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Introduction

Glyn-Gaer Primary School was inspected as part of a national programme of school
inspection. The purpose of inspection is to identify good features and shortcomings
in schools in order that they may improve the quality of education offered and raise
the standards achieved by their pupils. The inspection of all schools within a six-year
cycle is also designed to give parents information about the performance of their
child’s school.

The inspection of Glyn-Gaer Primary School took place between 30/11/09 and
03/12/09. An independent team of inspectors, led by Michael T. Ridout
undertook the inspection. Estyn, a statutory body independent of, but funded by,
the National Assembly for Wales, commissioned the inspection.

The team was required to report on the standards achieved by pupils, the quality of
education provided by the school, the quality of leadership and management and the
contribution made by the school to its pupils’ spiritual, moral, social and cultural
development.

Estyn’s reports follow its guidance for the writing and editing of reports, which is
available on the Estyn website (www.estyn.gov.uk). The table below shows the
terms that Estyn uses and a broad idea of their meaning. The table is for guidance
only.

Nearly all with very few Half/around half | close to 50%
exceptions

Most 90% or more A minority below 40%

Many 70% or more Few below 20%

A majority over 60% Very few less than 10%

The five-point scale used to represent all inspection judgements in this report is as
follows:

Grade 1 good with outstanding features

Grade 2 good features and no important shortcomings

Grade 3 good features outweigh shortcomings

Grade 4 some good features, but shortcomings in important areas
Grade 5 many important shortcomings

There are three types of inspection.

For all inspections, there is a written report on seven key questions.
For short inspections, there are no subject reports.

For standard inspections, there are also reports on six subjects.
For full inspections, there are also reports on all subjects.

Estyn decides the kind of inspection that a school receives, mainly on the
basis of its past performance. Most schools receive a standard inspection.
All nursery schools, special schools, pupil referral units and any new or
amalgamated schools receive a full inspection.

This school received a standard inspection




Year groups and key stages

Schools use a common system of numbering year groups from the start of
compulsory schooling to 18 years of age. This system emphasises the importance of
continuity and eases communication among schools, governing bodies, parents and
LEAs.

The term ‘Reception’ (R) refers to the year group of pupils in a primary school who
reach the age of 5 during the academic year. Year 1 refers to the year group of
pupils who reach the age of 6 during the academic year and so on. Year 13 is the
year group of students who reach the age of 18 during the academic year.

Primary phase:

Year R Y1 Y2 Y3 Y4 Y5 Y6
Ages 4-5 5-6 6-7 7-8 8-9 9-10 10-11

Secondary phase:

Year Y7 Y8 Y9 Y10 Y11 Y12 Y13
Ages 11-12 | 12-13 | 13-14 | 14-15 | 15-16 | 16-17 | 17-18

The National Curriculum covers four key stages as follows:

Key stage 1 Year 1 and Year 2
Key stage 2 Year 3 to Year 6
Key stage 3 Year 7 to Year 9
Key stage 4 Year 10 and Year 11
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Context

| The nature of the provider

Glyn-Gaer Primary School is a community school for boys and girls aged three to
eleven years. There are 224.5 full-time equivalent (fte) pupils on roll organised in
nine classes. This includes 55 children under five, twenty-three of whom attend the
nursery part-time and 32 attend full time in reception. Across the Foundation phase
and Key stage 1 (KS1) there are three mixed age classes and one single age class.
In Key stage 2 (KS2) there are five single age classes. The average class size,
excluding nursery, is 27.8. There are 11.4 fte teachers including the head teacher
and eight full-time and three part-time teachers. There are six classroom assistants,
four full-time and two part-time.

The school is situated in the Rhymney Valley on the outskirts of Hengoed, to the
north of Caerphilly. It serves the communities of Glyn-Gear and Gelligaer, a mainly
residential area with industrial estates close by. The locality includes a mixture of
owner occupied, local authority and social housing and is described as economically
disadvantaged. It is within a designated ‘Communities First’ area. Around 14 per
cent of pupils are entitled to free school meals; this is well below national and local
figures. Very few pupils are from ethnic minority backgrounds and none has English
as an additional language or uses Welsh naturally. The school teaches Welsh as a
second language. There are no pupils in the care of the local authority.

Baseline assessments in reception indicate that children’s attainment is broadly in
line with local averages. Subsequent assessments indicate that around 12 per cent
of pupils have special educational needs (SEN). This is a smaller proportion to that
found in most similar primary schools. Two pupils have a statement of SEN.

Since the last inspection in October 2003 the number on roll has decreased and the
number of classes and teachers reduced. The school provides a good range of
facilities and the outdoor learning environment is being developed to cater for the
Foundation phase. The present head teacher was appointed in January 2008. The
school holds the Basic Skills Quality Mark 2 (2008), Healthy Schools accreditation
(2009) and the Eco Schools Green Flag (2007).

\ The school’s priorities and targets \

The school’s goals for improvement are summarised in the school development plan
(SDP) for 2008 — 2011. Its life and work are guided by a series of aims and a
mission statement: ‘Learning together as friends, always doing our best.’

The SDP for 2009 — 2010 sets a wide range of goals for development; the head
teacher identifies three main priorities to:

e raise standards in English, mathematics, science and information and
communications technology (ICT);

e develop skills ladders to identify learning outcomes — in physical education, art
and design and design and technology; and

e develop assessment strategies in all subjects and areas of learning.
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Summary

Glyn-Gaer Primary School is an improving school with many good features. It
provides very well for the personal and wider development of pupils. The current head
teacher ensures a strong focus on raising standards and skilfully guides the school in
ensuring that pupils receive a wide range of stimulating learning experiences, but at
present some shortcomings in standards remain.

Table of grades awarded

Key Question Inspection grade
1 How well do learners achieve? Grade 3
2 How effective are teaching, training and assessment? Grade 3

3 How well do the learning experiences meet the needs

and interests of learners and the wider community? Grade 2
4  How well are learners cared for, guided and supported? Grade 2
5 How effective are leadership and strategic Grade 2
management?
6 How well do leaders and managers evaluate and
: : Grade 2
improve quality and standards?
7 How efficient are leaders and managers in using
Grade 2

resources?

The inspection team agrees with the school’s self-evaluation in key questions five and
six, but awards one grade lower in key questions one, two, three, four, and seven.

Standards

In 2009 the results of the KS1 National Curriculum (NC) teacher assessments show
that the proportion attaining at least the expected level 2 in English, mathematics and
science was above national figures and those for the family of schools with similar
characteristics. The proportion attaining level 3 was above the average for the family
of schools in English and mathematics and below in science. In comparison with
national figures the results at level 3 were above average in English and below in
mathematics and science.

National benchmarking figures for schools with between eight and 16 per cent free
school meals show that standards in KS1 at level 2 and above were above average in
English and below average in mathematics and science. The proportion attaining at
least the expected level 2 in all three subjects compares well with national and
benchmarked figures.

In KS2 the 2009 NC results at level 4 and above were in line with national figures in
English, above in mathematics and below in science. In comparison with figures for
the family of schools, results were below average in English and science and above
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average in mathematics. The proportion attaining level 5 in all three subjects was
below national and family of schools figures.

National benchmarking figures place the KS2 results below average in English and
mathematics and well below average in science. The proportion attaining at least the
expected level 4 in all three subjects was also below average, although just above the
national figure.

In forty-two lessons, or parts of lessons, in the NC subjects inspected standards of
achievement were judged:

Grade 1

Grade 2

Grade 3

Grade 4

Grade 5

62%

33%

5%

These figures represent a decline compared with the last inspection in 2003 and they
are below the figures published in Her Majesty’s Chief Inspector’ s (HMCI) Annual
Report for 2007-2008, where standards in primary schools in Wales are reported to be
Grade 2 or better in 84 per cent of lessons and Grade 1 in 12 per cent.

The overall quality of the educational provision for the under-fives is appropriate to
their needs and children are making good progress towards the Foundation phase
outcomes.

Standards of achievement in the subjects inspected in both key stages were judged as

follows:

Subjects Key stage 1 Key stage 2
English Grade 2 Grade 2
Mathematics Grade 2 Grade 2
Science Grade 3 Grade 3
Design technology Grade 2 Grade 2
Art and design Grade 2 Grade 3
Music Grade 2 Grade 3

Compared with the last inspection standards in KS1 remain similar in English and
mathematics and in KS2 standards have improved in English and mathematics and
remain similar in science. In both key stages standards have declined in design and
technology, art and design and music.

Children under-five make a sound start, often in acquiring key skills in literacy,
numeracy and ICT, and in developing appropriate competence in bilingual skills.

Across both key stages a majority of pupils achieve well in key skills, but their
competence in bilingual skills is less well developed.

Progress is variable across the school. Those identified with special educational
needs (SEN) make at least good progress towards the targets set in individual
education plans. Furthermore, progress has improved markedly in basic skills in
English and mathematics for many pupils in KS2. However, the progress made by
more able pupils is not always in line with their capabilities.
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Nearly all pupils have enthusiastic attitudes to learning, they are well motivated and
their behaviour is good.

Attendance, at 92.4 per cent in the last academic year is below the national average
and well below benchmarked figures for similar schools. A particular concern is that
two per cent of absence is due to holidays being taken during term time. Most pupils
arrive punctually at the beginning of the day, but a few often arrive late.

Across the school many pupils have a good capacity to work and study with
appropriate independence and when given the opportunity, they do so to good effect.
This is exemplified well in the themed studies and homework tasks of a minority of
pupils in KS2.

Pupils’ personal, social, moral and wider development is good. This is a particularly
strong feature of the school’s provision.

Through a range of links with individuals and organisations pupils are well prepared
for participation in the community outside the school. They begin to develop the skills
of citizenship and gain a good awareness of equal opportunities, diversity and the
world of work.

The quality of education and training

In forty-six lessons or parts of lessons the quality of teaching was judged as follows:

Grade 1 Grade 2 Grade 3 Grade 4 Grade 5

4% 57% 35% 4% -

These figures are comparable with the last inspection in 2003, but they are below the
national picture as published in HMCI's Annual Report for 2007-2008, where the
guality of teaching is reported to be Grade 2 or better in 83 per cent of lessons with
16 per cent having outstanding features.

Throughout the school members of staff establish good working relationships with
pupils; this helps them achieve success and to enjoy learning.

Teaching in a few classes across the school is often good and occasionally
outstanding, but there is considerable variation in the quality of teaching across the
school. In a minority of lessons observed tasks are not closely enough matched to
pupils’ needs and capabilities.

The school has effective arrangements to assess pupils’ achievement and progress in
the core subjects of English, mathematics and science. Annual written reports include
sufficient information about progress, indicate suitable targets for improvement and
comply with statutory requirements.

Pupils’ involvement in evaluating their progress and helping to plan further progress is
at an early stage of development.
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The school succeeds in ensuring that overall the curriculum meets the range of pupils’
needs and interests. It is sufficiently broad, balanced and relevant. The school is
systematically updating schemes of work in line with the revised NC, but appropriate
progression is not assured in a minority of subjects.

There is structured guidance for the development of pupils' basic and key skills.
A good range of activities reflects well Y Cwricwlwm Cymreig, although the
implementation of strategies to promote bilingual skills lack consistency.

The delivery of the curriculum is significantly enhanced by the provision of peripatetic
music lessons, individual projects devised and undertaken by pupils and ‘themed’
weeks that focus particularly on issues of culture, race and diversity.

The provision to promote pupils' spiritual, moral, social and cultural development is
good. Daily assemblies are broadly Christian in character, incorporate an appropriate
act of collective worship and meet statutory requirements.

Visits, visitors, residential opportunities and after school clubs effectively broaden,
extend and enrich curricular experiences. This provision successfully enhances
pupils' personal and social skills.

The school’s partnerships with other education providers, and links with the
community and business are good with outstanding features. Parents and others
confirm a strong sense of involvement in the life and work of the school.

The school promotes education for sustainable development and global citizenship
well across the curriculum and the provision to develop entrepreneurial skills is good.

The provision for the minority of pupils with SEN is an outstanding feature. In other
aspects of support and guidance, including care arrangements, the promotion of well-
being, equal opportunities and the management of behaviour there are many good
features.

High quality personal support and guidance for pupils is delivered through a carefully
structured programme for personal and social education that makes effective use of
support services. The school is proactive in promoting healthy eating and an active
lifestyle.

The school council is an effective forum in involving pupils in decision-making and
enables the school to take account of their views on matters that concern them.

Leadership and management

The school is developing good opportunities for pupils to achieve their best and this is
beginning to impact on standards, but more time is required for pupils to build up their
skills.

The senior management team is successful in establishing a clear direction for the
school. In particular, the head teacher provides dynamic leadership in refocusing the
school’s priorities.
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The governing body (GB) is strongly supportive of the school and is very well informed
by the head teacher and the local authority. It successfully meets its statutory
obligations.

The head teacher skilfully promotes a culture of self-evaluation. This is developing
well and is based on a carefully planned cycle of information gathering that is well co-
ordinated by the senior management team.

There is strong evidence of the effectiveness of planning for improvement over the last
six terms, but improvement following the last inspection is less evident.

The provision of staff, learning resources and accommodation is good overall. Recent
investment results in significant improvements to the learning environment and
ensures improved access to a wide range of reading materials and to ICT, including
interactive whiteboards.

The head teacher and GB are diligent in planning the school budget and ensure that
financial resources are closely matched to the school’s priorities for development.

Following the last inspection there was a general decline in standards, but there is
strong evidence of an improving picture since 2008. This is evident in good overall
standards in KS1 and an improvement in standards in English and mathematics in
KS2. Although some shortcomings in standards remain the school provides good
value for money as standards rise. Itis in a good position to sustain recent
improvements.

Recommendations

The school and the GB, with the support of appropriate agencies, should continue to
implement the SDP and work to:

R1 improve overall progress and raise standards in subjects where shortcomings
are identified*;

R2 improve the consistency and effectiveness of teaching;

R3 ensure appropriate progression in skills development across the Foundation
phase and KS2*; and

R4 embed self-evaluation and refine planning for improvement*.

* elements of recommendations one, three and four are already identified in the
current SDP.

The governing body is responsible for amending its current development plan to
incorporate action in response to the recommendations within 45 working days of
receiving the report, showing what the school is going to do about the
recommendations. This plan, or a summary of it, will be circulated to all parents at
the school.




51

52

53

54

55

56

57

Report by Michael T. Ridout
Glyn-Gaer Primary School, 30/11/09

Standards

Key Question 1: How well do learners achieve?
Grade 3: Good features outweigh shortcomings

The findings of the inspection team differ from the school’s self-evaluation in that the
school judged this key question Grade 2. This is because the inspection found greater
variation in standards than the school had identified and its NC results also indicate
variable standards.

In 2009 the results of the KS1 NC teacher assessments show that the proportion
attaining at least the expected level 2 in English, mathematics and science was above
national figures and those for the family of schools with similar characteristics. The
proportion attaining level 3 was above the average for the family of schools in English
and mathematics and below in science. In comparison with national figures the
results at level 3 were above average in English and below in mathematics and
science.

National benchmarking figures for schools with between eight and 16 per cent free
school meals show that standards in KS1 at level 2 and above were above average in
English and below in mathematics and science. The proportion attaining at least the
expected level 2 in all three subjects compares well with national and benchmarked
figures.

In KS2 the 2009 NC results at level 4 and above were in line with national figures in
English, above in mathematics and below in science. In comparison with figures for
the family of schools, results were below average in English and science and above in
mathematics. The proportion attaining level 5 in all three subjects was below national
and family of schools figures.

National benchmarking figures place the KS2 results below average in English and
mathematics and well below average in science. The proportion attaining at least the
expected level 4 in all three subjects was also below average, although just above the
national figure.

The NC results in both key stages show a trend of underperformance of boys
compared to girls. The gap between boys and girls’ performance reduced in 2008 and
2009.

In comparison with broadly average baseline scores and the levels attained in KS1 the
school’s results at the end of KS2 show an improving measure of ‘added value’ in
attainment, based on the figures for 2008 and 2009. This is evident in improved
performance in English and mathematics.
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In forty-two lessons, or parts of lessons, in the NC subjects inspected standards of
achievement were judged:

Grade 1 Grade 2 Grade 3 Grade 4 Grade 5

- 62% 33% 5% -

These figures represent a decline compared with the last inspection in 2003 and they
are below the figures published in Her Majesty’s Chief Inspector’ s (HMCI) Annual
Report for 2007-2008, where standards in primary schools in Wales are reported to be
Grade 2 or better in 84 per cent of lessons and Grade 1 in 12 per cent.

The overall quality of the educational provision for the under-fives is appropriate to
their needs and children are making good progress towards the Foundation phase

outcomes.

Standards of achievement in the NC subjects inspected in both key stages were

judged as follows:

Subjects Key stage 1 Key stage 2
English Grade 2 Grade 2
Mathematics Grade 2 Grade 2
Science Grade 3 Grade 3
Design technology Grade 2 Grade 2
Art and design Grade 2 Grade 3
Music Grade 2 Grade 3

Compared with the last inspection standards in KS1 remain similar in English and
mathematics and in KS2 standards have improved in English and mathematics and
remain similar in science. In both key stages standards have declined in design and
technology, art and design and music.

Children under-five make a sound start, in acquiring key skills in literacy, numeracy
and ICT, and in developing appropriate competence in bilingual skills.

Across both key stages a majority of pupils achieve well in key skills, but their
competence in bilingual skills is less well developed.

Pupils achieve similar standards irrespective of their social, ethnic or linguistic
background, although progress is variable across the school. Those identified with
SEN make at least good progress towards the targets set in individual education plans
(IEP). Furthermore, progress has improved markedly in basic skills in English and
mathematics for many pupils in KS2. However, the progress made by more able
pupils is not always in line with their capabilities.

Across the school most pupils have a sound understanding of their work. Their
awareness of targets and assessment strategies as a means of helping them to
understand how they are progressing and what they need to do to improve is steadily
developing. This is particularly evident in a few classes, especially in KS2.



67

68

69

70

71

72

73

74

Report by Michael T. Ridout
Glyn-Gaer Primary School, 30/11/09

By the end of KS2 many pupils have made good overall progress towards fulfilling
their potential. They are very well prepared for the next stage of their education in
their personal and wider development, but a minority have not developed their
learning skills fully in a minority of subjects.

The development of pupils’ personal, social and learning skills is good overall. They
have a clear understanding of what is expected of them and their attitudes and
behaviour are good.

Nearly all are polite, courteous and respectful to one another and adults. They are
friendly and self-confident; generally move around the school in a sensible and orderly
manner and behave responsibly.

Attendance, at 92.4 per cent in the last academic year is below the national and local
authority average and well below benchmarked figures for similar schools. A
particular concern is that two per cent of absence is due to holidays being taken
during term time. Most pupils arrive punctually at the beginning of the day, but a few
often arrive late. The unauthorised absence figure is less than 0.5 per cent.

Pupils have a good capacity to work independently. They begin to acquire the skills
for lifelong learning and when given opportunities to make decisions and solve
problems the older ones respond particularly well. This is evident in the good
standards achieved in homework tasks and mini projects undertaken by a minority of
older pupils.

Across the school nearly all pupils make good progress in their personal, social and
wider development. They take on a range of appropriate responsibilities within the
school community and develop a clear sense of right and wrong. Most older ones are
self-confident and develop a good range of citizenship skills. Throughout the school
positive relationships successfully nurture responsible attitudes, concern for others
and nearly all pupils acquire a sense of honesty and fairness.

Most pupils have positive and constructive attitudes to equal opportunities and a good
awareness of diversity. They show appropriate respect for the diversity of beliefs,
attitudes and cultural traditions within society and value individual talents and
achievements.

Pupils are well prepared for life outside the school. They are strongly involved in the
activities of the local community and its members are regularly invited into the school.
A number of well-established links with local industry successfully raise pupils’
awareness of the workplace and of possible aspirations for future careers.
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The quality of education and training

Key Question 2: How effective are teaching, training and assessment?

Grade 3: Good features outweigh shortcomings

The findings of the inspection team differ from the school’s self-evaluation in that the
school judged this key question Grade 2. Although the head teacher is well aware of
variations in the quality and consistency of teaching and the use made of assessment
in planning, this was not fully reflected in the self-evaluation report (SER).

In forty-six lessons or parts of lessons the quality of teaching was judged as follows:

Grade 1 Grade 2 Grade 3 Grade 4 Grade 5

4% 57% 35% 4% -

These figures are comparable with the last inspection in 2003, but they are below the
national picture as published in HMCI's Annual Report for 2007-2008, where the
quality of teaching is reported to be Grade 2 or better in 83 per cent of lessons with
16 per cent having outstanding features.

Teaching in a few classes across the school is often good and occasionally
outstanding. The well-structured lesson planning and effective management of
learning provides an exemplar in particular classes.

There is considerable variation in the quality of teaching across both key stages. The
most effective lessons reflect high expectations, rigorous planning that differentiates
teaching and a lively pace. Where lessons are less effective, there are shortcomings
in planning, the focus of teaching and the pace and organisation of learning.

Throughout the school members of staff establish good working relationships with
pupils; this helps them achieve success and to enjoy their lessons. The strong
emphasis placed on promoting equal opportunities, addressing issues of gender and
enabling older pupils to make a greater contribution to their learning are increasingly
successful features.

Members of staff have a good range of experience and subject knowledge. Training
opportunities help to ensure an increasing knowledge of current developments in
teaching. For the under-fives teaching is securely based on Foundation phase
principles, but across both key stages there is variation in the effectiveness of
teaching in developing the range of pupils’ skills. Although training in thinking skills
and assessment for learning has been undertaken these strategies are not yet a
consistent feature of teaching in all classes.

Lesson planning often identifies appropriate objectives and in effective lessons these

are shared with pupils in terms that they understand. In the best practice this extends
to discussion of the skills to be developed and full use is made of plenary sessions to

review what has been learned.

10
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The strong emphasis placed on developing basic skills in English and mathematics is
good and is most effective where a range of teaching strategies is used imaginatively
to secure the active involvement of pupils. However, in a minority of lessons teaching
is over directed.

Across the school there is an increasing emphasis on promoting bilingual skills within
day-to-day routines. There is a good level of consistency in a few classes, but the
picture is mixed across both key stages.

The school is developing lesson planning in relation to revised guidance. Good
practice in planning is evident in some classes, but although the frameworks used
provide scope for evaluation, the extent to which teaching monitors and reviews the
progress of groups and individuals is variable. In some classes planning adapts
provision to meet changing needs, but this is less evident in others. In a minority of
lessons observed tasks are not closely enough matched to pupils’ needs and
capabilities.

The overall quality of assessment is good. Assessment procedures are secure,
coherent and efficient. The school complies fully with the statutory requirements for
recording and reporting pupils’ achievements. There are close links, based on a
system of provision mapping, between on-going assessment procedures and the
allocation of additional provision for pupils with SEN. This is a successful feature.

Teachers assess and monitor pupils’ progress through a wide range of formal and
informal assessments. On entry into the Foundation phase, children’s baseline ability
is assessed and long-term targets set. Subsequent assessments assist teachers in
refining the targets set. Data are entered into a computerised tracking system that
alerts teachers to pupils at risk of underachieving and assists them in modifying their
teaching.

In order to help ensure the standardisation of teacher assessment at the end of both
key stages, samples of work are moderated with the involvement of the local authority.
Standards of work in all subjects are exemplified through annotated samples of pupils’
work. These subject portfolios have been used to inform the accuracy of
assessments, however, the school is updating these in order to reflect the
requirements of the revised NC.

The school’s comprehensive policy for assessment includes a detailed section on
marking. Pupils’ work is marked regularly and most teachers write constructive
comments. In a minority of classes, however, appropriate guidance on how pupils can
improve their work is not always given.

Pupils’ involvement in evaluating their progress and helping to plan further progress is
at an early stage of development. In most classes teachers ask pupils to judge their
understanding by giving a ‘thumbs’ signal. In many cases, however, pupils are unable
to judge their achievements accurately because the lesson objective is insufficiently
precise. Furthermore, in most classes, teachers set two, and pupils choose the third
improvement targets in English and mathematics. In many cases, however, the
pupils’ targets are insufficiently challenging.

11
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The arrangements for reporting to parents are appropriate and annual written reports
include sufficient information about progress and indicate suitable targets for
improvement.

Key Question 3:  How well do the learning experiences meet the needs and
interests of learners and the wider community?

Grade 2: Good features and no important shortcomings

The findings of the inspection team differ from the school’s self-evaluation in that the
school judged this key question Grade 1. The school’s recent progress in building
strong partnerships with parents, other providers and the community is an
outstanding achievement, but overall inspectors identified many good rather than
outstanding features in curricular provision.

The school succeeds in ensuring that the curriculum meets the range of pupils’ needs
and interests, including those with additional needs. The inclusive nature of the
school ensures that learning experiences are equally accessible to all. The curriculum
meets legal and course requirements, including the provision of sex education in
accordance with the school's policy.

The overall quality of the educational provision for the under-fives is appropriate to
their needs. A well-balanced range of experiences and learning opportunities, both
inside and outside the classroom, are provided which match the children's stage of
development and learning needs well. The curriculum planned for children in
reception takes full account of the locally agreed syllabus for religious education.

Overall the curriculum for pupils in KS1 and KS2 is sufficiently broad, balanced and
relevant. The school is systematically updating schemes of work based on the
development of skills, the Foundation phase outcomes and the revised NC. In design
technology, art and design and physical education schemes of work have recently
been updated and are now being implemented. The established schemes of work in
English and mathematics are well structured, flexible enough to meet individual needs
and indicate appropriate progression. They take good account of previous and
subsequent learning and provide clear guidance for planning lessons. For a minority
of subjects, including science, schemes of work do not provide a strong enough basis
for planning lessons.

The delivery of the curriculum is significantly enhanced by the provision of peripatetic
music lessons, individual projects devised and undertaken by pupils individually and
‘themed’ weeks that focus particularly on issues of culture, race and diversity.

There is structured guidance for the development of pupils' basic and key skills.
These skills are clearly identified in schemes of work and a termly planning overview
for each year group.

Visits, visitors and after school clubs effectively broaden, extend and enrich curricular

experiences. A wide range of educational visits is undertaken each year, including
residential visits for pupils in Year 5 and Year 6. Regular visitors support the delivery
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of a range of curriculum areas and pupils are encouraged to participate in a good
range of after-school clubs that include creative activities and competitive sports. This
provision successfully enhances pupils' personal and social skills.

The provision to promote pupils' spiritual, moral, social and cultural development is
good. Social and moral development is promoted well through a good quality
personal and social education programme that has strong links to many curriculum
areas. Pupils' cultural development is well provided for, particularly through whole
school ‘themed’ activities. Spiritual awareness is appropriately promoted through
religious education and daily assemblies. These occasions are broadly Christian in
character, successfully promote the school as a caring community and include an
appropriate act of collective worship that meets statutory requirements. Through
charitable activities pupils are strongly encouraged to consider the needs of others.

The school’s partnerships with other education providers and links with the community
are good with outstanding features. Its partnership with parents and the impact of
their involvement with the work of the school is a particularly well-developed feature.
Over the last six terms the school has strengthened its partnership with parents and
offers a wide range of opportunities that effectively foster a sense of involvement in
the life and work of the school. The success of recent initiatives is reflected in the high
degree of satisfaction with the quality of education, expressed by nearly all parents in
their responses to the pre-inspection questionnaire.

In addition to regular parents’ evenings to discuss children’s progress, parents are
offered opportunities to receive information about changes in the curriculum. The
school has sought the views of parents through questionnaires and continues to work
closely with them to address the issues raised. For example, homework has been
improved with the introduction of ‘learning logs.” Furthermore, an ‘open door policy’ is
promoted, with teachers and the head teacher being available to discuss individual
concerns and to act jointly with parents upon them.

There are well-established links with other schools and a nearby college of further
education. The school provides placements for students undertaking child care
courses and work experience opportunities for students attending comprehensive
school. Although the school has not established a formal partnership with an initial
teacher training university it occasionally provides opportunities for students to
observe primary practice.

In partnership with the local authority the school runs courses for parents, including
Parenting Affective Learning, ‘Super Shell-by’ and Family Learning that inform them
about child centred learning and provide opportunities to participate in and gain a
better understanding of their child’s education. A parent teacher association has
recently been re-established. This is well supported by parents and raises valuable
additional funds to enhance the provision of education.

The school is very active within the local community and receives strong support from
community organisations. Pupils participate in many events including environmental
projects, performing concerts at local chapels and churches, entertaining the elderly
and raising money for local, national and international charities. These activities
successfully enrich pupils’ learning experiences.
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Good provision is made to promote work-related education. The school enjoys good
links with the Education Business Partnership and organisations such as the
Groundwork Trust. It organises a range of educational visits to the workplace,
including retail, manufacturing and training premises. A number of visitors, including
the community police, fire service, business people, road safety teams, church
ministers and artists, as well as parents and grandparents effectively provide pupils
with different perspectives on the working environment. A few teachers have
benefited from placements in industry and this contributes to the curriculum, for
example, in design technology.

The school works hard to ensure that pupils develop a good appreciation of Welsh
heritage and culture. A good range of activities in geography, history, art and music
reflect well Y Cwricwlwm Cymreig. However, the implementation of strategies to
promote pupils’ bilingual skills is inconsistent. The fruit tuck shop is a good example
of promoting bilingual skills and in many classes, teachers use Welsh to give
instructions and to praise pupils. In the best practice, in a small number of classes,
teachers expect pupils to respond in Welsh so that lessons are effectively bilingual.

Pupils at the school have a wide range of abilities and backgrounds. The school
actively displays high expectations for all of its pupils and enthusiastically promotes
equality of access, equal opportunities and challenges stereotyping.

The school is conscious of the need for equality and ensures that all pupils regardless
of background have the opportunity to take part in events and external activities and
visits. A portion of the money raised by the parent teacher association is used to
subsidise less well off pupils on school trips and visits.

The school promotes education for sustainable development and global citizenship
well across the curriculum. A number of energy conservation and recycling initiatives,
including composting linked to the development of a school garden and a conservation
project to develop a nature reserve are being implemented. Older pupils have, for
example, visited Cardiff Museum to gain information about how to reduce their carbon
footprint and an ECO committee actively promotes awareness of sustainability.
Furthermore, the curriculum addresses issues of global citizenship, particularly
through projects, for example, a study of the Bahamas undertaken by pupils in Year 6.

The provision to develop entrepreneurial skills is good. Successful features include
the ‘fair trade’ and fruit tuck shops that form a mini enterprise project where pupils
learn basic skills in accounting and stock control. Profits are divided between the
school’s nominated charities and the school council. Pupils also organise raffles and
stalls at fundraising events and older ones learnt about ticket sales, front of house
procedures, staging, lighting and hospitality through planning a theatre production with
Gwent Police.

Appropriate emphasis is given to national priorities for lifelong learning and pupils are
well prepared to contribute to community regeneration in later life. The provision of
homework, particularly for those in KS2, provides considerable scope for them to
study independently and to develop problem solving, decision-making and research
skills. The school successfully lays the foundations for lifelong learning.
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Key Question 4. How well are learners cared for, guided and supported?
Grade 2: Good features and no important shortcomings

The findings of the inspection team differ from the school’s self-evaluation in that the
school judged this key question Grade 1. The provision for the minority of pupils with
SEN is an outstanding feature. In other areas, including care arrangements, the
promotion of well-being, equal opportunities and the management of behaviour there
are many good features.

The care, support and guidance provided by the school are good. It provides a
supportive, caring and safe environment for pupils. There are well-established and
good quality links with a wide range of support services. Care arrangements are well
planned and managed, with effective use made of support services.

The school works closely with parents and carers to ensure effective care, support
and guidance for their children. Good account is taken of parents’ views through day-
to-day contacts and more formal opportunities, including parents’ evenings and
guestionnaires.

The school council is an effective forum in involving pupils in decision-making and
enables the school to take account of pupils’ views on matters that concern them. The
council in consultation with the head teacher formulates an annual action plan or ‘wish
list’ and works to achieve its goals. For example, pupils have undertaken surveys to
ascertain safe routes to school, formulated a travel plan and made a presentation to
governors concerning their request for improved provision in the outdoor areas. It is
currently investigating why the take up of school meals is dropping.

The school council organises fund raising events, for example, a skittles evening and

its members manage a small budget. They have researched the cost of new

playground equipment, funded ‘friends stops’, secured provision of a playground

shelter with the help of a local businessman and made a successful bid to the

Gelligaer Community Partnershipthatpai d f or i tems required
Gardening and Healthy Cookery Clubs.

Induction arrangements for children joining the school are carefully planned and
implemented. All parents are provided with an informative booklet and each family is
shown around the school. Effective links with the local playgroup, including a visit to
the nursery, support children when joining the Foundation phase. Effective
procedures, including a ‘buddy system,’ are in place to support pupils who join the
school at a later stage. All pupils quickly learn the routines and settle well into school
life.

The school provides good quality personal support and guidance for pupils. This is
delivered through a carefully structured programme for personal and social education
that makes effective use of support services.

There are systematic procedures to monitor pupil’s attendance, punctuality, and

behaviour. One pupil was temporarily excluded during the last year and the
appropriate procedures were implemented. Registration procedures comply with the
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Welsh Assembly Government circular 47/06 and whilst the school does not operate a
first day calling system there is effective monitoring of absence. The school is
supported well by the education welfare officer who regularly monitors registers and
follows up persistent latecomers and instances of unexplained absence.

Members of staff monitor behaviour in line with the school’s policy; the school has
strengthened procedures to monitor performance and these are well established in
English and mathematics. Good behaviour, attendance and achievement is
consistently promoted and rewarded, for example, through regular praise assemblies.

The school effectively promotes the healthy development, safety and well-being of
pupils. Appropriate health and safety procedures, including risk assessments, for both
school based and out of school activities are systematically implemented. Equipment
is safety checked, a fire evacuation drill is held at least termly and the caretaker
inspects the grounds each morning to ensure there are no hazards.

There is a fully trained first aider and all members of staff have received basic training
in first aid. First aid kits are accessible and appropriately stocked. Members of staff
have a good knowledge of the medical needs of pupils. An accident book is kept;
incidents are routinely reported to parents and in the case of more serious accidents
parents are contacted immediately and the relevant authority informed.

The school is proactive in promoting healthy eating and an active lifestyle. It provides
a breakfast club, encourages healthy snacks at break time, provides nutritionally
balanced meals at lunchtime and encourages pupils to undertake regular exercise
through sports clubs.

There are effective procedures for child protection based on an appropriate policy that
is tailored to the needs of the school. The head teacher is the designated child
protection officer. All members of staff and the chair of governors have received
relevant training and the head teacher ensures that staff awareness of the correct
procedures to follow should concerns arise is maintained.

The school’s provision for pupils with additional learning needs, including those with
SEN, is good with outstanding features. Appropriate policies and procedures for
supporting pupils with SEN, are in place. These are in line with the SEN code of
practice. Pupils at risk of underachieving are identified at an early stage and
additional support is provided. Early intervention strategies are particularly successful
over the last two years and result in a significant reduction in the number of pupils on
the SEN register.

Members of staff share relevant information concerning pupils’ needs and draw up
high quality IEPs. These identify detailed targets and support strategies and where
appropriate pupils and parents contribute to writing the IEP. The format used has
been made more child-friendly, so that pupils are encouraged to work towards their
targets. The provision made for pupils with a statement of SEN is appropriate and the
arrangements for the regular review of both IEPs and statements are systematic.
Highly effective use is made of specialist programmes, including ‘Teaching Talking’
and ‘Catch Up’ and also of other intervention programmes with the support of other
agencies where appropriate.
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The school has a policy in place to help ensure appropriate provision for more able
and talented pupils. Itis developing its provision in this area.

The school provides good support for pupils whose behaviour impedes their progress
and that of others. lIts positive behaviour management procedures are effectively
implemented. This good practice is recognised by the local authority and the school
has successfully integrated a small number of pupils previously excluded from other
schools.

The overall provision to promote equal opportunities is good. Good account is taken
of pupils' differing social, educational, ethnic and linguistic backgrounds. There is
strong emphasis on ensuring appropriate support and challenge in line with pupils’
needs and capabilities.

The school’s policies and practices actively promote gender equality and members of
staff are proactive in questioning stereotypical choices, for example through the
personal and social education programme, in extra-curricular activities and within the
daily life and work of the school.

A clear policy and suitable procedures successfully foster good race relations across
all areas of activity. The use of ‘themed’ curriculum weeks is particularly effective in
this regard.

Appropriate procedures to minimise oppressive behaviour, bullying and all forms of
harassment are consistently implemented. The school monitors and responds to any
incidents promptly. Such incidents are infrequent and the school functions well as a
happy and harmonious community.

The school’s arrangements to ensure the equal treatment of anyone with a disability,
including visitors, are carefully considered. It meets the requirements of the Disability
Discrimination Act with and has an appropriate Disability Equality Scheme and
Accessibility Plan.

Good provision is made to promote awareness of and respect for religious, ethnic and
cultural diversity. This is embedded in the life and work of the school and is a key
feature of the personal and social education programme. Many opportunities are
provided to ensure that pupils learn to value the contribution of others.

Leadership and management

Key Question 5: How effective are leadership and strategic management?
Grade 2: Good features and no important shortcomings

The findings of the inspection team match the judgement made by the school in its
self-evaluation report. The inspection team awards a higher grade for this Key

guestion than for Key question 1 because the current head teacher provides clear
educational direction. The school is developing good opportunities for pupils to

17




136

137

138

139

140

141

142

143

144

Report by Michael T. Ridout
Glyn-Gaer Primary School, 30/11/09

achieve their best and this is beginning to impact on standards, but more time is
required for pupils in both key stages to build up their skills.

The head teacher and senior management team, with the strong support of the GB,
are successful in establishing a clear direction for the school. In particular the current
head teacher provides dynamic leadership in refocusing the school’s priorities.

Values, aims and broad objectives are clearly stated so that teachers and support staff
understand the purpose of initiatives and most convey a shared sense of purpose in
their work.

The school’s mission statement and aims reflect a strong commitment to promoting
equal opportunities and this is clearly reflected in the life and work of the school. A
good example is the current focus on raising pupils’ achievements and the attainment
of boys in particular.

The school takes good account of national and local priorities. This is evident, for
example, in developing provision for the Foundation phase and the outstanding impact
of its partnerships on pupils’ learning experiences.

The school has mixed success in meeting its end of key stage targets for attainment in
KS2, but is making good progress in raising standards and developing a learning
culture that responds to pupils’ needs, ideas and aspirations.

Good arrangements, in line with statutory requirements, are in place to improve the
performance of members of staff. They are systematic and the head teacher makes
good use of the information gained to make strategic decisions. However, the impact
of recent training is not consistently embedded across the school.

The GB is strongly supportive of the school and is very well informed by the head
teacher and the local authority. It is appropriately involved in reviewing policies and in
considering key documents including the SDP and the self-evaluation report. It has,
for example, set a target of 93 per cent attendance for the current academic year.

The work of governors, including their link roles is well developed; their role as a
critical partner in monitoring the quality of provision and forming an overview of
strategic needs is a strong feature. Governors have a clear understanding of the key
priorities in the SDP, but their contribution to self-evaluation is hampered by the
absence of sufficiently precise and measurable targets.

The GB successfully fulfils its statutory duties.

Key Question 6: How well do leaders and managers evaluate and improve
quality and standards?

Grade 2: Good features and no important shortcomings
The findings of the inspection team match the judgement made by the school in its

self-evaluation report. The school management team is increasingly successful in
building a culture of self-evaluation. This impacts well on particular aspects of
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provision and there is strong evidence of recent improvements in attainment at the
end of KS2.

The school management team is well informed about the school’s performance and
uses this information well to focus teaching and support. A range of data, including
end-of-key-stage teacher assessments is analysed and the head teacher focuses
strongly on raising the awareness of members of staff of the school’s performance in
comparison with other schools. Appropriately challenging targets are set for future
attainment and the school focuses its resources well to address the established trend
of underperformance of boys compared with girls.

The head teacher skilfully promotes a culture of self-evaluation. This is developing
well and is based on a carefully planned cycle of information gathering that is well co-
ordinated by the senior management team. Subject leaders make an increasingly
effective contribution to the process.

The head teacher is proactive in seeking the views of pupils, parents, members of
staff and other interested parties. The information from questionnaires is analysed
and acted upon, and the self-evaluation procedures involve all those connected with
the school. The inspection team agrees with the school’s self-evaluation in key
questions five and six, but awards one grade lower in key questions one, two, three,
four, and seven.

Effective managerial systems promote a greater understanding and involvement of
members of staff and governors in self-evaluation arrangements. For example, the
job descriptions of teachers define their roles in the self-evaluation cycle and some
subject evaluations incorporate the views of pupils.

There is strong evidence of the effectiveness of planning for improvement over the
last six terms, but progress in previous years is less evident. The school
management team prioritises issues identified through self-evaluation and takes
appropriate account of the views of members of staff and governors in formulating
the SDP.

This plan is suitably detailed and includes a wide range of targets. It identifies the
persons responsible, start and finish dates, costs and success criteria. However,

many targets in the SDP are insufficiently precise and the absence of measurable
targets limits governors in assessing value for money.

The GB agrees a spending plan that allocates sufficient resources to enable SDP
targets to be achieved. Priorities in the SDP are carefully costed and the source of
funding clearly identified.

The school can clearly demonstrate that actions taken over the last six terms result in
measurable improvements, for example in attainment in English and mathematics at
the end of KS2 and in the significant reduction in the number of pupils with SEN.
Significant improvements in the learning environment, the systems of assessment
and the provision of professional development opportunities are also evident.
However, following the last inspection performance indicators declined, but although
some shortcomings in provision remain, current planning provides a good basis for
further improvement.
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Key Question 7. How efficient are leaders and managers in using resources?
Grade 2: Good features and no important shortcomings

The findings of the inspection team differ from the school’s self-evaluation in that the
school judged this key question Grade 1. In general, the current management and
deployment of resources is efficient and effective and although standards declined
after the last inspection, there is now sufficient evidence of an improving picture to
award a higher grade for this key question than that awarded for key question one.

The provision of staffing is good. There are sufficient, suitably qualified and
experienced teachers and classroom assistants to meet the needs of the curriculum
and individual pupil needs. The contribution of classroom assistants in supporting
individual needs, implementing literacy programmes and supporting the learning
experiences of the under-fives is often good.

The school uses resources for workforce remodelling, including workload reduction
well. Teachers receive the required allocation of time to undertake planning,
preparation and assessment tasks. For the most part the teaching provided in their
classes during this time has a positive impact on standards. This is particularly
evident from pupils’ work in mathematics during the last academic year.

The administrative, caretaking and catering staff are valued members of staff and all
make an effective contribution to the smooth running of the school.

The overall provision and quality of learning resources is good. Shortcomings in the
provision of ICT software and hardware and in library and reading resources have
been addressed in the last two years. Access to a wide range of stimulating reading
materials and to ICT, including interactive whiteboards, is much improved.

The school buildings and grounds provide a suitable setting for effective learning and
teaching. A major refurbishment of both the infant and junior buildings has
successfully improved the overall learning environment. There are two good-sized
halls, well stocked library areas and the classrooms and corridors present attractive
and well-organised displays of pupils’ work that celebrate their achievements.

The outdoor provision includes sufficient playground space; a good-sized playing
field and a garden with raised beds and a conservation area are being developed.
Security fencing has been erected around the school and CCTV cameras monitor the
site. There is good attention to site security during the day and the school secretary
monitors visitors to the school. The caretaker and cleaning staff ensure that the
buildings and grounds are well cared for and litter free.

Since the appointment of the present head teacher the strategic use and organisation
of key resources, including staff and finance, is generally efficient and effective. The
school is well run. However, on a few occasions the use made of lesson time and
classroom assistants is not fully effective.

The deployment of teaching and classroom assistants is well considered and good
opportunities are provided for the staff’s training. Many teachers have been
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successful in securing funding from the General Teaching Council for Wales to
promote their professional development.

The head teacher and GB are diligent in planning the school budget and ensure that
financial resources are closely matched to the school’s priorities for development.
There are appropriate procedures to ensure value for money and the monitoring of
income and expenditure is systematic. No major concerns were identified during the
most recent local authority audit undertaken in 2006, when the majority of key
controls were found to be in place and operating effectively.

Following the last inspection there was a general decline in standards, but there is
strong evidence of an improving picture since 2008. This is evident in good overall
standards in KS1 and an improvement in standards in English and mathematics in
KS2. Although some shortcomings in standards remain the school provides good
value for money as standards rise. Itis in a good position to sustain recent
improvements.
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Standards achieved in subjects and areas of learning

\Engﬁsh

Key stage 1: Grade 2: Good features and no important shortcomings
Key stage 2: Grade 2: Good features and no important shortcomings
Good features

The oracy skills of nearly all pupils in KS1 are good. The ability of pupils to speak
confidently and clearly develops well as they move through the key stage. By the
end of the key stage nearly all pupils achieve good standards in their ability to listen
carefully.

Nearly all pupils in KS1 make good progress in developing reading skills. The ability
of pupils to sound and name letters develops well. Most pupils develop a love of
books and make good use of their knowledge of letter sounds and clues obtained
from illustrations to help them read words with which they are unfamiliar.

Most pupils in Year 2 successfully identify the author and illustrator of their books.
They distinguish correctly between fiction and non-fiction and by the end of the key
stage more able pupils read with confidence and fluency.

Many pupils' writing skills develop well in KS1. The majority in Year 2 write
independently in sentences, with many using capital letters and full stops
consistently. By the end of KS1 the writing skills of many pupils are of a high
standard. Pieces of writing have an individual style, they indicate well-developed
spelling skills and are presented neatly, with the majority of letters formed well and
correctly orientated.

Many pupils in KS2 continue to build on their oracy skills well. Consequently by the
end of the key stage they are confident speakers who use a good range of
vocabulary. They achieve good voice projection and control of volume when
addressing an audience. Most pupils in Year 6 convey their opinions with clarity.
Nearly all listen very attentively and their lively responses show that their active
listening skills are well developed.

Nearly all pupils' reading skills develop well in KS2. They are confident readers,
relative to their ability; they are enthusiastic about their choice of books and clear
about their preferences in terms of genres and authors. More able pupils read with
good expression and use punctuation well. While developing their reading skills
nearly all pupils in Year 6 understand that play scripts have unique features and
correctly identify them.

The ability of many pupils to write in a range of styles and for different audiences

develops well across KS2. Descriptive pieces of writing are of a particularly high
standard with nearly all pupils making very imaginative use of adjectives.
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When preparing a report on spiders nearly all pupils in Year 3 show good awareness
of the audience for whom they are preparing their report. Around half develop their
understanding of the difference between fact and opinion well.

Many pupils in Year 6 produce writing of good quality when they produce descriptive
text showing positive or negative bias. They adjust their writing appropriately when
producing a newspaper report and show good awareness of writing styles and of
their audience.

By the end of KS2 most pupils achieve good standards in presenting their written
work. They develop good handwriting skills and spell the majority of words correctly.

Shortcomings

There are no important shortcomings.

Mathematics

Key stage 1: Grade 2: Good features and no important shortcomings
Key stage 2: Grade 2: Good features and no important shortcomings
Good features

Most pupils in Year 1 correctly add and subtract within ten and recognise odd and
even numbers to twenty. More able pupils choose pairs of numbers to make 80 and
confidently count in tens to at least 100.

A majority in Year 1 correctly name common two-dimensional shapes, begin to
identify their properties and successfully sort objects using different criteria.

In Year 2 most pupils develop numeracy skills well. They count confidently in fives,
tens and twenties, identify the value of two digit numbers to 100, select pairs of
numbers; successfully calculate the total and readily identify the missing numbers in
a sequence to 100.

A majority of pupils in Year 2 correctly transfer data to a tally chart. A few more able
pupils confidently enter the figures on a simple database and generate a bar graph.
They correctly interpret the graph by saying what each column represents.

Previous work indicates that by the end of KS1 most pupils conduct simple
investigations to solve numerical problems and correctly use comparative language
such as heavier and lighter. Most accurately tell the time, select combinations of
coins to provide the amount needed to buy an item and acquire appropriate
knowledge of shapes, symmetry and skills in measurement and organising data.

Most pupils in Year 3 develop a sound understanding of fractions. More able pupils
calculate halves and quarters of numbers to 50 mentally and the majority use
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counting strategies to share a given number of cubes to find a half or quarter. A very
few apply their knowledge of fractions well to find quarters of two digit numbers by
matching and counting ‘sticks’ of cubes.

Most pupils in Year 4 have a secure understanding of odd and even numbers and
doubles to 100. Their numeracy skills are well developed and they add ten to a given
number, round numbers to the nearest 10 and subtract with a good level of accuracy.

In Year 4 most pupils develop a clear understanding of the use of co-ordinates to
locate the position of an object and successfully progress from using squares to
using grid reference lines to locate a position.

In Year 5 a majority of pupils have secure skills in mental calculations. They
accurately multiply numbers within 100 by five and 10 and show an increasing
understanding of number patterns and relationships. Nearly all have a clear
understanding of symmetry when completing patterns. A minority use terms, for
example, perpendicular, horizontal and parallel correctly.

Most pupils in Year 6 show good skills in multiplication when collecting data based on
rolling two dice. They accurately transfer information from a data collection sheet
onto a graph. They create a frequency table using grouped data and more able
pupils use appropriate mathematical language to describe key features of a graph.

By the end of the key stage most pupils acquire a good understanding of the
properties of shapes; they develop a good range of measurement skills and present
data from mathematical investigations in different formats. They develop good skills
in calculating area and perimeter, measuring angles and constructing shapes.
Shortcomings

There are no important shortcomings.

Science

Key stage 1: Grade 3: Good features outweigh shortcomings
Key stage 2: Grade 3: Good features outweigh shortcomings
Good features

Most pupils in KS1 know that acorns, conkers and pips are seeds and understand
the conditions under which they will produce new plants.

A few pupils in Year 1 make observations about the changes in appearance they see
when observing objects through different coloured lenses.

Most pupils in Year 2 know that materials are either natural or man-made. Many
know that glass is made from sand that in turn is derived from weathered rock.
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When investigating materials, they build ‘houses’ from sticks, straw and bricks and
test its strength by simulating ‘huffing and puffing’ with an electric fan.

Most pupils in Year 3 know how to mechanically separate materials using spoons,
sieves and magnets. A few use prior knowledge to predict that metal objects will be
attracted to a magnet. They also state correctly whether batteries or mains electricity
powers appliances and nearly all know that mains electricity can be very dangerous.

Many pupils in Year 4 know the terms sedimentary, igneous or metamorphic. Around
half methodically test samples for hardness and correctly classify rocks using the
correct terms.

Most pupils in Year 5 understand that substances can be described as soluble or
insoluble. They predict which of a selection of substances is soluble in cold water
and test their prediction. Around half know how to present their findings in a table.

Most pupils in Year 6 understand that impurities can be removed from water by
filtering and that successive filtrations, using increasingly fine media, improve the
result. Many work patiently using a syringe and can read a scale accurately.

In their work on states of matter, most pupils in Year 6 demonstrate a secure
understanding of the relationship between ice, water and steam. They know that
heating materials can result in changes that are either reversible or irreversible and
understand the causes and consequences of rusting.

A majority of pupils in KS2 understand the reason for controlling variables to ensure
fair testing. Many know the terms dependent, independent and controlled variable.

Shortcomings

Many pupils in KS1 confuse the properties of materials with their uses and are
unclear about the opposing forces of pushing and pulling.

In KS1 many pupils acquire only a limited scientific vocabulary and range of
knowledge and skills. They seldom write original accounts of practical tasks or
present findings using tables and graphs.

Many pupils in Year 3 and Year 4 are unclear about the properties of materials; they
confuse softness and brittleness, strength and hardness.

Many pupils in KS2 have a limited understanding of appropriate scientific vocabulary
and few use correct terminology when discussing their work or in their written reports.

Few pupils in KS2 develop the skills to carry out fair testing correctly, or report their
investigations clearly, using tables and graphs appropriately.

25



201

202

203

204

205

206

207

208

Report by Michael T. Ridout
Glyn-Gaer Primary School, 30/11/09

Design technology

Key stage 1: Grade 2: Good features and no important shortcomings
Key stage 2: Grade 2: Good features and no important shortcomings
Good features

Most pupils in KS1 make good progress in developing the skills of cutting and joining
materials. They learn to measure with a good degree of accuracy and work
confidently with fabric, card and wood when making toy vehicles.

In Year 1 most pupils carefully join card shapes with split pins when making
Christmas cards with moving parts. Many confidently describe how hinges, levers
and pivots allow the parts to move.

Many pupils in Year 2 research other pupils’ food preferences. They present their
findings in a pictogram before planning and making their own healthy desserts. They
enjoy evaluating their products.

Most pupils in Year 3 and Year 4 confidently explain why and when greetings cards
are sent and explain that when planning their design, the occasion, gender, age and
interests of the recipient influence them. When planning a card that incorporates
lights or sounds, nearly all pupils know that a circuit, with a cell, bulb or LED, should
be constructed.

Many pupils in Year 5 plan and prepare a healthy soup that could be served in the
school canteen. They set up a mini-enterprise, designing and making products that
they sell in the school’s annual Christmas Fayre.

Most pupils in Year 5 and Year 6 have a good understanding of a design brief and
confidently name many of the requirements and considerations of the task. When
designing and making games for young children, they are careful to ensure that their
products do not have sharp edges or pieces that could be swallowed. Often, their
designs are well suited to their purpose and the games well thought out and
appropriately challenging.

Many older pupils in KS2 use ICT appropriately to locate and download images,
sounds and unusual fonts to enhance their work. Their skills in control technology
and modelling are developing appropriately.

Shortcomings

There are no important shortcomings.
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Art and design

Key stage 1: Grade 2: Good features and no important shortcomings
Key stage 2: Grade 3: Good features outweigh shortcomings
Good features

In Year 1 a majority of pupils use cutting, twisting, tearing, curling and folding skills
appropriately when using a variety of papers to make a simple collage. A few use
scissors well and have good folding skills. In other tasks a very few demonstrate
good skills in painting flowers, for example.

Recent work by pupils in Year 2 exemplifies well-developed skills in portraiture,
observational drawing and a high level of skill in colour mixing with a range of media
including pastels and paint. Most recall seeing a portrait by Picasso and a few
describe his work as abstract. Most capture the proportions of the face well in their
pictures, achieve well in layering the detail and capture highlights and shadows
effectively.

In Year 3 most pupils have well developed skills in sketching and develop a good
eye for line and texture. They observe patterns in natural materials including leaves
and logs and a majority progress well in the skills of colour mixing using pastels and
paint. A few know basic colour mixing combinations and are very successful in
mixing shades of brown.

Many pupils in Year 5 use a range of resources well when skilfully transferring an
image on to fabric. They enthusiastically experiment with imaginative designs for
their transfer and concentrate well to improve their final design.

In Year 6 nearly all master the technique of moulding a ‘plaster’ medium to create a
figure using a prepared wire frame as a base. A minority suggest different methods
to build up the shape of their figure and experiment with foil to form the leg and
head. Preparatory work shows that pupils investigated action poses, studied figures
by Rodin and Brain and carefully prepared detailed designs.

Across KS2 displays of previous work indicate that pupils study the work of William
Morris, Rennie Mackintosh, Henri Matisse and Wassily Kandinsky when
investigating elements of design and colour. Older pupils experiment with
techniques used in Indian art and produce well designed nameplates using fabrics.
In mini-projects a few pupils produce well-executed work inspired by Paul Klee and
Andy Warhol.

Shortcomings
There are no important shortcomings in KS1.
In KS2 a majority of pupils do not progressively develop their artistic skills and only

seldom use a sufficient variety of media and tools. Progress is variable across
classes.
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217 In KS2 a maijority of pupils’ skills in a range of techniques are insufficiently
developed. Few acquire an appropriate vocabulary to describe elements of their
work and their knowledge of the techniques used by established artists is limited.

Music

Key stage 1: Grade 2: Good features and no important shortcomings
Key stage 2: Grade 3: Good features outweigh shortcomings
Good features

218 When responding to a piece of music nearly all pupils in KS1 accurately use body

parts to mark the beat and many successfully copy a beat. Nearly all sing with clear

diction, keeping broadly in tune. Nearly all play basic percussion instruments
correctly.

219 Most pupils in Year 2 work enthusiastically in groups as they improvise a musical

arrangement. They listen carefully to the music of others and many begin to evaluate

their work well in order to improve it. With support most pupils successfully develop
and refine their musical ideas when adding percussion instruments to the story.

220 The singing skills of nearly all pupils in KS2 develop well. In Year 3 they sing well
when performing a 'rap’ using long and short sounds appropriately and in Year 5

most confidently maintain a part in a song when performing as a member of a group.

221 Many pupils in Year 3 choose and organise appropriate sounds to represent a range

of toys. Most begin to use tempo, dynamics, texture and silence to good effect in

their compositions. A majority of older pupils in KS2 successfully develop appropriate

composing skills. They evaluate their work and work thoughtfully to improve their
compositions.

222 Across both key stages a majority of pupils develop a good level of confidence when

performing for others. During class sessions many pupils in Year 4 handle a wide
range of percussion instruments correctly, play them well and follow a lead from the
conductor skilfully. They follow a four-line graphic score using symbols and perform
the four parts of their composition with accuracy.

223 When using ICT to create sound effects most pupils in Year 6 readily select
combinations of pitched sounds, identify instruments within a piece of music and a
few identify musical effects. They create interesting patterns and show a good
appreciation of rhythmical effects.

Shortcomings

224 There are no important shortcomings in KS1.
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225 Many younger pupils in KS2 show underdeveloped skills when performing class
compositions. Their skills in matching the tempo of their performance to the music
they are using are limited.

226 Few older pupils in KS2 have a secure understanding of musical elements. Most
have limited knowledge of musical terms and seldom correctly identify changes in
pitch and tone. Few are able to talk about the elements of sound they create and use
appropriate musical terms.
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School's response to the inspection

The inspection findings recognise that Glyn-Gaer Primary is an improving school.
The head teacher, staff and governors are pleased that the inspection team found
that pupils’ attitudes to their learning, the interest they show in their work and the
relationships that exist between pupils and teachers are very good features of the
school, along with the care and support systems we have in place. Our dedication to
the provision for pupils with SEN is highlighted as an outstanding feature, as well as
our links with parents and the community.

Whilst the report recognises many positive aspects throughout our school, we are
aware that there is always room for improvement. The staff and governors remain
committed to maintaining and improving standards to ensure the highest quality
education for all pupils in our care.

An action plan will be put in place to address the small number of recommendations
identified in the report and a copy will be made available to parents on request. The
Governors’ Annual Report to Parents will also report on the progress we are making.

On behalf of the school, we would like to thank Mr. Ridout and the inspection team
for their professionalism and courtesy throughout the inspection.
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Appendix 1

Basic information about the school

Name of school

Glyn-Gaer Primary School

School type

Primary inc Foundation Phase

Age-range of pupils

3 -11 years

Address of school

Oxford Street
Glyn-Gaer
Gelligaer
Hengoed
Caerphilly

Postcode

CF82 8FF

Telephone number

01443 875518

Head teacher

Mrs Beverley Pearce

Date of appointment

01/01/08

Chair of governors / Appropriate
authority

Mrs Bethan Davies

Registered inspector

Michael T. Ridout

Dates of inspection

30/11/09 — 03/12/09

Appendix 2

School data and indicators

Number of pupils in each year group

Year group N R Y1l Y2 Y3 Y4 Y5 Y6 Total
Number of pupils ﬁe% 32 | 29 32 27 30 28 35 224.5
Total number of teachers

Full-time Part-time Full-time equivalent (fte)
t'\é‘;';:’;rsc’f 9 3 11.4

Staffing information

Pupil: teacher (fte) ratio (excluding nursery and special classes) 21.4:1
Pupil: adult (fte) ratio in nursery classes 75:1
Pupil: adult (fte) ratio in special classes n/a
Average class size, excluding nursery and special classes 27.8
Teacher (fte): class ratio 1.27:1
Percentage attendance for three complete terms prior to inspection

Term N R Rest of school
Autumn 2008 n/a 91.3 92.9
Spring 2009 n/a 91.1 93.5
Summer 2009 n/a 89.3 90.9
Percentage of pupils entitled to free school meals 14
Number of pupils excluded during 12 months prior to inspection 1
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Appendix 3

This report uses data for 2009 for LEA and Wales comparative information
GLYNGAER PRIMARY SCHOOL LEA/School no: 676/2380
Caerphilly

School comparative information: National Curriculum Assessments 2009 with benchmarking

Key Stage 1
Percentage of boys, girls, and pupils achieving at least the expected level [Level 2+):

Boys Girls Pupils
School 2009 LEA 2009 Wales 2008  School 2009 LEA 2009 Wales 2009  School 2009 LEA 2003 Wales 2009
English 85 78 78 53 86 =221 89 82 a3
Welsh . 85 87 . 94 93 . 90 90
Maths 85 85 85 93 88 89 89 &7 ar
Science 92 89 88 93 92 92 93 90 90
csl 7 v [ri 53 84 85 85 80 81

Oscnool 2003 BLEA 2009 O¥sles 2003

% 100

g o I N 1
i1 ol N u
i o N ]
3 : 2 |5
g 10 + - |

o= T T T o T T
& & 7 & F o A A
Pupile

School Performance over time (2005 - 2009)

100

— ",
. -
'ﬁ—\v" " ._/0—.\_ .
an =

&0

4i

(Lewed 24)

Percentageof pups
achievingths expedod evel

20

English Welsh Maths Srience C5l

Contextual Information

Benchmarked against schools with a similar percentage of pupils eligible for free school meals.
School's results shown in greyed boxes. Column headings refer to...

Cuartile 1 School is in the fop 25 per cent. Free School Meal Group
Quiartile 2 School is in the top 50 per cent but not the top 25 per cent. More than or equal to 8|_Pe’ cent and up to
Cuartile 3 School is in the bottom 50 per cent but net the bottom 25 per cent. 16 per cent eligible for FSM
Cuartile 4 School is in the bottom 25 per cent
Quartile 4 A Quartite 3 | MeIAN | Quartile 2 |IRBET QLA Quartite 1
Boundary Boundary undary

English & EET g3

[Welsh 84 92 100

Maths 8 90 G6

Science 8 94 100

C3I 7 92

Hotes:

1. Figures for Wedsh refer to attainment in Welsh first language only.
2. CSl = Core Subject Indicator. To achieve the CSl a pupil must achieve at least the expected level 2 in both Mathematics
and Secience and either English or Welsh first language.

3. If there were no pupils eligible for assessment in a subject for a particular year the graph will discontinue and show a
gap for that year.
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This report uses data for 2009 for LEA and Wales comparative information

GLYNGAER PRIMARY SCHOOL
Caerphilly

LEA/School no: 676/2380

School comparative information: National Curriculum Assessments 2009 with benchmarking

Key Stage 2
Percentage of boys, girls, and pupils achieving at least the expected level (Level 4+):

Boys Girls Pupils
School 2009 LEA 2009 Wales 2008  School 2009 LEA 2009 Wales 2009 School 2009 LEA 2009 Wales 2009
English 80 72 76 a2 86 a7 81 79 al
Welsh . 68 73 . 91 86 . a0 a0
Maths a5 78 80 a8 a7 85 86 a2 a2
Science a5 a1 84 a2 90 g9 84 a5 a6
Csl 78 69 73 a2 83 82 78 76 ir
mSthonl 2008 BLEA 2009 O¥iales 2008
2 m
frie, a0
gé a0
HE ™ -
2 60
2E a0
TR 40
45 o
% m
E 10 4
- o :

S E e S

Fupils

& PR

School Performance over time (2005 - 2009)

-
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=]

-]
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@
=1
k.

(Lewel 4+)
E

Percentages pupis
achievingthe expeded evel

(=3
=)

=]

English ‘Welksh Maths SHene Csl

Contextual Information

Benchmarked against schools with a similar percentage of pupils eligible for free school meals.
School's results shown in greyed boxes. Column headings referto....

Cuartile 1 School is in the top 25 per cent. Free School Meal Group
Quiartile 2 School is in the top 30 per cent but not the top 25 per cent. More than or equal to 8|Per cent and up to
Quartile 3 School is in the bottom S0 per cent but not the bottom 25 per cent. 16 per cent eligible for FSM
Cuartile £ School is in the bottom 25 per cent.
Lower ! ]
Quartie 4 | Quarile | Quartie3 | Median | quariie o \UBper Quartie) guape ¢
Boundary ryr v
English 85| 92
[Welsh 80 90
Maths 87| 93
Science 90 97
CSI 81 84
Hotes:

1. Figures for Welsh refer to attainment in Welsh first language only.

2. CSl = Core Subject Indicator. To achieve the CSl a pupil must achieve at least the expected level 4 in both Mathematics
and Science and either English or Welsh first language.

3. If there were no pupils eligible for assessment in a subject for a particular year the graph will discontinue and show a
gap for that year.
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Appendix 4

Evidence base of the inspection

Four inspectors spent the equivalent of twelve inspector days in the school and met
as a team before the inspection. The head teacher liaised closely with the inspection
team and undertook the role of nominee. Estyn appointed a peer assessor.

These inspectors visited:

o forty-six lessons or part lessons, across areas of learning and statutory
subjects; and

e registrations, assemblies, acts of collective worship and a range of extra-
curricular activities.

Members of the inspection team had meetings with:

staff, governors and parents before the inspection;
the head teacher, teachers, support and administrative staff;
groups of pupils representing each year group; and
representatives of organisations associated with the school.

The team also considered:

e t he s c h eevaluatien repat] f

e forty-ei ght responses to a parents’ questionr
positive;

e documentation provided by the school before and during the inspection;

e a wide range of pupil s’ past and current

e samples of pupil s’ reports.

After the inspection:

e the registered inspector held meetings with the head teacher, the staff and
governors; and

e two representatives of the local authority attended the meeting with
governors.
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Appendix 5

Composition and responsibilities of the inspection team

Team member Responsibilities
Mr. Michael T. Ridout Context
Registered Inspector Summary

Recommendations

Key Question 1: How well do learners achieve?
Key Question 2: How effective are teaching, training
and assessment?

Key Question 5: How effective are leadership and
strategic management?

Key Question 7: How efficient are leaders and
managers in using resources?

Mathematics and art and design.

Mrs. Jane Williams Key Question 3: How well do the learning

Team inspector experiences meet the needs and interests of learners
and the wider community?

Key Question 4: How well are learners cared for,
guided and supported?

English and music

Mr. Christopher Dolby Assessment (KQ2)

Team inspector Additional learning needs (KQ4)

Key Question 6: How well do leaders and managers
evaluate and improve quality and standards?
Science and design and technology.

Mr. Reginald Cawthorne Aspects of Key Questions 1, 3,4 and 7.

Lay inspector

Mrs. Susan Evans Observing lessons and taking part in discussions.
Peer Assessor

Mrs Beverley Pearce Nominee

Head teacher

Acknowledgement:

The inspectors wish to thank the governing body, staff, parents and pupils of the
school for their co-operation, assistance and courtesy before and during the
inspection.

Contractor:

Baker-Phillips Educational Communications Ltd., Oaks Lea, Higher Knolton, Overton,
Wrexham, LL13 OLF.
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