawing and annotation are not sufficiently
developed.

Not all pupils make effective use of their research in their projects.

Y 10 pupils do not do enough written work and focused tasks to develop their design and make
skills further.

Information technology

Standards are good at KS3 and very good at KS4.

Good features

Within timetabled IT lessons, pupils can use the hardware and software effectively and can
confidently explain the purpose of the various software packages.

Pupils’ skills in communicating information are good. They can seek and select information in
a well-organised way from a variety of appropriate sources including the school intranet and
the Internet.

They use word processing and presentation software to combine text, images and graphs in
order to create presentations for a specific audience. Very good examples were seen of
animation and creation of special effects to enliven presentations.

Within the work in key skills units in Y9, evidence was seen that pupils could develop,
evaluate and refine their presentations ensuring fitness for purpose.

Pupils’ ability to model and handle data is good. They can produce and handle spreadsheets
adapting the rules and data to forecast and discover patterns and relationships. Pupils can create
a database and interrogate it at a simple level.

Within the GCSE groups, pupils can use the subject terminology accurately and confidently
within written work and orally. They understand the importance of IT within the business
world and can explain the advantages and disadvantages of IT to society. They understand the
principle of data protection.
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=  Pupils’ portfolio work is very good. They can handle data, model with a spreadsheet, and
communicate information to meet the needs of the syllabus extremely effectively.

= The standard of projects is very good and is based on actual case studies. Pupils can create a
solution for a specific problem in a structured way, demonstrating their understanding of
information systems.

= Pupils understanding of the importance of deliberate planning and recording development of
the course work in detail is very good. The detail and the format of the work is a strength.

Shortcomings

=  Some of the less able pupils in Y9 do not understand the requirements of tasks sufficiently to
enable them to work effectively and independently.

= Within KS3, some pupils follow the instructions of the teacher without understanding enough
what the purpose of the task is within the wider context.

=  There are no obvious shortcomings at KS4.

Since the last inspection, KS3 standards have remained good with KS4 standards by now improved
to very good.

History

Standards of achievement are satisfactory at KS3 and KS4.

Good features

= At KS3, pupils’ factual knowledge about prominent personalities and events of the historical

periods that they study are good.

= A minority of them show good standards when summarising the contents of a number of
historical documents to present an argument, for example when trying to explain why
Europeans made explorations in the Renaissance period.

= At KS4, a minority of pupils reach good standards in evaluating the value and dependability of
historical evidence. These pupils cross-reference with understanding across a range of sources
and are aware that there are several possible interpretations to historical events.

Shortcomings

= At KS3 and KS4, a substantial number of pupils overemphasise narrative at the expense of
further research and investigation.

= Unsatisfactory work is seen where pupils copy too much from the materials given to them and
leave work unfinished.

Standards are not as good as they were during the previous inspection.
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Geography

Standards of achievement are good at KS3 and KS4.

KS3 and KS4

Good features

KS3 pupils possess a secure knowledge of the local area and of Wales and can relate it to
places further afield.

They develop a sound basis of physical, human and economic geographical knowledge.
They use subject terminology in detail and with increasing accuracy.

They gain a good understanding of the connection between process and pattern.

They are confident in reading maps of different scales.

Across the key stage, their ability to connect theoretical work with specific cases increases and
at times standards are very good.

At KS4, pupils have a very good grasp of the themes specified in the syllabus; they use their
understanding and their skills effectively.

Their mental skills and their independent learning techniques are good and they respond
confidently to a range of exercises.

They work together effectively on group tasks.

They demonstrate their key skills - literacy, numeracy and ICT - in their course work, which is
often of a very good quality.

Across the range of ability, they make definite progress. They now realise the relationship
between geography and current issues of debate in different parts of the world.

Shortcomings

At times, one or two pupils in a class are unwilling to contribute to discussions, particularly in
small group work.

Some less able pupils have difficulty in recalling facts.

Some of the pupils are more confident orally than in writing.

The department has made good progress since the previous inspection and has dealt successfully
with such matters as the use of ICT.
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Modern Foreign Languages

Standards are satisfactory at KS3 and good at KS4.

Good features

KS3

Y7 pupils respond orally with enthusiasm and enjoy practising their French.
The standards of the most able pupils in Y9 are good across the language skills.

In their oral work, Y7 and Y8 pupils and the great majority of Y9 pupils can ask and respond to
questions, express a simple opinion, and use, according to their age and ability, an appropriate
variety of verb tenses in doing so.

The same pupils understand the details of the reading pieces and the elements of the authentic
listening pieces in the foreign language. They show this by translating into their mother tongue.

Y8 pupils and the most able and middle ability in Y9 read a range of magazines for pleasure and
evaluate the reading succinctly.

Y7, Y8 and more able and middle ability Y9 pupils write at length on a variety of themes in
French, following prepared patterns. They take good advantage of dictionaries to reinforce their
vocabulary.

KS4

With guidance, pupils ask and respond to questions on GCSE themes. They can express an
opinion and the most able can explain their reasons for this opinion.

Pupils have a good understanding of the details of challenging reading pieces.

They also understand the elements of listening pieces.

Standards of writing in course work are good in Y11. Pupils accomplish the tasks in detail
with a good element of accuracy.

Pupils can often use the language content that they have read or heard as the basis for oral or

written work.

Those who follow the crash course in Spanish in Y10 achieve good standards in all the
language skills.

Shortcomings

KS3 and KS4

In Y9, standards of pupils with SEN and those of the least able are unsatisfactory in the four
language skills.

Pronunciation that reveals features of the pupils’ mother tongue impairs the oral standards of a
significant number of pupils, particularly at KS3.

A significant number of KS3 and KS4 pupils find it difficult to listen to an authentic cassette.
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= Grammar errors impair the very best standards in written work at both key stages.

There has been an improvement in KS4 standards since the last inspection; the same unevenness
remains in KS3 standards.

Art
Standards of achievement are satisfactory at KS3 and good at KS4.
KS3 and KS4

Good Features

= Y9 pupils develop an understanding of the traditions of other cultures as they make masks,

which convey their own feelings and allow them to create and make, using their imagination.

= Pupils are confident in selecting and using a range of resources and materials and in using
appropriate techniques to communicate their ideas in aspects of 2D and 3D work. This is
particularly strong at KS4, where successful compositions include mosaic work, textiles,

plastic, card, print work and a digital imaging treatment.

= Pupils demonstrate their maturity in imagining, reviewing and adapting their compositions

where necessary.

= They show an increasing ability to organise and apply visual resources and others in a manner

that contributes to producing interesting compositions, often imaginative.

= Pupils gain increasing understanding of art within a historical and contemporary context,
including the Curriculum Cymreig (Welsh Curriculum), placing particular emphasis on the
local environment. Local landscapes, buildings and industrial decay form the starting point of

many of the compositions produced.

=  Pupils make effective use of their sketch-books to collect information and develop ideas before

formulating the final compositions.

Shortcomings

=  Pupils’ understanding of visual language is limited at KS3, particularly in Y7 and Y8. This

lessens their ability to apply it effectively to their compositions.

= The use of ICT has not been developed sufficiently at KS3.

= Y7 pupils are not challenged sufficiently in terms of gaining skills and techniques that are

appropriate to their age and ability.

Music

Standards of achievement are good at KS3 and KS4.
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Good features

KS3 and KS4

KS3 pupils sing confidently in unison and two parts creating a pleasant tone, maintaining
secure pitch and giving suitable attention to clear diction and expression.

They perform confidently with a strong degree of accuracy on different instruments. They are
motivated in such activities and perform together with a secure sense of ensemble.

Many of the melodic compositions, including improvisations work, are well shaped and show
an understanding of simple structures. Descriptive music for “advertisements” and some
arrangements of “Hen Ferchetan”[The Old Spinster] and of the names of football teams (using
a computer program) show imagination.

Pupils have an awareness of the elements of music. When appraising, they can identify
instruments and basic features in recorded extracts of music and in their own music making. A
few pupils make perceptive comments.

By KS4, pupils make appropriate progress, in solo and group, vocal and instrumental
performance. Overall, they achieve good standards.

Compositions demonstrate interesting treatment of the core material and often show good
understanding of different techniques such as serialism and “‘cerdd dant’ setting.

Pupils develop a good knowledge of technical terms . More able and middle ability pupils can
discern characteristics well when appraising extracts of music from their different areas of
study.

Shortcomings

A few of the KS3 and KS4 pupils are insecure when performing in instrumental groups.

A little improvisation and melodic work at KS3 is limited in its musical interest. In general, pupils
have little experience of working together to explore and combine different sounds creatively. Their
experience of appraising the use of musical elements in such activity is restricted.

A few Y11 pupils have not developed their initial ideas sufficiently in certain compositions.

The Appraising skills of a few middle and lower ability pupils are uneven. They accomplish
some tasks well but are uncertain in their response to other tasks.

Standards are more consistent and have been reinforced since the last inspection.

Physical Education

Standards of achievement are good at KS3 and KS4 and are good in the GCSE course.

Good features

KS3 and KS4
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= Pupils listen intently to instructions, respond enthusiastically and maintain their interest in the
co-ordinating activities.

= They enjoy taking part and are eager to learn.

= They work physically hard as individuals and work in pairs and groups to plan and develop
skills.

= They can play small-team games and full games by the end of KS3, following the appropriate
rules. In the team games such as netball, rugby and football, they show appropriate skills and
pupils can use strategies and tactics in a game situation.

= They can play games, referee fairly and follow official rules.
= KS4 pupils can perform, repeat and polish skills with more accuracy and control.

» They can maintain effort and observe and evaluate performance using the correct language and
technical terms.

» In the GCSE examination course pupils respond constructively to the instructions and feedback
of teachers and make good progress in the practical and written work.

* In Y10 and Y11 GCSE gymnastics, good standards are seen, with very good examples; pupils
show flow, tension and clarity of shape on the floor and on the equipment.

Shortcomings

= There are no significant shortcomings but the most able do not always work at sufficiently
challenging tasks to extend them throughout the lessons.

The standard and variety of the extra-curricular programme is very good. The school competes
regularly and successfully against other area and county schools. A substantial number of pupils
represent the county, North Wales and Wales.

Religious Education
Standards of achievement are good at KS3 and in Y10.

Good features

KS3 and Y10

= Pupils across the ability range have a good knowledge and understanding of the units of work
studied, which reflect the requirements of the agreed syllabus.

= Through practical work on “The Island” pupils develop good knowledge and understanding
about the development of religion and religious practices in faith communities.

= They know how and why believers from different religions worship, meditate and celebrate
their faith.
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Through visits to holy buildings, pupils develop knowledge and understanding of the
importance of artefacts and symbolism in religion.

Across the ability range the great majority of pupils write in extended manner when expressing
their knowledge and show a good understanding of the syllabus.

Pupils respond thoughtfully to religious and moral matters and show confidence in discussion of
their own values in class, comparing them with those of others.

Pupils with SEN make very good progress in their knowledge and understanding of the
religions that they study.

Shortcomings

The standard of written work of some of the most able pupils does not reflect the standards of
the oral presentation that was heard in the lessons.

At times in class discussion, pupils are reluctant to speak and there is no opportunity at times to
extend their knowledge and understanding.

There are no Y11 religious education lessons, which is contrary to statutory requirements.

Religious Studies

Standards of achievement are good at KS4.

Good features

KS4

Pupils have good factual knowledge and understanding of the syllabus.
They develop good knowledge about the different traditions within the Jewish religion, and the

ways in which believers celebrate their faith.

They are aware that the Jewish religion affects the way in which believers live, for example,
what they eat.

They develop a number of skills that enable them to investigate the Jewish religion and, by Y11,
they analyse and interpret religious aspects confidently.

Shortcomings

CA4

A small minority of pupils do not contribute answers freely and at length.
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Personal and Social Education

Standards of achievement are good at KS3 and KS4
Good features

= Pupils at both key stages possess the social and personal skills that enable them to work
effectively in a group and to interact well with each other.

= Y7 pupils develop the concept of social, community and environmental care when discussing
litter around the school.

= Y8 pupils have a good understanding of the need to do good works and to show respect to
others — their feelings, credos and values. They understand also that young people face
problems and changes in their lives and that there is a need for sensitivity and support at times.

»= Y9 pupils develop good research skills; they have a good idea of the qualifications that are
needed for a range of different jobs.

= Y10 pupils develop an awareness of the main concepts of health and safety while preparing for
work experience. They use computer programs effectively to collect evidence towards choosing
a career.

= KS4 pupils are aware of the destructive effects of drug, including alcohol and tobacco, on the
body and they discuss the personal and social implications, sharing their ideas openly with
others.

Shortcomings

= A significant cohort of pupils lack confidence in oral discussion or in presenting ideas in front
of their fellow pupils or teachers.

= A small cohort of pupils, in Y8 and Y11 particularly, do not show much interest in discussing
the subjects under consideration.

Business Studies (GCSE)

This course was offered for the first time this year, fifteen pupils having chosen it. Standards are
good.

Good features

= Pupils can relate the work that they carry out in class to realistic industrial and business
situations, often drawing on the experiences that they obtain in establishing the school bank.

= They show a good understanding of the different methods of undertaking a market research
study talking confidently about how to plan suitable questionnaires.
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= They can discover, organise and use information well from different sources, interpreting the
data and drawing rational conclusions from it.

= Pupils frequently work in groups where they demonstrate good communication skills and work
with each other enthusiastically.

Shortcomings

= A small cohort of pupils are willing to let others lead the discussion and their contribution to
the work of the class is scant.

GCSE Home Economics child development course
Standards of achievement are good.

Good features

=  Pupils have a good attitude to work, take responsibility for their own work and prepare well for
the practical aspects.

= The standard of written work and the use of specialist terms in both languages is good.

= Pupils make appropriate use of ICT to gather information from the Internet, and to present
pictures and text.

= As a consequence of good research work and evaluation of ready-made products, the majority
of pupils can apply information to practical situations and work.

= The child studies are carefully planned, with detailed content and the presentation well-
organised and colourful. Pupils come to know the children as individuals.

= There is good inter-relation between the practical items and the child studies. In the majority
of cases, pupils design and make an appropriate selection of simple items that are produced to a
good standard in a range of different materials.

= The situation for the practical task is analysed thoroughly. They come to conclusions and the
brief is developed well.

=  From the evidence seen, the practical work is good.

=  Pupils possess a good understanding about a child’s physical, mental, social and emotional
development.

Shortcomings

= A minority of pupils do not apply the knowledge from their research work sufficiently to the
practical work.

= The choice and quality of practical items by some pupils does not offer sufficient challenge and
are not finished well.
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GCSE Catering course
Standards of achievement are good.
Good features

= Pupils plan their practical work in detail. Situations are interpreted with understanding to
respond to a range of different requirements.

= They prepare well for practical lessons. Due attention is given to hygiene requirements. They
work in a disciplined manner and handle equipment and machines confidently and safely.

= Processes are accomplished with accuracy and good results are achieved. Particular good
attention is paid to the finishing and serving of dishes and meals

»  The majority possess good knowledge about food and nutrition, and can apply the knowledge
when planning meals and menus for a variety of situations, cultures and special requirements.

=  The work experience projects have been planned in detail and presented in a polished manner.
The contents correspond to the requirements of the specification.

=  Pupils benefit from the links and visits to the world of work and use the experiences back in the
school.

= |CT is used to support and improve the presentation of work.

= In the work of the most able, there is good evidence of using research work from the Internet
and the use of nutritional analysis software.

Shortcomings

= Some pupils do not apply the knowledge about food and nutrition and the research work from
the Internet sufficiently to their written and practical work.

Vocational subjects

At KS4, vocational courses in OCN and Health and Care are offered (GCSE double award).
Standards are very good in both subjects and are commensurate with pupils’ ability.

Good features
= The nature of the activities offered, particularly the wide range of visits and those connected
with small enterprises and work experience organised by the department, contribute

significantly to the very good standards that are achieved.

= They can discuss their work with understanding, and the majority make good use of the subject
terminology in both Welsh and English.
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= Good use is made of the Careers’ Company as a source of information and advice, and the
students work effectively as a team when running a small enterprise.

= With guidance, pupils can undertake responsibility for their own learning and can adapt
previously learnt information to solve problems.

= The key skills blend naturally with their practical tasks and pupils demonstrate good number
and communication skills, and make very good use of ICT when searching for information and
to improve the presentation of their work.

= In their folio work, Health and Care pupils show a good understanding of child development
and the effect of smoking and alcohol on the health of the population. The work is synthesised
with situations in the real world and effective use is made of work experience, care agencies
and visits to local schools.

= Pupils’ motivation is very good and they show a good understanding of the dangers to health
and safety when working on practical tasks.

= Their ability to evaluate their own work and to justify the changes that they make is good.
Shortcomings

= There are no significant shortcomings.

8. SCHOOL IMPROVEMENT
{~}8.1Progress Since the Last Inspection
The key issues in the report following the inspection in April 1998 were as follows.

In order to maintain high standards of achievement in general and to ensure the positive ethos in
the school, it should plan specifically to:

improve standards of achievement in English, mathematics, science, history and physical education
in KS3 and KS4 as well as ICT in the sixth form;

improve the delivery of ICT in the departments generally as well as the use of textbooks;
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improve the monitoring process by the heads of departments in all areas to -

a) establish a clear link between the departmental development plans and those of the whole
school;

b) ensure teaching methods provide pupils with the opportunity to take responsibility for their own
learning and the progress they make;

C) ensure consistency in the way departments apply the assessment policy and systems.

Prepare a curriculum that meets the needs of the current pupils by

a) reducing the cost of staffing especially in the sixth form curriculum;
b) ensuring that appropriate arrangements are in place for pupils from a non-Welsh background
who join the school at a later date, especially at KS3.

Improve the process of development to
a) help the planning for the professional development of the staff;
b) improve the training for the staff who support pupils with SEN.

Fully meet the Welsh Office guidelines by

a) preparing policies and practices to ensure equal opportunities;

b) ensuring appropriate arrangements for the registration of pupils;

c) providing a daily act of worship for all pupils and the opportunity to study religious education
at KS4 and in the sixth form;

d) providing full information in the handbook prepared for parents and ensuring that the annual
report to parents by the governing body meets the requirements.

Give appropriate attention to the health and safety issues brought to the attention of the school
during the inspection.

Good progress has been made in addressing each of the key issues since the previous inspection. A
comprehensive action plan was prepared with details on how the school proposed to deal with each
one of these issues. The school has also responded positively to a number of other issues listed in
the body of the report. Working parties were set up to deal with some of these key issues.

Key issue 1

Standards of achievement have improved in science, mathematics and physical education with
standards now good at both key stages and in the sixth form. Standards have improved in English
at KS3, but in history, standards have declined. Investigational skills in science have also
improved. The facilities for ICT have improved considerably since the last inspection and the
introduction of key skills in the sixth form, as well as other matters, has improved the
communication skills of the students. There have been staffing changes in English, mathematics
and science and the school has rearranged the curriculum pattern to allow setting in these subjects.

Key issue 2

ICT is now included in the scheme of work of every department and the facilities have been further
improved. The improvement in ICT is notable in religious education, geography, modern foreign
languages and science; an ICT audit has been conducted to determine the use of ICT. All staff have
attended courses to develop their computing skills. The school has also appointed an ICT co-
ordinator and a number of classrooms now have interactive whiteboards. Departments have been
supported in updating their stock of textbooks and science and mathematics have changed aspects
of their courses.
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Key issue 3

Each department has systems in place to monitor its work, which is developing in the school. Since
1999, the SMT monitor the work of departments and each department has a member of SMT linked
to it. The departmental development plans are now more closely linked to the SDP. Following the
previous inspection, the assessment policy has been updated.

Key issue 4

Following the previous inspection, an alternative curriculum is now in place in KS4, which involves
an OCN course at Coleg Meirion Dwyfor, Glynllifon and a building course at Coleg Menai as well
as a health and social care course. These courses are much appreciated by those who take them.
Spanish has also been added to the curriculum and the time allocated to music at KS3 has increased
to 5%. The curriculum costing of Y12 and Y13 is evaluated annually, taking account of group size
and this is used in part to determine the number of periods allocated to the subject. Groups have
been created to cater for “latecomers” — non-Welsh speaking pupils who join the school late — so
that they can improve their language skills in Welsh.

Key issue 5

The school has designed a whole school self-evaluation system for developing departments and
pastoral aspects of the school. Training has been given to all staff in performance management and
staff training is now more closely tied to the needs of the teachers. Heads of departments have
attended management courses. Much has been done to ensure staff are able to provide effectively
for pupils with SEN.

Key issue 6

The governors have established an equal opportunities policy that is applicable to both staff and
pupils. The school now meets the legal requirements for the registration of pupils of school age.
During the week of the inspection, an act of worship was observed in each registration period and
hence the school meets the statutory requirements at KS3 and KS4. However, the statutory
requirements to provide religious education for all pupils is not met since it does not happen in Y11
and the sixth form. The legal requirements of the handbook to parents are now met since all the
necessary information is included as required by the Welsh Assembly government.

Key issue 7

There is a working party, which meets every term, with responsibility for monitoring health and
safety issues and this important element is part of the job description of a deputy head. Risk
assessments are carried out prior to external visits and the local education authority’s health and

safety officer has trained the staff in determining risk assessment. The school has adapted as
necessary to meet health and safety needs.

{~}8.2Key lIssues for Action
The school needs to:

» “*raise the satisfactory standards to good while maintaining the good and very good standards in
the subjects and areas of study;
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= *continue to develop learning and teaching strategies in order to eliminate unsatisfactory
teaching and in order to share the good and very good learning and teaching practices that
already exist at the school;

= continue to develop management and self-evaluation skills in a number of departments as
instruments to promote higher standards of work, sharing good and very good practices that
already exist at the school;

= conform to the statutory requirements of the local SACRE by providing statutory religious
education for Y11 pupils;

= give appropriate attention to the health and safety issues noted in the body of the report,
including ensuring pupils’ safety on the yard during school hours when people share the same
area as cars;

= attend appropriately to the recommendations noted in the sixth form appendix.

* The above matters are expressed as the school’s priorities in its current SDP.

APPENDIX

School Data

A. Basic information about the school
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Name of School

Ysgol Dyffryn Nantlle

Type Maintained by LEA / Community, designated
bilingual school
Pupils’ age range 11-18
Address of the school Ffordd y Brenin
Pen-y-groes
Caernarfon
Gwynedd
Post code LL54 6RL
Telephone number 01286 880345

Name of the Headteacher

Mr Dewi R. Jones, B.A.

Date of Appointment

July 1998

Chairman of Governors /
Appropriate Authority

Mr Talfryn Griffiths, LL.B./ co the school
Gwynedd Education Authority
Swyddfa’r Sir

Castle Street

Caernarfon

Gwynedd

LL55 1SH

Registered Inspector

Gareth Wyn Roberts

Date of the Inspection

8 — 12 March, 2004

B. School data and indicators
Number of pupils in each year group
Year group Y7 Y8 Y9 Y10 Y11 Y12 | Y13 Total
Number of pupils 109 94 88 74 82 37 24 508
Number of teachers
Full time Part time Full time equivalent (fte)
Number of teachers 36 0 36

Staffing information

Pupil: teacher ratio, except special classes

141 1

Average class size

19.8 KS3/KS45.8 Y12 and Y13

General contact ratio

74.5%

Attendance percentages during the three full terms before the inspection

Y7 Y8 Y9 Y10 Y11 Y12 Y13 The whole school
Spring 2003 91.65 | 91.95 | 91.97 | 90.17 | 88.78 | 89.63 88.2 90.34
Summer 2003 | 90.62 | 91.41 | 91.09 | 87.46 | 95.28 | 88.60 | 89.36 90.55
Autumn 2003 | 94.66 | 90.07 | 91.91 | 91.79 | 87.48 | 92.44 | 87.36 90.82

Number of pupils excluded during the previous 12 months

2 temporarily, 3 permanent, 2 pupils from an ethnic minority

C. Results of NC assessments and public examinations

Results of National Curriculum KS3 Assessment: 2003

Total Y9 pupils: 76
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Percentage of pupils at each level

DIA|N|B|W|1]|2]| 3 4 5 6 | 7| 8| 5+

+
EN | Teacher School o(ofO0O|-]0]0 2 |2 |34 |14 ]|4]| 0] 53
Assessment | National | 0 | 1 | 1| - | O 9 22 | 34|21 8|0 64
Test School 0330 -]|-]- 25 | 28|28 | 8| - | 63
National | O [ 4 | 2| 2| - | - ]| - 23 | 31|21 |9 - | 61
WE | Teacher School o(of(0f|-|0)0|3]| 11| 19|36 |21]|10| 0] 67
Assessment | National [ O [ 0| 2| -] 0] 0|1 19 | 33|28 (10| 0| 71
Test School 0(3(0(3]0]0]0 16 | 34 | 20 |17 0 | 73
National | 0| 2| 0] 1]0|0(O0 20 (3327|100 71
MA | Teacher School 0O0(0|O0O|-|0)0]|]0]| 13| 16|34 |24 |13|0]| 71
Assessment | National | 0 | 1 | 1| - | 0|0 {1 9 21 | 26 | 27 |13| 1 | 66
Test School o(5(3(0|-]-]-]11|] 133 |3 |8]| -] 68
National | O | 6 [ 1 | 1| - | - | - 8 2 | 23|27 |12| - | 62
SC Teacher School O(1(0f|-|0)21|3]| 14| 34|14 |2 |12| 0| 46
Assessment | National [ O [ L | 2| -]0] 0|1 22 | 32 |24 10| 0| 66
Test School 030 - -] - 28 | 32 |24 | 7| -] 62
National | 0 | 4 | O - - - 20 | 32 |24 |11| - | 67

Percentage of pupils achieving at least level 5 in mathematics, science and either Welsh or

English

According to teacher assessment By test
In the school: 41% In the school: 53%
In Wales: 52% In Wales: 50%

D - Disapplied from Test/Teacher Assessment
A — Absent or insufficient information

W — Working towards level 1
EP — Exceptional Performance

Ysgol Dyffryn Nantlle

Summary Report of achievements of pupils aged LEA/School No.

15 2002/03.
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661/4007
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GCSE, ELQ (1) and Equivalent Achievements

Number of pupils aged 15 who were on roll in January 2003: 81

Percentage of pupils aged 15 who:

Entered 5 Achieved GCSE and vocational
or more qualifications equivalent to five or more Average GCSE/GNVQ
GCSEs GCSE grades Core Subjects  points
or
equivalent A*to C A*t0 G Indicator (2)  score per pupil
School 2002/03 95 54 91 40 42
LEA Area 2002/03 92 61 91 46 45
Wales 2002/03 87 51 85 38 39
School 01/02/03 96 52 92 40 43
School 00/01/02 91 55 89 37 42
Er;tscirggeat Achieved GCSE and Did not
short vocational qualifications Achieved achieve a
course, equivalent to at least 1 GCSE,
ELQ (1), - GCSE GCSE
GCSE Entered  One or more GCSEs at  short Achieved  short
short one or grades course -  Achieved oneor course
course, more grades A* nograded more ELQ (1)
GCSEor GCSEor to G or GCSEor ELQ(1) or
equivalent equivalent axiyc  AxtoG  equivalent equivalent only equivalent
School 2002/03 99 98 74 98 0 2 1 1
LEA Area 2002/03 99 97 83 97 13 3 2 1
Wales 2002/03 97 95 74 93 45 7 3 5
School 01/02/03 99 99 79 99 2 1 0 1
School 00/01/02 98 98 80 97 3 1 2
GCSE results in selected subjects
Percentage of pupils aged 15 who:
Entered any Achieved a GCSE grade Entered any Achieved a GCSE grade
GCSEin  A*toCin A*toGin GCSE in A*to Cin A*1t0 G in
English (2) Welsh (2)
School 2002/03 98 56 98 98 65 98
LEA Area 2002/03 93 60 93 93 71 93
Wales 2002/03 90 56 88 63 35 61
School 01/02/03 99 49 98 96 68 96
School 00/01/02 91 52 90 93 70 93
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Entered any Achieve a GCSE grade Entered any Achieved a GCSE grade

GCSEin  A*toCin A*toGin GCSE in A*to Cin A*1t0 G in
Mathematics (2) Science (2)
School 2002/03 08 42 91 98 52 93
LEA Area 2002/03 93 51 92 94 58 93
Wales 2002/03 90 45 86 90 48 87
School 01/02/03 99 44 93 96 49 93
School 00/01/02 93 42 89 93 45 91

Figures include pupils on Youth Access courses and similar schemes
(1) Entry Level Qualification
(2) For information about which syllabuses are included in each subject area see Notes for Guidance.

Ysgol Dyffryn Nantlle
Summary Report of achievements of pupils Aged 15
and 17; 2002/03

Cynulliad Cenedlasthol Cymru
LEA/School No. Hational Assembly for Yn;les

661/4007 RE2

Vocational qualifications (1)

Percentage of pupils aged 15 who were awarded a GNVQ or NVQ between 1 September 2002 and
31 August 2003

Part 1 GNVQ GNVQ Foundation Part 1 GNVQ GNVQ Intermediate or
Foundation or NVQ Level 1 Intermediate NVQ Level 2

School 2002/03 7 7 0 0

Number of pupils aged 17 who were awarded a GNVQ or NVQ between 1 September 2002 and
31 August 2003

GNVQ Intermediate or NVQ Level 2 GNVQ Advanced or NVQ Level 3

School 2002/03 0 0

(1) Advanced Vocational Certificate of Education (AVCE) and Advanced Subsidiary Vocational Certificate
of Education (ASVCE) are included with A/AS level examination results.
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{~}D. The Evidence Base of the Inspection

Seventeen inspectors spent a total of 48 inspector days at the school and 220 lessons or part lessons
were observed. In addition, a cross-section of registration periods, morning services, departmental
meetings and extra-curricular activities were visited. Interviews were arranged with members of
the SMT, heads of departments and form tutors, together with members of staff, including ancillary
staff with specific responsibilities.

The work of a cross-section of able, middle and lower ability pupils from Y7 to Y13 was inspected.
In addition, further examples of pupils’ work were seen when visiting classrooms, workshops and
laboratories. Their work was discussed regularly with the pupils and formal interviews were
conducted with pupils chosen to represent the different years.

All documentation submitted by the school before and during the inspection was analysed. Pre-
inspection meetings were held with the SMT, the staff, governing body and parents. 27 attended
the parents’ meeting and 76 questionnaires were returned, together with 11 letters and a handful of
comments from parents on the questionnaires.

E. Composition and Responsibilities of the Inspection Team
NAME ROLE Sections of the report SUBJECTS (section 7)
Gareth W. Roberts Registered 1,2,3.1,32,6.2,6.3,82 | Modern Foreign Languages
Inspector
John Roberts Lay Inspector 4.2,4.3,5.7
Manon Sion Core team 5.4,6.3 Welsh, Drama
Janet Hughes Core team 5.1, 5.6, English
Sixth form appendix
Peredur Francis Core team 5.3,8.1 Mathematics
Glyn Davies Core team 5.2,6.1 Science, Physics,
Electronics
Heddwyn Evans Core team 4.1,55,6.3 Religious education,
Religious studies, Personal
and social education
Beryl Portlock Team member Design and Technology
Haydn Davies Team member Physical education
Dewi Williams Team member Information technology
Rob Roberts Team member History, Sociology
Elwyn Bowyer Team member Geography
Graham Edwards Team member Art
Alan W. Jones Team member Music
Allan Evans Team member Contribution to science
(biology)
Gwilym Williams | Team member Contribution to science
(chemistry)
Martin Davies Team member Business studies, Leisure
and tourism, Vocational

The inspectors would like to express their thanks to the school governors
head, staff, pupils and parents for their willing
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co-operation during the inspection.

SIXTH FORM APPENDIX

Introduction

There are 61 students in the sixth form — 23 boys and 38 girls out of a total of 508 pupils in the whole
school. The majority of the students speak Welsh fluently. All students study either A-level or AU
courses. The school provides naturally bilingual provision to students from a wide rural area.

The school offers 20 A-level or AS courses with psychology as a new course in Y12 this year,
together with key skills” courses. Entry to Y12 is open to pupils who have gained 5 or more C
grades in the GCSE examinations.

The school collaborates with neighbouring schools and the Arfon consortium to broaden choices for
the students as well as making special arrangements to employ additional teachers so as to offer the
students business studies and psychology A-level courses.

The school has noted six development priorities for this year’s sixth form to ensure that standards
continue to rise. They are to:

continue to develop the role of six form mentors to monitor students’ academic progress;
keep a close eye on attendance in lessons;

develop the PSE programme;

strengthen the relationship with parents;

continue to develop the extra-curricular activities on offer;

examine in detail the cost-effectiveness of the curriculum.

1. How good are the learners’ achievements?

a) Standards in the subjects
Standards are good.

Standards were very good in 21% of the lessons observed, good in 67%, satisfactory in 7% and
unsatisfactory in 5%. In the examination subjects, standards are very good in IT, music and biology.
Standards are good in Welsh, English, mathematics, chemistry, physics, geography, French, art,
business studies, religious studies, psychology and sociology. In design and technology, standards
are satisfactory. Standards in history are unsatisfactory. Standards are good in the PSE course that
students follow.

b) External examination results

In the 2001 A-level examinations, 55% of the students gained A-C grades. This is 7% lower than
the national percentage for that year, but 2% higher than the county percentage. 86% of the
students gained A-E grades and this is 4% lower than the county percentage and 7% lower than the
national percentage. The students’ average score was 17 points, which is one point higher than the
county figure and one less than national average. In 2002, 63% of the students gained A-C grades,
which is 2% higher than the county percentage and 3% lower than the national percentage. In the
same year, 100% gained A-E grades, which is higher than the county and national percentages. In
2003, 62% gained A-C grades, which is 5% lower than the county percentage and 6% lower than
the Wales percentage. 88% gained A-E grades, which is 9% lower than the county percentage and
6% lower than the national percentage. In the same year, the students’ average score was three
points lower than the county and national averages. In the 2002 key skills examinations, 57% of the
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students gained level 3 in at least one of the key skills namely communication, application of
number and IT. In 2003, 65% gained level 3 in at least one of these skills. This is good achievement
by a significant percentage of the students.

c) Standards in the key skills

Standards in literacy are very good. Students’ numeracy and ICT standards are also good. In the
wider key skills, standards of co-operation are very good and problem-solving is good. Students’
ability to improve their own work is also good.

d) The role of the sixth form in promoting standards

Y12 and Y13 students make a good contribution to raising standards of academic work, pastoral
care and behaviour within the school. The students undertake many responsibilities within the
school and carry them out enthusiastically. A very successful annual school eisteddfod is held
under their leadership. They train the younger pupils for the occasion. They also arrange the
Autumn Fair to raise funds for good causes. Every month, they produce a double page spread in the
local community newspaper where they report school events and have the opportunity to express an
opinion on issues of special interest to them. They collaborate with the teachers in support of
younger pupils with the joint reading scheme and with IT training for some pupils. They undertake
duties once a week during the interval and dinner hour.

Members of the sixth form are responsible for chairing and minuting the School Forum. They also
have a sixth form committee where they are given the opportunity to present ideas on matters such
as extra-curricular activities. The head pupils and their deputies attend governors’ meetings
regularly and report on school events. This is very good practice.

School staying on rates and course completion are good. In 2003, the percentage of Y11 that stayed
in school was 46%. This was a substantial increase on the 2002 figure of 36%. Over the past two
years, the majority of Y12 students completed their examination courses. Dropping a subject after
commencement is a very rare occurrence. During the same period, all students who remained in
school for Y13 - 91% of the Y12 cohort - completed their courses.

Students’ attendance levels (about 90%) are satisfactory. A system is in operation where they are
registered in lessons, and this is adhered to consistently. However, the attendance of the occasional
student causes concern and there are structures in place to respond to this. There is no system to
respond to every occasion, such as the presence of students within school grounds when they have
no lessons.

2. How effective are the teaching, the training and the assessment?
a) Teaching and training

The quality of the teaching and training is good. During the inspection week, 43 lessons were
observed in Y12 and Y13. Of these, the teaching was judged to be very good in 28% of them, good
in 53% with 14% satisfactory and 5% unsatisfactory.
The features of the good and very good teaching are:

= very good subject knowledge;
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= well-planned lessons with clear aims, using a good range of teaching techniques and with
continuity from one lesson to the next;
= high expectations where students are challenged consistently to achieve higher levels;

= lessons having a good pace;

= activities matched well to students’ abilities;

= students well prepared for external examinations;

= very good relationship between teachers and students;

= students guided to reflect more deeply on the topics studied,;

= opportunities for constructive criticism of their own performance and that of others;
= opportunities for students to become independent learners.

In history, where the teaching is unsatisfactory, the teaching methods do not match the subject
requirements as regards presentation of information, discussion of theories and practising specific
subject skills.

b) Assessment

The quality of assessment is good. Teachers assess the progress of their students regularly and
identify underachievement before the problems grow. Good use is made of data and these are
shared with students in regular reviews of their progress. Y12 and Y13 students meet their mentors
four times a year to review progress. Students are given guidance by their mentors and the head of
sixth form to identify targets for improvement. Students receive two interim reports denoting the
effort made in each subject, together with a full report. The full report gives information on
students’ behaviour and attitude towards their work in addition to teachers’ comments on the
strengths and weaknesses in the subjects, and notes areas for improvement. Day-to-day assessment
is good in the subjects. Detailed feedback is given and the students are set appropriate targets.

3. How well do the learning experiences satisfy the needs and interests of learners and the
wider community?

Learners’ needs and interests are well satisfied. A wide range of AS and A-level are provided in
the sixth form. Through a local consortium arrangement, drama, electronics and physical education
are offered as AS and A-level subjects additional to those taught at the school. Also, AS and A-
level courses are provided in sociology, business and psychology and the cost of arranging these
varies according to the provider. In general, the cost is quite similar to teaching on site. The
numbers in some groups are small. A start has been made on the arrangement of teaching Y12 and
Y 13 together in the occasional subject if numbers are very small.

The statutory requirements on the teaching of religious education are not met. In addition, there is
no opportunity on some days for students to attend a session of corporate worship and this is also
contrary to the statutory requirements. All students follow a PSE course of good quality. Students
receive one formal PSE report annually on their personal development in areas such as co-operation
with others and decision-making. This is good practice and promotes students’ development to
become mature and responsible individuals.

One PSE lesson is held weekly over the two years. The same aspects are studied as at key stages 1

— 4 of the PSE framework but at a level appropriate to older students. Students are also expected to
take part in activities of a communal and charitable nature.
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A start has been made on fulfilling the needs of the wider community. Discussions have begun with
Antur Nantlle and Communities First on relating the school curriculum to post-16 training and
opportunities in the community.

4. How good are the care, guidance and support for learners?
The care, guidance and support for learners are very good.

The quality of the support and guidance is good and high priority is given to students’” welfare. The
mentoring arrangement, which means this year that there are seven mentors with eight to nine
students each, ensures that the students receive pastoral assistance and receive support with their
work. In addition, the teachers know the students very well and the relationship in the classroom is
a very friendly one.

As they make their subject choices before coming to the sixth form, students receive good advice
from teachers and from the careers service. On occasion, students from another school choose to join
the sixth form. The arrangements for the induction of students are systematic, giving Y12 students a
good understanding of the change to expect on entering the sixth form. The preparation for higher
education is good and students praise the guidance they receive. A substantial number of students
have gained scholarships to the universities in Bangor and Aberystwyth over good many years.

The same opportunities are given to students with SEN as to the rest of the sixth form. Guidance
and support are provided as required by teachers who know the students well.

The interviews that are arranged four times a year between mentors and students include guidance
on the evaluation of their own work. The subject teachers set targets and these are discussed in the
interviews. In addition, students set their own targets. This good practice contributes to improving
their motivation and raising their standards of work.

5. How effective are the leadership and strategic management?

The sixth form’s leadership and strategic management are very good. The school’s SMT have firm
ideas for the further development of the sixth form provision in the future. This vision is shared by
the head of sixth form who contributes to curricular discussions as well as providing good guidance
to the students with the team of mentors. An evaluation was recently arranged of the role of mentor
and the PSE lessons were also evaluated. The SDP refers to curriculum developments and the sixth
form development plan details pastoral aspects. Detailed strategies are in place to help students
gain the Key Skills Qualification in communication, number application and IT and a significant
number of students are successful.

The link between the students, mentors and teachers is good and this ensures that the students’
aspirations, together with any concerns about the standard of their work and aspects such as
attendance, receive detailed attention. The students are of the opinion that the counsel and guidance
they receive by the school are effective and useful.

6. How well do leaders and managers evaluate and improve the quality and standards?
The quality of self-evaluation and planning for improvement is good.

Data are analysed and shared to measure progress. The results of AS, A-level and key skills
examinations are carefully analysed and individual performance is measured against previous
attainment and targets. Each head of department reviews performance and sets targets in an annual
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interview with the head. Effective processes are in place for heads of department and sixth form
head to review underachievement at regular periods during every year. Action is appropriate in that
supportive strategies are provided, and parents are fully informed. At present, sixth form lessons
are not included in the school’s monitoring arrangements.

Students play an increasing part in self-evaluation arrangements. In several subjects, students
complete a self-evaluation of their progress and set targets for improvement.

The governing body evaluates the curriculum provision regularly, together with the necessary
resources to maintain the provision and the standard of examination results.

7. How effectively do leaders use resources?
The leaders use the resources effectively and efficiently.

Teachers’ qualifications for teaching the courses provided in the sixth form are good. Good
advantage is taken of the subject INSET provided by the examination boards to prepare the students
for examinations. Teachers use the ICT skills gained through following a course sponsored by the
New Opportunities Fund to improve the learning and teaching.

The number and range of classrooms for the sixth form are good and there are special facilities in
some subjects such as art, music, French and design and technology. In every instance, these are
well used.

The sixth form library is shared with the rest of the school. Sixth form students make good use of it
for independent study. The school has a full-time librarian. A sixth form lounge and kitchen are
also available to students. These rooms are kept tidy.

The resources for courses are good. Eight computer stations are provided for the use of the students

and they make regular use of them. Those studying French make very good use of the satellite
equipment.
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Welsh

In Y12 and Y13, standards are good across the key skills.

Good features

In their contribution to class discussions and when co-operating in groups the majority of
students offer perceptive comments with enthusiasm and confidence. They respond
thoughtfully when their contributions are challenged, with occasional individuals reaching very
good standards.

Students develop their critical capability by discussing a variety of topics. In Y12, they analyse
the work of twentieth century poets well by offering suitable evidence to reinforce their
opinions. Their ability to see the significance of various literary characteristics is developing.
By Y13 they can appreciate challenging texts with understanding, discussing well the meaning
implicit in the text. At their best, they offer mature ideas on specific aspects concerning
characters and themes.

Students read widely for pleasure and as background reading for the texts studied. They can
present relevant information about the poets, using cross-referencing and comparing their
work.

Students have a good awareness of the requirements of differing language registers and they
vary their compositions suitably. Students’ creative work is original and full of imagination.
Much of the work is systematically planned and shows a firm grasp of the properties of
language. They present their arguments, applying and selecting facts to justify their opinion and
can select information skilfully from a variety of sources.

Shortcomings

In Y12 and Y13, the ability of students to discuss the effectiveness of stylistic features when
analysing a variety of texts has not yet been developed fully. At times, interpretation is scarce
and comments do not show sufficient initiative or perception.

In Y13, some pupils’ written work is inconsistent; there is a lack of detail and appropriate
depth. The presentation is not coherent and in these cases the expression is more faulty.

There has been success in maintaining the good standards since the previous inspection.

English

Standards are good in Y12 and Y13.

Good features

Students’ oral work is good. They can present an argument at some length, supporting it
through reference to the set texts in their historical context.
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= They make thoughtful contributions in class discussions and presentations. They show a deep
understanding of character, relationship and themes.

= In written work, they show clearly how the author’s use of language creates different effects.
They use a wide vocabulary.

= The most able students can recognise and appreciate fully a range of technical features and style
in poetry and prose.

Shortcomings

= Spelling and syntax errors are seen in the work of the occasional student.

= A minority of students find it difficult to analyse technical features in poetry and prose.

Science

Standards of achievement are good in physics and chemistry, and very good in biology.

In the 2002 and 2003 A-level examinations, from the small entry in the three subjects, the great
majority gained grades A-E, with the majority in the A-C category.

Good features
=  The majority of students have a good understanding of key concepts.

= They can apply more complex principles and theory to a wide range of problems and
applications especially in biology.

= A majority of students in biology develop very good independent learning strategies to support
their knowledge and understanding.

= In the practical work seen, students achieve good standards. They are able to apply their
theoretical understanding in a range of practical applications, and are developing good
analytical and evaluation skills.

= The majority of students demonstrate confidence when asked to explain their answers to
problems and in analysing results.

Shortcomings
= A minority of students has a less secure knowledge and understanding of certain topics and

they have difficulty applying more complex principles to previous questions and applications
of science.

Mathematics
The standards of achievement are good.

Good features

63



The students follow courses in pure mathematics and mechanics at AS and A” level as well as
some getting the opportunity to resit their GCSE in order to improve their grades at that level.

In pure mathematics the students understand how to integarte and differentiate expressions and
they can use these techniques as appropriate to solve problems.

In pure mathematics the students deal effectively with functions and they can represent these
through graphs and they have an appropriate understanding of the shape that graph will take for
a given function.

In mechanics they understand the work on simple harmonic motion and can follow the graphs
that such work produces.

Students understand the work covered on forces and can deal effectively with the topic of
equilibrium and understand that forces have to be resolved horizontally and vertically and they
know that they have to apply all the forces in their methods to find the appropriate answers.

Shortcomings

The understanding of some pupils who are following AS courses is not sufficiently embedded
in the algebra that they have to use.

Some pupils get difficulty in solving simple equations in the course they follow, although the
course is appropriate to their understanding in the subject.

Design and technology

Standards are satisfactory.

Good features

The students have a responsible attitude and enjoy the experiences and the challenge that is set
for them.

From the evidence seen, records of the case study are thorough.
The design folios are generally good.

Substantial and good use is made of ICT in the design folios.
Their ProDesktop work is developing satisfactorily.

In Y13, they apply the design work well to the practical work.

They accomplish practical techniques systematically and with accuracy when making a product
that meets a clear need and which is suitable for a specific purpose.

Shortcomings

Students do not make enough use of the case studies back in the school to develop the course
work further.
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=  The do not make any use of sketch-books to record ideas.

= Atthe moment in Y12, the opportunities to accomplish focused and written tasks to develop
their designing and making further are limited.

History

Standards of achievement are unsatisfactory

Good features

=  Students have factual knowledge about the subjects that they study.

=  There are some examples of analytical work in the essays of individuals.
Shortcomings

=  The majority of students have not developed the skill of expressing a balanced opinion when
discussing various sources, orally and in writing. As a result, they tend to list arguments at the
expense of interpreting them and their essays are short and disorganised.

Standards have declined since the last inspection.

Geography

There is no Y13 class this year. Only Y12 AS lessons were observed.
Standards of achievement are good.

Good features

=  Students have a good understanding of the physical and human aspects.

= They make effective use of relevant information and apply and relate it very accurately to
unfamiliar situations.

= They use a wide range of geographical terminology accurately.

= They possess the ability to analyse, interpret and evaluate thoroughly the topics that have been
investigated.

= In their practical work and in their assignments, there is clear evidence of very good computing
skills.
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Shortcomings

= No significant shortcomings were seen but though much of the work is detailed in its focus,
some responses are limited in their scope.

The department has succeeded in maintaining the high standards noted in the previous report.

Modern Languages
Standards are good.
Good features

=  Students can discuss at length orally expressing an opinion and defending standpoints, using a
good range of constructions.

= Y13 students have a satisfactory knowledge about France and Y12 students have also started to
gain the same level of knowledge.

= Students understand facts and concepts about France well and about current affairs that they
read about or hear on cassette or on satellite television. Comprehension standards are a clear
strength.

= Students write at some length on Advanced level and AS topics structuring their work well.
Shortcomings

=  French pronunciation of a good number of the students shows strong features of their mother
tongue.

=  Grammatical errors impair the standards of accuracy of written work and, to a less significant
extent, oral work.

Art
Standards are good
Good features

=  Students are confident in their methods of approaching their art work and they investigate with
facility a range of techniques that can be applied to communicate their ideas and creations.

= They draw effectively on the local environment and the work of other artists to stimulate their
compositions.

= Students use ICT creatively to handle, plan and compose images, mosaics and 3D work of a
high standard.
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= They produce work of a particularly high standard when working from the imagination and
developing cartoons in an individual style.

Shortcomings

= There are no significant shortcomings.

Music

Standards are very good.

Good features

= Most students are able and experienced performers and attain very good standards.

=  Most of the students’ composition work shows personal initiative and an imaginative treatment
of ideas. Layers of sound are combined effectively and they show good awareness of the style

and the medium chosen.

= Draft essays in the folio work of Y12 and the notes and essays of Y13 on their area of study are
of good standard. They show evidence of personal research and good knowledge and
understanding of the music being studied.

=  Students’ aural skills are uneven but are good on the whole.
Shortcomings
=  The occasional student is less confident when performing.

= The occasional student has difficulty in developing ideas when composing and preparing an
essay without the support of the teacher.

Since the previous inspection standards have improved.

Religious Education

There are no religious education lessons, which is contrary to statutory requirements.

Religious Studies
Standards of achievement are good.
Good features

= Students take effective responsibility for their learning and demonstrate good skills when
searching through various sources that extend their understanding.

= They develop skills of analysing and combining information to produce essays that are based
on the knowledge together with relevant conclusions.
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= Students have good technical vocabulary and the concepts that are essential to study at this level.
Shortcomings

= Though they have a grasp of the syllabus content, a few students tend towards a narrative style
in their essays.

= Some students do not contribute to class discussion to ensure the necessary understanding of
the topic.

Personal and Social Education
Standards are good in the sixth form.
Good features

= Students can discuss the skills that they need for the different jobs and some individuals have
researched well into the needs.

= Students are very aware of the need for healthy eating. They become aware of the side-effects of
mental illness, such as anorexia and bulimia, which damage the body.

= Students show a lively interest in some moral and social issues; they question external speakers
enthusiastically and discuss the personal and social implications of what they learn.

= Students discuss and co-operate well in groups.
Shortcomings

= A small percentage of students do not appreciate the implications of PSE for themselves
personally and they show this by not attending the sessions or through being reticent in
speaking in some whole-class discussions.

Business Studies (AS)
Standards of achievement are good.
Good features

= Students make good progress in their understanding of business theories and basic concepts of a
subject that is new to them.

= They show knowledge and understanding in discussion about the efficiency of company
policies to improve productivity.
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= The written work of the majority is characterised by a broad knowledge of the facts and the
ability to analyse and interpret data successfully.

Shortcomings
= A minority of students list arguments rather than interpreting them.

= Some students are uncertain of the correct business terms.

Computing

Standards are very good.

Good features

= |n Y12 and Y13, students have a very good grasp of the principles of the subject and they tackle
the programme of study in an analytical and rational manner. They discuss the concepts of the

subject confidently, with understanding and maturely, both on paper and orally.

= They understand the principles of analysis and design of computer systems, together with
computer architecture and the merits of software packages.

= In course work, students can analyse, plan, implement, record and evaluate a computer solution
to a real problem in a rational way and with understanding.

= Examples of CP6 unit course work of a very high standard were seen, with the creativity,
presentation and accuracy of the work of the highest level, and with very good depth of
understanding of the area of study.

Shortcomings

= There are no obvious shortcomings.

Standards in the sixth form have improved since the last inspection from satisfactory to very good.

Psychology

Psychology is only taught in Y12. Standards of achievement are good.

Good features

= Students are making good progress in learning the vocabulary of the subject that is new to them.

= They are gaining the relevant skills to discuss practical, theoretical and ethical considerations at
the appropriate level.

= They know about different models of abnormality. They can describe the symptoms and know
the biological model's explanations of causes and treatments.
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= In class discussion, they probe, draw conclusions and offer ideas that further their understanding
of the theory or experiments they are studying.

= A number of students demonstrate a high level of analytical ability and interpret the information
that is presented in, for example, the theories of attachment to a good standard.

Shortcomings

=  There are no obvious shortcomings.

Sociology

Standards of achievement at Advanced Level are very good.

Good features

= Students make good progress within the requirements of a subject that is new to them. They
have a grasp of the subject terminology and concepts, together with the theories of prominent

sociologists.

= Students’ written work shows the ability to evaluate and analyse material drawn from a variety
of sources and they show insight into several hypotheses, and include supporting evidence.

Shortcomings

= There are no significant shortcomings.

Recommendations
In order to improve standards and the quality of the provision further, the school should:
= raise the satisfactory elements to good and raise the standards from unsatisfactory in history;

= ensure that students are part of the daily communal act of worship, according to statutory
requirements;

= satisfy statutory requirements for religious education;

= continue to detail the cost-effectiveness of the curriculum, and continue develop local
partnerships to ensure breadth in the curricular provision and to attempt to ensure the cost
effectiveness of providing the curriculum; *

= extend the monitoring of lessons to include the sixth form;

= ensure that there is a system which provides information about which students are on the
school site on every occasion.

*The school has already recognised this aspect as one to be developed further and it is included as a
priority in the current SDP.
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Cynulliad Cenedlasthol Cymru

Ysgol Dyffryn Nantlle LEA/School National Assembly for F\£TE52
Summary Report of achievements of pupils aged 17 No.
2002/03 661/4007

GCE A level/AVCE or AS level ASVCE equivalent achievements (1)(2)

Number of pupils aged 17 who were entered for 2 or more GCE A level examinations/AVCE or
AS/ASVCE equivalent: 26

Percentage of pupils aged 17 entered for 2 or more A level examinations/AVCE or
AS/ASVCE equivalent who achieved a points score of:

0 l1to4 5to9 10to14 15to0 19 20to 24 25t029 30 or more

School 2002/03 0 8 15 19 15 15 15 12
LEA Area 2002/03 0 2 11 18 18 16 15 21
Wales 2002/03 1 3 10 18 16 18 13 20
School 01/02/03 0 6 10 24 13 21 15 10

Percentage of pupils aged 17 entered for 2 or
more A level examinations/AVCE or AS/ASVCE
equivalent who achieved 2 or more A level

examinations or equivalent at grades: Average score per candidate
Entering 2 or more A levels/AVCE or
A-C A-E AS/ASVCE equivalent
School 2002/03 62 88 17
LEA Area 2002/03 67 97 20
Wales 2002/03 68 94 20
School 01/02/03 60 92 18

Number of pupils aged 17 who were entered for fewer than 2 GCE A level examinations/AVCE or
AS/ASVCE equivalent: 3

Percentage of the pupils aged 17 entered for
fewer than 2 A level examinations/AVCE or
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AS/ASVCE equivalent who achieved a points

score of:
Oto4 5t09 10to 15 Average score per candidate
School 2002/03 67 33 5
LEA Area 2002/03 73 27 0 3
Wales 2002/03 74 22 3
School 01/02/03 50 33 17 6

(1) Advanced Vocational Certificate of Education (AVCE) and Advanced Subsidiary VVocational Certificate of
Education (ASVCE).
(2) Figures do not include BTEC National Certificates and Diplomas
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