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CURRICULUM NOMENCLATURE AND KEY STAGES

A new nomenclature to describe pupils’ progress through school was introduced in 1989. This
system of numbering year groups from the start of compulsory schooling to age 18 is intended to
ease communication among schools, governing bodies, parents and LEAs and emphasise the
importance of continuity.

The term “Reception” (R) is applied to the year group of pupils in a primary school (not a
nursery class) who attain the age of 5 during the academic year “Year 1” (Y1) is applied to the
year group of pupils who attain the age of 6 during the academic year and so on to Y13 the year
group who attain the age of 18 during the academic year:

{PRI | R Y1 | Y2 | Y3 Y4 | Y5 Y6 Y7 Y8 Y9 Y10 Y11 Y12 Y13
VAT

E}

Years | 45 | 56 | 6-7 | 78 | 89 | 910 | 10-11 | 11-12 12-13 | 13-14 | 14-15 | 15-16 [ 16-17 | 17-18

Key stage 1 of the national curriculum consists of Y1 and Y2; KS2 of Y3 to Y6; KS3 of Y7 to
Y9; KS4 of Y10 and Y11 (which is the final year of compulsory education).

GRADE DESCRIPTIONS

The five-point grading scale used to represent the main judgements in this report is as follows:
1. Very good: many good features, some of them outstanding.

2. Good: good features and no major shortcomings.

3. Satisfactory:  good features outweigh shortcomings.

4. Unsatisfactory: some satisfactory work but shortcomings in important areas.

5. Poor: many shortcomings.
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1. CONTEXT

The school and its priorities

Ysgol Glan-y-Moér School, Burry Port, is a mixed, community comprehensive school of 779
pupils. It originated in 1924 in the local Baptist Church and, in the intervening years, it has
experienced a number of structural changes which have had an impact on its profile. In 1977,
it became a comprehensive school when secondary education was re-organised in the Llanelli
area, and latterly, in 1994, sixth-form provision in the Llanelli area was centralised in the
local Further Education College.

The school is situated at the heart of the town of Burry Port, drawing pupils from six partner
primary schools within the coastal strip extending from Pwll to Kidwelly, and inland to
Mynydd-y-Garreg and Trimsaran. Approximately 30% of its pupils live within walking
distance from the school but the majority are bussed in from a catchment area consisting of
small towns and villages. An increasing number of pupils come from outside the catchment
area, and the school has experienced a considerable growth in pupil numbers of 13% over the
past three years.

The communities served by the school are very diverse, covering areas of relative prosperity
and deprivation. A significant proportion of pupils experiences social and financial
disadvantage. 26% of pupils are eligible for free school meals, one of the highest proportions
of any Carmarthenshire secondary school. 47 pupils have statements of special educational
needs and an additional 113 pupils are on the special needs record. A significant number of
pupils have low attainment scores on entry to the school, with a large number having lower
standardised scores than the ‘norm’, characterised by lower levels of attainment in literacy
and numeracy.

Although the main medium of instruction is English, the Welsh dimension is fundamental to
the life of the school, and a programme of bilingual education was successfully introduced in
a range of subjects in September 2002. The goal will eventually be to have a comprehensive
bilingual provision throughout the school.

The school seeks to encourage individual qualities of independence of thought and self-
discipline, whilst emphasising the importance of respect, team work and community spirit.
These values underpin the daily work of its pupils and staff, and are best summarised in five
key words: Entitlement; Empowerment; Expectation; Excellence and Enjoyment. The
expression of its values is seen in the school’s aims which are clearly established and
understood by all, and which focus on unlocking the potential of all members of the school
“family’.

Effective leadership and management, as well as staff development, are seen as central to the
school’s continuing drive for improvement. To this end, there is a five year improvement plan
focusing on the school’s priorities for the period 2000-2005, including improving standards
in the key areas of: Academic Achievement; Basic/Key Skills; Conduct/Behaviour; Daily
Attendance and Punctuality; and Ethos. The Plan contains specific and ambitious targets for
each area which are founded on a programme of effective teaching and learning.




The school provides a pleasant working environment, and whilst short of accommodation
would like to provide enhanced facilities for an expanding local community.

2. MAIN FINDINGS

The main findings of the report

The school has made satisfactory progress since the last inspection. Overall it gives a good
standard of education to its pupils and provides a secure and well ordered community in which
pupils and staff can work together to achieve their targets.

The head and his senior colleagues provide a clear vision for the future of the school, which
whilst shared by the majority of staff, is inconsistent in its application.

Educational standards achieved by pupils

Standards of achievement have improved since the last inspection. They are satisfactory or better
in 96 % of all classes, and are good or better in 62%. Standards have improved most in Key
Stage 4 (KS4) where they are at least satisfactory in 98% of lessons, and are good in 67%.
(equivalent Key Stage 3 figures are 94% and 57%). In the 1997 Report only one third of
standards were judged to be good. The school exceeds the targets set by the Welsh Assembly
Government.

Key Stage 3 (KS3)

e At KS3 the national test results in English, mathematics and science are below those for the
Unitary Authority and Wales. Over the last 6 years results in mathematics and science have
improved gradually, whilst those for English have declined so that 2003 results were the
lowest since 1998.

e The Welsh Assembly Government (WAG) produces tables that allow a school to be
compared with schools with similar intakes (based on entitlement to free school meals). For
2003 in KS3, English and mathematics were below the median but above the lower quartile,
science was above the median but below the upper quartile and the core subject indicator
(CSI) was in the lower quartile.

Key Stage 4 (KS4)

e At GCSE, the proportion of pupils gaining 5 or more grades A*-C fell to 37% in 2003 after
two years when it was 46% and 47%. For 2003 this result was significantly below the local
and national averages. The proportion of pupils achieving the CSI was 20% compared to
Wales at 38% and the Unitary Authority at 41%. The results in 2003 were below the targets
the school had set for itself.

e When GCSE results are compared with the WAG tables (see KS3 above), for the proportion
of pupils achieving 5 or more GCSE grades A*-C and 5 or more grades A*-G the school is
below the median but above the lower quartile. It is above the median and below the upper
quartile for English and in the lower quartile for mathematics, science and the CSI. Value
added data (which compares the results of pupils of similar ability across Wales) indicates
that, overall, GCSE results broadly reflect potential in most subjects.




Standards achieved in the subjects of the curriculum

Subject Key Stage 3 Key Stage 4
English Satisfactory Good
Mathematics Satisfactory Satisfactory
Science Satisfactory Satisfactory
Welsh Good Good
Design & technology (DT) Good Good
Information technology (IT) Good Good
History Good Good
Geography Satisfactory Good
Modern foreign languages (French) Satisfactory Good
Modern foreign languages (Spanish) Good Good

Art Good Good
Music Good Good
Physical education (PE) Satisfactory Satisfactory
Physical education (GCSE ) - Good
Religious education (RE) Good Satisfactory
Religious studies (RS) - Good
Personal and social education (PSE) - -

Drama Good Very Good
Business studies - Good

Child development - Satisfactory
Sociology - Good
Catering - Very Good
Food Studies - Good
Leisure and tourism - Good
Health and Social Care - Good

Since the last inspection standards of achievement relative to ability have improved in the
majority of foundation subjects and no subjects are now unsatisfactory. Standards in the core

S

ubjects of English, mathematic and science, whilst always at least satisfactory, have shown the

least improvement with only English in KS4 improving on the judgements made in 1997.

Standards in key skills

Good features

The school has retained the Basic Skills Agency Quality Mark for the third time.

There is a whole school policy for literacy and it has been a priority in the school
development plan.

Standards of oracy are good. Most pupils are eager to respond to questions, offer
suggestions and express opinions.

Standards of reading are good. Pupils who have reading difficulties on entry are identified
and given support through the special educational needs (SEN) department.

Standards of writing are satisfactory. Most pupils write well for a range of purposes.
Standards of achievement in numeracy are satisfactory overall.

Most pupils have a good understanding of number and can complete simple calculations
successfully.

Standards of achievement in ICT skills are satisfactory.



When pupils have made use of ICT in subject areas, they demonstrate good use of word
processing and also make use of databases, spreadsheets, the internet and CD Roms for
research, modelling and information.

Problem solving skills are satisfactory in KS3, and they are good in KS4.

The ability of pupils to work with others in pairs or groups is good across the school, and
IS best at KS4.

The ability of pupils to develop their own learning is satisfactory in KS3 and good in
KS4.

Shortcomings

A small number of pupils, mostly boys, and some pupils of average to lower ability have
difficulties in spelling, structuring and completing written work and in neat presentation.
There has been some progress in mental arithmetic since the last inspection but further
strategies are needed to ensure further improvement.

Pupils use a range of graphs to illustrate and analyse data but do so insufficiently in a
minority of subjects.

Although all departments have successfully planned ICT into their programmes of study,
the potential for ICT to aid and extend learning in an accessible, consistently planned and
co-ordinated manner has yet to be fully realised.

There are inconsistencies in the standards of problem solving skills, and at both key
stages there are examples of unsatisfactory standards.

Occasionally too much emphasis on worksheets has restricted the development of pupils’
independent learning.

The ethos of the school

Good features

The school is a caring community; all concerned work together to create an atmosphere
where pupils are valued as individuals. Pupils' spiritual, moral, social and cultural
development is good.

Religious education makes a strong contribution to pupils' spiritual development,
providing opportunities for pupils to reflect on their own experiences and to consider
life's fundamental questions

The school provides a firm moral framework within which pupils have the security to
develop their own values.

Pupils have a good sense of right and wrong and their teachers provide good role models.
The curriculum successfully develops pupils’ understanding of their place in society
through work experience and extensive community links, and through modules on
citizenship in the personal and social education (PSE) programme.

An awareness of the richness and diversity of their own and other cultures is explored
well within curricular and extra-curricular activities.

The overall quality of behaviour in school is good. The large majority of pupils are polite
and courteous; respectful of one another and of their teachers.

Overall pupils’ behaviour and attitudes make a satisfactory contribution to the good
quality of life in school.

The school has effective arrangements for promoting good behaviour. There are high
expectations, well regarded and fair discipline procedures, and very good pastoral support
for pupils who may be at risk of exclusion.



The school has appropriate procedures in place to encourage regular attendance and to
pursue absentees; these are effective for most pupils.

Shortcomings

Although spiritual development is included in many schemes of work there has been no
audit across the subjects of the curriculum to ensure appropriate coverage.

Occasionally the pace and content of a lesson is insufficiently challenging to maintain
good focus and here some pupils become disruptive.

Overall attendance during the last three terms was below 90% and therefore
unsatisfactory. Only Y7 achieved levels above this figure. The level of unauthorised
absence from some classes at certain times of the year is also a matter of concern.
Punctuality in arrival at school is unsatisfactory with some pupils who arrive late, missing
the 20 minute registration/tutor period completely.

Quality of education provided

Good features

The quality of teaching at KS3 has been maintained since the last inspection. It is at least
satisfactory in 94% of all lessons and is good or better in 60%. There have been
significant improvements at KS4 where 97% are at least satisfactory (96% in 1997) and
68% are good or better (51% in 1997). Overall 5% of teaching is now very good (none
was reported in 1997).

The subject knowledge and understanding of teachers is good across the school and is
occasionally very good. Their planning, classroom organisation and the range of teaching
techniques used are mostly good and are always at least satisfactory.

Teachers have good relationships with pupils, manage their classrooms well, and mostly
value the contributions made by their pupils.

Procedures for assessment, recording and reporting are satisfactory.

The whole school assessment policy gives clear guidelines on assessment, recording and
reporting and provides a framework for departments to develop their own detailed
policies.

In many subjects, assessments are well related to National Curriculum levels and
descriptors.

Annual reviews and analysis of examination results, including interviews between subject
leaders and their line-manager, are well used to evaluate attainment.

Pupils’ work, including homework, is carefully and accurately marked across most
subject areas.

The curriculum is broad and balanced and meets the statutory requirements for the
National Curriculum and religious education.

All pupils have equal access to the curriculum. There are good arrangements for social
inclusion including an alternative curriculum at a local college for a small number of
pupils at KS4.

Planning for the Cwricwlwm Cymreig is satisfactory overall and is good in a number of
departments.

Extra curricular provision is good. There is a wide range of sporting, academic, cultural
and social activities.

Many teachers give valuable voluntary additional support to pupils preparing for
examinations during and after school hours.

The quality of support and guidance is good. The pastoral system is effective and clearly
demonstrates concern for pupils’ personal and educational welfare.



Pastoral links with the primary schools are very successful and effective and new pupils
settle quickly. Pupils requiring support are identified early and receive extra help.

The personal and social education programme is good. It has a detailed structure, is
comprehensive and meets the requirements of the ACCAC framework.

Procedures for child protection are good and meet statutory requirements. There is a
school counsellor and a close liaison with relevant external agencies including the
educational welfare officer and the psychology service.

The provision for pupils with special educational needs (SEN) is good and the school's
response to the requirements of the Code of Practice is very good.

In the small classes across the curriculum pupils with SEN are making good progress in
most subjects.

The provision for pupils with SEN is very well organised and the teachers and the
learning support assistants (LSAs) who deliver the programme are enthusiastic and
succeed in getting the best out of the pupils by securing their interest and ensuring their
full commitment to the programme.

The quality of the partnerships with parents, the community and other schools is good,
contributing significantly to the quality of life in school and to pupils’ development.
There is a small but active PTA which is an important and successful fund-raiser as well
as providing good support for many school functions.

KS2 to KS3 transition is well organised. Senior staff visit all partner primary schools.
There are good supportive links with further education colleges which, in addition to
providing an extended range of option choices for school leavers, have been profitably
utilised to provide an effective, more vocational, curriculum for a small number of pupils
in Y10 and Y11.

Pupils in Y10 receive a beneficial and well-organised work experience.

Overall the programme of work-related education in school provides a good link between
employment and the curriculum and acts as a beneficial stimulus to learning and personal
development.

Shortcomings

Whilst the school aims to have high expectations of its pupils this is not always
communicated effectively to pupils, particularly in some lower ability groups.

In a small number of lessons, clear learning objectives are not shared with pupils.
Occasionally the pace and content of a lesson is insufficiently challenging to maintain
good focus and here some pupils become disruptive.

Implementation of the assessment policy is variable with examples of good and very good
practice but also shortcomings.

In a few departments marking is inconsistent.

Teachers’ comments in reports to parents do not always include specific subject strengths
or indicate how pupils can make further progress.

The quantity and quality of homework tasks varies both within and across subjects.
Planning for continuity and progression is insufficient in a few subjects.

Management

Good features

The school self-evaluation is comprehensive and accurately identifies a range of strengths
and weaknesses.

The school has clear priorities and policies for improvement.

School, local and national examination and test data are analysed in detail.



There is a monitoring policy which requires an appropriate range of activities by senior
and middle managers including the observation of teaching.

The school development plan is a detailed document that helpfully contains both whole
school and departmental action plans. Priority areas are identified with appropriate
timescales, costs and responsibilities.

The head has established a clear set of aims and values which are shared by the governors
and the leadership group. These aims and values give a clear direction to the future
development of the school and to the priority for school improvement, and they are
widely shared and put into practice by the majority of the staff.

Day to day routines and management are good and teachers are well supported by
administrative and other non-teaching staff.

The financial management of the school is good. There is effective management of the
available budget by the head, the deputy head, the administrative officer and the
governing body’s committee for finance.

The allocation of capitation to departments is efficient and effective. Bids are submitted
on the basis of department development plans.

There is a stable and well qualified staff at the school, with 40% of teachers having been
at the school for 10 years or more, and several for over 20 years.

The learning support assistants effectively support pupils with SEN in mainstream and are
an integral part of the school's SEN team.

The school has successfully achieved Investors in People (1IP) status for the fourth
consecutive time. The school has a well planned continuing professional development
programme for both teaching and support staff.

The supply and quality of resources for learning are generally good and meet the
requirements of the curriculum.

The general quality of computer equipment for the use of pupils and staff is good.

In the classrooms where computers have been linked to interactive whiteboards, effective
use is made of them.

Accommodation is generally of a good standard.

The condition of the buildings is good overall. They are kept clean and tidy with no
evidence of graffiti. Most pupils respect the school’s environment and there is sensible and
orderly use of circulation areas both inside and outside the buildings.

The vast majority of rooms have good quality displays of commercial and pupil produced
work which provides a subject identity and stimulating learning environment.

Shortcomings

The school priorities and policies for improvement are not applied with consistency
across the school.

Target setting and diagnostic monitoring of pupil progress needs further development.
The monitoring policy is not carried out fully in all subject areas.

There is a shortage of suitable equipment in drama.

There is an insufficient number of laboratories so that a small number of science lessons are
taught in non-specialist rooms.

In inclement weather, pupils use the gymnasium at break times and lunch times. It is also
used for assemblies so that the area is not always ready and clean for class use.

The lack of a school hall is a constraint on the organisation of whole school activities.



The effectiveness with which the issues identified in the previous report have been
addressed.

The previous report identified eight key issues for action. Good progress has been made in
addressing five and satisfactory progress in three.

1 | Develop further across the curriculum the basic skills of writing (particularly in relation to
spelling, punctuation and grammar), reading, speaking and mental arithmetic.

Good progress has been made in the writing, reading and speaking skills, and
satisfactory improvements have been made in mental arithmetic.

2 | Improve the standards of achievement in a small number of classes in PE an RE and raise
the quality of teaching in a few classes in science up to the good level evident elsewhere in
the department.

Good progress has been made in physical education and religious education, and
satisfactory progress in science.

3 | Disseminate good practice to ensure that work is matched to the needs of all pupils, that
there is appropriate pace, challenge, expectation and variety of activities in all subject areas
and that the marking of pupils’ work aids progress.

Satisfactory progress has been made overall.

4 | Improve the quality of learning resources, particularly textbooks, in the many classes where
this is affecting standards, the quality of learning and homework and then reduce the
amount of copying down of notes and the high use of photocopied material.

Good progress has been made and the majority of subjects now have good resources.

5 | Enhance the resources in the library and encourage its use throughout the day so as to
enable pupils to develop further their skills of research and become more independent as
learners.

Good progress has been made so that pupils now have greater access to books at all
times of the school day.

6 | Improve arrangements for the setting of homework and ensure it is of good quality.
Overall satisfactory progress has been made although there are some inconsistencies in
practice.

7 | Further develop the use of information technology across the curriculum so that all pupils
consistently use computers to improve their subject skills and thereby ensure that National
Curriculum requirements are met.

Good progress has been made so that the overall position across the school is at least
satisfactory.

8 | Improve pupils’ spiritual development by ensuring that all pupils engage in an appropriate
and worthwhile daily act of collective worship, thus meeting statutory requirements, and by
increasing to the recommended level the amount of time allocated to religious education in
key stage 4.

Satisfactory progress has been made in all the issues identified.

3. EDUCATIONAL STANDARDS ACHIEVED BY PUPILS

3.1 Standards achieved in subjects and areas of learning

Standards of achievement have improved since the last inspection. They are satisfactory or better
in 96 % of all classes, and are good or better in 62%. Standards have improved most in KS4
where standards are at least satisfactory in 98% of lessons and are good in 67%. (The equivalent




KS3 figures are 94% and 57%). In the 1997 Report only one third of standards were judged to
be good. The school exceeds the targets set by the Welsh Assembly Government.

Standards are at least satisfactory, and are frequently good for pupils of all abilities, although the
proportion of lessons where standards are good is slightly smaller in middle ability classes.

Standards of achievement in the subjects of the curriculum

Subject Key Stage 3 Key Stage 4
English Satisfactory Good
Mathematics Satisfactory Satisfactory
Science Satisfactory Satisfactory
Welsh Good Good
Design & technology (DT) Good Good
Information technology (IT) Good Good
History Good Good
Geography Satisfactory Good
Modern foreign languages (French) Satisfactory Good
Modern foreign languages (Spanish) Good Good

Art Good Good
Music Good Good
Physical education (PE) Satisfactory Satisfactory
Physical education (GCSE ) - Good
Religious education (RE) Good Satisfactory
Religious studies (RS) - Good
Personal and social education (PSE) - -

Drama Good Very Good
Business studies - Good

Child development - Satisfactory
Sociology - Good
Catering - Very Good
Food Studies - Good
Leisure and tourism - Good
Health and Social Care - Good

At KS3 the results in English, mathematics and science are below those for the Unitary
Authority and Wales. Over the last 6 years results in mathematics and science have improved
gradually, whilst those for English have declined so that 2003 results were the lowest since
1998. All three subjects had better than normal results in 2002. The proportion of pupils gaining
the core-subject indicator (level 5 or better in each of the 3 core subjects) is significantly below
national and local norms and is particularly low for boys.

The WAG produces tables that allow a school to be benchmarked against schools with similar
intakes (based on entitlement to free school meals). For 2003 at KS3 English and mathematics
were below the median but above the lower quartile, science was above the median but below
the upper quartile and the Core subject indicator (CSI) was in the lower quartile.

At GCSE the proportion of pupils gaining 5 or more grades A*-C fell to 37% in 2003 after two
years when it was 46% and 47%. For 2003 this result was significantly below the local and
national averages. The proportion of pupils achieving the CSI was 20% compared to Wales at



38% and the Unitary Authority at 41%. The results in 2003 were below the targets the school
had set for itself.

When GCSE results are benchmarked against the WAG tables, for the proportion of pupils
achieving 5 or more GCSE grades A*-C and 5 or more grades A*-G the school is below the
median but above the lower quartile. It is above the median and below the upper quartile for
English and in the lower quartile for mathematics, science and the CSI. Value added data
indicates that, overall, GCSE results broadly reflect potential in most subjects.

Since the last inspection standards of achievement have improved in the majority of foundation
subjects and no subjects are now unsatisfactory. Standards in the core subjects of English,
mathematic and science, whilst always at least satisfactory, have shown the least improvement
with only English at KS4 improving on the judgements made in 1997.

3.2 Standards achieved in key skills across the curriculum

Communication Skills

Standards of listening, speaking and reading are good whilst standards of writing are
satisfactory.

There is a whole school policy for literacy and it has been a target of the school development
plan. All departments make a planned contribution to the development of communication
skills and the school has retained the Basic Skills Agency Quality Mark for the third time.
Most pupils listen attentively to the teacher and to each other. They respond promptly to
instructions and questions. A small number has difficulty concentrating or interrupts the
listening of others.

Standards of oracy are good. Most pupils are eager to respond to questions, offer suggestions
and express opinions. Pupils are generally confident in class discussions and many offer
extended answers. In subjects such as geography, music, religious education, Welsh and
some lessons of English and science pupils work in pairs and small groups and there is good
development of independent approaches to learning involving analysis, decision making and
problem solving. In art, design and technology and ICT there is use of a technical vocabulary.

Standards of reading are good. Pupils who have reading difficulties on entry are identified
and given support through the SEN department. They also make good progress when they
receive individual help from LSAs in the Toe by Toe programme. Reading ages improve
considerably and progress is monitored. Most pupils read aloud with accuracy and fluency
and in, English, drama and Welsh many pupils read with expression. Most pupils read a range
of texts and most understand that which is read. In art, catering, English, geography, health
and social care, home economics, ICT and Welsh there are good opportunities for research
and pupils successfully extract relevant material from a range of sources including video,
books and ICT. Reading for pleasure is strongly promoted in KS3 with all pupils involved
once a day in the D.E.A.R. (Drop Everything and Read) reading initiative. They record their
reading and write critical appraisals.

Standards of writing are satisfactory. Most pupils write well for a range of purposes but a
small number, mostly boys, and some pupils of average to lower ability have difficulties in
spelling, structuring and completing work and in neat presentation. In English, geography and
ICT, writing skills are developed by drafting but this is not a common feature across the
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curriculum. The use of technical vocabulary is developed through displays on walls in a
number of departmental bases.

Numeracy
Standards of achievement are satisfactory overall.

In both KS3 and KS4, they are good in design technology, history and information
technology. At KS4, standards of achievement are good in child development, drama, leisure
and tourism, modern foreign languages and sociology. In other subjects they are satisfactory
in both key stages.

Most pupils have a good understanding of number and can complete simple calculations
successfully. In some subject areas, they weigh and measure with accuracy using a range of
units. Most can collect, record and analyse data correctly in a variety of contexts. Pupils use a
range of graphs to illustrate and analyse data but do so insufficiently in some subjects.

Since the last inspection, the standards of achievement in numeracy have remained at
satisfactory. There has been some limited progress in mental arithmetic but further strategies
are needed if standards are to continue to improve. Strategies are in place to enhance
numeracy across the curriculum and these should be evaluated regularly to monitor progress.

Information Communication Technology
Standards of achievement are satisfactory

When pupils have made use of ICT in subject areas, they demonstrate good use of word
processing and also make use of databases, spreadsheets, the internet and CD Roms for
research, modelling and information. Where computer resources are good, some interesting
work is undertaken.

In design and technology pupils are using control, 2D graphical work, computer aided design
and manufacture, as well as the internet for research investigations. A number of other
departments effectively utilise various subject specific software for research purposes and in
developing and enhancing personal project study.

Although all departments have successfully planned ICT into their programmes of study, the
potential for ICT to aid and extend learning in an accessible, consistently planned and co-
ordinated manner has yet to be fully realised. A firm strategy for defining and recording
pupils’ ICT experience in both subject areas and in discrete study is necessary to ensure that a
comprehensive picture of all pupils’ achievements in ICT can be formulated.

Opportunities to book the main ICT suites is, sometimes constrained by timetabling
difficulties. A review of departmental requirements and a firm strategy for consistent
booking and use of the facilities is necessary to maximise fully the availability of ICT suites.

The development of improved ICT facilities and equipment since the last inspection has

provided good opportunities for pupils to make progress and develop their learning in this
subject area.
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Wider Key skills

Problem solving skills are satisfactory at KS3, and they are good at KS4. There are however,
inconsistencies and at both key stages there are examples of both unsatisfactory and very good
standards. Where the standards are good, problem solving is built into lesson planning and
pupils are encouraged to develop their ability to devise their own solutions to the challenges
presented to them. Where standards are satisfactory or unsatisfactory these opportunities are
not made available to them with sufficient frequency to allow the development of appropriate
standards.

The ability of pupils to work with others in pairs or groups is good across the school, and is
best at KS4. There are no subject areas where it is unsatisfactory. Pupils co-operate well
together and are prepared to listen to each other; they respect each others’ point of view.

The ability of pupils to develop their own learning is satisfactory at KS3 and good at KS4.
Where it is good, pupils can evaluate their own progress, research new information from a
range of sources, and make decisions about the next stage of their learning. Where it is
unsatisfactory they are dependant upon the teacher for direction.

4. ETHOS OF THE SCHOOL

4.1  Pupils’ spiritual, moral, social and cultural development

The school is a caring community; all concerned work together to create an atmosphere
where pupils are valued as individuals. Pupils' spiritual, moral, social and cultural
development is good.

Religious education makes a strong contribution to pupils' spiritual development, providing
opportunities for pupils to reflect on their own experiences and to consider life's fundamental
questions. A number of other subjects including art, English and history also make a
contribution by providing opportunities for pupils to gain an understanding by developing a
sense of curiosity through reflection on their own and other people's work, lifestyles and
beliefs. Although spiritual development is included in many schemes of work there has been
no audit across the subjects of the curriculum to ensure appropriate coverage. The Christian
Union also makes a very positive contribution to this aspect. Collective acts of worship in
assemblies are of good standard, they are Christian in character and give all pupils an
opportunity for quiet reflection or worship. Assemblies are dignified and well-ordered
occasions. Local clergymen and people from the community are regularly invited to take
part. The morning tutor group periods include a "Time to Reflect' and tutors have access to a
resourced and planned programme. When they are good they are characterised by a positive
attitude from teachers and time for pupils to reflect.

The school provides a firm moral framework within which pupils have the security to
develop their own values. Both the rewards policy and the anti-bullying policy reinforce the
school's strong commitment to good behaviour. Pupils have a good sense of right and wrong
and their teachers provide good role models. In personal and social education, religious
education and many National Curriculum subjects pupils have the opportunity to discuss
moral issues to do with prejudice, racism, respect for life, and choice. In geography and
science pupils reflect on moral and ethical concerns relating to world economics and care for
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our planet. They show care for those less fortunate than themselves in the support given to a
wide range of charities and fund raising activities. These include the local branch of the
RNLI, care for the elderly and supporting a family and a child living in Third World
countries.

The standard of co-operation and social interaction between pupils is good. The few pupils
from different cultures are very well integrated into the daily life of the school. Pupils work
well together in class, in school activities, sports teams, educational visits and the Duke of
Edinburgh's Award Scheme. School Council and Year Forums provide very good
opportunities for pupils to take responsibility and contribute to the social life of the school.
They contribute to the social aspects in the local community, for example by making regular
contributions to the local Community Council. Pupils develop a sense of responsibility
through numerous opportunities created across the age range. The vast majority of pupils are
friendly, helpful and respectful of others. The curriculum successfully develops pupils'
understanding of their place in society through work experience and extensive community
links, and through modules on citizenship in the personal and social education programme.

An awareness of the richness and diversity of their own and other cultures is explored well
within curricular and extra-curricular activities especially in art, English, humanities and
music. Pupils are developing an understanding of the rights and responsibilities of living in a
multi-cultural society. The pupils' European and international awareness is developed by
means of specific aspects of the curriculum and through opportunities to visit different
countries outside Wales and links with schools in Denmark and Italy. An understanding of
the culture and heritage of Wales is developed well across the curriculum. There are
bilingual signs around the school, and greetings in Welsh are common. Welsh is often used
in the collective act of worship, registration periods, the school's eisteddfod, and in some
lessons. There is also annual participation in the Urdd's residential educational courses.

Since the last inspection pupils' spiritual and moral development has improved.

4.2 Behaviour and attitudes

The overall quality of behaviour in school is good. The large majority of pupils are polite and
courteous; respectful of one another and of their teachers. They move around the school
sensibly, in an orderly fashion, and appreciate the standards expected.

In class pupils’ attitudes to learning are usually good. Most pupils are keen to engage with
lesson activities but the ability to concentrate and work in a sustained fashion is sometimes
compromised by the distracting behaviour of a small minority of pupils. Occasionally the
pace and content of a lesson is insufficiently challenging to maintain good focus and here
some pupils become disruptive.

Overall pupils’ behaviour and attitudes make a satisfactory contribution to the good quality of
life in school.

The school has effective arrangements for promoting good behaviour. There are high
expectations, well regarded and fair discipline procedures, and very good pastoral support for
pupils who may be at risk of exclusion. Exclusion is a last resort and follows extensive
counselling and discussion with parents. The behaviour support policy has successfully
reduced the number of exclusions over the last few years.
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No instances of bullying were recorded during the inspection but teachers and pupils
acknowledge that it occasionally occurs in school. Pupils affirm that instances are swiftly and
effectively dealt with. School policies and procedures successfully eliminate sexism, racism
and other forms of discrimination.

4.3 Attendance

Overall attendance during the last three terms was below 90% and therefore unsatisfactory.
Only Y7 achieved levels above this figure. The level of unauthorised absence from some
classes at some times is also a matter of concern.

Childhood sickness and holidays taken in term-time contribute significantly to absence. Of
greater significance is the high level of parentally condoned absenteeism. There is frequent
and widespread intermittent absenteeism of a substantial proportion of pupils. A day off here
and there is a common occurrence. This severely compromises progress in education for
absentees and, because of time devoted to catch-up, interrupts the advance of classmates. The
school makes good efforts to minimise the disruption to learning. There is also a very high
level of absenteeism in the last week of the autumn term and of the summer term. The school
has devised a strategy to tackle this problem in the latter instance but has yet to find effective
measures to counteract the large slump in pre-Christmas attendance.

Punctuality in arrival at school is unsatisfactory with a number of pupils arriving late, some
of whom missing the 20 minute registration/tutor period completely. The school works hard
to combat this problem but current procedures are not effective; sometimes the presence of
certain pupils is not reliably known before curriculum lessons are underway. Movement
around school between lessons and after break and lunchtime is efficient and pupils are
seldom late to lessons.

The school has appropriate procedures in place to encourage regular attendance and to pursue
absentees; outside the periods mentioned above, these are effective for most pupils. There is a
good, supportive working relationship with an Educational Welfare Officer. The schools’
targets of 90% attendance for Key Stage 4 and 92% for Key Stage 3 are realistic. The rewards
scheme is an useful encouragement to those few pupils approaching full attendance. However
pupils’ perception of the limited benefits to be gained from improvements in poor attendance
are not currently enthusing those pupils.

Registration procedures on arrival at school are appropriate and the school complies with
WAG statutory requirements.

S. QUALITY OF EDUCATION

5.1 Teaching

The quality of teaching at KS3 has been maintained since the last inspection. It is at least
satisfactory in 94% of all lessons and is good or better in 60%. There have been significant
improvements at KS4 where 97% are at least satisfactory (96% in 1997) and 68% are good or
better (51% in 1997). Overall 5% of teaching is now very good (non was reported in 1997).
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The school has appropriately invested in training courses on improving teaching and has
produced some helpful guidance documents on effective teaching for staff.

The subject knowledge and understanding of teachers is good across the school and is
occasionally very good. Their planning, classroom organisation and the range of teaching
techniques used are mostly good and always at least satisfactory.

The pace and challenge of lessons is mostly good, and is satisfactory in about a third of
lessons. It is very good or unsatisfactory only rarely. In the good lessons teachers challenge
pupils to work independently and give good and appropriate support to individuals. The match
of work to the ability of pupils is good in over half of all lessons, and is never unsatisfactory.
Whilst the school aims to have high expectations of its pupils this is not always communicated
effectively to pupils, particularly in some lower ability groups.

Teachers have good relationships with pupils, manage their classrooms well, and mostly value
the contributions made by their pupils. In most but not all lessons, clear learning objectives
are shared with pupils. In the good lessons teachers use brisk and challenging question and
answer sessions both to link with previous lessons and to reinforce key points at the end of the
lesson.

5.2 Assessment, recording and reporting

Procedures for assessment, recording and reporting are satisfactory. The whole school
assessment policy gives clear guidelines on assessment, recording and reporting and provides
a framework for departments to develop their own detailed policies. Implementation of the
policy is variable with examples of good and very good practice but also shortcomings. The
school development plan recognises the need for greater consistency in assessment systems.
In many departments, the good quality and implementation of the assessment procedures
make a positive contribution to pupils’ achievement and progress.

Pupils’ work, including homework, is carefully and accurately marked across most subject
areas. In a few departments marking is inconsistent. The common school system is often used
and is understood by pupils. The best marking includes constructive and helpful comments
indicating pupils’ specific strengths and weaknesses, together with indications as to how they
can make further progress. Good use is made of oral feedback, including praise and
encouragement. In a minority of departments, good use is made of pupils’ self assessments
based on clear criteria and pupils are aware of how they can improve. In many subjects,
assessments are well related to National Curriculum levels and descriptors.

Individual teachers and departments generally keep complete and accurate records of pupils’
work and progress. A record of pupils’ study skills, attainment and effort in each subject is
collated twice yearly and used to identify any problems or underachievement. Pupils review
their progress and set targets for improvement. In Y11, mentoring is successfully provided by
the leadership group, form tutors, governors and outside professionals for pupils identified as
underachieving. These procedures are making a positive contribution to promoting higher
standards.

Assessment requirements for the National Curriculum and public examinations are met.

The process of building a record of pupils’ academic, social and personal progress starts in
Y7 as part of the form tutorial programme and continues throughout the school. The final
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National Record of Achievement documents contain appropriate sections on pupils’ work
experience, career action plans, academic and personal achievements. The school is piloting
Progress File Online.

Parents receive one full and two interim reports each year. The reports contain graded
information on pupils’ study skills and current performance in subject areas. During KS3,
reports in a few subjects make appropriate use of National Curriculum levels. KS4 reports
indicate expected GCSE grades. Teacher’s comments do not always include specific subject
strengths or indicate how pupils can make further progress. A good feature is the pupils’ own
review of overall strengths and weaknesses together with targets for improvement. Parents
have an opportunity to respond to the reports in writing and there is an appropriate
programme of consultative meetings. End of key stage and other external examination and
test achievements are appropriately reported.

Effective use is made of National Curriculum assessments, external examination results and a
wide variety of other data to monitor pupils’ achievements and progress. Departments make
detailed analyses of pupils’ achievements. across subjects and ability groups. The
performance of boys and girls, pupils with SEN and minority groups is appropriately
monitored in line with the equal opportunities policy. Annual reviews and analysis of
examination results, including interviews between subject leaders and their line-manager, are
well used to evaluate attainment.

5.3 Curriculum

The curriculum is broad and balanced and meets the statutory requirements for the National
Curriculum and religious education. Provision reflects the overall aims of the school and is
generally appropriate to pupils’ needs, interests and abilities. It successfully promotes their
spiritual, moral, social, cultural and physical development and prepares them well for the
opportunities and responsibilities of adult life. The curriculum meets the recommended 25
hours teaching time per week.

All pupils have equal access to the curriculum. There are good arrangements for social
inclusion including an alternative curriculum at a local college for a small number of pupils at
KS4. Most pupils with special educational needs are well integrated and supported in
mainstream classes together with appropriate withdrawal for basic skills. About 15 pupils in
each of Y7 to Y9 are taught as separate groups and are disapplied from modern foreign
languages and Welsh.

In KS3, pupils are taught in three ability bands. Banding at the start of Y7 is based on KS2
national test results and reading tests. In the upper band, able pupils have the appropriate
opportunity to follow a second foreign language (Spanish). In addition to the full National
Curriculum, pupils have access to drama lessons. One of the two upper band groups is
designated as a bilingual class and pupils are taught partly through the medium of Welsh for a
small part of the curriculum. In Y8 and Y9, setting is progressively introduced in a number of
subjects. Timetable constraints and the different curricular arrangements in the three bands
make upward movement by pupils progressively more difficult during the KS. All pupils
have planned access to ICT within subject areas and to an IT course. Generally, sufficient
time is allocated to each subject and class sizes are appropriate. There are good curriculum
links with primary schools in a range of subjects.
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There is a good range of provision at KS4. All the National Curriculum subjects continue to
be available, and a number of new GCSE subjects are added including vocational courses. In
addition to the statutory core subjects, all pupils have access to a good range of options
ensuring breadth and balance plus flexibility and choice. The Leisure and Tourism vocational
course is appropriately linked with a local college.

Planning for the key skills of ICT, literacy and numeracy is generally good. Whole school
training for teachers on key skills has had a beneficial effect across the curriculum. Planning
for the Cwricwlwm Cymreig is satisfactory overall and is good in a number of departments.

Planning for the delivery of the National Curriculum and examination syllabuses is good in
most subjects. Planning for continuity and progression is insufficient in a few subjects.
Departments have appropriate homework guidelines and pupils have a formal homework
timetable in their planners. The quantity and quality of homework tasks varies both within
and across subjects.

Extra curricular provision is good. There is a wide range of sporting, academic, cultural and
social activities. They include musical activities, drama productions, Christian Union, Duke
of Edinburgh Award, Urdd activities, Saturday engineering club, breakfast club, subject and
many other clubs all enriching the quality of provision. There are good links with local
churches, the police, local industry and commerce. Many teachers give valuable voluntary
additional support to pupils preparing for examinations during and after school hours.

5.4 Support, guidance and pupils’ welfare

The quality of support and guidance is good. The pastoral system is effective and clearly
demonstrates concern for pupils’ personal and educational welfare. Teachers work to promote
personal development and to identify underachievement. Procedures exist for monitoring
academic and personal progress.

An assistant-head leads the pastoral team which consists of five heads of year and teams of
form tutors. The assistant-head and the heads of year meet regularly to monitor and guide the
work of the groups of year tutors. Communication between members of the pastoral teams is
effective. There is good informal day-to-day contact between heads of year and form tutors
and there are regular formal meetings. Record keeping is good.

Pastoral links with the primary schools are very successful and effective and new pupils settle
quickly. Pupils requiring support are identified early and receive extra help. There is a merit
system but this is not consistently used across and within subject areas. On entry to the school
in Y7, pupils are placed into mixed ability tutor groups and, if possible, will remain with the
same pastoral tutor and head of year throughout their life in school. Relationships between
form tutors and their pupils are good. Tutors support and care for pupils as individuals and
they know their pupils well. Tutors meet their forms for registration both in the morning and
in the afternoon. In the morning, attendance and uniforms are checked and homework
planners are monitored. On days when there is not an assembly, the 20 minute form period
includes a daily “Time to reflect” that is focussed on a “Thought for the Day”. This time is
generally used effectively but there is inconsistent use across and within year groups.

A house system offers a good incentive for pupils across year groups to collaborate and

compete in sporting events and in the eisteddfod. The eisteddfod celebrates the Welsh
dimension with competitions in drama, music and in most subject areas across the
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curriculum. The school council is very effective in enabling its members, who are elected, to
discuss a range of issues and helps to improve school life. These pupils gain invaluable
experience and confidence expressing viewpoints and formulating reports. The school
council is represented on the governing body, the leisure centre management committee, the
health and safety committee, the local Town Council and a consultative committee for
changes in the 14 to 19 curriculum. This year, a year 11 student is chairperson of the
Carmarthenshire Youth Council.

The personal and social education programme is good. It has a detailed structure, is
comprehensive and meets the requirements of the ACCAC framework. Form tutors deliver
the programme with additional input from outside speakers. The lessons are taught on a
rolling programme once every two weeks when the time-table is suspended. The quality of
the careers and guidance provision is good. The well planned programme is partly integrated
into personal and social education and partly stands on its own. It develops pupils’ self
awareness, career planning skills and understanding career opportunities in the world of
work. There is a good relationship with careers advisers, who are in school for part of the
week.

Procedures for child protection are good and meet statutory requirements. There is a school
counsellor and a close liaison with relevant external agencies including the educational
welfare officer and the psychology service. The nurse for the school administers the
requirements of the health authority only and has very little extra input. A small team of
teaching and non-teaching staff have up-to-date first aid qualifications. There are 5 pupils
looked after by the UA. Procedures for ensuring the health and safety of pupils are effective.

55 Provision for pupils with special educational needs (SEN)

The provision for pupils with SEN is good and the school's response to the requirements of
the Code of Practice is very good. Several appropriate strategies are employed to meet the
different educational needs of pupils with SEN.

In the small classes across the curriculum pupils with SEN are making good progress in most
subjects. Good examples of differentiation in the teaching develop the pupils' ability and
confidence to express themselves clearly and in an orderly manner. Sixteen learning support
assistants (LSAs) provide good support to individual pupils and small groups. They keep
diaries indicating the success or otherwise of the support and this together with a monthly
meeting helps SENCO to evaluate the effectiveness of the support. In some lessons observed
best use was not always made by the teachers of the LSAS' support. In KS4 pupils have
access to suitable courses including a well planned entry level Life Skills Course. Pupils gain
useful strategies and social skills that will enable them to lead a useful and meaningful life in
the community. All pupils with SEN leave school with appropriate accreditation.

Subject departments are responsible for providing work for pupils with SEN within their
curricular area. There are very good links between subject teachers and SEN teachers. Every
term useful meetings are held to discuss and share relevant information about the educational
needs of individual pupils and methods of differentiation in the class. In addition, the co-
ordinator distributes relevant information which includes individual education plans (IEP) to
each department.

Sixty-two KS3 pupils are withdrawn from mainstream lessons to receive additional assistance
in literacy and numeracy skills. They follow good individual educational programmes that
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include a mix of commercial materials and materials prepared by the teacher. They are
making good progress towards achieving their targets in literacy and numeracy skills.

Sixty-one pupils follow an individual reading programme during breakfast club or on three
mornings a week during registration. Records show that most pupils are making very good
progress in gaining reading skills. The provision is very well organised and the teachers and
the LSAs who deliver the programme are enthusiastic and succeed in getting the best out of
the pupils by securing their interest and ensuring their full commitment to the programme.

Fifty pupils have statements of SEN. Their statements are revised effectively. The school
makes every effort to encourage the parents to attend reviews and most do. External agencies
including School Nurse, Social Services and the LEA are consulted and invited to attend.
Following consultation with parents, 39 pupils have been appropriately disapplied by the
head from modern foreign languages or Welsh or both subjects to receive extra help in
literacy and numeracy. However, after the initial twelve months the disapplication is not
recorded on pupils' statements of SEN. Twelve pupils are recorded on the school action plus
stage and ninety-four on school action. The arrangements made to identify pupils who need
support are thorough with very good links with primary schools leading to early identification
in Y7. All pupils needing extra help have good IEPs. Appropriate targets are set and these
are shared with the pupil, parents and all the relevant teachers. There are good examples of
subjects responding through differentiated tasks and strategies.

The SENCO offers very good whole school support and is supported effectively by the
specialist SEN teachers and the LSAs. The senior management team and the designated
governor are supportive of the work and ensure appropriate opportunities for SEN pupils, and
are committed to the school's inclusion policy. Appropriate action has also been taken in
response to the requirement of the Disability Act.

Since the last inspection the provision for SEN has improved.

5.6 Partnership with parents and community, schools and other
Institutions

The quality of these partnerships is good, contributing significantly to the quality of life in
school and to pupils’ development.

Parents receive a clearly written prospectus which describes the school’s organisation,
curriculum and pastoral arrangements, and a lucid review of the school’s year in the annual
report from the governors. The school provides occasional newsletters and satisfactory
reports on pupil progress, and parents enjoy good opportunities to discuss the progress of
their children with teachers at well organised and well attended parent evenings. There is a
small but active PTA which is an important and successful fund-raiser as well as providing
good support for many school functions. In general parents are supportive of the school but a
minority do not engage fully by failing to ensure that their children attend school.

There are extensive, mutually supportive links with the community, and plans to further
extend these according to the outcome of a community wide survey currently being
conducted. School facilities are well used for leisure and learning, and the community enjoys
school concerts and other functions. Local businesses, art and sports organisations, and local
service providers give good support for delivery of the curriculum in several departments.
Pupils’ efforts make a significant contribution to local, national and international charities,
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and other sectors benefit from the community elements of the well supported Duke of
Edinburgh Scheme.

KS2 to KS3 transition is well organised. A number of members of staff visit all partner
primary schools. Reciprocal visits by teachers ensure secure educational and pastoral
knowledge of incoming pupils. Joint training for teachers and curriculum projects bridging
Y6 and Y7 maintain good educational continuity. Not all departments currently embrace the
cross phase projects but good use of them has been made by art, history and science;
currently this facility is being extended to include mathematics. There are good supportive
links with further education colleges which, in addition to providing an extended range of
option choices for school leavers, have been profitably utilised to provide an effective, more
vocational, curriculum for a small number of pupils in Y10 and Y11.

The school has well established links with several initial teacher training institutions and
many departments regularly provide training opportunities for students. These bring fresh
perspectives to the classroom and effectively broaden experiences for school pupils.

5.7 Partnership with industry
The school has an effective policy and strategies for work-related education.

Pupils usefully explore personal characteristics and preferences in personal and social
education lessons during Y7 and Y8, relating these broadly to types of work through the
illuminating Tregwaith scheme. Option choice is constructively linked to the world of work
in lessons in Y9. Further development of potential career options in Y10 is sensibly linked to
pupils’ chosen work-experience placements. During KS4 several departments reinforce
knowledge of the workplace by links with local enterprises providing speakers, opportunities
to visit, and support for curriculum projects. There is extensive mentoring of Y11 pupils
provided in house using teachers, governors, technicians and administration staff.

Pupils in Y10 receive a beneficial and well-organised work experience. They are well
informed beforehand, are encouraged to keep an objective and focused diary of their
experience and benefit from informative personal de-briefing and whole class discussion
afterwards. Pupils’ diaries are constructively used as source material for curriculum exercises
in some departments.

The partnership with industry is used profitably for staff development and to enhance
curriculum delivery. A range of opportunities, such as short placements in the workplace,
attendance at industry run courses or on site training by personnel from local companies has
benefited several departments.

The school has good, supportive relationships with an Education Business Partnership/
Career Advice Company through which the careers education, work experience programme,
and staff placements in industry are brokered. A career advisor is available for consultation in
school on three days of the week and also assists in classroom delivery of careers education.

Overall the programme of work-related education in school provides a good link between

employment and the curriculum and acts as a beneficial stimulus to learning and personal
development.
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6. MANAGEMENT

6.1  Quality of self-evaluation and planning for improvement

The school has developed a culture of self evaluation that is shared by the governors and the
majority of staff. The school self-evaluation is comprehensive and accurately identifies a
range of strengths and weaknesses. The school has clear priorities and policies for
improvement which, as yet, are not applied with consistency across the school.

There is a monitoring policy which requires an appropriate range of activities by senior and
middle managers including the observation of teaching. This policy is not carried out fully in
all subject areas. School, local and national examination and test data are analysed in detail,
but this process requires further development to improve target setting and diagnostic
monitoring of pupil progress. The school is in the process of expanding the range of
standardised test data it uses.

Pupils are actively involved in the self-evaluation of the school through questionnaires given
annually to Y7 and Y11, the occasional use of an attitude survey and by participation on the
School Council. The staff has several opportunities to contribute to the evaluation including
a valuable whole school review day which is held annually. The school sets targets for itself
each year and these are shared with the LEA, these were, however, over- ambitious in 2003.
They are more realistic for 2004. Helpfully, individual pupils have their own targets.

The school development plan is a detailed document that helpfully contains both whole
school and departmental action plans. These are sufficiently detailed to allow it to be used
for the management and monitoring of progress through the year. Subject action plans are not
cross-referenced to the school development plan which makes monitoring whole school
progress more difficult. Priority areas are identified with appropriate timescales, costs and
responsibilities. Whilst the progress of action plans is monitored, in some instances the
targets identified in the action plans are not explicit enough to be used as criteria which can
be used to measure progress accurately.

6.2 Leadership and efficiency

The head has established a clear set of aims and values which are shared by the governors
and the leadership group. These aims and values give a clear direction to the future
development of the school and to the priority for school improvement, and should promote
raised standards of achievement when fully and consistently implemented.

The governors are committed to the success of the school and have a clear sense of purpose
focussed on school improvement. The school clearly identifies 5 key concepts to define its
approach to education; Entitlement; Empowerment; Expectation; Excellence and Enjoyment.
All policies and initiatives are designed to promote these priorities.

The key purposes of the current development plan are, appropriately, learning, teaching and
assessment. To further these there are developments in teaching strategies but these are not
found in all areas across the school, although the aim is supported by most staff. The
successful implementation of these strategies across the school should improve standards of
achievement further.
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There are shared norms on behaviour, relationships and equal opportunities which are for the
most part communicated very effectively to pupils. All required policies are in place.

The roles of senior staff are appropriate to the aims of the school and there are clear job
descriptions. Senior staff are approachable to colleagues and they deliberately make their
presence seen about the school. Day to day routines and management are good and teachers
are well supported by administrative and other non-teaching staff. Management of
departments is at least satisfactory and is in most subjects good.

The financial management of the school is good. There is effective management of the
available budget by the head, the deputy head, the administrative officer and the governing
body’s committee for finance. Financial decisions are well focussed on the educational
priorities identified in the school development plan. Astute financial management ensures
best value for money. The school is successful in attracting project funding and grants for
specific activities to supplement the school’s basic allocation. This includes a sports hall
whose use is shared with the community. The administrative officer is responsible for the day
to day running of finances, although it is mainly administered by the Unitary Authority. The
head and the deputy-head meet regularly with the administrative officer to discuss detailed
finance reports. The Finance and SLA Committee of the governing body meets at least once
per term and it receives the detailed reports from the administrative officer. The minor
recommendations identified in the most recent auditor’s report have been addressed.

The allocation of capitation to departments is efficient and effective. Bids are prepared on the
basis of department development plans. The head and the deputy head, in consultation with
the administrative officer analyse these bids, and make the allocation. Spending departments
can receive immediate breakdowns and current balances and they effectively monitor their
spending.

6.3  Staffing, accommodation and learning resources

Staffing

There are 44 full time and 4 part time teachers at the school supported by a school counsellor, a
site manager, a team of learning support assistants (LSASs), administrative staff, technicians,
mid-day supervisors and arts and community development officers. All staff make a valuable
contribution to the life and work of the school. The pupil:teacher contact ratio of 16.87:1 and
contact time of 78% are both appropriate to the size of school. There is a stable and well
qualified staff at the school, with 40% of teachers having been at the school for 10 years or
more, and several for over 20 years. The learning support assistants effectively support pupils
with SEN in mainstream classes and they are an integral part of the school's SEN team.

The school operates a well planned induction programme for both new staff and for those
who change roles within the school. This programme is carefully monitored and evaluated
and progress and action plans are helpfully recorded in an “Individual Development Profile”.
The school has constructive links with two higher education institutions, is an Accredited
Centre for the Graduate Teacher Training Programme, and has run joint training days with
local primary schools.

The school has successfully achieved Investors in People (IIP) status for the fourth

consecutive time. The school has a well planned continuing professional development
programme for both teaching and support staff. Appropriate processes are in place for the
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identification of needs which support school priorities or which enhance the personal
development of staff members. The school has been successful in actively encouraging
individuals and groups to apply for bursaries from the Teaching Council for Wales. School
based training is a significant element in staff development and good use is made of school
closure days. Training courses are carefully evaluated and participants encouraged to share
new knowledge with their colleagues. There is a valuable programme in the school for the
professional development of the learning support assistants which can lead to appropriate
qualifications.

Performance Management is in place for all staff.
Resources

The supply and quality of resources for learning are generally good and meet the
requirements of the curriculum.

Overall good use is made of the resources available across departments. In the great majority
of departments effective use is made of worksheets that are of good quality in their
appearance and content, although on occasion too much emphasis on worksheets has
restricted the development of pupils' independent learning. There is a shortage of suitable
equipment in Drama

The general quality of computer equipment for the use of pupils and staff is good. Good use
is made of these resources in several subjects. A few departments note that there are too few
opportunities to access the specialist rooms. In the classrooms where computers have been
linked to interactive whiteboards, effective use is made of them.

Since the last inspection the school has established a small but well organised school library
and enhanced the resources of subjects across the curriculum.

Accommodation
Accommodation is generally of a good standard.

The condition of the buildings is good overall. They are kept clean and tidy with no evidence of
graffiti. Most pupils respect the school’s environment and there is sensible and orderly use of
circulation areas both inside and outside the buildings. There is regular collection of litter
accumulated during break and lunch times. The grounds are well kept and external seating areas
have been provided for use by pupils. The provision of a lift in the main block ensures inclusion
of pupils with physical disabilities.

Since the last inspection, there have been improvements to accommodation. The provision of 20
CCTV cameras, focused on all entrances has greatly increased security and reduced incidence of
vandalism. Dining accommodation is bright, modern and well used although too small for the
number of pupils using it. The school library, although small is now more centrally located.
There are 7 new classrooms which represent good improvement of provision although they do
not fully meet the needs of the numbers of pupils on roll. In addition, there is a new ceramics
studio and 3 specialist well-equipped rooms for ICT although the issue of specialist
accommodation for drama has not been addressed. There is an insufficient number of
laboratories so that a small number of science lessons are taught in non-specialist rooms. The
lack of a school hall is a constraint on the organisation of whole school activities.
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Accommodation for physical education is adequate overall. The sports hall is small which limits
full participation in some activities and the changing rooms are of an inadequate size when 3
classes are timetabled for lessons. In inclement weather, pupils use the gymnasium at break
times and lunch times. It is also used for assemblies so that the area is not always ready and
clean for class use. Examinations are held in the sports hall in the summer months and in the
gymnasium in December which limits the use of the accommaodation for lessons. Fields are also
badly drained.

The school makes good use of accommodation. Most classrooms are of a satisfactory size and
are arranged in departmental groupings of adjacent rooms which support curriculum
development and the effective use of resources. In a small number of departments, such as
history and religious education, the rooms are dispersed in different locations so that the sharing
of resources is difficult. The vast majority of rooms have good quality displays of commercial
and pupil produced work which provides a subject identity and stimulating learning environment.

7. SUBJECTS AND AREAS OF LEARNING

Standards achieved by pupils
English
Standards of achievement are satisfactory in KS3 and good in KS4.

Good features

KS3

e Most pupils listen to the teacher, respond to questions, recall information, describe and
explain clearly.

e Able pupils put forward a point of view, justify opinions and collaborate well in pairs and
small groups.

e All read a range of fiction, non-fiction, poetry and drama texts. Most have a good
understanding of what is read. Able pupils use higher order reading skills and appreciate
stylistic devices used for effect.

e All pupils read for pleasure and those with reading difficulties make good progress in the
Toe by Toe reading programme.

e All pupils draft their work and write in a range of forms and for a variety of purposes.

e Able pupils understand that tone and style must be matched to audience and purpose.
Narrative writing is often effective and there are good quality critical responses to reading.

KS4

e When given the opportunity most pupils work together well in pairs and groups to analyse
texts and to plan responses.

e Most use a technical vocabulary appropriately. Able pupils use Standard English when
required.

e Many pupils have a good understanding of a variety of texts. They understand inference
and identify techniques used for effect.
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e Pupils of all abilities use drafting to improve the structure, technical accuracy and
presentation of their writing.

e Able pupils produce well-crafted essays, particularly in response to literary texts. In the
best work, writing is well expressed, there are appropriate textual references when
required, effective structure and a mature style.

Shortcomings

KS3

e A small but significant number of pupils of average and lower abilities find it difficult to
maintain concentration and listen attentively to the teacher and to one another.

e The same group of pupils do not effectively draft, structure and extend their writing.

KS4
e A small number of pupils of average to lower abilities is reliant on the teacher when
analysing and responding to challenging texts.

Since the last inspection standards have been maintained.

Mathematics
Standards of achievement are satisfactory in both KS3 and KS4.
Good features

KS3

e In the national test results for 2003, 57.5 per cent of year 9 pupils achieved level 5 or
better. This represents satisfactory progress for these pupils but it is well below the
national average.

e Many pupils across the ability range answer questions with clarity, understanding and
accuracy.

e Most pupils have a good understanding of whole numbers, vulgar fractions, decimal
fractions and percentages, and the relationship between them.

e Most pupils have a sound knowledge of angles on straight lines, about a point, in triangles
and in quadrilaterals. They can apply this knowledge to calculate angles in appropriate
diagrams.

e Pupils understand the concept of probability and can apply it to simple situations.

e The more able pupils can interpret equations of straight lines and can draw the appropriate
graphs.

e Some lower ability pupils and pupils with SEN receive good support and make sound
progress.

e Pupils use calculators appropriately.

KS4

e Pupils understand the concept of probability and can make calculations from the drawing
of tree diagrams.

e Pupils can apply the trigonometry of the right angled triangle to various situations in every
day life.
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e Higher ability pupils have an understanding of basic algebra and can apply this knowledge

to solve problems.

e Pupils with SEN have support and make good progress
e Pupils use calculators appropriately.

Shortcomings

KS3
e Pupils’ investigative skills need to be further developed.
e A small minority of pupils in some lower ability classes are disruptive and this has an

affect on achievement.

e On occasions the more able pupils in classes are not always extended in their work.
e Pupils have limited opportunity to enhance their knowledge using ICT.

KS4
e The GCSE results are consistently well below both the UA and Welsh averages and are

not improving.

e A number of pupils lack confidence when confronted with problem solving situations.
¢ On occasions the more able pupils in classes are not always extended in their work.
e Pupils have limited opportunity to enhance their knowledge using ICT.

Since the last inspection there has only been satisfactory progress.

Science

Standards of achievement are satisfactory in KS3 and KS4.

Good features

KS3 and KS4

The proportion of pupils reaching level 5 and above in the National Curriculum tests is
higher than average for similar schools and is moving towards the national average.

The majority of more able pupils have a satisfactory and often good knowledge and
understanding of a wide range of topics covering the National Curriculum and GCSE
examination courses. They are able to explain ideas using appropriate scientific theory.
They are able to apply their knowledge and understanding to problem solving making use
of mathematical skills.

A majority of pupils with average ability makes satisfactory progress and has a secure
knowledge and understanding of scientific facts and concepts.

Pupils with SEN have full access to the national curriculum; the majority make progress
in line with their abilities.

Scientific vocabulary is appropriately used by a majority of pupils in written and oral
work. Many pupils make good oral contributions in class.

Experimental and investigative skills are acquired during practical work and in CASE
lessons. Many pupils can identify variables and plan their work. They are aware of the
need to control variables and to make fair comparisons. They are able to follow
instructions and carry out experiments. They make accurate observations and
measurements generally using appropriate units. Pupils can describe and record their
results and the many make good use of graphical methods in analyses. The more able
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pupils make good links between their conclusions and appropriate scientific theory. They
are able to make reasoned suggestions for improving their methods. Pupils generally
carry out practical work safely.

The quality and presentation of written work, including extended writing, is generally
satisfactory and is good in a minority of cases.

Pupils acquire knowledge and awareness of the contribution science makes to everyday
life including an understanding of the social, economic, ethical and environmental aspects
of the subject.

Shortcomings

KS3 and KS4

In 2003, the number of pupils achieving A*-C in GCSE double science (23%) was well
below the national average.

A significant minority of average and lower ability pupils, especially at KS4, lack
knowledge and understanding in key areas. They make slower progress, which is often
hindered by absence, lack of study skills and, in a few cases, negative attitudes to work.

In assessed practical work, a majority of average and less able pupils’ planning lacks
detail and is not appropriately linked to scientific knowledge. They make an insufficient
range of experimental observations and readings. Their analyses and evaluations lack
sufficient depth or are often not completed.

Pupils have insufficient “hands-on” experience of using ICT in scientific contexts.

Since the last inspection standards of achievement have been maintained in KS3. Standards
have declined at KS4.

Welsh second language

Standards of achievement in KS3 and KS4 are good.

Good features

KS3

Good progress is made within the key stage and this is reflected in the good results
achieved in the national tests at the end of Y9.

Pupils listen well to their teachers in the lessons and they follow explanations of grammar
and general points made in Welsh. They listen to items on cassettes and video and
respond well, using basic constructions with confidence.

During group and paired work they listen well to the contribution of their partners and
respond to them purposefully.

The abler pupils respond in expanding their answers, linking sentences together
accurately.

Pupils express opinions and give basic reasons to support their views well.

Average and lower ability pupils give simple set reasons when asked for opinions; the
abler pupils expand on their reasons and back them up with examples.

The more able pupils and pupils in the bi-lingual sets speak confidently and accurately on
a variety of topics.
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Pupils across the ability range read aloud accurately and with clarity using appropriate
expression and pronunciation.

They read familiar passages from work sheets, short dialogues and paragraphs confidently
with good understanding of the text, extracting relevant information to complete both oral
and written tasks well.

Abler pupils including pupils in the bi-lingual sets read books independently and respond
in an interesting way to their content using ICT well.

Pupils mainly write well in response to a variety of stimuli.

They use familiar patterns correctly on the whole, varying the person and tense of the
verb to good effect in structured work.

Abler pupils write extended tasks to a good level of accuracy, using constructions
presented earlier in the key stage correctly on the whole.

KS4

In KS4 the vast majority of pupils follow the GCSE Full Course; results have steadily
improved over the last three years and averages are on par with national results.

Pupils make good progress within the key stage and on the whole are able to understand a
variety of spoken Welsh and respond orally and in writing in a meaningful way. They
understand and follow quite difficult items on videos and follow complex explanations by
teachers in Welsh.

Pupils work well in groups to complete set tasks, express opinions and use evidence.
More able pupils discuss ambitious topics to do with modern society; they contribute well
to group discussions drawing on their own experiences and producing evidence from a
wide range of material to solve problems.

As individuals, pupils in the top set, make extended oral presentations accurately, using a
range of visual material to enhance their work.

Most pupils read well with clear expression. They understand and respond to a range of
reading material including novels and poems. Abler pupils when writing reviews of
novels use a good range of specialists terms associated with appreciation of literature
Most of the pupils use a range of basic constructions and tenses correctly when writing
tasks for their GCSE folio work. The more able pupils respond to the more challenging
GCSE topics well and write with a good degree of accuracy. When expressing opinions
they structure their arguments well and support these with evidence from their own
experience.

Shortcomings

KS3 and KS4

Average and lower ability pupils make basic grammatical and punctuation errors when
writing extended passages when the focus is not on grammar. A number of these errors
are repeated in their work later on.

A small number of pupils lack the confidence to expand on one word answers when
talking to their teachers and fellow pupils.

Since the last inspection the department has made good progress and ample opportunities are
now provided for all pupils to use Welsh in the lessons. The additional experiences provided
for the bi-lingual classes have contributed to the confidence and good standards achieved by
them.
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Design and technology

Standards of achievement are good in KS3 and KS4.

Good features

KS3 and KS4

GCSE examination results in Design and Technology (Resistant Materials and Graphic
Products) during the period 2001-3 have improved and compare well with local and
national averages.

Pupils have a sound understanding of the design process and use it effectively.

Pupils understand the purpose of research, investigation, analysis and specification and
develop these aspects purposefully in their project tasks.

Pupils understand and make use of technical vocabulary on a regular and consistent basis.
Pupils are reflective when developing their project studies and make sensible
modifications to their work when necessary.

Work in pupils’ files and on display show that graphical and presentation skills are often
good in KS4 and improving in KS3.

Pupils produce some interesting designs through the use of informal and formal drawing
skills.

Design folio work is always completed, structured and often individual in its nature.

Pupils in KS3 benefit from using neatly organised study guides which provide helpful
information as well as opportunities for individual expression.

Pupils gain experience in a range of materials and components in their designing and
making activities.

Pupils are able to demonstrate a knowledge and understanding of the use of various
materials in their project work, particularly in KS4.

Pupils use equipment safely, confidently and competently.

Practical making skills are good. Accurate and well finished completed products are
positive features in departmental work.

Pupils gain an early experience of electronics and systems study in KS3.

Pupils in all design and technology subject areas are gaining a broad experience in using a
variety of ICT applications in Control, Computer-Aided Design and Manufacture,2D
Graphical Design and the Internet. They make good use of them when researching,
designing, modelling and in the presentation of their work.

All pupils, including those with SEN receive patient and positive support from staff and
make good progress

Shortcomings

KS3 and KS4

Some design drawings in KS3 lack annotation and are limited in their creativity.

Final evaluations in both KS3/4 do not always make meaningful reference to original
design specifications.

A small number of boys are less focussed on their work and make only slow progress.

Progress made since the last inspection is good.
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Information technology

Standards of achievement in KS3 and KS4 are good.

Good features

KS3

Pupils demonstrate a confident use of the hardware and software packages available.
Pupils can use the mouse and keyboard effectively.

Pupils can handle icons, menus and functions appropriately, when undertaking their tasks
and can confidently explore the applications they are using.

Work within pupils’ files and on display, shows sound attainment in communicating
information through word processed text, which includes graphical images imported from
a variety of sources.

Both written and graphical work is well developed and shows evidence of drafting and re-
drafting. Pupils show good ability in their organising and combining of information in
various forms

Pupils can explain their work and its development and make good use of well prepared
worksheets.

There is positive manipulation of data through spreadsheet work with accurate modelling
of results.

Pupils can draw up a questionnaire, create a database from it and understand the
questioning of data.

SEN and slow learning pupils make valuable progress in taught lessons especially when
supported by specialist staff and learning support assistants.

Pupils display a willing approach to problem solving and are often enthusiastic and
questioning in their approach.

There is much co-operative working and pupils take much pride in their work.

KS4

Pupils are able to apply their IT skills in a valid range of tasks established within a variety
of contexts

There is a valuable approach to problem solving which encourages both independent and
collaborative learning to take place.

Pupils understand procedures, and are competent and confident in their use of equipment
and software and show much capability when integrating a variety of information into
their work from a range of sources.

Pupils make appropriate use of technical terminology in their written work and in
conversation and discussion.

Project preparation skills are good and develop well from year 10 to11

Pupils demonstrate a valid analysis of project briefs and formulate relevant and thoughtful
responses.

There is evidence of sound preparatory work and due attention paid to evaluation and
modification in pupils’ work

Pupils produce well structured project work which has accurate content and is well
presented

Pupils have a secure appreciation of the role of ICT in everyday use and can explain and
evaluate situations.
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e SEN and below average pupils are well supported within a variety of relevant tasks and
make good progress in relation to their abilities.
e Pupils take pride in their work

Shortcomings

KS3

e A small number of pupils, although they can follow tasks that are explained, lack an
understanding of the overall purpose of them, and are unable to apply those skills to new
learning and make slow progress.

KS4
e A small number of pupils have difficulty in providing detailed and extended answers to
questions both orally and in their written work.

The GCSE course in KS4 will be examined for the first time in 2004

History

Standards of achievement in KS3 and in KS4 are good.
Good features

KS3

e Pupils have good levels of knowledge and understanding; their recall of previous learning
is secure and they have good chronological awareness.

e Most KS3 pupils become more confident and make good progress in learning to apply
their background knowledge to the variety of challenging historical problems with which
they are presented.

e Pupils have well developed oral skills. They are keen to contribute to class discussions in
extended responses, asking pertinent questions and speaking fluently and confidently.
Pupils accurately use a wide range of subject-specific vocabulary.

e Pupils listen very well in lessons and in their group and paired work. Mutual courtesy and
respect are reflected in the good relationships between teachers and pupils.

e KS3 pupils develop a good ability to identify the important changes which occur over
time. They provide valid explanations for the causes of change and they trace its effects
successfully.

e Pupils are confident in recognising bias in sources of evidence and they routinely test the
sources for reliability and utility.

e KS3 pupils recognise differences in historical interpretations effectively; a Year 7 lesson
on King John showed how well they could use source material to identify why historians
have differed in their views of the king’s reign.

e Pupils are confident in adopting investigative approaches when presented with historical
problems; they develop a good ability to read and evaluate sources of evidence, applying
their background knowledge effectively to reach a satisfying and well argued conclusion.

e By Year 9, pupils can successfully distinguish the differences between the long-term and
the short-term causes for historical change.

e Most pupils” written work is well presented; they record their learning in a variety of
ways and there is a good focus upon writing in different formats for different purposes
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and audiences. The standard of pupils’ extended essay writing is good and often very
good. Careful planning, drafting and redrafting of essays enables them to produce
logically structured and well developed arguments.

KS4

The GCSE results of the sizeable cohort of pupils who opted to study history have been
consistently well above the national and local averages over the last three years. KS4
pupils successfully build upon the skills acquired in KS3; they exhibit a growing maturity
in the depth of their response to challenging tasks. Their work shows a growing
understanding of the motivation and attitudes of people in the past by asking more
complex questions of the sources of evidence. They make the most of very good
opportunities to reflect upon the moral dilemmas presented by their study of the slave
trade.

Pupils continue to develop their investigative approaches when examining historical
problems. They use complex sources of evidence effectively in comparing differing
interpretations of events; pupils show development of very good analytical skills.

Pupils continue to achieve good standards in selecting, organising and communicating
information and well balanced arguments in their written work.

Pupils’ knowledge of the history, culture and traditions of Wales is well developed in
both key stages.

Pupils effectively apply their knowledge and understanding from other curricular areas,
such as literacy and numeracy, to extend their research and problem-solving skills.

Shortcomings

KS3

e A minority of below average and average ability pupils have insecure standards of
spelling, punctuation and presentation in their written work.

e There are examples of incomplete work in the books of a small number of pupils.

KS4

¢ Although many pupils make good use of ICT tools to enhance the presentation of their
written work and course work and to develop their research and enquiry skills, the use of
ICT is limited by problems of access to hardware and software.

The department has made significant progress in addressing those areas that were judged to

require further improvement in the last inspection report. Standards show consistent
improvement.

Geography

Standards of achievement are satisfactory in KS3 and good in KS4.
Good features

KS3

e Pupils acquire a good understanding of concepts and key ideas in physical and human

aspects of the subject and most have the ability to apply them to new situations and
contexts.
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They possess an increasing vocabulary of geographical terms and develop a wide range of
skills and techniques, particularly those associated with the use of maps and atlases,
diagrams and photographs.

They have a secure knowledge of the character and identity of the local area and of Wales
and make good use of this in their study of other peoples and of countries in a widening
range of contexts and scale.

Across the key stage, most pupils become confident in the use of key learning skills and
are able to demonstrate satisfactory ability in oral and written communication and a
competence in handling data and statistics.

KS4

Results in recent years, although below national figures at A*-C grades, show a 100% pass
rate and represent positive progress for the candidates entered for the external
examinations.

Pupils successfully build upon the skills acquired in KS3 and exhibit a growing maturity
in the depth of their responses to tasks and challenges.

They achieve good standards in selecting and communicating information accessed from a
wide range of sources including ICT.

They possess a good appreciation of the interaction between people and the environment
and describe and suggest explanations for conflict between interested parties in areas such
as National Parks.

Shortcomings

KS3 and KS4

In both key stages, the breadth and depth of knowledge of a small number of pupils are
limited and progress in a classroom situation is affected by inattention and a failure to
heed instructions.

Lower achievers reflect a failure to recall information and an uncertainty in the use and
meaning of more complex terminology.

Some pupils are more confident orally than in writing while other individuals are reluctant
to contribute answers in class.

The department has responded positively to issues noted in the previous report and has made
significant progress in addressing those areas of concern which were judged to require further
development.

Modern foreign languages

Standards of achievement at KS3 are satisfactory in French and are good in Spanish. At KS4,
standards of achievement are good in both French and Spanish.

Good features

KS3 (French)
e The skills of listening and reading are mainly good.
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e The skills of speaking and writing are satisfactory in most classes. The higher ability
pupils demonstrate attainment corresponding to the National  Curriculum level
descriptions

e The pupils with SEN are making good progress, demonstrating competence in
understanding authentic spoken and written language within their ability range. They
respond well to the various stimuli provided.

e Increasing use is made of the target language in the lessons.

o Satisfactory pair-work is carried out and authentic dialogues are created based on language
previously encountered.

e Appropriate attention is paid to pronunciation by the higher ability pupils.

e |ICT is used to support the learning experience.

KS3 (Spanish)

e Good progress is made in all four skills.

e Increasingly confident use is made of the target language in pair work as well as
classwork.

e Pupils understand and respond to authentic spoken and written language appropriately.

e Pupils display increasing awareness of the grammatical structure of the language.

KS4 (French and Spanish)

e The results have been consistently good in both languages over the last three years,
consistently above the national average.

e The most able pupils demonstrate competent use of the target language and increasing
ability to cope with unpredictable elements.

e The abler pupils are becoming increasingly aware of how the language works and apply
the rules of grammar in their own creative work. Letter writing is well developed by the
abler pupils.

e The most able pupils pay appropriate attention to the need to speak clearly and pronounce
the words correctly.

Shortcomings

KS3 (French)

e Pupils are not consistent in their use of the target language and have difficulty in
responding to unpredictable elements.

¢ Insufficient attention is given in the middle band to clarify the accuracy of pronunciation.

e Insufficient personal research is carried out through the use of dictionaries and other
sources to extend the pre-learned phrases.

KS3 (Spanish)

e Pupils do not research sufficiently independently through the use of dictionaries and other
resources to give their work individuality.

e There is a tendency to re-use pre-learned phrases which are correct but not building upon
their acquired knowledge.

KS4 (Both French and Spanish)

e Pupils display some reluctance to experiment independently with new phrases and
structures which have not been introduced in class.
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e A small number of pupils communicate in short phrases only and are unable to cope with

unpredictable language either orally or in writing. They are unable to apply the rules of
grammar in their own writing or speaking tasks.

Standards have improved since the previous inspection

Art

Standards of achievement are good KS3 and in KS4.

Good features

KS3

Pupils make good progress in acquiring essential skills and understanding of the use of
colour, line, tone, shape, form and texture.

Pupils learn to look and record with care and accuracy.

Pupils are becoming familiar with the work of a range of different artists and are able to
enrich their own imaginative and expressive work by study of artists associated with
Wales and the art of other cultures.

Pupils are beginning to acquire and use an art vocabulary. They express their views on art
clearly in their writing and keep technical notes in ceramics. Pupils with SEN make good
progress when writing due to the good quality guidance they receive.

KS4

Examination results are usually better than the national average.

Pupils, particularly girls, are developing well as imaginative, independent artists.

Ability in observational drawing and painting is strengthened, and colour is understood
and applied well, due to frequent good quality practical demonstration by teachers.

Pupils understand how to work with clay correctly and produce delightful ceramic work.
Pupils use their art abilities effectively to express their social and moral concerns.

Pupils work with visiting practising artists and this enables them to acquire a range of
new craft skills, from painting on silk to creating large-scale sculpture in wire.

At both stages most pupils make good progress because they are well informed of what
they have to do to improve.

Shortcomings

KS3 and KS4

Pupils in different groups learn with some inconsistency because the good practice seen
in most lessons is not shared with all teachers.
Pupils’ ability to use computers to create art is limited by the current facilities.

There has been good progress since the previous report.
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Music
Standards of achievement are good in KS3 and KS4.
Good features

KS3

e Pupils sing with enthusiasm in up to three parts and refine renderings by giving suitable
attention to musical detail and expression.

e Pupils, including those with SEN, perform various pieces, including their own
compositions, confidently with suitable technique and a good degree of accuracy on
classroom instruments. Most maintain secure ensemble when performing with others.

e They improvise and compose in response to a range of suitable stimuli. Most Y7 group
compositions, based on Tribal music, show imagination and effective combining of vocal
and instrumental sounds. Structured rhythmic and melodic work in Y8 and Y9, including
arrangements and improvisations, is often well shaped and musically interesting.

e Pupils have a good awareness of musical elements and can identify instruments and basic
features in recorded extracts. A few pupils make perceptive comments about their own
practical work.

KS4

e GCSE results in recent years have been well above the national average, though the
number of candidates has been relatively small.

e Pupils make suitable progress in individual and group instrumental and vocal performing
and achieve good standards. Many achieve very good standards.

e Work in composing demonstrates imaginative treatment of ideas and is enhanced by
effective use of ICT to layer strands. Much of the work has a good sense of style and
structure and is musically interesting.

e A few more able pupils discern features well when appraising music from different styles
and periods.

Shortcomings

KS3

e Certain pupils are unable to play in time in group performance. In general, the
performing skills of pupils on keyboards are not as well developed.

e A few structured compositions and improvisations are rather limited in musical interest.

e Many pupils are reluctant to express opinions or only make brief and superficial comments
when appraising their own music-making.

KS4
e The appraising skills of middle and lower ability pupils are uneven. They are good in
certain tasks but responses are insecure or lack detail in others.

Standards have improved and been consolidated since the last inspection. Good quality
instrumental tuition which is provided for one in five of pupils on roll, together with a range
of extra curricular groups of good and sometimes very good standard, complement the work
of the department. These make a substantial contribution to the life of the school and the
community.
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Physical education

Standards of achievement are satisfactory at both KS3 and KS4 and are good for the GCSE
option.

Good features

KS3 and KS4

Pupils are excellently attired, display a positive attitude and work with commitment and
discipline.

Pupils listen attentively and undertake tasks in a mature and responsible manner whether
working alone, with a partner or as a member of a small group.

In net games, pupils display satisfactory techniques when performing sending and
receiving tasks when not under any pressure.

Pupils are able to express knowledge of the benefits of regular exercise and the short term
effects of exercise on the body.

Pupils are able to demonstrate a limited number of flexibility exercises.

Pupils work hard in completing set tasks in health related exercise, with many being able
to maintain sustained activity at a reasonable level.

Pupils display a sound knowledge and understanding of the rules and scoring systems of a
range of invasion games.

GCSE option

A large number of pupils select physical education at GCSE level, with results being
invariably well above the national average

Pupils display a sound grasp, both orally and in written form, of the theoretical and
practical aspects of the course, notably the various components of fitness and suitable
activities to develop them.

In practical games sessions, pupils confidently lead warm up sessions and display a good
understanding of strategies and tactics of the selected game, and have a good standard of
technique and skill.

Pupils possess a positive attitude to hard physical work.

Shortcomings

KS3 andKS4

As pupils progress through the two key stages, their knowledge and understanding of
issues related to health related education makes insufficient development.

Pupils perform some of the tasks included in fitness circuits in an inappropriate and, at
times, unsafe manner.

When given the opportunity, pupils find difficulty in consistently and accurately applying
techniques under the pressure of game situations.

Pupils are uncertain of the rules and scoring systems of net games.

Pupils planning skills are underdeveloped, while evaluations made of their own and
others’” work tend to be brief and superficial.

GCSE option

There are no major shortcomings
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All the staff in the department make a positive contribution to the extra curricular
programme, which is inclusive in nature. Both recreational and competitive activities are
offered; these are well supported by the pupils. Valued assistance is received from other
members of staff. Many pupils have represented the area and county in various sports, with
some gaining international honours. This reflects the hard and dedicated work of pupils and
staff.

Progress has been made since the last inspection. Standards in the compulsory core physical
education at KS4 have improved to a satisfactory level. Participation levels in practical
sessions have improved significantly.

Religious education
Standards of achievement are good in KS3 and satisfactory in KS4

Good features

KS3

e Pupils across the ability range have a good factual knowledge and understanding of the
units of work studied, which reflect the requirements of the agreed syllabus.

e Pupils can recognise the distinctive features of Christianity and Judaism and come to
understand the authority that believers place on religious traditions in their local
community.

e They make good progress in their knowledge of how and why believers from different
religions reflect and celebrate their faith.

e Across the ability range pupils' ability to use appropriate vocabulary to discuss religious
affairs, both orally and in writing, is good.

e The less able pupils show good knowledge of Christianity and understand the symbols and
artefacts used when believers celebrate their faith.

KS4

e Pupils develop their understanding of the way creeds and religious practices handle the
questions raised from their experience of the natural world and human inter-relationships.

e Most pupils respond thoughtfully to religious, moral and social issues and show
confidence in discussing their own values and evaluating those of others.

e They recognise the right and wrong in specific situations when discussing topics such as
Christian attitudes to drug abuse and homeless people.

Shortcomings

KS3
e Limited opportunities are provided for pupils to work independently and use their
imagination to produce more individual responses to beliefs.

KS4

e  Pupils make limited progress because of the restricted time provided for the subject.

e  The oral contributions of a substantial minority of boys indicate that they have limited
understanding of how beliefs influence people's way of life and that of the community to
which they belong.
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Religious studies

Standards of achievement are good.

Good features

KS4

Pupils have good factual knowledge and understanding of Christianity. They understand
the diversity of beliefs within Christianity on issues such as abortion and contraception

In Judaism they have a good understanding of the authority believers attach to religious
issues and traditions, and how these are reflected in their life styles.

Pupils recognise technical terms and can explain their meaning both orally and in writing.
In their written work the majority of pupils express clearly information gained, displaying
a good understanding of the syllabus.

Shortcomings

In some cases, evaluation skills are limited because they depend too heavily on
resources prepared by the teacher.

The progress of a minority of boys is restrained by inattention and lack of maturity when
discussing moral issues.

Personal and social education

No personal and social education lessons were taught during the period of the inspection.
Therefore the only evidence available was discussion with staff and pupils, observation of
pupils, and a review of pupils’ books and other relevant documentation. It is therefore not
possible to give a judgement on standards of achievement.

Good features

The programme is well planned and meets the requirements set out in the ACCAC
Framework.

There is good planning for the use of a wide range of appropriate external agencies in the
teaching of the course.

There is a monitoring system which includes staff and pupil reviews and classroom
observation.

Tutors, who teach the programme, receive training in specialist aspects on a regular basis.
Pupils are mostly courteous, confident and respect each other and property.

Pupils across the school work well individually, in pairs and in groups.

Pupils generally know the difference between right and wrong, recognise moral issues and
show an awareness of antisocial behaviour.

Most pupils feel that they receive helpful and interesting information in personal and
social education lessons.

Pupils are given good careers guidance, which is mostly well received. Older pupils have
individual guidance interviews with a Careers Wales West Adviser.

The school has gained the Careers Wales Quality Gold Award.
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Drama

Standards of achievement are good in KS3 and very good in KS4.

Good features

KS3

Most pupils listen to the teacher and to one another. They respond promptly to
instructions.

All cooperate well in pairs and small groups to negotiate roles and to produce freeze
frames, mime and improvised scenes.

All pupils adopt and most sustain role with appropriate gesture, tone and movement.

Most pupils effectively explain their work and evaluate the work of others, focusing on
known criteria.

KS4

All read set texts demonstrating a good interpretation of meaning by presenting scenes
where characters are portrayed with convincing tone, gesture and movement.

They put forward good ideas and justify opinions by close reference to texts.

They collaborate very well in pairs and small groups to negotiate plans for performance, to
experiment and problem solving.

They self-evaluate accurately to improve and evaluate the contributions of others using a
technical vocabulary.

Coursework represents an appropriate range of work with good critical analysis,
perceptive evaluations and a mature style.

There is very good adoption of character, voice projection and awareness of audience so
that by the end of the key stage, performances are of a very good quality.

Shortcomings

KS3 and KS4
There are no significant shortcomings.

Good progress has been made since the last inspection

Business studies

Standards of achievement are good

Good features

KS4

In the 2002 GCSE examinations, the percentage of pupils gaining A*-C grades was above
national averages, in 2003 they were below.

In both written and oral work, pupils have good business vocabulary and use terms
appropriately. They can apply a range of business principles to a cross-section of tasks.
Pupils have a good understanding of the activities used by a business in marketing its
products. They appreciate that businesses use different methods in promoting their
products.
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e Pupils have a good understanding of the term break even in business terms, and were able
to analyse data accurately and represent their findings in graphical form.

e The quality of coursework is good, and for a small minority of pupils it is very good. The
majority of pupils had a clear strategy for their assignment, carried out detailed research,
and carefully analysed and evaluated findings in the context of the business chosen.

e ICT skills are well developed for the majority of pupils and used extensively to analyse
data and improve the presentation of their work.

Shortcomings

KS4

e A minority of pupils has a less secure recall of key concepts, and has difficulty applying
them to a range of tasks.

e With a small minority of pupils, there is a lack of depth in the planning, research and
evaluation stages of the coursework assignment.

The department has made good progress since the last inspection with standards now
consistently good.

Child development
Standards are satisfactory.
Good features

KS4

e Pupils display sound knowledge and understanding of factors affecting the care and
development of babies and young children at home and in the community.

e Pupils investigate a range of issues relating to family life and parenting and develop an
awareness of cultural and lifestyle factors.

e There is good evidence of research skills and extended writing in Child Study folders.
Pupils carry out a number of visits to individual children and record perceptive
observations of their developmental progress. Year 11 pupils are able to plan and carry
out relevant educational activities with their study child.

e Numeracy is used well to cost nursery equipment and toys.

e The presentation of work is often enhanced by the use of ICT.

Shortcomings

KS4

e Numbers attaining A* — C grades at GCSE have fallen since 2002 and are currently
below national figures.

e A minority of Child Studies are descriptive rather than analytical.

e A small group of Year 10 pupils lack commitment and focus and their progress in class is
slow.

e Erratic attendance inhibits the achievement of a minority of pupils.

This subject was not reported on separately at the time of the previous inspection.
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Sociology

Standards of achievement are good.
Good features

e Pupils achieve sound standards in the GCSE examinations. Pupils make good progress,
relative to their ability.

e KS4 pupils have good levels of knowledge and understanding and their recall of previous
knowledge is secure. They make good links with relevant contemporary attitudes and
social developments.

e Pupils have a good command of the methodology and conceptual basis of the subject.
They successfully use a variety of methods of sociological enquiry and research. Good
use is made of the local community in developing research skills, for instance in
constructing questionnaires and surveys. Pupils use the information gained effectively to
draw reasonable conclusions upon which to base their arguments.

e Pupils have a good ability to extract relevant information from a wide range of complex
sources, such as recently published crime figures.

e KS4 pupils make good progress in using sociological terminology accurately and in the
correct context. They compile useful glossaries to improve their standards in this area.

e By the end of KS4, pupils have developed a good ability to apply their knowledge and
understanding to new situations and sociological trends and problems. They become
increasingly confident in detecting patterns when they analyse the available data.

e Pupils make good use of the opportunities they have to further their research and enquiry
skills by using the Internet and other ICT tools.

Shortcomings

e The standards of spelling, presentation and completion of work of a small minority of
pupils require further improvement.

The department has made good progress since the last inspection.

Catering
Standards of achievement are very good.
Good features

e Pupils gain very creditable examination results, with the last three years being well above
national figures. In 2003, 94% gained A* - C grades.

e Pupils acquire good knowledge of the structure, practices and technical language relating
to the catering industry in addition to health and safety legislation.

e Pupils focus very well in class and demonstrate a secure understanding of food
commaodities, nutrition, meal planning and food labelling.

e In practical assignments pupils choose relevant food items, prepare logical work plans,
cost outcomes and evaluate using sensory and dietary analysis.
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e Making skills are good and pupils use tools and equipment confidently and competently.
Finished products are of good to very good quality and usually well presented.

e Pupils develop good organisational and team skills in class activities and when preparing
food on a large scale for school functions.

e All pupils complete a related work placement and gain first hand information of industrial
methods. They record their experiences very well in coursework studies. A number of
these are impressive in terms of investigation and analysis.

e Good ICT skills are used to enhance the visual presentation of coursework.

Shortcomings
There are no significant shortcomings.

This subject was not reported on separately at the time of the previous inspection

Food studies

Standards of achievement in this Entry level course are good.
Good features

e Examination results have been consistently good over the last three years.

e Pupils have a sound understanding of healthy eating guidelines and factors affecting food
choice.

e They develop a range of practical skills when they prepare and make a variety of food
products.

e Pupils choose relevant food items for examination purposes and completed assignments
show that many are able to record and justify their choices, prepare and follow work plans
and make a reasonable attempt to evaluate their work. Completed outcomes are well
finished.

e Pupils understand the need to follow safe and hygienic working practices and apply this
well in the presentation of safety posters.

e Pupils focus well in class. Here they are able to read and extract appropriate information
relating to the use and nutritional value of food commodities. Written responses are neatly
recorded.

Shortcomings

e A minority of assignments provide limited reasons for choice and improvement.
e There is evidence of incomplete work in class files.

This subject was not reported on separately at the time of the previous inspection
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Vocational education

Leisure and tourism

Standards of achievement are good.

Good features

KS4

Pupils are knowledgeable of the structure of the industry and are confident in accessing
relevant information from a wide range of sources including ICT.

They make good use of the local community and of facilities further away as a source of
primary evidence with visits to centres of recreation and employment. They make good
progress in the skills of planning and investigation prior to their visits.

Portfolios are well presented. Pupils accept responsibility for their own learning and
display self-confidence and maturity. They make good use of the opportunities provided
to improve their key skills.

They possess a secure understanding of the importance of target marketing and of market
research in this highly competitive field and appreciate that organisations need to ensure
staff are provided with appropriate training to cater for the needs of their customers.

Shortcomings

KS4

Individuals experience initial difficulties in becoming organised and written answers
occasionally lack sufficient detail with points not fully developed.

There has been good progress since the last inspection, classes are taught in a central base
room and standards are now consistently good.

Health and Social Care

Standards of achievement are good.

Good features

Pupils are developing a sound understanding of Early Years provision and the role of
professional carers.

Research and investigational skills are good. Pupils prepare pertinent questionnaires to
investigate the health and lifestyles of individual clients. They analyse their results well
and identify potential risks to their clients’ health.

Pupils carry out appropriate tests to measure physical health and use numeracy with
reasonable accuracy to calculate pulse rate and body mass.

There is good evidence of extended writing and pupils willingly draft and redraft their
work in order to improve.

Pupils often draw on the experiences and information gained from work placements,
visits and professional speakers.

Competent ICT skills are used often to access Internet websites and enhance the visual
presentation of their work.
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Shortcomings

e Not all pupils identify meaningful targets for their client or timescales for improvement.
e A minority of pupils are passive in discussion sessions.

Standards have improved since the previous inspection

8. SCHOOL IMPROVEMENT

8.1 Progress since the last inspection

The previous report identified 8 key issues for action. Good progress has been made i
addressing 5 and satisfactory progress in 3.

1 | Develop further across the curriculum the basic skills of writing (particularly in relation to spelling,
punctuation and grammar), reading, speaking and mental arithmetic;

Good progress has been made in the writing, reading and speaking skills, and
satisfactory improvements have been made in mental arithmetic.

2 | Improve the standards of achievement in a small number of classes in PE an RE and raise the
quality of teaching in a few classes in science up to the good level evident elsewhere in the
department

Good progress has been made in physical education and religious education, and

satisfactory progress in science.

3 | Disseminate good practice to ensure that work is matched to the needs of all pupils, that
there is appropriate pace, challenge, expectation and variety of activities in all subject areas
and that the marking of pupils’ work aids progress.

Satisfactory progress has been made overall.

4 | Improve the quality of learning resources, particularly textbooks, in the many classes where
this is affecting standards, the quality of learning and homework and then reduce the
amount of copying down of notes and the high use of photocopied material.

Good progress has been made and the majority of subjects now have good resources.

5 | Enhance the resources in the library and encourage its use throughout the day so as to
enable pupils to develop further their skills of research and become more independent as
learners.

Good progress has been made so that pupils now have greater access to books at all
times of the school day.

6 | Improve arrangements for the setting of homework and ensure it is of good quality.
Overall satisfactory progress has been made although there are some inconsistencies in
practice.

7 | Further develop the use of information technology across the curriculum so that all pupils
consistently use computers to improve their subject skills and thereby ensure that National
Curriculum requirements are met.

Good progress has been made so that the overall position across the school is at least

satisfactory.

8 | Improve pupils’ spiritual development by ensuring that all pupils engage in an appropriate and
worthwhile daily act of collective worship, thus meeting statutory requirements, and by increasing to
the recommended level the amount of time allocated to religious education in key stage 4.

Satisfactory progress has been made in all the issues identified.
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8.1 Kaey issues for action

To continue to improve the school should:

e improve standards of achievement by addressing the shortcomings identified in this
report;

e improve standards of achievement by ensuring the consistent implementation,
monitoring and evaluation of school policies;

o further develop the school assessment policy;

e improve standards of achievement by developing more accurate target setting and
monitoring of pupil progress;

e develop further strategies to improve the achievement of those pupils identified as
underperforming;

e raise standards of achievement by continuing to work to improve both attendance and
support for pupils who have been absent.
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APPENDIX

A.  Basic information about the school
Name of School Ysgol Glan-Y-Mor School
School type LEA Maintained
Age -range of pupils | 11-16
Address of school Heol Elfed
Burry Port
Carmarthenshire
Post-Code SA16 OAL
Telephone Number 01554 832507
Headteacher Mr. T. Day
Date of appointment | 01/01/98
Chair of Governors/ Mr. E. Land
Appropriate Authority
Registered Inspector | Mr. T O’Marah
Dates of inspection 26 to 29 January 20043

B.  School data and indicators
Number of pupils in each year group

Year group Y7 | Y8 | Y9 |YI0|Y1l| Y12 | Y13 | Y14 | Total
Number of pupils | 128 | 158 | 180 | 151 | 162 - - - | 779

Total number of teachers

Full-time Part-time Full-time equivalent (fte)

Number of teachers 45 4 46

Staffing information
Pupil:teacher (fte) ratio (excluding special classes) 16.87:1
Pupil:adult (fte) ratio in special classes -
Average teaching group size 21.6
Overall contact ratio 78 %

Percentage attendance for three complete terms prior to the inspection

Y7 Y8 Y9 Y10 Y11 Whole school
Term 1 91.66 | 88.37 | 84.45 | 82.62 92.53 87.54
Term 2 90.21 | 89.56 | 88.10 | 86.40 83.04 87.59
Term 3 92,79 | 91.78 | 88.91 | 89.14 89.43 90.47
Percentage of pupils entitled to free school meals 26
Number of pupils excluded during 12 months prior to inspection | 27
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C. Results of National Curriculum assessments and public examinations

National Curriculum Assessment KS3 results: 2003

Total number of pupils in Y9: 146

Percentage of pupils at each level

D|IA|F Wil1l 2 3 4 5 6 7 8 EP

EN | Teacher School 0|1|0 (0O 4 14 (27 |32 |16 |4 0 0
assessment | National 0|1|0 (0O 2 9 22 134 |22 |9 0 0

Test School 0{114 |0]O0 0 14 |30 |27 |15 |9 0 0
National 0/3|2 |0]0 0 8 21 (31 (23 |10 |O 0

MA | Teacher School 0({1({0 |0{0O 0 6 30 [25 (33 |6 0 0
assessment | National o110 (010 1 8 20 |25 (29 (14 |O 0

Test School 0|3|0 (0O 0 8 32 |22 |29 |6 0 0
National 0(5(0 |0{O 0 7 19 |21 |32 |14 |0 0

SC Teacher School 0|1|0 (0O 0 11 {23 |36 |26 |3 0 0
assessment | National 0|1|0 (0O 1 8 21 |32 |25 |11 |O 0

Test School O(1(1 |0{0O 0 8 28 |31 (23 |8 0 0
National 0{4|1 |0]|0 0 19 (31 |25 |14 |O 0

Percentage of pupils attaining at least level 5 in mathematics, science and either English or
Welsh (first language)

by Teacher Assessment by Test
In the school: 38 In the school: 37
In Wales: In Wales: 53.2

D - Pupils excepted under statutory arrangements from part of the National Curriculum
A - Pupils who have failed to register a level because of absence

F - Pupils who have failed to register a level for reasons other than absence

W - Pupils who are working towards level 1

EP - Exceptional Performance, where pupils at Key Stage 3 perform above level 8.
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For pupils aged 15, results in GCSE, CoE, GNVQ and NVQ

Number of pupils aged 15 on the school roll in January 2003:139

The percentage of 15 year old pupils who in 2003:

School UA Wales
were entered for 5 or more GCSEs 82 86 87
achieved 5 or more GCSE grades A*-C 37 54 51
achieved 5 or more GCSE grades A*-G 78 85 85
achieved GCSE grades A*-C in each of mathematics, 20 41 38
science, English or Welsh first language)
entered at least one CoE, GCSE short course or GCSE 92
achieved one or more GCSE grades A*-C 65 77 74
achieved one or more GCSE grades A*-G 83 92 93
achieved no graded GCSE 12 6 5
achieved one or more CoE only 5 2 3
achieved a GNVQ Part 1, a GNVQ at Foundation level or |0
NVQ level 1
achieved a GNVQ Part 1, a GNVQ at Intermediate level 9
or NVQ level 2
achieved at least 5 GCSE grades A* to C, the equivalent 37
vocational qualifications or a combination of both
achieved at least 5 GCSE grades A* to G, the equivalent | 78

vocational qualifications or a combination of both
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D.  The evidence base of the inspection

Prior to the inspection week separate meetings were held with parents, governors and the
staff of the school at which a variety of concerns and issues were identified. The school sent
a questionnaire to all parents and 101 were returned for analysis by the inspection team.

The inspection team was provided with all the required documentation, detailed test and
examination results and a range of other sources of information. The documentation was
analysed thoroughly before the inspection started. A structured survey of exercise books and
folders took place and subject inspectors looked at a wide range of pupils’ work.

Interviews were held during the inspection week with senior management, all staff who hold
posts of responsibility and with support staff. Interviews were arranged with groups of pupils
and during lessons many pupils were spoken to about their work.

During the week of inspection the team observed 205 lessons covering all subjects, year
groups and ability ranges. Some 25 tutor periods and 8 assemblies were seen. Inspectors
also saw a wide range of extra curricular and lunchtime clubs, the School Council and the life
of the school at the beginning and end of each day, and at break and lunch time. Towards the
end of the week each subject department received a verbal report on the judgements made.
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E. Composition and responsibilities of the inspection team

{PRIVATE }Team

Subject responsibilities

Aspect responsibilities

member
T.0’Marah Physical Education (support) Context: Main findings: Standards
Personal & social education achieved in subjects and areas of learning:
Standards achieved in key skills across the
curriculum: Quality of teaching: Quality of
self-evaluation and planning for
improvement: Leadership and efficiency:
progress since the last inspection: Key
issues for action.

Dr. M. Snow Behaviour; Attendance: Partnership with
parents and community: Partnership with
industry

A. Woods Science ( Co-ordinator & Assessment, recording and reporting:

Chemistry) Curriculum.

L. Bithell English: Drama Accommodation: Literacy.

A. Edwards Mathematics Support and Guidance: Finance; Numeracy

H.. Evans Religious education Special educational needs: Resources:

Religious studies Spiritual, social and cultural development.
Dr. K. Watson Design & technology Information communication technology
Information technology

M.E. Herbert Design & technology (support)
Health & social care
Child development
Catering

S.G. Davies Science (Physics)
Business studies

Dr. W. Evans Science (Biology)

A. Newman History
Sociology

E. Bowyer Geography
Leisure & tourism

B. Roderick Modern foreign languages

E. Forster Art

A.W. Jones Music

T.G. Phillips Physical education
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