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CURRICULUM NOMENCLATURE AND KEY STAGES 
 
A new nomenclature to describe pupils’ progress through school was introduced 
in 1989.  This system of numbering year groups from the start of compulsory 
schooling to age 18 is intended to ease communication among schools, 
governing bodies, parents and LEAs and emphasise the importance of 
continuity. 
 
The term “Reception” (R) is applied to the year group of pupils in a primary 
school (not a nursery class) who attain the age of 5 during the academic year 
“Year 1” (Y1) is applied to the year group of pupils who attain the age of 6 during 
the academic year and so on to Y13 the year group who attain the age of 18 
during the academic year: 
 
 R Y1 Y2 Y3 Y4 Y5 Y6 Y7 Y8 Y9 Y10 Y11 Y12 Y13 
Years 4-5 5-6 6-7 7-8 8-9 9-10 10-11 11-12  12-13 13-14 14-15 15-16 16-17 17-18 
 
Key stage 1 of the national curriculum consists of Y1 and Y2; KS2 of Y3 to Y6; 
KS3 of Y7 to Y9; KS4 of Y10 and Y11 (which is the final year of compulsory 
education). 
 
GRADE DESCRIPTIONS 
 
The five-point grading scale used to represent the main judgements in this 
report is as follows: 
 
1. Very good:  many good features, some of them outstanding. 
 
2. Good:  good features and no major shortcomings. 
 
3. Satisfactory:  good features outweigh shortcomings. 
 
4. Unsatisfactory: some satisfactory work but shortcomings in important      
   areas. 
 
5. Poor:  many shortcomings.        
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1.0 Context 
 
The school and its priorities 
 
Dylan Thomas Community School opened in September 2001 following the 
amalgamation of two Swansea comprehensive schools, Dillwyn Llewelyn and 
Dynevor. It is an 11-16, English medium school and occupies the site of the previous 
Dillwyn Llewelyn school but draws pupils from a wide area across the city. Pupil 
numbers are rising and currently there are 571 pupils on roll of which 20% come from 
outside the school’s designated catchment. While just over 90% of pupils are from a 
white background, there is a wide racial and cultural mix. 
 
The school faces a number of significant challenges. 62% of pupils receive free 
school meals (FSM) which is the highest figure for any secondary school in Wales. 
Nearly half of the pupils are regarded as having some form of special educational 
need (SEN) and of these, 47 pupils have statements of special educational need. A 
Specialist Teaching Facility (the STF) caters for pupils with moderate and severe 
learning difficulties within the school. One in ten pupils speaks a language other than 
English at home; a large proportion of these are children of asylum seekers. On entry 
to the school, most pupils have low levels of attainment, especially in terms of 
reading and writing. 
 
The priorities of the school, following the amalgamation, have centred on building a 
safe and welcoming environment where learning can take place and on raising the 
standards which pupils achieve. Learning and teaching are seen as the core purpose 
of the school in order to develop each pupil’s talents to the full. The school also sees 
itself as the centre of its community and important to the regeneration of the area.  
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2.0  Main findings 
 
The main findings of the report 
 
Dylan Thomas is a school that is improving rapidly and has a number of strengths. It 
has quickly established a clear direction and ethos which are centred on providing a 
secure and supportive environment in which pupils’ learning takes priority. Staff, both 
teaching and non-teaching, and governors show a genuine commitment to the school 
and the well-being of the pupils. Despite the many and significant challenges faced 
by the school, progress is evident, particularly in behaviour, attendance and the 
standards being achieved. There are aspects of underperformance in some subject 
areas and shortcomings in certain aspects of provision; the building blocks to 
address these issues are being put in place. 
 
Standards 
 
Pupils’ levels of attainment on entry to the school are very low and the great majority 
of pupils have reading ages well below their chronological age. In this context, the 
school is increasingly successful in raising the standards achieved by pupils. 
 
The standards achieved by pupils in the subjects are summarised in the following 
table: 
 
Subject Key stage 3 Key stage 4 
English Good Good 
Mathematics Good Satisfactory 
Science Satisfactory Satisfactory 
Welsh Satisfactory Unsatisfactory 
Design and technology Unsatisfactory Satisfactory 
Information technology Unsatisfactory Good  
French and Spanish  Satisfactory Satisfactory 
Geography Satisfactory Satisfactory 
History Good Satisfactory 
Religious education Good Satisfactory 
Art Satisfactory Good  
Music Satisfactory Unsatisfactory 
Physical education Satisfactory Satisfactory 
Personal social education Satisfactory Satisfactory  
Drama Good Good 
Home economics n/a Satisfactory 
Humanities n/a Good 
Media studies n/a Very good 
Vocational education: Health and 
social care 

n/a Good 

Vocational education: Leisure 
and tourism 

n/a Satisfactory 

ASDAN: Working Towards 
Independence 

n/a Satisfactory 

 
Standards are satisfactory or better in just under nine out of ten classes. 
Approximately one third of the work is good or very good, which is below the National 
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Assembly for Wales target. In just over one in ten classes, standards are 
unsatisfactory though there are no classes where standards are poor. Most pupils 
achieve standards in line with their ability. Most pupils with SEN make good 
progress. Pupils who enter the school able to speak little or no English make very 
good progress in learning the language and are quickly able to join in the full life of 
the school. Pupils from ethnic minority backgrounds achieve standards at least in line 
with their abilities. 
 
Pupils’ progress in National Curriculum assessments at the end of key stage 3 has 
been particularly good over the last two years, although the number of pupils 
achieving a level 5 or above remains well behind the local and national averages. 
The latest English results, for 2003, are well above what might be expected while in 
mathematics and science, pupils are making progress in line with what might be 
expected given their levels of attainment on entry to the school. 
 
In key stage 4, the entry rate for GCSEs is low and well behind the local education 
authority (LEA) and national averages. A relatively high number of pupils are entered 
for examinations other than GCSE, having followed courses more pertinent to their 
needs.  
 
In the past two years, pass rates for 5 or more GCSEs at grades C and above and G 
and above have been very low. The achievements of the pupils have largely reflected 
their ability although there has been underachievement in some subject areas. While 
pupils have mostly performed well in English, results in the other two core subjects of 
mathematics and science have fallen below expectations.  
 
The percentage of pupils leaving school at 16 with no recognised qualification is high. 
However, a number of pupils registered with the school have followed courses 
elsewhere and gained other forms of accreditation.   
 
Dylan Thomas has a far higher FSM figure than any other school in Wales and it is 
not possible, therefore, to compare performance in National Curriculum tests and 
GCSE examinations to similar schools.  
 
In the key skills of speaking and listening, reading and writing standards are 
satisfactory. Most pupils listen attentively though in some lower sets poor 
concentration adversely affects learning. Many pupils with low reading ages make 
good progress in basic reading skills with the extra support provided. Beyond this, 
opportunities for pupils to practise and extend their reading skills across the 
curriculum are limited. When they are given the opportunity and proper support, 
pupils of all abilities can write extensively with good structure and technical accuracy. 
In a number of classes, particularly in key stage 4, there is much unfinished written 
work or work not attempted, mainly owing to absenteeism. 
 
Standards in numeracy are unsatisfactory, largely due to the inadequacy of planning 
for numeracy and the lack of direct teaching of numeracy skills across the curriculum.  
Pupils’ skills in Information Communication Technology (ICT) are unsatisfactory. 
There is, however, considerable variation across the curriculum in how these skills 
are developed and in the standards pupils achieve. While some good examples of 
problem-solving activities are evident, standards in this skill are unsatisfactory. 
Pupils’ skills in working with others and improving their own performance are 
satisfactory.  
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Quality of education  
 
The quality of teaching is satisfactory in key stage 3 and good in key stage 4. 
Teaching is at least satisfactory in more than nine lessons out of every ten and good 
or very good in nearly half of lessons. Teaching is unsatisfactory in less than one in 
ten lessons and there is no teaching that is poor.  
 
In key stage 3, the quality of teaching is very good in drama, good in English, 
mathematics, art, geography, history and religious education; unsatisfactory in design 
and technology and satisfactory in all other subjects. Teaching in key stage 4 is very 
good in drama and humanities, good in English, art, geography, information 
technology, media studies, religious education, Health and social care, Leisure and 
tourism and satisfactory in the other subjects.  
 
Teachers mostly have a good knowledge of their subject. There are good 
relationships with pupils and most lessons are appropriately resourced and 
classrooms are well organised. Lessons are properly planned and support teaching 
is effective. In those classes where teaching is very good, teachers consistently build 
pupils’ self-confidence, pupils are fully challenged and a brisk pace engages all 
pupils. Where there are shortcomings in the quality of teaching, teachers give over 
long explanations, the pace of lessons does not fully engage pupils and activities do 
not challenge the range of abilities in a class. 
 
Assessment is unsatisfactory; recording and reporting are satisfactory. There is a 
good range of assessment data but it is not used effectively to track and support 
individual pupils’ progress. Accuracy of marking in the majority of subjects is at least 
satisfactory. Reports to parents are generally effective in conveying essential 
messages about a pupils’ progress. 
 
The quality of the curriculum is satisfactory with more than the usual allocation of 
time given to the core subjects in key stage 3. The key stage 4 provision caters well 
for most pupils’ individual needs though is not entirely appropriate for some lower 
ability pupils. There is a good range of extra-curricular activities on offer to pupils. 
 
The school is successful in creating a supportive and inclusive community where 
diversity is celebrated and pupils feel secure and valued. Particularly strong features 
of the support and guidance provision include the good knowledge staff have of 
each pupil and the time and commitment given to secure their welfare and promote 
their academic success. Very effective child protection arrangements are in place 
and the links with external agencies are good. Very good support is provided for 
learners with English as an additional language. Form tutors are generally effective in 
carrying out their pastoral duties though not all follow the prescribed programme 
closely. The careers programme is well structured, and pupils receive good advice 
and support.  
 
Provision for pupils with SEN in mainstream classes is satisfactory and provision 
in the STF is good. Pupils with SEN play a full and active role as part of the school 
community. Provision is particularly effective at key stage 3, where planning, 
teaching and assessment in the STF are outstanding. Individual Education Plans 
(IEPs) are in place for pupils in mainstream classes but their effectiveness is limited. 
The support from Learning Support Assistants (LSAs) is never less than satisfactory 
and at times is very good. The literacy centre provides very good support for a range 
of pupils. There is good access and support for pupils with physical disabilities. 
 

 4



 

Partnership with parents and community, schools and other institutions is 
good. Most parents are at least satisfied with the level of communication between 
home and school. There are good links with pupils’ homes to address issues of 
behaviour and attendance and, in general, parents are very positive about the 
school’s aims. Attendance at parents’ evenings is quite low but improving and a 
Parent Teachers Association has been recently established. Not all parents actively 
support the school in ensuring that their children attend regularly and are punctual. 
The school is strongly committed to fulfilling its community role and progress is being 
made on a number of fronts.  Transfer arrangements for all year 6 pupils from 
primary schools are well organised but curricular links are not well developed. There 
are strong and effective links with a tertiary college in the city. Partnership with 
industry is satisfactory.  
 
The ethos of the school 
 
Pupils’ moral and social development is good. The spiritual and cultural 
development of pupils is satisfactory.  Pupils appreciate the richness and diversity of 
the world and have respect for others. Pupils mix well regardless of race, religion or 
culture and new pupils from a wide range of backgrounds settle well. 
 
Opportunities for spiritual development are limited across the curriculum. Assemblies 
in themselves are worthwhile events as they celebrate pupils’ successes but they 
lack spiritual content, are not of a broadly Christian character and offer no opportunity 
for worship; statutory requirements are not met.  Pupils recognise injustice, have a 
sense of right and wrong and readily support charitable activities. Pupils generally 
work well together and the school continually seeks to develop pupils’ self-esteem 
and confidence and this approach is reflected in mostly very positive relationships. 
While pupils have some understanding of different cultures there is limited planning 
across subjects to promote the Cwricwlwm Cymreig.  
 
Pupils’ behaviour and attitudes are good. The school sets clear and high 
expectations with regard to behaviour and systems for encouraging good behaviour 
are effective. The school is an orderly and supportive learning environment where 
pupils’ behaviour is generally good in classrooms and particularly good in and around 
the school. Pupils are courteous and welcoming and ready to help each other and 
visitors to the school. There are small minorities that are less co-operative in lessons 
but teachers apply consistent strategies and these pupils are, in general, well 
managed. The work of the behaviour skills team is proving effective. The rate of 
exclusions has reduced considerably. The school is an inclusive community providing 
positive values and equal opportunities to all pupils.  
 
Pupils’ attendance is unsatisfactory. Although the level of pupils’ attendance remains 
unsatisfactory, there has been a significant improvement in attendance since the 
opening of the new school in 2001. Whole school attendance has improved from 
around 75% to nearly 85%. Whole school unauthorised absence has reduced 
dramatically over the past two years from as high as 14% to 3.4% in the last term 
before the inspection. Despite these improvements, absence in many lessons during 
the inspection was still relatively high, especially in lower ability sets. Attendance is a 
major focus in the School Development Plan (SDP) and is receiving continuing and 
effective commitment and investment in both systems and personnel. Punctuality at 
the start of the school day and for lessons is unsatisfactory. 
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Management 
 
The quality of self evaluation is unsatisfactory and planning for improvement is 
satisfactory.  
 
The headteacher, senior managers and governors have a good overview of the main 
strengths in the school and have targeted resources at the areas in most urgent need 
of development; this strategy has been effective in bringing about change for the 
better. The school does not have in place robust and consistent systems which 
provide up to date and reliable information for management purposes. 
 
The planning process is a sound one. The school development plan provides a good 
strategic framework and the main priorities are entirely appropriate for a new school 
seeking to establish a well defined ethos and raise standards. The detailed planning 
is found in faculties’ annual target setting plans but not all of these plans serve as 
effective working documents. Most of the quantitative targets the school has set for 
itself are challenging and based upon a good knowledge of the pupils’ capabilities.  
 
The original objective of the school’s leadership was to establish a calm and orderly 
atmosphere as a basic condition for learning and this has been achieved. Staff, 
governors and pupils subscribe to the well defined direction which the school is 
taking. The leadership of the school promotes strongly the principles and practices of 
an inclusive school and all pupils are valued equally. The leadership of the 
headteacher is very good. He is ambitious for the school, sets a positive tone and 
leads by example. He is ably supported by members of the senior management team 
who are largely effective in their roles but there is a lack of clarity in some 
management structures and responsibilities. Variations in the quality of middle 
management affect the consistency and effectiveness with which improvement 
strategies are implemented. The governing body shows a good understanding of the 
needs and circumstances of the school and takes an active interest in all aspects of 
its life. 
 
Decisions to invest heavily in staffing, the accommodation and resources are 
essentially sound since they relate directly to the school’s main priorities. Staff are 
mostly deployed where the need is greatest but more effective self evaluation 
processes would show how they could be more efficiently deployed. The significant 
investment in computer equipment has run ahead of the staff’s and pupils’ capacity to 
make best use of the facilities. In all other respects, the school is very efficient in its 
use of resources and provides good value for money.  
 
Staffing is satisfactory; high levels of staffing are justified to meet the many different 
needs of pupils. Members of staff have undertaken a wide-ranging programme of 
continuous professional development (CPD) but this has not been sufficiently 
coherent or focused to have a major impact. Induction for new staff is largely 
appropriate and support for newly qualified teachers is very good.  
  
The quality of accommodation is good. The attractive and purposeful learning 
environment is having a positive influence on standards. The building is very clean, 
safe, welcoming and in a good state of repair. A notable feature is the almost total 
absence of graffiti and litter in and around the site. The school pays good attention to 
health and safety and there are regular inspection routines. There are good quality 
displays in most areas that enhance pupils’ learning and celebrate the school’s and 
pupils’ achievements. The quality and sufficiency of learning resources are good.  
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3.0 Educational standards achieved by pupils 
 
3.1 Standards achieved in subjects and areas of learning  
 
Pupils’ levels of attainment on entry to the school are very low and the great majority 
of pupils have reading ages well below their chronological age. In this context, the 
school is increasingly successful in raising the standards achieved by pupils. 
 
Standards are satisfactory or better in just under nine out of ten classes. 
Approximately one third of the work is good or very good, which is below the National 
Assembly for Wales target. In just over one in ten classes, standards are 
unsatisfactory though there are no classes where standards are poor.  There is little 
difference between standards achieved in each of the two key stages and most 
pupils achieve standards in line with their ability. Most pupils with SEN make good 
progress. Pupils who enter the school able to speak little or no English make very 
good progress in learning the language and are quickly able to join in the full life of 
the school. Pupils from ethnic minority backgrounds achieve standards at least in line 
with their abilities. 
 
In key stage 3, standards of achievement are: 
• good in English, drama, history, mathematics and religious education; 
• satisfactory in art, French, geography, Personal and Social Education (PSE), 

physical education, music, science and Welsh second language; 
• unsatisfactory in design and technology and information technology 
 
Pupils’ progress in National Curriculum assessments at the end of key stage 3 has 
been particularly good over the last two years, although the number of pupils 
achieving a level 5 or above remains well behind the local and national averages. 
The latest English results, for 2003, are well above what might be expected while in 
mathematics and science, pupils are making progress in line with what might be 
expected given their levels of attainment on entry to the school. 
 
In key stage 4, standards of achievement are: 
• very good in media studies; 
• good in art, English, drama, Health and social care, humanities and information 

technology; 
• satisfactory in the ASDAN course on Working Towards Independence, design 

and technology, French, geography, history, home economics, Leisure and 
tourism, mathematics, PSE, physical education, religious education, science,  
and Spanish; 

• unsatisfactory in music and Welsh second language. 
 
In key stage 4, the entry rate for GCSEs is low and well behind the local education 
authority (LEA) and national averages. A relatively high number of pupils are entered 
for examinations other than GCSE, having followed courses more pertinent to their 
needs.  
 
In the past two years, pass rates for 5 or more GCSEs at grades C and above and G 
and above have been very low. The achievements of the pupils have largely reflected 
their ability although there has been underachievement in some subject areas. While 
pupils have mostly performed well in English, results in the other two core subjects of 
mathematics and science have fallen below expectations.  
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The percentage of pupils leaving school at 16 with no recognised qualification is high. 
However, a number of pupils registered with the school have followed courses 
elsewhere and gained other forms of accreditation.  Girls performed better in general 
than boys overall in 2003, reflecting the higher entry rate for girls in GCSE. 
 
Dylan Thomas has a far higher FSM figure than any other school in Wales and it is 
not possible, therefore, to compare performance in National Curriculum tests and 
GCSE examinations to similar schools. 
 
 
3.2 Standards achieved in key skills across the curriculum 
 
Literacy 
 
Standards in the different aspects of literacy, speaking and listening, reading and 
writing, are satisfactory. 
 
Most pupils listen attentively to both teacher and fellow pupil. In some lower sets, 
however, poor concentration adversely affects listening so that some pupils need to 
have instructions repeated or are unsure of how to proceed in their work. Most pupils 
are keen to ask and answer questions and show themselves to be confident 
communicators, willing to express ideas or explain their work without having to be 
prompted. If encouraged, many will respond at length and are capable of extended 
discussion. More able pupils will justify their point of view and challenge the views of 
others intelligently. However, in many classes, teacher questioning does not always 
encourage pupils to extend their answers and they are given too few opportunities to 
take part in substantial discussion. Some pupils have a good understanding of 
subject terminology while others have only a basic grasp of subject-specific 
vocabulary. 
 
A significant number of pupils enter the school with reading ages well below their 
chronological age. Small group support for literacy, particularly in key stage 3, 
enables many pupils to make good progress in basic reading skills. The school has 
recently acquired the Basic Skills Agency’s Quality Mark for its effective provision for 
underachievers. Conversely, the most able pupils in year 7 and year 8 belong to 
“Book Squad” groups and study the work of challenging authors, like Dickens and 
Shakespeare, and show a sound understanding of content and style. In mainstream 
classes, most pupils’ reading skills are consistent with their ability. Reading aloud is 
generally accurate and fairly fluent, though there is little intonation. Pupils of all 
abilities have a sound understanding of what they have read and can recall what they 
have learned. Many pupils, as in English and history, can analyse fiction and non-
fiction and explore meaning. Some pupils can read to find out information and extract 
the relevant detail for the task but research skills are generally underdeveloped 
across the curriculum. Indiscriminate downloading from the Internet is common. 
Many pupils read for pleasure. Borrowing levels in the Learning Resource Centre are 
high, particularly in key stage 3. In a significant number of subject areas there is little 
evidence of a structured approach to reading. There are either few opportunities for 
pupils to use reading as a learning tool or pupils are confined to a limited diet of 
worksheets or materials which are not matched to their ability. 
 
In a minority of curriculum areas, pupils write in a wide range of forms and genres, 
particularly in key stage 4. When they are given the opportunity, pupils of all abilities 
can write extensively with good structure and technical accuracy, especially if they 
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are allowed to re-draft and are given guidance, as in religious education where good 
use is made of writing frames to provide structure for pupils in their writing. 
Presentation is generally good and is much enhanced by the use of ICT. However, in 
the majority of subjects and especially in key stage 3, pupils either write in a 
restricted range of forms or are offered too few opportunities for extended writing. In 
a number of classes, particularly in key stage 4, there is much unfinished written 
work or work not attempted, mainly owing to absenteeism. 
 
Numeracy 
 
Standards in numeracy are unsatisfactory.  
 
A major factor contributing to unsatisfactory standards is the inadequacy of planning 
for numeracy and the lack of direct teaching of numeracy skills across the curriculum. 
This is particularly so in design and technology, religious education and in aspects of 
leisure and tourism and health and social care. However, in art, opportunities for the 
application of numeracy skills are used well. 
 
In mathematics, pupils’ knowledge and understanding of basic number bonds, 
multiplication tables and calculating techniques is sound. They make satisfactory use 
of these skills in science and physical education. However, in a significant number of 
subjects, opportunities are missed for pupils to apply these skills in context.  
 
There is limited evidence of the development of skills in measuring and estimation 
across the curriculum. 
 
Work with graphs is developed to a satisfactory level within mathematics lessons. 
Here, pupils can construct and interpret a wide range of graphs produced from data 
they have collected. Within geography lessons, pupils apply these graphical skills in 
a range of contexts, such as in the study of climate. In history, pupils use graphs to 
represent population data. The use of graphs in key stage 3 science is not always 
appropriate. 
 

Information Communication Technology 
 
Pupils’ skills in ICT are unsatisfactory. There is considerable variation in how these 
skills are taught and developed from subject to subject and in the standards pupils 
achieve. 
 
In media studies, ICT skills are very good.  Use is made of desk-top publishing and 
imaging software to enhance pre-production and production work to a professional 
standard. In this subject, ICT is used effectively to enhance both knowledge and 
understanding of the subject as well as class work and course work. 
 
In Welsh second language, the use of ICT as a key skill is good. In mathematics, art, 
religious education, geography and history, ICT skills are satisfactory.  Most pupils 
word process coursework to at least a satisfactory standard and can use appropriate 
software well to generate a simple table or chart. When there is opportunity, pupils 
can research using the internet and also use digital cameras for recording purposes. 
 
While pupils can use ICT to enhance the presentation of their work, as in Health and 
Social Care, it is not sufficiently embedded in all areas of the curriculum to help them 
improve their subject knowledge and understanding. This is especially so in design 
and technology, modern foreign languages, music, physical education and science,  
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where ICT skills are unsatisfactory. Pupils’ skills in computer assisted design are not 
well developed.  
 
Other key skills 
 
While there are some good examples of problem-solving activities, they are not 
commonly found in many subjects and consequently standards in problem-solving 
are unsatisfactory.  Many pupils are unable to take a systematic or imaginative 
approach to solving problems. Pupils’ skills in working with others are satisfactory; 
they are able to share ideas and support each others’ learning when the 
opportunities arise. Standards in the skill of pupils improving their own 
performance are satisfactory. Pupils mostly understand what they need to do to 
improve and are responsive to targets set. There are some good examples, such as 
in geography, of self-assessment leading to improvement though this is not 
systematic across all subjects. 
 
 

4.0 Ethos of the school 
 
4.1 Pupils’ spiritual, moral, social and cultural development 
 
Pupils’ moral and social development is good. The spiritual and cultural development 
of pupils is satisfactory.  
 
The school is successful in promoting its aim of developing in pupils an 
understanding and appreciation of the richness and diversity of the world and respect 
for others. Pupils mix well regardless of race, religion or cultural background and new 
pupils arriving from a number of different countries settle well. 
 
Opportunities are given in some lessons for pupils to reflect upon different beliefs and 
values, though these are limited in scope. In religious education, pupils gain insight 
into spiritual issues through, for example, their discussions with a Holocaust survivor. 
Decoration, including the use of stained glass, and arresting displays in corridors are 
suitably thought provoking. Assemblies focus on moral, social and personal issues 
and in themselves are worthwhile events as they celebrate pupils’ successes. They 
do, nevertheless, lack spiritual content, are not of a broadly Christian character and 
offer no opportunity for worship; statutory requirements are not met.  
 
Pupils’ moral development is good. The great majority of pupils show respect 
towards each other, members of staff and visitors. They are able to distinguish 
between right and wrong. Pupils recognise injustice and readily support charitable 
activities such as Red Nose day and charities for the disabled. Moral and ethical 
issues are presented and promoted effectively in class discussions. In English, 
drama and media studies, pupils gain from discussing topics such as consumerism 
and pupils in history explore the moral issues arising from their study of crime and 
punishment. Pupils’ are also aware of ethical issues associated with information 
technology. The school subscribes to the Eco-schools programme and actively 
promotes an appreciation of sustainable development issues. 
 
Pupils’ social development is good. They have good relationships with both their 
peers and teachers. Pupils generally work together in harmony and respect others’ 
opinions. The school seeks to develop pupils’ self-esteem and confidence and this 
approach is reflected in mostly very positive relationships. All pupils with SEN are 
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fully involved in the life of the school. The school’s extensive Enrichment Programme 
and extra-curricular activities provide a wide range of opportunities for pupils to 
develop their social skills. The School Council is proactive in school life and both 
pupils and staff are proud of its achievements. The Council contributes to debate on 
a wide range of school issues. 
  
Pupils’ cultural development is fostered through several but not all subjects and 
through extra-curricular activities. A group of pupils has benefited from a visit to 
France and most pupils have participated for the first time in a school Eisteddfod. 
However, there is limited planning across subjects to promote the Cwricwlwm 
Cymreig. It is included in some subjects apart from Welsh, such as music, geography 
and history, and the language is given some prominence with bilingual signs in the 
school.  
 
 
4.2. Behaviour and attitudes 
 
Pupils’ behaviour and attitudes are good. 
 
The school sets out clear expectations with regard to behaviour and the home-school 
agreement seeks the support of parents in achieving high standards. Most parents 
are at least satisfied with the standards of behaviour and pupils feel safe and happy 
in school. Whenever there are any instances of bullying, pupils are confident to share 
their concerns with members of staff, who deal effectively with such incidents. 
 
Systems for encouraging good behaviour are effective. These include clear and 
appropriate guidelines for classroom practice to promote good behaviour and raising 
pupils’ self-esteem, classroom monitoring and useful training for staff. There is a 
simple code for pupils’ conduct in and around the school. The school is an orderly 
and supportive learning environment where pupils’ behaviour is generally good in 
classrooms and particularly good in extra-curricular activities, out of school hours 
learning and around the school. Pupils are courteous and welcoming and ready to 
help each other and visitors to the school. Lunch times in the canteen are, in general, 
well organised, orderly and sociable.  The great majority of pupils have a good 
attitude and show a willingness to learn that is having a positive effect on standards. 
There are minorities who are less co-operative in lessons but teachers apply 
consistent strategies and these pupils are, in general, well managed.  
 
The school has well organised systems to deal with unacceptable behaviour and 
these are largely effective although there remain a small number of pupils that 
continue to cause concern. The behaviour skills team, supported effectively by an 
LEA behaviour support worker, employs a range of strategies that are having a 
positive effect on the behaviour and attitudes of a targeted group of pupils. The team 
maintain good home links and sensitively involve parents in the strategies. In the 
early stages of the life of the new school there was extensive use of temporary and 
permanent exclusions but the rate of exclusions has reduced considerably. In most 
cases exclusions have a positive influence on pupils’ behaviour and excluded pupils 
are well supported on their return by the behaviour skills team, in the STF and in the 
classroom. 
 
The school is an inclusive community providing positive values and equal 
opportunities to all pupils.  
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4.3 Attendance 
 
Pupil’s attendance is unsatisfactory.  
 
Although the level of pupils’ attendance remains unsatisfactory, there has been a 
significant improvement in attendance since the opening of the new school in 2001. 
 
Whole school attendance has improved from around 75% to nearly 85%. Whole 
school unauthorised absence has reduced dramatically over the past two years from 
as high as 14% to 3.4% in the last term before the inspection; this is better than the 
school target of 5% for 2004. Despite these improvements, absence in many lessons 
during the inspection was still relatively high, especially in lower ability sets.  
  
Attendance is a major focus in the SDP and is receiving continuing and effective 
commitment, attention and investment in both systems and personnel. The 
leadership team aims to achieve 90% attendance. Strong messages relating to good 
attendance are evident in the school’s communications with parents and attendance 
also receives a high profile in assemblies. Improvements in attendance are rewarded 
and celebrated, especially in years 7 and 8 where pupils are responding very 
positively. 
 
Attendance in all year groups is reduced significantly by the persistent absence of a 
number of disaffected pupils, even though they are closely monitored. The school’s 
electronic registration system provides good quality information and an attendance 
team, that includes the Education Welfare Officer, follows up absence vigorously. 
Strategies to meet difficult individual cases have variable success. The school has 
put considerable time and funding into the establishment of an electronic registration 
system as part of its drive to improve attendance. The attendance registers comply 
with the requirements of NAW 99/3. The system is administered effectively by form 
tutors although there are occasions when, provisionally, no marks are shown against 
some pupils at the end of a registration session. Pupils’ attendance at work 
placements and other educational settings is well monitored. 
 
At present, all teachers do not consistently record attendance at lessons and are 
sometimes unclear as to which pupils should be present. Consequently, the 
monitoring of attendance at lessons is not effective across the school.  
 
Punctuality at the start of the school day and for lessons is unsatisfactory although 
late arrivals at the start of the day are well monitored and recorded. Most teachers 
challenge pupils on their lateness. 
 
 

5.0  Quality of education 
 
5.1 Teaching 
 
The quality of teaching is satisfactory in key stage 3 and good in key stage 4. 
 
Teaching is at least satisfactory in more than nine lessons out of every ten and good 
or very good in nearly half of lessons. Teaching is unsatisfactory in less than one in 
ten lessons and there is no teaching that is poor.  
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In key stage 3, the quality of teaching is very good in drama, good in English, 
mathematics, art, geography, history and religious education. Teaching is satisfactory 
in science, modern foreign languages, Welsh second language, information 
technology, physical education and music. Teaching in design and technology is 
unsatisfactory. 
 
In key stage 4, the quality of teaching is very good in drama and humanities and 
good in English, art, geography, information technology, media studies, religious 
education, health and social care, and leisure and tourism. Teaching is satisfactory in 
mathematics, science, design and technology, history, home economics, modern 
foreign languages, music, physical education and Welsh second language.   
 
Teachers mostly have a good knowledge of their subject. There are good 
relationships with pupils; teachers encourage pupils with praise and challenge them 
to raise their standards of achievement.  Most lessons are appropriately resourced 
and classrooms are well organised. Lessons are properly planned to include an 
appropriate variety of activities and skilled questioning challenges the pupils. In some 
lessons, teachers use their knowledge of the pupils to set general targets for 
improvement, track pupils’ progress and respond effectively when sufficient progress 
is not being made. When used, ICT has a positive effect on improving pupils’ 
performance. Learning activities for pupils with SEN are well planned and support 
teaching is effective.  
 
In those classes where teaching is very good, teachers consistently build pupils’ self-
confidence and varied activities have a high but appropriate level of challenge which 
addresses pupils’ learning styles. The learning is made relevant to the pupils and a  
brisk pace engages all pupils; this includes giving them immediate and constructive 
feedback on how to improve. Proper attention is paid to the development of pupils’ 
key skills and progress is evident within the lesson.  
 
Where there are shortcomings in the quality of teaching, teachers give over long 
explanations and do not make best use of time. The pace of lessons does not fully 
engage pupils and limits the progress they can make.  Individual pupils’ abilities and 
interests are not always catered for where the range of teaching and learning 
strategies is too narrow. Teachers do not always identify difficulties that arise and 
help pupils to overcome them.  Pupils have limited opportunities to carry out problem-
solving activities. 
 
 
5.2 Assessment, recording and reporting 
 
Assessment is unsatisfactory; recording and reporting are satisfactory. 
 
The school policy on assessment lacks the detailed guidance necessary to support 
departments in applying a common and consistent approach to assessment across 
all subjects. A great deal of assessment data on each pupil is available to staff and 
this can be used to set targets for pupils and to monitor progress. However, the data 
is not used to good effect in most subjects to track and support individual pupils’ 
progress in a systematic way. Where potential underachievement is identified in year 
11, pupils are mentored but this good practice is limited to certain pupils and does 
not reach down to other year groups apart from some pupil tracking in year 9. 
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Currently there is undue variation in the effectiveness of departmental analysis of 
examination data and in the extent to which this analysis informs departmental 
planning. The school is developing a culture to use data more effectively to improve 
teaching and learning. 
 
Assessment and recording are consistently good in English, drama, history, 
geography and religious education. Good features of assessment practices include a 
pupils’ portfolio in English, annotated assessment files for pupils in the STF and pupil 
friendly assessment criteria on display in several subject areas. 
 
Assessment is unsatisfactory in music, design and technology, modern foreign 
languages, home economics, Health and social care and Leisure and tourism. No 
arrangements are in place for assessing pupils’ progress in PSE. In some subjects, 
assessment criteria are not made clear to the pupils, therefore they do not 
understand how well they are doing and what they need to do to improve.  There is a 
dependence just on testing to track pupils’ progress and only in a limited number of 
subjects is assessment planned carefully into lessons to enable progress to be 
monitored in smaller steps. Accuracy of marking in most subjects is at least 
satisfactory. There are examples of marking which is basic, inconsistent and irregular 
and pupils are not given clear targets for improvement. Comments can be too 
generalised and do not refer to the knowledge or skills being developed in the 
subject.  
 
Pupil self-assessment is developing and pupils are becoming more constructively 
critical of their own and fellow pupils’ work. In history, the recent use of peer marking 
helps pupils in their understanding of assessment criteria and ways to improve 
performance. A homework planner gives pupils an opportunity to record progress but 
this is not used regularly or systematically. The planner does not list all subjects so 
there is no opportunity to record progress in Welsh second language, drama or PSE.  
 
Full reports are provided annually and meet requirements. Parents are generally 
satisfied with reporting of progress. There are good examples of teacher comments 
in the majority of subjects though some comments lack detail on the pupils’ strengths 
and areas for development. Appropriate arrangements are in place for parents to 
discuss their children’s progress in annual meetings and they have the opportunity to 
give written feedback on reports. The school has introduced Pupil Progress files; they 
are not used effectively as aids to learning but rather provide a summary of pupils’ 
achievements from nursery to the present. 
 
 
5.3 Curriculum 
 
The quality of the curriculum is satisfactory. 
 
In both key stages 3 and 4, the curriculum is suitably broad and balanced. In key 
stage 3, all statutory requirements are being met. The requirements of the agreed 
syllabus for religious education and the National Curriculum requirements for Welsh 
are not being met in year 11. In key stage 4, there is a good range of option subjects 
provided. In addition to this, there is a wide range of appropriate courses offered via 
an enrichment curriculum for pupils with particular needs. This consists of 
appropriate, accredited courses delivered through Youth Access and through good 
links with local training agencies. The key stage 4 provision, therefore, caters well for 
most pupils’ individual needs. There is a number of lower ability pupils for whom the 
curriculum provision is not entirely appropriate. 
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The generous time allocation to English and mathematics is appropriate to meet the 
needs of pupils. Time for science in key stage 3 is more than adequate. However, 
time for science in key stage 4, and for design and technology and information 
technology in key stage 3, does not allow adequate coverage of the programmes of 
study.  
 
The timetable is organised on a two-weekly, 50 period cycle. In the good majority of 
subjects, provision within this cycle is satisfactory. However, in some design and 
technology classes and some music classes, timetable arrangements do not allow 
proper continuity from one lesson to the next which in turn affects pupils’ ability to 
make progress. The arrangements for grouping pupils by ability are not always 
effective. Movement of pupils between sets can be difficult so that pupils become 
inappropriately placed. 
 
Arrangements to ensure equality of access to the curriculum are generally good. In 
physical education, however, access to dance activities for boys, during timetabled 
classes, is unsatisfactory. Most pupils have equal access to all optional subjects in 
key stage 4 and provision for those pupils for whom the National Curriculum has 
been modified is good. No pupils have been disapplied from the National Curriculum. 
 
Except for some work in the core subjects, curriculum links with associate primary 
schools are under-developed. For pupils leaving school, effective links are in place to 
ensure there is continuity in their learning. 
 
Schemes of work are generally satisfactory. They are good in mathematics and art. 
Homework is regularly set by the majority of subject departments. In religious 
education and art, homework reinforces curriculum provision. In Welsh, however, 
homework fails to challenge pupils. The quality of planning for key skills across the 
curriculum is generally satisfactory, but there are shortcomings in the level of detail in 
a number of subjects. Planning to show how pupils need to make progress in each of 
the key skills is inadequate. Planning for work related education is good. 
 
There is a good range of extra-curricular activities available to pupils, offering them a 
wide range of experiences to which they might not have access otherwise. These 
activities provide enrichment to the normal curriculum provision. Extra-curricular 
activities are good in English, drama, media studies and physical education.  
 
 
5.4 Support, guidance and pupils’ welfare 
 
The quality of the school’s provision for support and guidance is good. 
 
The school is successful in creating a supportive and inclusive community where 
diversity is celebrated and pupils feel secure and valued. Particularly strong features 
include the good knowledge staff have of each pupil and the time and commitment 
given to secure their welfare and promote their academic success. Pupils are 
comfortable in approaching staff and generally feel that the advice and guidance they 
receive is helpful. Pupils are valued as individuals and staff work hard to identify and 
provide for their needs.  
 
Very effective child protection arrangements are in place and procedures are 
properly followed for looked after children. There are good links with external 
agencies. Groups are appropriately targeted for additional support, including the 
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more able and learners with English as an additional language. Very good support is 
provided for the latter group of pupils in the school’s resource base, Yr Enfys, and by 
the Ethnic Minority Language and Achievement Service; pupils make good progress. 
 
Form tutors are generally effective in carrying out their pastoral duties though not all 
follow the prescribed tutorial programme closely. A fortnightly PSE lesson 
complements the programme but planning for PSE, in the discrete lessons and 
across the curriculum, does not offer a proper balance of the different aspects set out 
in the national PSE Framework.  
 
The careers programme is well structured, and pupils receive good advice and 
support. The pupils make effective use of the careers library and the Opportunities  
Club, where they can access additional guidance. There are strong links with outside 
careers agencies which help to provide appropriate and purposeful work experience 
placements for all pupils.  
 
A school nurse is based on site and is available to support pupils with medical needs. 
Care is taken to ensure the safety of pupils and appropriate health and safety and 
risk assessments take place and their findings are acted upon.   
 
 
5.5  Provision for pupils with special educational needs (SEN) 
 
Provision for pupils with SEN in mainstream classes is satisfactory and provision in 
the Specialist Teaching Facility (STF) is good. 
 
The school provides an inclusive and supportive environment for pupils with SEN. 
They play a full and active role as part of the school community. Currently there are 
270 pupils identified on the school SEN register, which constitutes 48% of the school 
population and is significantly above the national average. 47 of these pupils have a 
statement of SEN, of whom 21 pupils have placements in the STF. No pupils have 
been disapplied from the requirements of the national curriculum.  
 
The STF is a resource, set up in partnership with the LEA , that provides effective 
support for pupils with moderate and severe learning difficulties. Pupils are fully 
involved in the life of the school and are successfully placed in mixed ability tutor 
groups and integrated into classes for a range of subjects. There are two classes 
within the STF, one for each key stage, where pupils are taught English, 
mathematics, humanities, IT skills and also undertake the ASDAN accredited course 
at key stage 4. The progress of individual pupils is closely monitored, individual 
targets are set and an appropriate programme mapped in their IEP; these pupils 
achieve good standards in relation to their ability. Provision is particularly effective at 
key stage 3, where planning, teaching and assessment for learning are outstanding. 
The centre is well managed and is part of the learning support faculty. It has good 
links with external agencies including effective speech and language support. 
 
The SENCO (SEN Co-ordinator), as head of the learning support faculty, co-
ordinates the SEN provision and has developed an appropriate SEN policy that 
complies with the Code of Practice. There are sufficient assessment procedures in 
place for pupils with SEN and while data is available on pupils, this is not 
systematically collated or used effectively to track pupil progress and set targets for 
improvement. There are no established monitoring and evaluation procedures.  IEPs 
are in place and provide a useful profile of pupils’ needs though targets are not 
specific and, as such, provide limited support. Teachers across subjects are 
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expected to produce their own targets, which some do with varying levels of success, 
and overall the system contributes little to improving the standards that pupils with 
SEN in mainstream classes achieve.  
 
The level of staffing for pupil support is good. There are 20 LSAs, some of whom 
provide one to one support and some who provide behaviour or literacy support. This 
support is never less than satisfactory and at times is very good. There is no one 
person co-ordinating this support and as a result deployment is inefficient. 
 
Although pupils in key stage 4 undertake GCSE, entry level, vocational and ASDAN 
courses there is a significant number of pupils who are not placed appropriately. The 
literacy centre provides very good support for a range of pupils who are appropriately 
targeted and grouped. The centre is very effectively managed by the LSA, data is 
used well to track pupils who make at least good, and for some very good, progress 
in improving their reading and spelling ages. Pupils in key stage 3 are also supported 
well by the behaviour skills team and this has a positive impact on pupils’ learning.     
  
There is good access and support for pupils with a physical disability and the school 
is currently in the process of developing an accessibility plan. There is an appropriate 
nominated governor and there are effective links with external agencies. 
 
 
5.6  Partnerships with parents and community, schools and      

other institutions 
 
Partnership with parents and community, schools and other institutions is good. 
 
Most parents who responded to the pre-inspection consultation expressed overall 
satisfaction with the level of communication between home and school. Parents are 
kept well informed about the life and work of the school and they also receive an 
attractively presented and informative termly newsletter. The homework diary is 
available as a means of communication about pupils’ progress and homework but is 
rarely used by parents. The explanatory booklet available for parents of pupils 
making their choices at the beginning of key stage 4 is clear and informative. There 
are good links with pupils’ homes to address issues of behaviour and attendance 
and, in general, parents are very positive about the school’s aims. Not all parents 
actively support the school in ensuring that their children attend regularly and are 
punctual. Attendance at parents’ evenings is quite low but improving and a Parent 
Teachers Association has been recently established.  
 
The school prospectus is a well presented, easily read document that conforms to 
the National Assembly’s requirements, as does the governing body’s annual report 
for parents. The home-school agreement meets statutory requirements. 
 
The school is strongly committed to fulfilling its community role and progress is being 
made on a number of fronts.  The school is effective in promoting its activities and 
achievements in the local media.  Out of hours learning, homework clubs and 
revision classes operate and adults make use of the schools’ facilities during the day 
and out of school hours. In particular, local clubs make use of the school’s good 
sports facilities and agreement has been reached with Swansea Rugby Club for the 
school to serve as the club’s training ground. The benefits to pupils of the community 
links are not always clear since the effectiveness of the strategy is not being 
evaluated in a systematic manner. 
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Pupils benefit from visits and talks by members of local agencies and community 
services. There is involvement of pupils in community events and a number of 
subjects have some community links which enhance pupils’ learning, such as those 
found in geography and history where local case studies and resources are used 
within the curriculum. 
 
Transfer arrangements for all year 6 pupils are well organised to ensure that pupils 
become familiar with the school through “taster” visits to the school, staff visiting the 
primary schools and open evenings for parents. Information about pupils is efficiently 
exchanged. Curricular links with the primary schools are being developed in the core 
subjects and there has been some shared staff training but curricular links generally 
are not well developed.  
 
There are strong and effective links with a tertiary college in the city. The college 
offers a range of provision to meet the individual needs of selected pupils. These 
programmes provide appropriate qualifications, contribute to pupils’ self-esteem and 
are an important element in the school’s behaviour and attendance strategies. Good 
links with Higher Education and teacher training institutions have resulted in useful 
extended experiences for pupils in art and a mentor scheme involving 
undergraduates. 
 
 
5.7 Partnership with industry 
 
Partnership with industry is satisfactory. 
 
The school’s work placement programme is well organised and provides pupils with 
valuable experience of working conditions and ideas about career pathways. Careers 
Wales West provides important assistance in arranging the work experience 
programme in local and regional industry and commerce, including risk assessments.  
 
The school’s extra-curricular programme benefits from the support of a range of local 
businesses and industry. Home Economics lessons make use of visits of outside 
speakers from the food retail trade to enhance the curricular experience for pupils. In 
design and technology, some pupils attend a Saturday club at a local automotive 
factory.  
 
Business education links are a declared aim in the staff handbook. Industry links to 
enhance the curriculum are not well planned across the school and the school lacks 
a whole school policy for developing links with industry which would enhance pupils’ 
learning. The design and technology curriculum has very few links with industry and 
opportunities in mathematics and science to give pupils insight into this area are few. 
There are no staff development programmes arising from links with industry. 
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6.0  Management 
 
6.1  Quality of self evaluation and planning for improvement 
 
The quality of self evaluation is unsatisfactory; planning for improvement is 
satisfactory.  
 
The headteacher, senior managers and governors have a good overview of the main 
strengths in the school and the areas in urgent need of development. The more 
rigorous procedures of monitoring and support have been directed at those areas 
which have been identified as being in greatest need and this strategy has been 
effective in bringing about change for the better. Senior managers have embarked 
upon several reviews of subject areas, some with a useful input from LEA officers, 
with a clear focus on the quality of teaching. Staff are becoming increasingly familiar 
with the use of data as a tool for evaluating performance. The school has devised its 
own progress tracking system, SIMEON, and this has the capacity to help the school 
reach sound, informed judgements on pupils’ progress.  
 
The shortcomings in self evaluation processes reflect the school’s early stage of 
development. There is no coherent and comprehensive policy for school self 
evaluation by which senior and middle managers might systematically review all 
aspects of the school’s provision and performance. While lesson observations do 
take place, these are often based on narrow criteria which do not give sufficient 
attention to learning and the standards pupils achieve. The practice and frequency of 
self evaluation, be it through lesson observations, book scrutinies or data analysis, 
are very inconsistent across the different subject areas. As a consequence, the 
school does not have in place robust systems which provide up to date and reliable 
information for management purposes. 
 
The planning process is a sound one. The SDP provides a good strategic framework 
upon which to build more detailed operational plans. The main priorities are entirely 
appropriate for a new school seeking to establish a well defined ethos and raise 
standards. While the plan gives clear direction to the school and offers a useful 
structure, its success is dependent upon the level of detail found in the annual target 
setting plans, which are drawn up by subject leaders and other managers, and upon 
the effectiveness of their implementation. Some of these annual plans are well 
constructed documents which have appropriate targets and a focus on learning and 
teaching as found, for example, in art and religious education. Not all plans serve as 
working documents which pick up on the whole school priorities and several are thin 
on detail. Most of the quantitative targets the school has set for itself are challenging 
and based upon a good knowledge of the pupils’ capabilities.  Self evaluation 
processes do not always track the effectiveness with which plans are implemented.  
 
 
6.2  Leadership and efficiency 
 
In the first year of the school, the goal was to establish a calm and orderly 
atmosphere as a basic condition for learning. Since then, with the initial objective 
achieved, there has been a greater concentration on the basics of learning and 
teaching. In the circumstances of this new school, these decisions have been 
justified by the demonstrable progress made. Staff, governors and pupils are well 
aware of and subscribe to the well defined direction which the school is taking. 
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Higher standards are being achieved and pupils are closer to realising their potential 
though there is further progress to be made in this respect. The leadership of the 
school also promotes strongly the principles and practices of an inclusive school and 
all pupils are valued equally. 
 
The leadership of the headteacher is very good. He is ambitious for the school, sets 
a positive tone and leads by example. This is reflected in the productive relationships 
between members of the school community and also in the way that the needs and 
interests of pupils are of prime concern. He is ably supported by members of the 
senior management team who are keen to develop their roles in pursuit of the 
school’s aims. They are largely effective in doing this but the intention is hampered in 
part by a lack of clarity in some management structures and responsibilities. Where 
initiatives are successful, such as the drive to improve attendance and behaviour, 
staff at all levels of management understand what is required. Some initiatives, such 
as the use of data and the aim to adapt teaching to individual pupils’ learning styles, 
are not wholly successful because clear policies and lines of responsibility are not 
well established. The faculty structure and some other management arrangements 
e.g. for PSE, are not defined well enough. Middle management is satisfactory. There 
are several examples of good departmental or faculty management e.g. in the 
humanities, where initiatives to improve learning and teaching go hand in hand with 
monitoring and sharing of good practice. This is not found consistently, however, and 
some areas lack focused and dynamic leadership.  
 
The governing body shows a good understanding of the needs and circumstances of 
the school and takes an active interest in all aspects of its life. They are committed to 
further improvement and have a good working relationship with staff. Their 
monitoring role extends to several key aspects of the school’s provision and 
performance and they provide a proper level of challenge to senior managers. 
 
Decisions to invest heavily in staffing, the accommodation and resources are 
essentially sound since they relate directly to the school’s main declared priorities. 
Staff are mostly deployed where the need is greatest but more effective self 
evaluation processes would show how they could be more efficiently deployed. The 
desire to develop pupils’ ICT skills as an essential learning tool is a proper one but 
the significant investment in computer equipment has run ahead of the staff’s and 
pupils’ capacity to make best use of the facilities. In all other respects, the school is 
very efficient in its use of resources and provides good value for money. The budget 
is very well planned for and managed by the bursar and headteacher with proper 
oversight exercised by governors. The current surplus has sensibly been built up to 
enable investment in staffing to continue once the transitional funding to support the 
new school is discontinued. Administrative staff are well managed and contribute 
significantly to effective communications and the smooth running of the school. Many 
routine tasks traditionally undertaken by teachers are already being dealt with 
efficiently by support staff.  
 
Statutory requirements are met in all cases except for the provision of a daily act of 
collective worship.  
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6.3 Staffing, accommodation and learning resources 
 
Staffing 
 
Staffing is satisfactory. 
 
The ratio of teachers to pupils is favourable and in most areas there is a more than 
adequate number of staff to deliver the curriculum. In general, teachers are well 
qualified for the subjects they teach. However, staffing arrangements in design and 
technology do not ensure proper coverage of the key stage 3 curriculum.  
 
The school has focused on encouraging CPD as an important element in its SDP. 
There is a clear process of discussion and consideration of development needs of 
individual members of staff that is linked to the performance management system 
and to the school’s development priorities. To date, members of staff have 
experienced a satisfactory range of courses and appropriate training events, but, 
overall, CPD has not been sufficiently coherent or focused to have a major impact. 
Programmes of induction for new staff and LSAs are in place; their effectiveness is 
dependent upon the level and quality of support from faculties and this is uneven. In 
the case of newly qualified teachers, support has been very good.  
  
Accommodation 
 
The quality of accommodation is good. 
 
Since its establishment, the school has invested heavily and effectively in providing 
an attractive and purposeful learning environment that is having a positive influence 
on standards. This work has been well planned and includes space for such 
provision as the specialist teaching facility and attendance teams. As a result, the 
buildings give a positive impression of the school that pupils, staff and visitors 
appreciate and value. The building is very clean, safe, welcoming and in a good state 
of repair. A notable feature is the almost total absence of graffiti and litter in and 
around the site. 
 
The school pays good attention to health and safety and there are regular inspection 
routines. A high proportion of staff has received appropriate in-house health and 
safety training. 
 
Most subject departments’ accommodation is good and provides adequate space 
with fixtures and fittings in a good state of repair. There are good quality displays that 
enhance pupils’ learning and celebrate the school and pupils’ achievements. The 
exceptions are the two design and technology workshops that are untidy and have 
poor displays; limited space in a geography room restricts the flexibility of its use. 
Also, the room for pupils learning English as an additional language is inadequate, 
being too small and not well located. The provision for physical education, both 
indoor and outdoor, is good. 
 
 
Learning Resources 
 
The quality and sufficiency of learning resources are good. 
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There is an efficient system of funding the purchase of departmental learning 
resources that allows for additional bidding whenever considered justified. In general, 
all subject departments have a sufficient quantity, range and variety of resources that 
are well used. There are shortages of specific computer software in Welsh, 
geography and modern foreign languages.  
 
The school is very well resourced for learning through ICT, having one computer for 
every two pupils and a generous number of interactive whiteboards. However, the 
impact of this provision is reduced in some departments where some of these 
computers are inadequate and, sometimes, not well used as a learning resource 
especially when the available software is limited.  
 
The learning resource centre, consisting of a library and a computer suite, is a very 
well resourced and attractive facility that is well used by pupils. Not all subject 
departments use the facility to its full extent. 
 
 

7.0 Subjects and areas of learning 
 
English 
 
Standards of achievement are good in key stage 3 and key stage 4. 
 
Many pupils enter the school with low levels of literacy but standards are never less 
than satisfactory and in most classes are good.  
 
Good features 
 
• Pupils generally listen attentively and sympathetically to their teachers and peers. 
• Most are very confident communicators. They are often lively and enthusiastic in 

their response to questioning and will make extended contributions to convey their 
thoughts and feelings. 

• Pupils’ talk is purposeful and they usually collaborate well in pairs or small groups.  
• More able pupils can successfully defend a point of view, such as whether a 

statement is fact or opinion, and will challenge the ideas of others intelligently. 
• Pupils of all abilities make good progress in reading. Many with particular needs, 

such as EAL pupils, make considerable gains in reading over a relatively short 
period of time.  

• All pupils read a wide variety of challenging texts and reveal sound knowledge and 
understanding consistent with their ability. 

• Many develop good analytical skills, use literary terminology to express opinion 
and use quotation from the text to support it. More able pupils can pose their own 
questions on a text and consider alternative interpretations. 

• Many pupils read for pleasure. Borrowing levels in the Learning Resource Centre 
and the English faculty’s own stock of reading material is high, particularly 
amongst pupils in key stage 3. 

• Pupils write effectively in a range of forms and genres. Most write with a clear 
purpose and audience in mind and can judge which form of language is best to 
use, for example in dialogue. 

• All abilities, including those for whom English is a relatively new language, can 
produce substantial portfolios of written work. Structure, expression and technical 
accuracy is much improved by re-drafting. 
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• A particular strength is pupils’ descriptive and narrative writing. They are taught to 
craft elements of a writing task so that they build the skills to produce their best 
final product, for example, experimenting with vocabulary and practising good 
opening paragraphs. Their creative writing is often strikingly original and 
atmospheric. 

 
Shortcomings 
 
• In those classes in key stage 3  where standards are no better than satisfactory, 

unco-operative  behaviour is hampering learning.  
• A significant level of non-attendance is having an adverse effect upon standards in 

some key stage 4 classes. 
• The poor concentration levels of a minority of pupils affects their listening skills so 

that they are unclear about what they have to do and need to have instructions 
repeated. 

• A small proportion of pupils will use inappropriate language to express 
themselves, will not articulate clearly what they wish to say or have little concept 
of turn-taking in the classroom. 

• Pupils are generally less confident when analysing texts containing factual 
information than they are fiction, poetry and plays. 

• Pupils are not as proficient in their writing when presenting different points of view 
as they are with other forms. 

 
 
Mathematics 
 
Standards of achievement are good in key stage 3 and satisfactory in key stage 4. 
 
Good features 
 
• Basic numeracy and calculation skills are generally sound. Most pupils understand 

fractions, decimals and percentages. 
• The basic properties of two-dimensional shapes are well understood by the 

majority of pupils. 
• Pupils’ understanding of probability develops well across the key stages. 
• In the best cases, in both key stages, work suitably stretches the abilities of the 

pupils. 
• In both key stages, pupils use spreadsheets effectively to generate graphs from 

data collected during surveys. 
 
In key stage 3: 
• pupils understand and can calculate the mean, median and mode from a set of 

data by year 9; 
• pupils are developing a good grasp of simple sequences and number patterns; 
• more able pupils can round numbers to a given degree of accuracy and make 

sensible estimates; 
• more able pupils can calculate with negative numbers and understand more 

advanced properties of numbers; 
• skills in algebra develop well;  
• understanding and application of a wide range of units of measure are well 

developed with most pupils;  
• older, more able pupils work well with straight line graphs and, in the best cases, 

can apply their knowledge to different forms of graphs.  
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• all pupils can collect, organise and represent data. 
• more able pupils undertake investigations with confidence. 
 
In key stage 4: 
• more able pupils apply their knowledge of percentages to problems involving 

profit, loss and the calculation of interest; 
• progress in algebra is good; 
• more able pupils have a good grasp of more advanced mathematical concepts, 

such as topics in shape and space, including Pythagoras’ theorem, and data 
handling; 

• pupils understand bearings and directions on a map. 
 
Shortcomings 
 
• In some classes, work does not sufficiently stretch pupils. 
• Some less able pupils have difficulties with calculations, especially those involving 

decimals. 
 
In key stage 3: 
• some pupils of middle ability experience problems with more advanced number 

work; 
• a small proportion of less able pupils lack the skills of basic algebra; 
• some less able pupils have difficulties in using centimetres and millimetres 

together. Pupils of the lowest ability lack overall understanding of the metric units 
of measure and are unable to tell the time accurately using an analogue clock; 

• lower ability pupils lack an understanding of some of the basic concepts in 
geometry;  

• some pupils lack knowledge of the vocabulary to describe two-dimensional 
shapes. 

 
In key stage 4: 
• some pupils are unable to estimate a likely answer to a calculation;  
• lower ability pupils sometimes lack the concept of place value and have difficulties 

with fractions, decimals and percentages; 
• a small proportion of pupils, in all classes, have difficulty with the collection of 

algebraic terms involving negative numbers; 
• some pupils of middle and lower ability experience difficulties with simple 

equations; 
• the concept of lines of symmetry is not fully understood by pupils of lower ability. 
 
 
Science 
 
Standards in science are satisfactory in key stage 3 and in key stage 4. 

Good features 
 
• Pupils in key stages 3 and 4 have a sound knowledge of the scientific facts, ideas 

and vocabulary that they are currently studying.  
• More able and middle ability pupils of all ages can use their scientific knowledge to 

describe and explain their work in appropriate terms.  
• In key stage 3,  lower ability pupils can explain what factors cause changes to take 

place and in key stage 4 pupils with SEN provide good explanations of scientific 
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principles, such as how friction affects movement and how some materials can 
insulate our homes against heat loss.  

• More able pupils in key stage 4 are able to apply key ideas about particle theory 
when describing physical, chemical and geological changes. 

• Nearly all pupils keep neat, structured records of work. These pupils use scientific 
words and units accurately and communicate their ideas effectively in a variety of 
tables, charts and diagrams.  

• A small number of more able key stage 3 pupils and a majority of more able key 
stage 4 pupils produce clear and informative graphs. 

• Pupils in year 7 have a good knowledge of investigative work. Nearly all pupils can 
test questions and carry out fair tests. Many middle and more able pupils can 
identify which variables to change and measure in an investigation. Most pupils 
are also familiar with a range of measuring instruments and know the appropriate 
units for each  measurement. 

• Pupils in year 11 generally have satisfactory investigative skills after making good 
progress with their investigations during key stage 4. In particular, most pupils can 
plan investigations effectively, use apparatus safely and measure with appropriate 
accuracy. Most pupils can organise their results in tables and some of the more 
able pupils draw appropriate conclusions and evaluate their experiments 
effectively. 

 
Shortcomings 
 
• Recall of work covered earlier in the year is not secure for many middle ability 

pupils. These pupils generally understand the basic scientific ideas but do not 
remember the fine detail required for accurate descriptions and explanations. 

• More able pupils in key stages 3 and 4 do not effectively apply key ideas, like 
energy transfer, when explaining scientific concepts, making predictions or 
drawing conclusions.  

• In key stage 3, pupils generally do not communicate information effectively in 
graph form. Common errors include failure to provide appropriate headings, 
labels, scales or legends for graphs. Although graphical communication does 
improve during key stage 4, most middle and lower ability pupils make insufficient 
progress. Not all pupils have sufficient knowledge about graph work to decide 
what sorts of graphs are required or how they can best be produced. 

• Most pupils in years 8, 9 and 10 make some progress in their ability to collect 
reliable data but do not make sufficient progress overall in their investigative work. 
In particular, middle and lower ability pupils are not skilful at drawing conclusions 
and evaluating their investigations.  

 
 
Welsh second language 
 
Standards of achievement are satisfactory in key stage 3 and unsatisfactory in key 
stage 4. Standards in the year 10 GCSE Short Course are satisfactory. 
 
Good features 
 
• Pupils have a positive attitude to the language and Welsh culture.   

 
In key stage 3: 

• pupils are able to recall key words and use language aids effectively to improve 
their speaking skills; 
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• pupils are able, with guidance, to hold short conversations and they gather 
information through listening tasks and language games;  

• pupils read and understand short passages and word cards on familiar topics and 
respond well, according to ability, both orally and in writing; 

• in their written work, pupils use vocabulary and grammatical constructions with a 
fair degree of accuracy; the more able are developing a suitable variety of 
language patterns; 

• opportunities to use ICT enhance the presentation of work. 
 
In key stage 4: 
• understanding of Welsh culture in the year 11 course is satisfactory. 
In the GCSE Short Course classes: 
• pupils are able to hold short conversations using language fairly accurately and 

with good pronunciation;  
• when using materials which relate to their own experience, pupils are able to 

understand short listening and reading tasks; 
• more able pupils are able to hold extended conversations. 
 
Shortcomings 
 
In key stage 3: 
• pupils lack the confidence to speak independently and there is insufficient use of 

spoken Welsh in the classroom; 
• the demand of listening tasks is often restricted to words rather than sentences 

and some responses are in English; 
• when reading aloud, less able pupils have difficulty pronouncing basic words; 
• writing tasks lack variety resulting in limited responses from pupils. 
 
In key stage 4: 
• Welsh Studies rather than the Welsh language is taught in year 11 so standards 

are unsatisfactory; 
• more able pupils are not suitably challenged in oral and reading skills and the 

majority rarely give extended responses without prompting; 
• writing skills are underdeveloped; pupils are unable to practise different 

grammatical constructions or write at length often because of the narrow range of 
tasks set; 

• pupils’ use of the appropriate language in aural and reading comprehension is 
limited. 

 
 
Design and technology 
 
Standards of achievement in key stage 3 are unsatisfactory and in key stage 4 they 
are satisfactory. 
 
Good features 
 
In key stage 3: 
• pupils are confident in the processes of making products and their work is 

generally accurate; 
• pupils discuss their work knowledgeably and use specialist terminology correctly; 
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• work in the module on structures in year 9 is interesting and well presented.  This 
results in pupils achieving a good understanding of the terminology and principles 
of structures related to bridges; 

• good use is made of modelling to assist designing in textiles. 
 
In key stage 4: 
• research into existing products in year 10 is often well executed with pupils able 

to evaluate their findings; 
• evaluations in year 10 are often well written using ICT skills.  They identify an 

appropriate range of ways in which finished products might be improved; 
• making skills are good; pupils work accurately and products are finished  well; 
• year 11 pupils have produced an interesting range of projects that are of a good 

standard; 
• pupils know the names of materials and tools and carry out a range of processes 

safely and confidently; 
• pupils working on entry level courses are making good progress in their design 

and practical work. 
 
Shortcomings 
 
In key stage 3: 
• use of the time available for the subject does not lead to full and proper coverage 

of the statutory programme of study; 
• there are unacceptably wide variations in performance across the ability range 

due to a lack of planning for pupils’ differing abilities; 
• pupils’ designing is generally unsatisfactory although in textiles, there is evidence 

of good work; 
• drawing skills are underdeveloped and do not enable pupils to express clearly 

their design ideas; 
• there is insufficient use of modelling in resistant materials to assist pupils with 

developing suitable solutions to some of their design tasks; 
• the development of specifications and the generation of ideas are weak aspects 

of designing; 
• the use of computer aided designing and computer aided manufacturing 

(CAD/CAM) is underdeveloped; 
• pupils’ key skills, particularly numeracy and ICT, are not well developed. 
 
In key stage 4: 
• graphic techniques are limited and pupils lack basic drawing skills; 
• design work is of a lower quality than making; there is a lack of thought and 

understanding about what constitutes quality in design and designing; 
• the use of computer aided designing and drawing is very limited even though 

these are now assessed components in the examination specification. 
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Information technology 
 
Standards of achievement are unsatisfactory in key stage 3 and good in key stage 4.  
 
Good features 
 
In key stage 3: 
• the majority of pupils are able to generate, amend, organise and present simple 

ideas on the computer; 
• they save data, access stored information effectively and are able to describe 

how they use the information technology; 
• a small number of pupils use programmes effectively to carry out simple tasks; 

they use word art and clipart effectively to improve their work and are able to 
make fair judgements on the quality of the outcomes. 

 
In key stage 4: 
• pupils make good progress in their development of IT competencies; 
• knowledge and understanding of IT are appropriate to the ability of the pupils; 
• the majority of pupils use the equipment and software with confidence and are 

not over-reliant on the teacher; 
• formatting is generally appropriate; 
• research, analysis and evaluation skills are well developed; 
• the majority of pupils are aware of the social, economic and ethical issues related 

to IT; 
• pupils with SEN make good progress in relation to their ability; 
• in 2003 a significant proportion of pupils gained the equivalent of “C” grades or 

above. 
 
Shortcomings 
 
In key stage 3: 
• most pupils have a limited understanding of the audience for and purpose of their 

work;  
• some pupils have difficulty in changing fonts and formatting to improve their work; 
• pupils have little experience of planning and evaluating their work; 
• understanding about how software packages can be used in everyday life or 

about the impact of ICT on society is limited; 
• recall of previous work is not secure and pupils often seek help from members of 

staff and fellow pupils unnecessarily; 
• understanding of data handling is less well developed than pupils’ understanding 

of other ICT applications.  
 

In key stage 4: 
• some pupils do not see the overall purpose of the tasks given and this limits their 

understanding of the work.   
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Geography 
 
Standards of achievement are satisfactory at key stage 3 and key stage 4. 
 
Good features 
 
• Most pupils acquire a good range of geographical terminology which they are 

able to apply with accuracy in a variety of contexts; lower ability year 8 pupils 
recall vocabulary associated with volcanoes and year 10 pupils are able to use 
and understand terms associated with migration.  

• Pupils’ have a broad, basic knowledge and understanding of the character, 
features and location of a variety of places, such as Italy, Kenya and Japan and 
in thematic studies. 

• Many pupils are able to locate places with reasonable accuracy on maps and the 
globe. 

• Pupils show an understanding of how people interact with the environment 
through, for example, their work on the Amazon rainforest and the causes and 
effects of flooding. 

• Across the key stages, most pupils develop an understanding of a range of 
human and physical processes, such as those associated with siting a new 
settlement, the water cycle and the development of coastal and volcanic 
landforms.  

• The acquisition of key skills in geography is good in terms of reading and writing; 
pupils demonstrate their knowledge and understanding in a suitably broad range 
of written and graphic forms, including reports, posters and letters.  

• Structured paired and group work enhances pupils’ ability to work together and to 
develop speaking and listening skills.  

• Pupils respond well to opportunities to learn from their own and others’ 
performance.   

 
Shortcomings 
 
• In both key stages, pupils’ knowledge and understanding of the character, 

features and location of places is limited in depth; the excessive number of case 
studies taught in key stage 3 contributes to this. 

• Higher ability pupils’ understanding of the links between process and pattern, in 
both physical and human geography, is superficial; this is evident in their written 
work that is largely descriptive, sometimes explanatory but rarely analyses or 
evaluates the issues. 

• There is little progression in the development of pupils’ map skills since they 
rarely make maps or use a wide enough range of ICT to develop their skills.  

• In key stage 3, enquiry skills are limited through a lack of opportunity to engage in 
structured local enquiry and fieldwork. 
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History  
 
Standards are good in key stage 3 and satisfactory in key stage 4. 
 
Good features 
 
In key stage 3: 
• pupils have a good understanding of chronology and apply it well; 
• the great majority of pupils demonstrate at least a satisfactory knowledge and 

understanding of the main issues, personalities and changes within the periods 
studied; 

• awareness of aspects of local and Welsh history is often good in year 7 and 
particularly so in year 9; 

• pupils are able to identify and categorise main causes and consequences of 
events such as the coming of the Normans and the First World War; 

• the work of more able pupils extends beyond narrative and descriptive accounts 
into historical analysis; 

• pupils in year 8 understand how and why events can be interpreted differently, 
such as those relating to the Armada in year 8;  

• pupils with SEN make good progress when their work is well structured, such as 
in their study of ‘Life in the Trenches’; 

• a strong emphasis on literacy skills is beginning to have a positive impact on 
standards of pupils’ extended writing. 

 
In key stage 4: 
• the great majority of pupils have the basics of being able to read and extract 

information from historical sources whereas some average and more able pupils 
display much wider historical skills in terms of understanding what a text is 
inferring and forming valid opinions;  

• knowledge and understanding of aspects of Crime and Punishment and Hitler’s 
Germany are satisfactory; 

• the majority of pupils are able to provide descriptive account of events and offer 
ideas about why events occurred; higher attaining pupils appreciate that there are 
different interpretations of historical events and personalities;  

• coursework assignments are of a satisfactory standard with examples of good 
work; 

• Pupils on GCSE and entry-level courses generally perform to their ability. 
 
Shortcomings  
 
In some classes in key stage 3: 
• too few opportunities for in-depth work, particularly discussion, on key historical 

questions affects the progressive development of pupils’ enquiry skills; 
• pupils too readily accept one version or explanation of an event or issue; 
• pupils do not use a sufficiently wide range of historical evidence, therefore limiting 

their breadth of knowledge.   
 
In key stage 4: 
• pupils written accounts include too little analysis; 
• knowledge of the general context and background to a topic is not always enough 

to develop a full understanding of the topic; 
• a significant minority of pupils’ files contain incomplete and poorly organised and 

presented work. 
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Religious education 
 
Standards of achievement in key stage 3 are good and in key stage 4 standards are 
satisfactory.  
 
Good features 
 
In key stage 3: 
• good progress is made across the key stage with pupils in year 9 making 

particularly good progress; 
• the scheme of work reflects the requirements of the locally agreed syllabus and 

statutory requirements are met; 
• by the end of the key stage, most pupils demonstrate a good knowledge and 

understanding of the beliefs and practices of the religions studied and can 
recognise their distinctive features, such as places of worship; 

• pupils are able to identify the key features of Christian and Hindu weddings, draw 
comparisons and make connections to their own experience of special events; 

• pupils are developing a good vocabulary and are able to use religious terms in 
context; 

• the best standards occur when pupils are asked to question and reflect upon their 
learning, express their own views and relate religious and moral issues to their 
own life experiences; 

• awareness of contemporary issues is good and pupils are beginning to recognise 
that beliefs are not always easy to uphold;  

• at best, pupils can write at length and produce thoughtful and sensitive work; e.g. 
some show empathy when reflecting upon the feelings of believers on a 
pilgrimage to Makkah.  

• more able pupils can use reference books and carry out research tasks;  
• the use of visitors, such as a Holocaust survivor, enhances their understanding of 

topics such as prejudice and discrimination. 
 
In key stage 4: 
• the GCSE Short Course has been introduced into year 10 for the first time and 

most pupils respond well to the course, which deals with contemporary issues;  
• knowledge of the units covered is satisfactory and there is a basic understanding 

of religious concepts; 
• evaluative skills are showing progress;  
• where pupils have opportunities to express their own views in some depth then 

progress in thinking is evident; 
• pupils enjoy learning about moral and social issues and can recognise that 

religious belief has connections with moral behaviour; 
• when pupils assess each others’ work, learning is extended and it has a positive 

impact on standards.  
 
Shortcomings 
 
In key stage 3: 
• coverage of different aspects of six religions causes confusion for some pupils 

leading to difficulty in recognising distinctive features of each religion and using 
religious terms in context;  

• too much written work, in all year groups, is incomplete. 
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In key stage 4: 
• a small minority of pupils display a negative attitude towards the subject; 
• in some classes, pupils’ responses to questions, concerns and issues lack 

sufficient depth of understanding; 
• pupils’ knowledge about religious belief and practice is insufficient to inform their 

understanding of wider spiritual and moral issues. 
 
 
Modern foreign languages 
 
Standards of achievement are satisfactory in key stage 3 and in key stage 4. 
 
Good features  
 
In key stage 3: 
• pupils understand French spoken by the teacher and can identify details heard on 

tape; 
• most pupils can copy accurately; more able pupils can write more extensively 

using appropriate vocabulary and grammar; 
• learners imitate language sounds and patterns well after an immediate example 

and answer questions on the current topic.  Many pupils in year 8 can talk about 
themselves, their family and where they live with little prompting; 

• wall displays in classrooms and corridors are effective in supporting pupil 
responses in speech and in writing; 

• more able pupils show an awareness of grammar where it is taught explicitly; 
• pupils co-operate in class, make progress in lessons and are keen to take part. 
 
In key stage 4: 
• some pupils show the ability to use the past and future tenses when they write.  

With guidance, and re-drafting of their work, pupils can write about themselves 
and their interests with reasonable accuracy; 

• pupils can give basic information orally; more able pupils can recall and apply 
previously learned vocabulary; 

• pupils can conduct a prepared rôle-play and communicate meaning effectively; 
• pronunciation in Spanish is good; 
• there are good examples of GCSE coursework in French and Spanish in which a 

range of vocabulary and grammar is used. 
 
In both key stages, the French foreign language assistant makes a valuable 
contribution to standards achieved in the department. 
 
Shortcomings 
 
In key stage 3: 
• the principles of pronunciation in French are insecure in all groups; 
• for many pupils, writing is predominantly copying and shows limited progression 

over the key stage; 
• pupils do not have the opportunity to read for themselves, which adversely affects 

standards. 
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In key stage 4: 
• some pupils cannot write accurately on familiar topics without recourse to 

reference materials; 
• many pupils are hesitant  orally and do not speak at length using different tenses. 

They lack practice and confidence in working without support and coping with 
unpredictable elements; 

• pupils are not drilled sufficiently when they are introduced to new language. 
 
 
Art 
 
Standards of achievement are satisfactory in key stage 3 and good in key stage 4. 
  
Good features 
 
In key stage 3: 
• pupils make good use of the work of artists from different cultures and 

backgrounds to inform the development of their practical work; 
• able pupils understand and talk with confidence about the different purposes of 

art, craft and design; 
• the visual language of line, tone, colour, pattern, texture, shape, form and space 

is understood and applied effectively by pupils in their own work; 
• pupils show appropriate levels of control using different media and develop their 

skills in both two- and three-dimensional work; 
• pupils review and modify their work as it progresses. 
 
In key stage 4: 
• most pupils achieve well relative to their abilities and in certain aspects some 

achieve very well. This achievement is reflected in their good results at GCSE 
level; 

• the Internet and reference books are used effectively to collect information;  
• pupils can select and use a range of materials and processes and develop good 

skills in the crafts of silk painting and ceramics; 
• progress is evident in design capabilities and pupils have a sound understanding 

of the relationship between process and product; 
• pupils are able to review and modify their work; 
• responses to design briefs are well thought out and competent.  
 
Shortcomings 
 
In key stage 3: 
• recording skills from observation are under-developed; 
• the work in portfolios of a significant minority of pupils is incomplete; 
• pupils do not use sketchbooks; 
• pupils struggle to express themselves in their practical work when drawing from 

memory, imagination or their own feelings; 
• while pupils make good progress in their design capabilities, other creative 

capabilities are under-developed. 
 
In key stage 4: 
• pupils rely heavily on secondary sources for developing ideas and work often 

lacks imagination; 
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• the historical and cultural context of the work of others is not well understood; 
• connections between personal lines of enquiry and the work of others are often 

tenuous. 
 
 
Music 
 
Standards of achievement are satisfactory in key stage 3 and unsatisfactory in key 
stage 4.  
 
Good features 
 
In key stage 3: 
• pupils sing music in a range of styles with clear diction, good phrasing and mostly 

accurate rhythm and pitch. When 2-part singing is undertaken, pupils maintain 
their parts quite confidently and produce a balanced performance; 

• pupils successfully perform individual instrumental parts in arrangements ranging 
from medieval music to calypso; 

• practice time is used effectively to improve the standard of their performance; 
• pupils are able to experiment with sounds and patterns of notes in order to 

produce a variety of of short compositions. The work of many year 7 pupils, and 
some older pupils, demonstrates a suitably developed understanding of rhythm, 
phrasing and melodic shape; 

• pupils listen attentively to a range of music, including their own compositions, and 
most are able to identify distinctive features of the music; 

• the quality of teaching, which is never less than satisfactory, has a positive impact 
on standards achieved by the pupils. 
 

In key stage 4: 
• instrumental skills are generally adequate to enable pupils to undertake a range of 

composing tasks; a few pupils give confident solo performances on instrument or 
voice; 

• a small number of completed compositions are effective in their imaginative use of 
ideas and resources or in their creation of rhythmic and melodic interest. Year 10 
pupils respond well to the task of composing a waltz in class and some are 
beginning to produce suitably shaped melodic phrases; 

• pupils are able to identify some of the main features of music across a range of 
styles heard in class. 

 
Shortcomings 
 
In key stage 3: 
• in their singing, pupils do not always apply appropriate control of such aspects as 

dynamics, tone quality and occasionally pitch; 
• inappropriate keyboard fingering sometimes restricts the fluency of performances 

and some pupils experience difficulty keeping in time with others when performing 
in small ensembles; 

• pupils in year 9 show limited ability to combine sounds imaginatively and to 
develop their initial ideas when composing; 

• few pupils are able to make detailed appraisals of music heard in class. 
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In key stage 4: 
• the performing and composing coursework of year 11 pupils is generally of a low 

standard in relation to the ability levels of pupils; 
• most compositions lack variety, appropriate development of initial ideas and 

sustained musical interest. Due to the unavailability of suitable resources, pupils 
do not use ICT applications to enhance their composing work. 

• understanding of some basic aspects of music, e.g. the use of chords, is limited; 
• many pupils in year 11 have only a superficial understanding of the GCSE areas 

of study. They are unable to comment on the texture of a musical passage and 
most have difficulty identifying commonly used musical devices.  

 
 
Physical education 
 
Standards of achievement in key stage 3 and key stage 4 are satisfactory. 
 
Good features 
 
In key stage 3: 
• pupils understand the importance of preparing the body for physical activity and 

they are beginning to understand the effects of exercise on the body; 
• year 7 pupils are beginning to understand the importance of rhythm and 

synchronisation in dance and they learn the necessary technical skills to improve 
their overall performance; 

• use of the correct dance terms is developing which some put to good use when 
commenting on performances; 

• year 7 pupils understand some of the basic principles of athletics and apply them 
correctly when practising their technique; they see, for example, the importance of 
explosive energy in a sprint start; 

• in striking and fielding games, pupils co-operate in groups to develop their skills 
and tactical awareness; many are able to transfer the skills they have learned in 
practice to actual games. 

 
In key stage 4: 
• pupils demonstrate the correct techniques in throwing and jumping events; 
• some pupils are able to identify the factors affecting their performances in athletics 

and make suggestions as to how they might improve their technique; 
• in the GCSE dance course, standards reflect pupils’ ability and prior experience.  

There is an emerging awareness of the key elements of dance composition which 
is applied to the appreciation of performance; 

• pupils in year 11 in the core programme are developing their rhythmical 
awareness to create and perform short dances and they are beginning to adapt 
their movements to different styles of dance; 

• batting and fielding skills are well developed in some pupils and they often make 
the right decisions when trying to outwit the opposing team; 

• GCSE pupils have a sound understanding of the principles of training and 
successfully apply their knowledge to different practical activities; 

• written work is satisfactory with some year 11 logbooks containing good, detailed 
explanations. 
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Shortcomings 
 
In key stage 3: 
• some pupils in year 9 experience difficulty in focusing and concentrating on the 

tasks set; as a result, standards they achieve are lower than they should be; 
• pupils’ observation and evaluation skills are under-developed; 
• non-participants are not always actively and purposefully involved in the lessons. 
 
In key stage 4: 
• those pupils who are unable to sustain concentration do not work to their full 

potential and achieve unsatisfactory standards; 
• pupils’ ability to reflect upon, analyse and evaluate performance is under-

developed.   
• the importance of establishing various roles and responsibilities within a group or 

team is not always appreciated. 
 
A range of extra-curricular activities is offered during lunchtimes and after school.  
Some of these are specifically for team practices and others are open access clubs.  
These are well attended and contribute to raising standards.  A dance club has 
recently been introduced for boys and girls. 
 
 
Personal and social education 
 
Standards in PSE at key stages 3 and 4 are satisfactory. No lessons were observed 
during the inspection and judgements are derived from talking to pupils and 
examining samples of written work. 
 
Good features 
 
• Knowledge about health education issues is generally good; pupils understand the 

need for observing the rules of hygiene. 
• Most pupils have a sound grasp of the basic facts about substance misuse and 

are well aware of and can discuss the issues. 
• Pupils are developing the ability to make informed choices about their own lives 

and they welcome opportunities to take decisions for themselves. 
• The School Council helps to develop pupils’ sense of responsibility. 
• The opportunities to work in mixed ability groups in tutorial time are valued and 

open discussion, where it occurs, helps pupils’ social development. 
• Pupils are developing a sound understanding of the world of work. 
• Pupils feel that they know themselves better through aspects of the PSE 

programme and they have increasingly positive attitudes to learning, what they 
can be and achieve.  

• Dylan Thomas is an “Eco-school” and pupils have a satisfactory understanding of 
environmental and sustainable development issues. 

• The relevance and value of PSE is understood by pupils in key stage 3. 
 
Shortcomings 
 
• Organisation of the PSE programme does not lead to a balanced and wholly 

effective experience for pupils; the programme is valued far less in key stage 4 
than in key stage 3. 
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• There are gaps in basic knowledge and understanding which arise from relatively 
brief attention to some areas of the PSE curriculum. 

• Few pupils apply the self-knowledge gained through work on personal learning 
styles to how they learn. 

• Pupils make limited progress as they advance through the school as the different 
aspects of PSE are not sufficiently developed and reinforced across the 
curriculum. 
 

 
Drama 
 
Standards of achievement are good in key stage 3 and key stage 4. 
 
Good features 
 
In key stage 3: 
• pupils make good progress over the key stage as drama disciplines become 

established; 
• most pupils listen attentively in theory sessions and in practical sessions they 

collaborate well, negotiating roles quickly; 
• improvisation is generally good; pupils devise credible scenarios on various 

themes such as leaving home or truanting from school;  
• most pupils can empathise with a character and sustain a role confidently;  
• many pupils can create authentic dialogue and make appropriate use of facial 

expression, body language and movement; 
• evaluative skills develop well so that, by year 9, many pupils can make sensible 

and sensitive suggestions for improvement in their own work and that of their 
peers. 

 
In key stage 4 
• by the end of the key stage, pupils’ portfolios reveal good knowledge and 

understanding of drama techniques such as hot seating and freeze frame; they 
can explain clearly how these techniques help them to explore texts and issues; 

• pupils can empathise with characters and situations in the texts studied and 
explain how movement, facial expression, voice and gesture combine to create a 
dramatic moment from the text;  

• extended writing is mostly of good quality and covers the various forms required 
by the course; script work contains perceptive scene directions and shows 
empathy with the characters; 

• analytic and evaluative skills are well developed by year 11, both orally and in 
writing. Pupils comment intelligently on the staging of live performances and make 
astute observations on the work of their peers; 

• the least able pupils in year 10 can, with support, play an effective part in a class 
performance; 

• year 11 pupils are capable of creating very powerful dramatic moments from their 
chosen scripts. 

 
Shortcomings 
 
In key stage 3: 
• a minority of younger pupils lacks self-discipline; 
• some pupils are unable to concentrate and maintain a role, or they lack 

confidence and give a stilted performance.  
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In key stage 4: 
• some pupils in year 10 have an uncertain grasp of some of the issues raised by 

the stimulus material in theory sessions; 
• some pupils in Year 11 fail to reach their potential as a result of a poor work ethic; 

their portfolios of evidence to support practical work are incomplete. 
 
 
Home economics   
 
Food and nutrition (GCSE): Standards of achievement are satisfactory. 
 
Good features 
 
• Pupils demonstrate a willingness to learn and contribute to lessons. 
• Pupils are able to communicate effectively and operate well through group and 

paired activities. 
• Pupils have a sound understanding of basic nutrition, meal planning and food 

preparation. Due care and attention is given to the needs of the clientele. 
• Coursework is produced using a range of investigative techniques and ICT is used 

effectively in presenting the work. 
 
Shortcomings 
 
• Pupils lack confidence in organising their learning; their ability to manage and plan 

their work independently is under-developed. 
• A minority of pupils find resource materials difficult to read and interpret. 
• Pupils are unfamiliar with and therefore insecure in the accurate measurement of 

food commodities. 
 
 
Food studies (Entry level): Standards of achievement are satisfactory 
 
Good features 
 
• Pupils show a good understanding of subject terminology and processes in their 

responses to questioning.  
• Pupils demonstrate good practical skills in the folding and mixing of basic 

ingredients. 
• Pupils pay due care and attention to hygienic practices. 
 
Shortcomings 
 
• Pupils are unable to weigh and measure their own food ingredients.  
 
 
Child development: Standards of achievement are satisfactory. 
 
Good features 
 
• Pupils show a keen interest in the subject and are confident in putting forward  

their opinions. 
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• Standards of written work for the coursework tasks reflect appropriately the 
different abilities of the pupils. 

• Practical work is of a good standard with pupils able to plan and illustrate the 
different stages of making. 

• Pupils’ coursework is enhanced by the outside visits pupils undertake and by 
receiving visiting speakers from professional bodies. 

 
Shortcomings 
 
• Pupils’ theory files lack sufficient content. 
• Pupils do not apply their knowledge well in written work and the skill of analysis in 

their case studies is weak. 
• Pupils lack confidence in giving extended responses to questions. 
 
 
Humanities 
 
Standards in Humanities are good in both the year 11 GCSE and entry level courses. 
 
Good features 
 
• Pupils mostly have a sound knowledge across the geographical, historical and 

religious areas of study; some pupils’ knowledge and understanding is very good. 
• Understanding of contemporary issues is good and pupils see the relevance of 

their work. 
• They are able to understand different points of view and offer their own opinions.  
• Research and ICT skills are used to good effect in producing well presented and 

accurate work. 
 
Shortcomings 
 
• Some pupils’ recall of previous work is not always secure. 
• Pupils do not always provide valid reasons when putting forward a point of view.  
 
 
Media studies 
 
Standards of achievement are very good. 
 
Good features 
 
• Pre-production work shows evidence of thorough planning and a high level of 

knowledge of the conventions of the genre in which pupils are working.  
• Their understanding of target audience and audience appeal is enhanced by 

research, either through sources of information like the Internet or, with the most 
able, by generating the information themselves via questionnaires. 

• They can create graphics which are visually striking and explain intelligently their 
reasons for doing so; in choosing unusual product names they show a 
sophisticated grasp of concepts and issues such as their use of the brand name 
‘Use By’ as an ironic statement on society’s consumerism. 

• Final production of CD covers and advertisements is given a professional gloss by 
the creative and imaginative use of ICT. 
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• Evaluation of production work is succinct and honest, not only in recognising 
positive achievements but also in identifying problems and what needs to be 
revised. 

• Relative to pupils’ ability, textual analysis is very good. They compare genres from 
different periods, narrative structures, iconography and representation of character 
and values. 

• Pupils use media terminology correctly both orally and in writing. 
 
Shortcomings 
 
• Some less able pupils in year 10 have an insecure grasp of film techniques such 

as camera shots and angles. 
 
 
Health and social care double award 
 
Standards of achievement are good. 
 
Good features 
 
• Pupils are able to apply a number of tests to assess an individual’s state of health 

and identify clear and realistic targets for improving health. 
• They are confident in identifying health and social care provision in the locality and 

its relevance to individual needs. 
• Pupils in year 11 are able to talk with confidence about the physical, intellectual, 

emotional, and social needs of an individual and apply this to a real life case 
study. 

• Portfolios are well structured and the work is of a good standard. 
• Pupils have positive attitudes and are keen to improve on their current 

performance by re-sitting their external examination despite the fact that they had 
exceeded their current expectations. 

• Pupils respond positively to the practical aspects of the course and work with 
increasing independence as they mature. 

 
There are no major shortcomings. 
 
 
Leisure and tourism double award 
 
Standards of achievement are satisfactory. 
 
Good features 
 
• Pupils are aware of the importance of marketing in the leisure and tourism industry 

and are able to compare and contrast presentations about two different leisure 
attractions. 

• Pupils are able to evaluate different marketing brochures and apply appropriate 
principles when they design their own marketing brochure for a tourist attraction. 

• They evaluate each other’s work and make constructive remarks to enhance the 
end product and their understanding of marketing techniques. 

• Pupils with a good attendance record have a good grasp of key words and 
vocabulary used in the leisure and tourism industry; they are making good 
progress towards a successful completion of this course. 
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Shortcomings 
 
• For a number of pupils, limited progress is made and working files are incomplete. 
• A number of pupils with SEN do not engage in discussion and activity sessions 

and they find the work too challenging. 
 
 
ASDAN Transition Challenge: Working Towards Independence 
 
Standards of achievement are satisfactory. 
 
Good features 
 
• The ASDAN course is broken down into manageable tasks and activities and, with 

the support of the teacher and LSAs, a valuable portfolio of evidence is produced 
by each pupil. 

• Pupils value the practical experiences within the course and are able to talk 
enthusiastically about the various activities in which they have been involved. A 
successful visit to a local Pizza Parlour provided good opportunities for learning 
about the world of work.  

• Pupils’ portfolios demonstrate a measurable increase in pupils’ levels of 
confidence as they progress through the modules of the course. 

 
Shortcomings 
 
• A number of the more able pupils within the group are not sufficiently challenged 

and do not fulfil their potential. 
• Written responses of the more able are generally underdeveloped 
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8.0   School Improvement 
 
8.1  Progress since the last inspection 
 
Dylan Thomas, as a new school established in 2001, has not been inspected before. 
 
 
8.2 Key issues for action 
 
The school is making good progress and in order to improve further the school needs 
to: 
 
• raise standards of achievement in design and technology and information 

technology in key stage 3 and in music and Welsh second language in key stage 
4; 

 
• improve standards in the key skills of ICT, numeracy and problem-solving; 
 
• improve assessment practices; 
 
• develop more systematic and effective self evaluation procedures across the 

school; 
 
• continue to develop middle management roles in order to promote consistent and 

effective practice and drive forward new initiatives; 
 
• provide a spiritual dimension to assemblies and tutorial time which will meet the 

requirement for a daily act of collective worship;  
 
• continue with the very good initiatives to improve further pupils’ levels of 

attendance. 
 
 
 
Members of the inspection team are grateful to the pupils, staff and governors of 
Dylan Thomas Community School for both their welcome and the high level of co-
operation afforded to them during the inspection process. 
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APPENDIX 
 
A. Basic information about the school 
 
Name of School Dylan Thomas Community School 
School type Community 
Age-range of pupils 11-16 
Address of school 
 
 

John Street 
Cockett 
Swansea 

Postcode SA2 0FR 
Telephone Number (01792) 610300 
 
Headteacher Mr M Willis 
Date of appointment 23rd April 2001 
Chair of Governors/ 
Appropriate Authority 

Cllr Dereck Roberts 
City & County of Swansea 

Registered Inspector Trevor Guy W140/15865 
Dates of inspection 26th April – 29th April 2004  
 
 
B. School data and indicators 
 
Number of pupils in each year group 
Year group Y7 Y8 Y9 Y10 Y11 Y12 Y13 Total 
Number of pupils 110 105 111 123 107 N/A N/A 556 
 
 
Total number of teachers 
 Full-time Part-time Full-time equivalent (fte) 
Number of teachers 39 7 42.4 
 
 
Staffing information  
Pupil:teacher (fte) ratio (excluding special classes) 13.1 
Pupil:adult    (fte)  ratio in special classes 2.5:1 
Average teaching group size 19 
Overall contact ratio 69% 
 
 
Percentage attendance for three complete terms prior to the inspection 
 Y7 Y8 Y9 Y10 Y11 Y12 Y13 Whole school 
Term 1 86.39 80.88 77.71 75.37 64.80 N/A N/A 77.84 
Term 2 88.5 86.0 84.1 80.9 82.9 N/A N/A 84.4 
Term 3 86.6 85.6 81.4 82.3 84.7 N/A N/A 84.1 
 
Percentage of pupils entitled to free school meals 62% 
Number of pupils excluded during 12 months prior to inspection 5 
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C. Results of National Curriculum assessments and public  
 examinations 
 
National Curriculum Assessment KS3 results: 2003 
Total number of pupils in Y9: 119 
                                     Percentage of pupils at each level 
   D A F W 1 2 3 4 5 6 7 8 EP 
EN Teacher School 3 4 1 3 3 8 22 22 13 18 3   
 assessment National - 1 1 - - 2 9 22 34 22 9   
 Test School 3 8 13 - - - 13 23 27 13 1   
  National - 3 4 - - - 8 21 31 23 10   
MA Teacher  School 3 4 2 0 1 7 23 29 19 9 3   
 assessment National - 1 - - - 1 8 20 25 29 14   
 Test School 3 9 11 - - - 23 22 13 18 2   
  National - 5 2 - - - 7 19 21 32 14   
SC Teacher School 3 6 1 0 0 3 28 24 26 8 1   
 assessment National - 1 - - - 1 8 21 32 25 11   
 Test School 3 9 6 - - - 21 29 24 8 1   
  National - 4 2 - - - 6 19 31 25 14   
 
 
Percentage of pupils attaining at least level 5 in mathematics, science and either 
English or Welsh (first language) 
                by Teacher Assessment                  by Test 
In the school: 24% In the school: 26% 
In Wales: 54% In Wales: 54% 
 
 
D - Pupils excepted under statutory arrangements from part of the National Curriculum 
A - Pupils who have failed to register a level because of absence 
F  - Pupils who have failed to register a level for reasons other than absence 
W - Pupils who are working towards level 1 
EP - Exceptional  Performance, where pupils at Key Stage 3 perform above level 8. 
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For pupils aged 15, results in GCSE, CoE, GNVQ and NVQ 
Number of pupils aged 15 on the school roll in January 2003: 115 
The percentage of 15 year old pupils who in 2003: 
 School UA Wales 
were entered for 5 or more GCSEs 52 84 87 
achieved 5 or more GCSE grades A*-C 5   
achieved 5 or more GCSE grades A*-G 49 82  
achieved GCSE grades A*-C in each of mathematics, 
science, English or Welsh first language) 

2 36 38 

entered at least one CoE, GCSE short course or 
GCSE 

92 95 97 

achieved one or more GCSE grades A*-C 32   
achieved one or more GCSE grades A*-G 65   
achieved no graded GCSE 35   
achieved one or more CoE only 10 2 3 
achieved a GNVQ Part 1, a GNVQ at Foundation 
level or NVQ level 1 

0    

achieved a GNVQ Part 1, a GNVQ at Intermediate 
level or NVQ level 2 

10    

achieved at least 5 GCSE grades A* to C, the 
equivalent vocational qualifications or a combination 
of both 

8   

achieved at least 5 GCSE grades A* to G, the 
equivalent vocational qualifications or a combination 
of both 
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D. The evidence base of the inspection 
 
169 lessons or part lessons were inspected, as well as a selection of the pupils’ 
previous work, ensuring an appropriate range in terms of age and ability. A cross-
section of registration periods, tutorials and assemblies were visited. A selection of 
extra-curricular activities and other pupil activity at breaks, lunchtimes and after 
school were observed. 
 
Discussions were held with a wide range of teachers and pupils about their work, 
including discussions with pupil representatives on the School Council, pupils from 
different racial and linguistic backgrounds and pupils new to the school. Discussions 
were also held with the chair of the governing body, non-teaching staff, the 
headteacher of an associate primary school, a member of staff from the local Further 
education college, the Education Welfare Officer and the Careers Officer. 
 
All the documentation presented by the school before and during the inspection was 
analysed. Pre-inspection meetings were held with the headteacher, the governing 
body and staff. A meeting with parents was held prior to the inspection and 
responses to the parent survey were analysed. 
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E. Composition and responsibilities of the inspection team 
 
Name Whole School Aspects Subject 
1. Trevor Guy RegI 1     Context 

2     Main findings 
3.1  Standards achieved in 
       subjects and areas of 
       learning 
6.1  Quality of self-evaluation 
       and planning for improvement 
6.2  Leadership and efficiency 
8.1  Progress since the last inspection
8.2  Key issues for action 

PSE; Humanities 

2. Mr Eilian James  
Lay Inspector 

4.2  Behaviour and attitudes 
4.3  Attendance 
5.6  Partnership with parents and 
       community, schools and other 
       institutions 
5.7  Partnership with industry 
6.3  Staffing, accommodation and 
       learning resources  

 

3. Dr Mike Jones 5.3  Curriculum Mathematics; Key Skills - 
Numeracy 

4. Mrs Mererid Morgan 4.1  Pupils’ spiritual, moral, social 
       and cultural development 
5.1  Teaching 
5.2  Assessment, recording and 
       reporting  

Welsh 

5. Mrs Jill Lawrence 3.2  Standards achieved in key 
       skills across the curriculum 
5.4  Support, guidance and pupils’ 
       welfare 
5.5  Provision for pupils with SEN 

 

6. Mrs Stella Pellard  English and Media, Drama, 
Key Skills – Literacy 

7. Ms Judith Davies  Physical education/ 
Games, Dance 

8. Mr Mike Tibbott  Science 
9. Mr Bob Cater  Design and technology 
10. Mrs Pat Jones  Design and technology 
11. Dr Kevin Adams  Music 
12. Mr David Maddox  History; Humanities 
13. Mr David Trace  Modern foreign languages 
14. Ms Lorraine Buck  Art 
15. Mrs Sue Tozer  Geography, Humanities 
16. Ms Vicky Thomas  Religious education; 

Humanities 
17. Mr Mark Austin  IT; Key Skills ICT 
18. Mrs Sian Nicholas  Leisure and tourism; 

Health and social care; 
ASDAN 

19. Dr Sally Mills  English 
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© Crown Copyright 2004 
 
Dylan Thomas Community School was inspected as part of a national programme of 
school inspection.  The purpose of this Report is to identify strengths and 
weaknesses in the school in order that they may improve the quality of education 
offered and raise the standards achieved by their pupils.  The inspection of all 
schools within a six-year cycle is also designed to give parents more information 
about their children’s schools.  A copy of this summary is sent to every family with a 
child at the school.  The full report can be obtained from the school.  Under the 
School Inspections Act 1996, the school must provide copies of the report free of 
charge to certain categories of people.  A charge not exceeding the cost of 
reproduction may be made to others requesting a copy of the report. 
 
The inspection of Dylan Thomas Community School took place between 26th – 29th 
April 2004.  It was undertaken by an independent team of nineteen inspectors, led by 
Mr. Trevor Guy.  The inspection was commissioned by Estyn, a department of central 
government. 
 
The team was required to report on the standards achieved by pupils, the quality of 
education provided by the school, the efficiency with which financial resources were 
used and the contribution made by the school to its pupils’ spiritual, moral, social and 
cultural development.  This summary report may be reproduced for non-commercial 
educational purposes but only as a whole and provided it is reproduced verbatim 
without adaptation and the source and date thereof are stated. 
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Summary Report 
 
 
Basic information about the school 
 
Name of School Dylan Thomas Community School 
School type Community 
Age-range of pupils 11-16 
Address of school 
 
 

John Street 
Cockett 
Swansea 

Postcode SA2 0FR 
Telephone Number (01792) 610300 
 
Headteacher Mr M Willis 
Date of appointment 23rd April 2001 
Chair of Governors/ 
Appropriate Authority 

Cllr Dereck Roberts 
City & County of Swansea 

Registered Inspector Trevor Guy W140/15865 
Dates of inspection 26th April – 29th April 2004  
 
 
Context 
 
Dylan Thomas Community School opened in September 2001 following the 
amalgamation of two Swansea comprehensive schools, Dillwyn Llewelyn and 
Dynevor. It is an 11-16, English medium school and occupies the site of the previous 
Dillwyn Llewelyn school but draws pupils from a wide area across the city. Pupil 
numbers are rising and currently there are 571 pupils on roll of which 20% come from 
outside the school’s designated catchment. While just over 90% of pupils are from a 
white background, there is a wide racial and cultural mix. 
 
The school faces a number of significant challenges. 62% of pupils receive free 
school meals (FSM) which is the highest figure for any secondary school in Wales. 
Nearly half of the pupils are regarded as having some form of special educational 
need (SEN) and of these, 47 pupils have statements of special educational need. A 
Specialist Teaching Facility (the STF) caters for pupils with moderate and severe 
learning difficulties within the school. One in ten pupils speaks a language other than 
English at home; a large proportion of these are children of asylum seekers. On entry 
to the school, most pupils have low levels of attainment, especially in terms of 
reading and writing. 
 
The priorities of the school, following the amalgamation, have centred on building a 
safe and welcoming environment where learning can take place and on raising the 
standards which pupils achieve. Learning and teaching are seen as the core purpose 
of the school in order to develop each pupil’s talents to the full. The school also sees 
itself as the centre of its community and important to the regeneration of the area.  
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The main findings of the report 
 
Dylan Thomas is a school that is improving rapidly and has a number of strengths. It 
has quickly established a clear direction and ethos which are centred on providing a 
secure and supportive environment in which pupils’ learning takes priority. Staff, both 
teaching and non-teaching, and governors show a genuine commitment to the school 
and the well-being of the pupils. Despite the many and significant challenges faced 
by the school, progress is evident, particularly in behaviour, attendance and the 
standards being achieved. There are aspects of underperformance in some subject 
areas and shortcomings in certain aspects of provision; the building blocks to 
address these issues are being put in place. 
 
Standards 
 
Pupils’ levels of attainment on entry to the school are very low and the great majority 
of pupils have reading ages well below their chronological age. In this context, the 
school is increasingly successful in raising the standards achieved by pupils. 
 
The standards achieved by pupils in the subjects are summarised in the following 
table: 
 
Subject Key stage 3 Key stage 4 
English Good Good 
Mathematics Good Satisfactory 
Science Satisfactory Satisfactory 
Welsh Satisfactory Unsatisfactory 
Design and technology Unsatisfactory Satisfactory 
Information technology Unsatisfactory Good  
French and Spanish  Satisfactory Satisfactory 
Geography Satisfactory Satisfactory 
History Good Satisfactory 
Religious education Good Satisfactory 
Art Satisfactory Good  
Music Satisfactory Unsatisfactory 
Physical education Satisfactory Satisfactory 
Personal social education Satisfactory Satisfactory  
Drama Good Good 
Home economics n/a Satisfactory 
Humanities n/a Good 
Media studies n/a Very good 
Vocational education: Health and 
social care 

n/a Good 

Vocational education: Leisure 
and tourism 

n/a Satisfactory 

ASDAN: Working Towards 
Independence 

n/a Satisfactory 

 
Standards are satisfactory or better in just under nine out of ten classes. 
Approximately one third of the work is good or very good, which is below the National 
Assembly for Wales target. In just over one in ten classes, standards are 
unsatisfactory though there are no classes where standards are poor. Most pupils 
achieve standards in line with their ability. Most pupils with SEN make good 
progress. Pupils who enter the school able to speak little or no English make very 
good progress in learning the language and are quickly able to join in the full life of 
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the school. Pupils from ethnic minority backgrounds achieve standards at least in line 
with their abilities. 
 
Pupils’ progress in National Curriculum assessments at the end of key stage 3 has 
been particularly good over the last two years, although the number of pupils 
achieving a level 5 or above remains well behind the local and national averages. 
The latest English results, for 2003, are well above what might be expected while in 
mathematics and science, pupils are making progress in line with what might be 
expected given their levels of attainment on entry to the school. 
 
In key stage 4, the entry rate for GCSEs is low and well behind the local education 
authority (LEA) and national averages. A relatively high number of pupils are entered 
for examinations other than GCSE, having followed courses more pertinent to their 
needs.  
 
In the past two years, pass rates for 5 or more GCSEs at grades C and above and G 
and above have been very low. The achievements of the pupils have largely reflected 
their ability although there has been underachievement in some subject areas. While 
pupils have mostly performed well in English, results in the other two core subjects of 
mathematics and science have fallen below expectations.  
 
The percentage of pupils leaving school at 16 with no recognised qualification is 
high. However, a number of pupils registered with the school have followed courses 
elsewhere and gained other forms of accreditation.   
 
Dylan Thomas has a far higher FSM figure than any other school in Wales and it is 
not possible, therefore, to compare performance in National Curriculum tests and 
GCSE examinations to similar schools.  
 
In the key skills of speaking and listening, reading and writing standards are 
satisfactory. Most pupils listen attentively though in some lower sets poor 
concentration adversely affects learning. Many pupils with low reading ages make 
good progress in basic reading skills with the extra support provided. Beyond this, 
opportunities for pupils to practise and extend their reading skills across the 
curriculum are limited. When they are given the opportunity and proper support, 
pupils of all abilities can write extensively with good structure and technical accuracy. 
In a number of classes, particularly in key stage 4, there is much unfinished written 
work or work not attempted, mainly owing to absenteeism. 
 
Standards in numeracy are unsatisfactory, largely due to the inadequacy of planning 
for numeracy and the lack of direct teaching of numeracy skills across the curriculum.  
Pupils’ skills in Information Communication Technology (ICT) are unsatisfactory. 
There is, however, considerable variation across the curriculum in how these skills 
are developed and in the standards pupils achieve. While some good examples of 
problem-solving activities are evident, standards in this skill are unsatisfactory. 
Pupils’ skills in working with others and improving their own performance are 
satisfactory.  
 
Quality of education  
 
The quality of teaching is satisfactory in key stage 3 and good in key stage 4. 
Teaching is at least satisfactory in more than nine lessons out of every ten and good 
or very good in nearly half of lessons. Teaching is unsatisfactory in less than one in 
ten lessons and there is no teaching that is poor.  
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In key stage 3, the quality of teaching is very good in drama, good in English, 
mathematics, art, geography, history and religious education; unsatisfactory in design 
and technology and satisfactory in all other subjects. Teaching in key stage 4 is very 
good in drama and humanities, good in English, art, geography, information 
technology, media studies, religious education, Health and social care, Leisure and 
tourism and satisfactory in the other subjects.  
 
Teachers mostly have a good knowledge of their subject. There are good 
relationships with pupils and most lessons are appropriately resourced and 
classrooms are well organised. Lessons are properly planned and support teaching 
is effective. In those classes where teaching is very good, teachers consistently build 
pupils’ self-confidence, pupils are fully challenged and a brisk pace engages all 
pupils. Where there are shortcomings in the quality of teaching, teachers give over 
long explanations, the pace of lessons does not fully engage pupils and activities do 
not challenge the range of abilities in a class. 
 
Assessment is unsatisfactory; recording and reporting are satisfactory. There is a 
good range of assessment data but it is not used effectively to track and support 
individual pupils’ progress. Accuracy of marking in the majority of subjects is at least 
satisfactory. Reports to parents are generally effective in conveying essential 
messages about a pupils’ progress. 
 
The quality of the curriculum is satisfactory with more than the usual allocation of 
time given to the core subjects in key stage 3. The key stage 4 provision caters well 
for most pupils’ individual needs though is not entirely appropriate for some lower 
ability pupils. There is a good range of extra-curricular activities on offer to pupils. 
 
The school is successful in creating a supportive and inclusive community where 
diversity is celebrated and pupils feel secure and valued. Particularly strong features 
of the support and guidance provision include the good knowledge staff have of 
each pupil and the time and commitment given to secure their welfare and promote 
their academic success. Very effective child protection arrangements are in place 
and the links with external agencies are good. Very good support is provided for 
learners with English as an additional language. Form tutors are generally effective in 
carrying out their pastoral duties though not all follow the prescribed programme 
closely. The careers programme is well structured, and pupils receive good advice 
and support.  
 
Provision for pupils with SEN in mainstream classes is satisfactory and provision 
in the STF is good. Pupils with SEN play a full and active role as part of the school 
community. Provision is particularly effective at key stage 3, where planning, 
teaching and assessment in the STF are outstanding. Individual Education Plans 
(IEPs) are in place for pupils in mainstream classes but their effectiveness is limited. 
The support from Learning Support Assistants (LSAs) is never less than satisfactory 
and at times is very good. The literacy centre provides very good support for a range 
of pupils. There is good access and support for pupils with physical disabilities. 
 
Partnership with parents and community, schools and other institutions is 
good. Most parents are at least satisfied with the level of communication between 
home and school. There are good links with pupils’ homes to address issues of 
behaviour and attendance and, in general, parents are very positive about the 
school’s aims. Attendance at parents’ evenings is quite low but improving and a 
Parent Teachers Association has been recently established. Not all parents actively 
support the school in ensuring that their children attend regularly and are punctual. 
The school is strongly committed to fulfilling its community role and progress is being 
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made on a number of fronts.  Transfer arrangements for all year 6 pupils from 
primary schools are well organised but curricular links are not well developed. There 
are strong and effective links with a tertiary college in the city. Partnership with 
industry is satisfactory.  
 
The ethos of the school 
 
Pupils’ moral and social development is good. The spiritual and cultural 
development of pupils is satisfactory.  Pupils appreciate the richness and diversity of 
the world and have respect for others. Pupils mix well regardless of race, religion or 
culture and new pupils from a wide range of backgrounds settle well. 
 
Opportunities for spiritual development are limited across the curriculum. Assemblies 
in themselves are worthwhile events as they celebrate pupils’ successes but they 
lack spiritual content, are not of a broadly Christian character and offer no 
opportunity for worship; statutory requirements are not met.  Pupils recognise 
injustice, have a sense of right and wrong and readily support charitable activities. 
Pupils generally work well together and the school continually seeks to develop 
pupils’ self-esteem and confidence and this approach is reflected in mostly very 
positive relationships. While pupils have some understanding of different cultures 
there is limited planning across subjects to promote the Cwricwlwm Cymreig.  
 
Pupils’ behaviour and attitudes are good. The school sets clear and high 
expectations with regard to behaviour and systems for encouraging good behaviour 
are effective. The school is an orderly and supportive learning environment where 
pupils’ behaviour is generally good in classrooms and particularly good in and around 
the school. Pupils are courteous and welcoming and ready to help each other and 
visitors to the school. There are small minorities that are less co-operative in lessons 
but teachers apply consistent strategies and these pupils are, in general, well 
managed. The work of the behaviour skills team is proving effective. The rate of 
exclusions has reduced considerably. The school is an inclusive community providing 
positive values and equal opportunities to all pupils.  
 
Pupils’ attendance is unsatisfactory. Although the level of pupils’ attendance 
remains unsatisfactory, there has been a significant improvement in attendance since 
the opening of the new school in 2001. Whole school attendance has improved from 
around 75% to nearly 85%. Whole school unauthorised absence has reduced 
dramatically over the past two years from as high as 14% to 3.4% in the last term 
before the inspection. Despite these improvements, absence in many lessons during 
the inspection was still relatively high, especially in lower ability sets. Attendance is a 
major focus in the School Development Plan (SDP) and is receiving continuing and 
effective commitment and investment in both systems and personnel. Punctuality at 
the start of the school day and for lessons is unsatisfactory. 
 
Management 
 
The quality of self evaluation is unsatisfactory and planning for improvement is 
satisfactory.  
 
The headteacher, senior managers and governors have a good overview of the main 
strengths in the school and have targeted resources at the areas in most urgent need 
of development; this strategy has been effective in bringing about change for the 
better. The school does not have in place robust and consistent systems which 
provide up to date and reliable information for management purposes. 
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The planning process is a sound one. The school development plan provides a good 
strategic framework and the main priorities are entirely appropriate for a new school 
seeking to establish a well defined ethos and raise standards. The detailed planning 
is found in faculties’ annual target setting plans but not all of these plans serve as 
effective working documents. Most of the quantitative targets the school has set for 
itself are challenging and based upon a good knowledge of the pupils’ capabilities.  
 
The original objective of the school’s leadership was to establish a calm and orderly 
atmosphere as a basic condition for learning and this has been achieved. Staff, 
governors and pupils subscribe to the well defined direction which the school is 
taking. The leadership of the school promotes strongly the principles and practices of 
an inclusive school and all pupils are valued equally. The leadership of the 
headteacher is very good. He is ambitious for the school, sets a positive tone and 
leads by example. He is ably supported by members of the senior management team 
who are largely effective in their roles but there is a lack of clarity in some 
management structures and responsibilities. Variations in the quality of middle 
management affect the consistency and effectiveness with which improvement 
strategies are implemented. The governing body shows a good understanding of the 
needs and circumstances of the school and takes an active interest in all aspects of 
its life. 
 
Decisions to invest heavily in staffing, the accommodation and resources are 
essentially sound since they relate directly to the school’s main priorities. Staff are 
mostly deployed where the need is greatest but more effective self evaluation 
processes would show how they could be more efficiently deployed. The significant 
investment in computer equipment has run ahead of the staff’s and pupils’ capacity to 
make best use of the facilities. In all other respects, the school is very efficient in its 
use of resources and provides good value for money.  
 
Staffing is satisfactory; high levels of staffing are justified to meet the many different 
needs of pupils. Members of staff have undertaken a wide-ranging programme of 
continuous professional development (CPD) but this has not been sufficiently 
coherent or focused to have a major impact. Induction for new staff is largely 
appropriate and support for newly qualified teachers is very good.  
  
The quality of accommodation is good. The attractive and purposeful learning 
environment is having a positive influence on standards. The building is very clean, 
safe, welcoming and in a good state of repair. A notable feature is the almost total 
absence of graffiti and litter in and around the site. The school pays good attention to 
health and safety and there are regular inspection routines. There are good quality 
displays in most areas that enhance pupils’ learning and celebrate the school’s and 
pupils’ achievements. The quality and sufficiency of learning resources are good.  
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Key issues for action 
 
 
The school is making good progress and in order to improve further the school needs 
to: 
 
• raise standards of achievement in design and technology and information 

technology in key stage 3 and in music and Welsh second language in key stage 
4; 

 
• improve standards in the key skills of ICT, numeracy and problem-solving; 
 
• improve assessment practices; 
 
• develop more systematic and effective self evaluation procedures across the 

school; 
 
• continue to develop middle management roles in order to promote consistent and 

effective practice and drive forward new initiatives; 
 
• provide a spiritual dimension to assemblies and tutorial time which will meet the 

requirement for a daily act of collective worship;  
 
• continue with the very good initiatives to improve further pupils’ levels of 

attendance. 
 
 
 
 
 
 
 
 
 
 
The governing body of the school is responsible for drawing up an action plan within 
40 working days (or 45 working days where a translation is necessary) of receiving 
the Report, detailing what action the school is going to take to address the issues 
raised in the Report.  This action plan, or a summary of it, will be circulated to all 
parents at the school. 
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