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Introduction 
 
 
Greenmeadow Primary School was inspected as part of a national programme of 
school inspection.  The purpose of inspection is to identify good features and 
shortcomings in schools in order that they may improve the quality of education 
offered and raise the standards achieved by their pupils.  The inspection of all schools 
within a six-year cycle is also designed to give parents information about the 
performance of their child’s school. 
 
The inspection of Greenmeadow Primary School took place between 30/11/09 and 
04/12/09.  An independent team of inspectors, led by Dr Jim Hewitt undertook the 
inspection.  Estyn, a statutory body independent of, but funded by, the National 
Assembly for Wales, commissioned the inspection. 
 
The team was required to report on the standards achieved by pupils, the quality of 
education provided by the school, the quality of leadership and management and the 
contribution made by the school to its pupils’ spiritual, moral, social and cultural 
development. 
 
Estyn’s reports follow its guidance for the writing and editing of reports, which is 
available on the Estyn website (www.estyn.gov.uk).  The table below shows the terms 
that Estyn uses and a broad idea of their meaning.  The table is for guidance only. 
 

Nearly all  with very few exceptions  
Most  90% or more  
Many  70% or more  
A majority  over 60%  
Half/around half  close to 50%  
A minority  below 40%  
Few  below 20%  
Very few  less than 10%  

 
The five-point scale used to represent all inspection judgements in this report is as 
follows: 
 
 Grade 1 good with outstanding features 
 Grade 2 good features and no important shortcomings 
 Grade 3 good features outweigh shortcomings 
 Grade 4 some good features, but shortcomings in important areas 
 Grade 5  many important shortcomings 
 
 
 
 
 



There are three types of inspection. 
 
For all inspections, there is a written report on seven key questions. 
 
For short inspections, there are no subject reports. 
 
For standard inspections, there are also reports on six subjects. 
 
For full inspections, there are also reports on all subjects. 
 
Estyn decides the kind of inspection that a school receives, mainly on the basis 
of its past performance.  Most schools receive a standard inspection.  All 
nursery schools, special schools, pupil referral units and any new or 
amalgamated schools receive a full inspection. 
 
This school received a standard inspection. 
 
 
Year groups and key stages 
 
Schools use a common system of numbering year groups from the start of compulsory 
schooling to 18 years of age.  This system emphasises the importance of continuity 
and eases communication among schools, governing bodies, parents and LEAs. 
 
The term ‘Reception’ (R) refers to the year group of pupils in a primary school who 
reach the age of 5 during the academic year.  Year 1 refers to the year group of pupils 
who reach the age of 6 during the academic year and so on.  Year 13 is the year 
group of students who reach the age of 18 during the academic year. 
 
Primary phase: 
 
Year R Y1 Y2 Y3 Y4 Y5 Y6 
Ages 4-5 5-6 6-7 7-8 8-9 9-10 10-11 
 
Secondary phase: 
 
Year Y7 Y8 Y9 Y10 Y11 Y12 Y13 
Ages 11-12 12-13 13-14 14-15 15-16 16-17 17-18 
 
The National Curriculum covers four key stages as follows: 
 
Key stage 1 Year 1 and Year 2 
Key stage 2 Year 3 to Year 6 
Key stage 3 Year 7 to Year 9 
Key stage 4 Year 10 and Year 11 
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Context 
 
 
The nature of the provider 
 
1 Greenmeadow Primary School is situated on the outskirts of Cwmbran.  The 

original school was built in 1974 and was significantly extended in 2001.  The 
school caters for 250 pupils aged between 4 and 11 years.  The numbers of 
pupils on roll has been falling over the past four years and this is reflected in 
the higher proportion of older pupils based at the school.  Pupils are organised 
into nine mixed-ability classes, of which five classes are mixed-age also. 
 

2 The catchment area is a mix of relatively prosperous and economically 
disadvantaged families.  Approximately 13 per cent of its pupils are entitled to 
free school meals, which is below local authority (LA) and national averages. 
 

3 Children are admitted to the reception class in the autumn term after their 4th 
birthday.  Baseline assessment, undertaken shortly after admission, indicates 
that the skills of the majority are above other children in the LA, although there 
is a significant minority who perform well below the LA average. 
 

4 The school identifies 30 pupils [13 per cent] as having special educational 
needs (SEN) which is below the national average; of these, two pupils have a 
statement outlining their needs.  The national curriculum is modified for these 
pupils.  No pupils are dis-applied from the national curriculum.  
 

5 English is the home language of 99 per cent of the pupils who are 
predominantly of white British background.  No pupils have English as an 
additional language.  No pupils speak Welsh as their first language.  No pupils 
are ‘looked after’ by the local authority or have been excluded in the past 12 
months.  No pupils are withdrawn from Acts of Collective Worship. 
 

6 The school has one part-time and ten full-time teachers, including the head 
teacher; two part-time and five full-time teaching assistants plus one full-time 
member of staff responsible for administration.  The head teacher was 
appointed in April 2004. 
 

7 In 2008, the school gained the Green Flag, Eco Award, the Healthy Schools 
Award for the third time and the Basic Skills Quality Mark for the fourth time. 
 

8 The school was last inspected in November 2003. 
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The school’s priorities and targets 
 
9 The school’s motto is: ‘To be the best we can be’. 

 
10 The school’s aims are to: 

• provide a safe and stimulating environment where children are educated 
and nurtured and feel valued members of the school family; 

• inspire future minds to embrace lifelong learning; and 
• prepare children to take their place as respected members of their 

community with a sense of respect for the wider world. 
 

11 The targets identified in the school’s development plan 2009/10 are to: 
• raise standards in English, with a specific focus on reducing the 

difference in performance between boys and girls at key stage 2; 
• raise standards in reading and writing in Welsh; 
• extend Foundation Phase learning to key stage 1; 
• continue to develop critical skills at key stage 2;  
• develop First Step mathematics throughout the school; 
• continue to improve assessment procedures; 
• develop performance management with the support staff; and 
• develop the outdoor areas around the school; particularly for key stage 1 

and for Eco schools and Forest schools initiatives. 
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Summary 
 
 
12 Greenmeadow Primary is a good school.  Pupils have positive attitudes to 

learning, achieve good standards and are well prepared for the next phase of 
their education and for lifelong learning. 

 
Table of grades awarded 
 
Key Question Inspection 

grade 
1 How well do learners achieve? 2 
2 How effective are teaching, training and assessment? 2 
3 How well do the learning experiences meet the needs and interests 

of learners and the wider community? 2 

4 How well are learners cared for, guided and supported? 2 
5 How effective are leadership and strategic management? 2 
6 How well do leaders and managers evaluate and improve quality 

and standards? 2 

7 How efficient are leaders and managers in using resources? 2 
 
13 Overall, pupils at Greenmeadow achieve good standards regardless of their 

social, ethnic or linguistic backgrounds.  Children in the Foundation Phase and 
pupils in key stages 1 and 2 make good progress to achieve their set targets. 
 

14 Standards in the subjects inspected in key stages 1 and 2 are as follows: 
 

Subjects Key Stage 1 Key Stage 2 
English  2 2 
Welsh second language  3 3 
Information and communication technology 2 2 
Design and technology  2 2 
Art and design 2 2 
Music 3 2 

 
15 Standards achieved by pupils in the lessons observed are as follows: 

 
Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 

6% 78% 16% 0% 0% 
 

16 These percentages match the figures published in the latest Annual Report by 
Her Majesty’s Chief Inspector [HMCI] for 2007/8 where standards are reported 
as being good or better in 84 per cent of lessons.  They are below the 
published figures for standards in lessons reported as being outstanding. 
 

17 Results of teacher assessment at the end of key stage 1, 2009 place the school 
above national, and equal to local, averages in mathematics; equal to national, 
but below local, averages in English; and below both sets of averages in 
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science.  When compared to similar schools in Wales, as designated by the 
percentage of free school meals, results are in the upper 50 per cent for 
mathematics and the lower 50 per cent for English, science and the core 
subject indicator (the percentage of pupils gaining level 2 in all three subjects). 
 

18 Results for key stage 2 place the school above national averages in all three 
subjects.  The school is above local averages in mathematics, equal to them in 
English and below them in science.  When compared to similar schools in 
Wales, results are in the upper 50 per cent for English, mathematics and the 
core subject indicator (the percentage of pupils gaining at least level 4) but in 
the lower 50 per cent for science. 
 

19 The percentage of pupils gaining the higher level 3 at key stage 1 and the 
higher level 5 at key stage 2 consistently matches or is above local and national 
averages.  Boys generally outperform girls at key stage 1.  In line with national 
trends, this is order is reversed at key stage 2.  Overall, trends are upward in 
both key stages, although this is more marked at key stage 2. 
 

20 The overall quality of the educational provision for the under-fives is appropriate 
to their needs and the children are making good progress towards the 
Foundation Phase outcomes. 
 

21 Overall, standards and progress in the key skills of speaking, listening, reading 
and writing, numeracy and information and communications technology are 
good across the school.  Children’s oral, reading and writing skills in both 
English and Welsh are outstanding in the Foundation Phase.  However, in key 
stages 1 and 2 there is a lack of progression in pupils’ bilingual skills.  Pupils 
show good understanding and knowledge of Welsh culture and heritage 
through Y Cwricwlwm Cymreig.  Pupils’ problem-solving skills, independent 
learning skills and creative skills are good throughout the school. 
 

22 Most pupils, including those with SEN, make good progress relative to their 
abilities and background as they move through the school.  Most pupils are 
developing good skills in improving their own learning, and have an increasing 
understanding of what is required of them and what they must do to improve, 
although this is not consistent across all classes and subjects. 
 

23 Pupils’ personal, social, moral and wider development is good.  Pupils behave 
well, have a really positive attitude to learning, and fully respect each other. 
Pupils have a good understanding of equal opportunity issues and a respect for 
the values and traditions of other communities.  They display a good knowledge 
of the workplace and an exceptional understanding of environmental, 
conservation and global issues.   
 

24 Attendance, at 93.6 per cent, is above national averages for primary schools 
and matches averages for similar schools.  Punctuality is good.  However, a 
significant percentage of parents take their children on holiday during term time. 
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The quality of education and training 
 

25 In the lessons observed, the quality of teaching was judged as follows: 
 

Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 
21% 61% 18% 0% 0% 
 

26 These percentages match those published in the latest Annual Report by HMCI 
for 2007/8 where the quality of teaching is reported as good or better in 83 
percent of lessons.  They are above the published figures for lessons where 
teaching is reported as outstanding. 
 

27 Working relationships between staff and pupils are outstanding and provide a 
firm basis for effective learning.  Where teaching is good or better, teachers 
have high expectations of behaviour and performance.  Lessons are well-
structured, clearly-explained and stimulating, and utilise a variety of resources 
and strategies.  Where there are shortcomings, lessons lack pace, challenge 
and interest.  Teachers fail to engage all learners through their questioning or 
provide tasks which specifically focus on pupils’ differing needs and abilities. 
 

28 Overall, planning, assessment, recording and reporting arrangements are 
effective and meet statutory requirements.  The school has made good 
progress in this area to establish good practice; although, as it has identified, 
further work is required in several areas such as the development of rigorous 
systems for tracking individual pupil progress. 
 

29 The quality and range of learning experiences provided are good.  The 
principles of the Foundation Phase have been successfully introduced in early 
years and are being extended to key stage 1.  The new curriculum orders, 2008 
are well-established and effectively complemented by the school’s initiatives 
relating to the skills framework.  In particular, the focus on critical thinking skills 
is commendable.  The quality of extra-curricular activities, out-of-school 
provision and partnerships with other providers are all good.  Provision for 
pupils’ moral, social and cultural development is good and enriched by good 
links with parents, the community and local businesses.  In particular, the 
school’s arrangements for promoting education for sustainable development 
and global citizenship are outstanding.  Opportunities for pupils’ spiritual 
development, however, are sometimes missed.  
 

30 The school’s arrangements for care, support and guidance are good and fully 
ensure pupils’ personal and social development, health and well-being.  Pupils 
feel secure and valued and have good opportunities to make their views known 
on a wide range of issues.  The quality of provision for pupils with special 
educational needs (SEN) is good and fully meets statutory requirements.  
Identification, assessment and intervention procedures are well managed.  The 
school makes good use of the support provided by external agencies and uses 
available expertise well to inform teaching and learning.  In particular, the 
school has established a good reputation for its work with pupils on the autistic 
spectrum.  Induction and transition arrangements are good.  Provision for equal 
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opportunities and the promotion of respect for diversity across differing 
backgrounds and cultures is good. 
 

Leadership and management 
 

31 The leadership and management of the school is good.  The head teacher has 
successfully created a real community of learning in which the school’s aims 
and vision underpin all aspects of school life and are shared by all.  She is ably 
supported in this by the deputy head teacher and her colleagues on the senior 
management team.  Together, leaders display a good understanding of where 
the school is now and how it can continue to improve.  Subject leaders 
undertake their responsibilities with commitment and enthusiasm.  They play a 
full role in evaluation, monitoring, support and planning.  Arrangements for the 
professional development of all staff are effective, although the school has had 
difficulty in accessing suitable support and training in several areas.  
 

32 The governing body provides good support.  Governors ensure that through a 
range of appropriate committees that all statutory requirements are met.  They 
are well informed and effectively involved in determining the school’s strategic 
direction and meeting identified priorities.  
 

33 The school is developing a strong culture of evaluation which engages all 
stakeholders.  Areas for development identified in the self-evaluation report 
translate into targets in the school development plan.  Generally, identified 
strategies for improvement are well resourced and have resulted in significant 
improvements in standards and provision.  However, in a few instances, 
systems for addressing identified priorities are insufficiently rigorous.  
 

34 The inspection team agrees with the grades given by the school in five of the 
seven key questions but despite the many strengths failed to identify a 
sufficient number of outstanding features in key questions 3 and 4 and so 
awarded a grade 2 in each instance.  Issues identified by the school for further 
development are similar to those identified by the inspection team.   
 

35 The overall provision for staffing, accommodation and resources is good.  
There are sufficient, suitably-qualified, committed and experienced teachers to 
deliver every aspect of the curriculum.  Dedicated, enthusiastic teaching 
assistants make a significant contribution to pupils’ learning.  The school is well 
resourced for all subjects.  The accommodation is attractive, purposeful and 
appropriate and is currently undergoing further improvements.  
 

36 The head teacher and  governing body carefully monitor the work of the school 
to ensure spending decisions match identified priorities.  The school makes 
economic and effective use of available finances to improve the quality of 
teaching and so raise standards.  The school has effectively addressed key 
issues identified in the previous inspection.  Pupils make good progress, 
achieve well and are well prepared for the next stage of their education.  
 

37 Overall, the school provides good value for money. 
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Recommendations 
 
 
38 In order to maintain and build on recent developments, the school should: 
 
R1 Address the shortcomings identified in music, in Welsh second language and in 

the development of pupils’ bilingual skills;*** 
 
R2 Ensure that work in lessons is suitably matched to meet the needs of pupils of 

all abilities consistently across the school;*** 
 
R3 Further develop assessment procedures to track pupils’ progress and ensure 

that the information gained is used rigorously to raise standards for all pupils;*** 
 
R4 Collaborate further with cluster and family schools in order to increase 

opportunities for training, development and the sharing of good practice.  
 

*** The school has identified these as areas for development in its current 
school improvement plan. 

 
The governing body is responsible for amending its current development plan to 
incorporate action in response to the recommendations within 45 working days of 
receiving the report, showing what the school is going to do about the 
recommendations.  This plan, or a summary of it, will be circulated to all parents at the 
school. 
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Standards 
 
 
Key Question 1: How well do learners achieve? 
 
Grade 2: Good features and no important shortcomings 

 
39 The findings of the inspection team match the judgements made the school in 

its self-evaluation report. 
 

40 Overall, regardless of their social, ethnic or linguistic background, children in 
the Foundation Phase and pupils in key stages 1 and 2 make good progress, 
achieve the targets they are set and attain good standards. 
 

41 Standards in the subjects inspected in key stages 1 and 2 are as follows: 
 

Subjects Key Stage 1 Key Stage 2 
English  2 2 
Welsh second language  3 3 
Information and communication technology 2 2 
Design and technology  2 2 
Art and design 2 2 
Music 3 2 

 
42 Standards achieved by pupils in the lessons observed are as follows: 

 
Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 

6% 78% 16% 0% 0% 
 

43 These percentages match the figures published in the latest Annual Report by 
HMCI for 2007/8 where standards are reported as being good or better (grade 
1 and 2) in 84 per cent of lessons.  They are below the published figures of 12 
per cent of lessons where lessons are reported as being outstanding (grade 1). 
 

44 End of key stage 1 assessment results for 2009 for pupils gaining at least level 
2 are above national averages in mathematics and the core subject indicator 
(which is the percentage of pupils gaining at least level 2 in all three subjects), 
match them in English and are below them in science.  Results match local 
averages in mathematics and the core subject indicator but are below them in 
English and science.  The percentage of pupils gaining the higher level 3 is well 
above both local and national averages. 
 

45 When the school’s overall key stage 1 results are compared with those of a 
similar type (those placed in a similar free school meal band) it is in the lower 
50 per cent in English, science and the core subject indicator and the upper 50 
per cent in mathematics.  A comparison of the school’s results to the average 
results of a family of eleven schools across Wales with similar characteristics 
presents the same pattern as comparison with local averages. 
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46 Counter to local and national trends, boys generally outperform the girls in 
gaining at least level 2 and the higher level 3.  Generally, there is an upward 
trend in all three core subjects and the core subject indicator.     
 

47 End of key stage 2 assessment results for 2009 show a strong upward trend in 
all three subjects and the core subject indicator (the percentage of pupils 
gaining at least level 4).  The percentage of pupils gaining at least level 4 are 
above national averages in all three subjects; they are above local averages in 
mathematics and the core subject indicator, match local averages in English 
and are below them in science.  The percentage of pupils gaining the higher 
level 5 is above local and national averages in English and science.  It is above 
national averages and matches local averages in mathematics. 
 

48 When compared to schools of a similar type based upon free school meals, the 
school is in the upper 50 per cent in English, mathematics and the core subject 
indicator and the lower 50 per cent in science.  The school’s results are almost 
identical to the average results of the family of 11 schools with similar 
characteristics.  In contrast to key stage 1, girls outperform the boys.  This 
difference, which is in line with local and national trends, is particularly marked 
in the percentage of pupils gaining the higher level 5.   
 

49 The overall quality of the educational provision for the under-fives is appropriate 
to their needs and the children are making good progress towards the 
Foundation Phase outcomes.  School assessment information shows that, 
when compared to the LA average, many children, on entry, have good oracy, 
reading, number and social skills.  Writing skills are less well developed.  
However, a significant minority (20 per cent) performed poorly and displayed 
weaknesses in the assessed areas.   
 

50 Pupils with additional learning needs, including those with SEN, those with 
potential behavioural problems and those who are more-able and talented 
make good progress relative to their abilities.  As a result of the good quality 
support provided, the majority achieve their set targets. 
 

51 Overall, across the school, standards in the basic and key skills are good.  In 
the Foundation Phase, however, children’s abilities to use the key skills of 
speaking, listening, reading and writing in both English and Welsh are 
outstanding.  After only a few months working bilingually, children show a 
remarkable facility to move effortlessly between the languages.  Children use 
their numerical and information and communications technology skills very 
competently for a variety of purposes across all areas of learning.  Nearly all 
children develop good problem-solving and decision-making skills as they 
participate in stimulating outdoor activities.  Their developing ability to work 
both collaboratively and independently is a strong feature.  Children’s creative 
skills are also good, particularly when enhanced by specialist support. 
 

52 In key stages 1 and 2, most pupils achieve good standards and progress well in 
their communication skills.  They speak confidently and express their ideas 
clearly, understanding and using relevant and age-appropriate vocabulary.  
Pupils of all abilities have good listening skills, which are well developed in all 
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areas of the curriculum.  They respond to requests, questions and instructions 
appropriately and listen carefully to what others have to say when working in 
groups.  There are, however, shortcomings, in the progress pupils make in the 
development of their bilingual skills.  Many pupils continue to use only the same 
familiar phrases learnt in their earlier years.  
 

53 Most pupils in key stages 1 and 2 progress well and apply their developing 
reading skills well to a wide range of different texts.  Most pupils have a very 
positive attitude to reading and read for pleasure as well as for information.  
Generally, pupils’ written work shows good imagination and creative ability.  
The formal writing skills being developed in English transfer well to extended 
writing in other subjects across the curriculum.  Standards of handwriting and 
the presentation of pupils’ work are generally good. 
 

54 Pupils across the school make good progress and achieve good standards in 
numeracy.  They work accurately and methodically, and show increasing 
competence in calculating, measuring and communicating in a variety of 
situations and subjects.  They apply their mathematical skills well across 
various subjects.   
 

55 Pupils in both key stages make effective use of information and 
communications technology to develop their literacy and numeracy skills.  
Pupils in upper key stage 2 produce good quality presentations which enhance 
their learning across the curriculum and manipulate data effectively; for 
example, to support their work in a number of subjects.  The application of the 
key skill of information and communications technology to develop independent 
research skills and to gather, store and present information effectively in a 
variety of ways is well developed across the school.  
 

56 Most pupils develop good problem-solving and decision-making skills which 
they apply effectively to a wide range of learning situations.  Pupils use their 
creative skills in music, drama, dance and art to good effect to enhance their 
work across the curriculum.  They make valuable musical contributions at local 
concerts, events and activities.     
 

57 Overall, in relation to their varying abilities, age and background, pupils achieve 
the realistic targets set for them and the majority make good progress towards 
fulfilling their potential, attaining agreed learning goals and moving on to the 
next stage of their education.    
 

58 Most pupils have a good awareness of their current levels of achievement and 
many are developing good skills in evaluating their own and others’ 
performance, although this is not consistent.  Pupils negotiate targets for 
improvement which they record in learning diaries; however, when asked, not 
all can state confidently what they are.  Systems for engaging pupils in a 
dialogue about their own learning to help them identify what they need to do to 
improve are more established in some classes and subjects than others. 
 

59 Pupils make good progress in developing their personal and social learning 
skills and in their moral and wider development.  Throughout the school, pupils’ 

10 



Report by Dr Jim Hewitt 
Greenmeadow Primary School, 30/11/09 

attitude to work and enthusiasm for learning are outstanding.  They make 
valuable verbal contributions to lessons and answer confidently in question and 
answer sessions.  Pupils of all ages engage in open discussion readily and 
listen closely and consider carefully what others are saying.  Their ability to 
work co-operatively in pairs or small groups is good. 
 

60 In all aspects of school life, pupils behave well.  They move sensibly around the 
school at all times and conduct themselves well at break and lunch times.  The 
school is a very orderly community.  Pupils are polite, well mannered and greet 
visitors in a sensible and courteous manner.  In the classroom, pupils show 
respect to fellow pupils and to all staff.  The high regard and respect pupils 
show for each other and adults creates a very positive learning environment.  
 

61 Pupils undertake their responsibilities conscientiously as members of the 
school council, of the eco-committee; or as “buddies” on the playground trying 
to ensure that no one feels left out or bullied.  Pupils from a very young age 
understand what to do should there be any bullying and report it appropriately.  
Class discussions and ‘circle time’ show that pupils of all abilities understand 
the benefit of positive relationships and the need to develop empathy for one 
another.  Pupils have a clear sense of right and wrong. 
 

62 Pupils show a good awareness of equal opportunities issues and a great 
respect for diversity of life both in their own school environment and in the wider 
world.  They develop racial awareness, understanding and appreciation of other 
cultures through a variety of activities including ‘Fair Trade’ week and 
welcoming visitors from other cultures.  Through regular collective worship they 
show positive attitudes to different cultural traditions, values and beliefs evident 
in the wider society.  Pupils show a sense of belonging and growing 
understanding of the culture and heritage of Wales through Y Cwricwlwm 
Cymreig.  
 

63 Many pupils are developing an understanding of the world of work through their 
involvement in mini-enterprise schemes.  They have an appropriate overview of 
different occupations and professions and an understanding of the range of 
work undertaken in their community and further afield.  Pupils’ understanding of 
environmental, conservation and global issues is excellent.  The eco committee 
is pro-active in promoting sustainability throughout the school.  Older pupils are 
becoming good global citizens with an outstanding understanding of 
sustainable development. 
 

64 Attendance rates for the past three terms average 93.6 per cent.  These rates 
are slightly higher than national rates of attendance for pupils of primary school 
age and in line with rates of attendance for schools that have a similar number 
of pupils entitled to receive free school meals.  However, the governing body is 
rightly concerned about the number of parents who take their children on 
holiday during term time.  This has an adverse effect on the continuity of pupils’ 
formal education.  Most pupils are punctual and keen to attend school; lessons 
start promptly and pupils settle quickly into their class routines. 
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The quality of education and training 
 
 
Key Question 2: How effective are teaching, training and assessment? 
 
Grade 2: Good features and no important shortcomings 

 
65 The findings of the inspection team match the judgement made by the school in 

its self-evaluation report.  
 

66 The quality of teaching was judged as follows: 
 

Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 
21% 61% 18% 0% 0% 
 

67 These figures match those published in the latest Annual Report by HMCI for 
2007/8 where the quality of teaching is reported as good or better (grade 1 and 
2) in 83 per cent of lessons.  They exceed the published figures of 16 per cent 
of lessons in which the quality of teaching is reported as being outstanding 
(grade 1). 
 

68 In the lessons where teaching is outstanding, teachers: 
• display excellent subject knowledge; 
• have extremely high expectations of behaviour and achievement; 
• communicate clear learning objectives, instructions and explanations in  

a positive and encouraging manner; 
• provide consistent and effective encouragement, support and 

 intervention when needed; 
• have well-established and well-rehearsed classroom procedures and 

 routines; and  
• make excellent use of all available facilities and resources. 

 
69 In the majority of lessons where teaching is good, teachers: 

• provide well-structured lessons with objectives and key skills clearly 
identified; 

• achieve a good balance in providing information, developing 
understanding  and improving skills; 

• use well-focussed questioning techniques that develop pupils’ ideas and 
consolidate previous learning; 

• use a range of teaching methods and strategies; 
• ensure resources are equally accessible to all; 
• deliver lessons at an appropriate pace to keep learners interested and 

on task; and 
• make very effective use of teaching assistants. 

 
70 Where shortcomings are identified, teachers: 

• do not consistently match set tasks to learners’ ages and abilities; 
• do not provide sufficient challenge or interest for the more-able; 
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• do not employ questioning skills or strategies to engage all learners; and 
• do not provide sufficient opportunities for pupils to extend their bilingual 

skills. 
 

71 Overall, teachers demonstrate good subject knowledge and are well informed 
about recent developments such as the new curriculum orders, 2008; and the 
Foundation phase.  However, leaders in the foundation subjects do not have 
sufficient and regular access to focussed training and support in their 
curriculum areas to ensure that they are kept fully abreast of current good 
practice. 
 

72 Across the school, teachers and teaching assistants have established excellent 
working relationships with all pupils.  They know their pupils well and use praise 
and encouragement effectively to ensure that each individual feels valued as an 
integral member of the school community.  Every pupil is treated fairly and 
equally, irrespective of gender, race or ability.  Teachers have clear 
expectations of behaviour.  In dealing with rare instances of inappropriate pupil 
behaviour, teachers use a systematic and consistent approach to discipline. 
 

73 Teaching assistants make a valuable contribution to the quality of teaching and 
learning when working alongside teachers.  They give well-focussed help to 
small groups of pupils within the classroom as well as supporting individuals 
with SEN who need encouragement and direction.  They have a clear 
understanding of their role and collaborate well with teachers in assessment, 
planning and classroom practice. 
 

74 In the Foundation Phase, learning practitioners enthusiastically and effectively 
promote the principles of the Phase.  Activities are very well planned and 
provide suitable challenge for all children.  Children are given every 
encouragement to make their own decisions, to be creative and to succeed.  
They work collaboratively and successfully develop the skills of independent 
learning.  This is an outstanding area of provision. 
 

75 In the majority of lessons across the school, teachers plan well, sharing their 
aims and objectives with pupils at the outset and reviewing them at the end.  A 
wide range of teaching methods and approaches are used effectively to 
maintain pupils’ interest.  Teachers regularly evaluate the effectiveness of their 
short-term planning in terms of reviewing the progress pupils make and, for the 
most part, make good use of the evidence obtained to inform future planning for 
all pupils.  Planning usually indicates which pupils require additional support 
and what the expected outcomes in performance might be.  However, in many 
lessons, pupils are frequently undertaking the same task which is too difficult 
for some and insufficiently challenging for others.  This is a shortcoming. 
 

76 Although good in some classes, notably in Foundation Phase, the use of 
incidental Welsh and planned opportunities for the development of pupils’ 
bilingual skills is inconsistent across the school.  This is a shortcoming.  
However, when appropriate opportunities to use incidental Welsh are regularly 
provided, pupils respond well and make good progress. 
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77 Assessment, recording and reporting procedures meet statutory requirements.  
Policy documentation provides good guidelines and the school has made good 
progress recently in improving its systems.  It has, however, identified that 
these need to embed and require further development.   
 

78 Assessment in the Foundation Phase is effective.  Learning practitioners 
conduct a thorough baseline assessment early in the school year and support 
this with regular daily assessment in the seven areas of learning.  The results 
obtained are used effectively to inform teaching and learning. 
 

79 The school has recently introduced good systems to monitor the progress and 
achievements of all pupils.  The assessment of pupils’ work is effectively 
undertaken each term when examples of work are matched to national 
curriculum criteria.  There are portfolios of levelled work and these are 
effectively used to support teacher assessments.  Teachers record pupils’ 
progress in all subjects.  The school is a member of a cluster which meets 
regularly to moderate work in subjects and effective arrangements are in place 
to ensure work with the local secondary school is standardised. 
 

80 Overall, procedures for assessing and recording progress and planning for 
development is good, although planned intervention for the more-able and 
talented is under-developed.  The school has identified the need to refine its 
systems further by establishing a more rigorous tracking system for individual 
pupils.   
 

81 The quality of marking is inconsistent across the school.  In the best examples, 
marking celebrates good work and identifies the next steps of learning.  
However, comments often refer just to the completion of work or are generally 
encouraging without being specific enough to help pupils move forward. 
 

82 The school has recently introduced a system of providing individual targets that 
are shared and agreed with pupils involving the use of learning diaries and 
achievement boards.  This good practice is at an early stage of development 
and, at this time, pupils’ involvement in self assessment is inconsistent.   
 

83 Annual reports to parents meet statutory requirements.  They provide relevant 
information and note pupils’ progress and achievements.  The reports, 
however, do not always provide sufficient guidance on what pupils need to do, 
to make further progress.  Formal meetings twice-a-year give parents an 
opportunity to discuss their children’s needs and progress.  A successful open 
day in the spring term gives parents an insight into the work achieved in 
respective classes.  Parents and carers of pupils with additional learning needs 
are well informed and have full access to consultations and reviews. 
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Key Question 3: How well do the learning experiences meet the needs and 

interests of learners and the wider community? 
 
Grade 2: Good features and no important shortcomings 

 
84 The findings of the inspection team differ from the judgement made by the 

school in its self-evaluation report.  The team did not identify a sufficient 
number of outstanding features to warrant the award of a grade 1. 
 

85 The school provides a broad, balanced, coherent and well-planned curriculum 
which enables pupils to build on what they know and can do.  It successfully 
meets the needs of all its pupils including those with additional learning needs 
and disabilities.  All pupils, irrespective of social background or gender have 
equal access to the curriculum and related activities.  The curriculum complies 
fully with all statutory requirements and for collective worship.     
 

86 The overall quality of the educational provision for the under-fives is appropriate 
to their needs and the pupils are making good progress towards the Foundation 
Phase outcomes.  Detailed planning indicates clearly how the seven areas of 
learning are to be addressed through focused tasks and both enhanced and 
continuous provision.  Children have access to a wide range of well-planned 
and progressive activities and experiences, indoors and outdoors, which ensure 
good development of their understanding and skills. 
 

87 The school has established a skills-based curriculum in the core subjects and 
most of the foundation subjects are based upon the new curriculum orders, 
2008.  Subject schemes of work provide good guidance.  The school continues 
to review policies and schemes of work to comply fully with the new skills 
framework.  In both key stages, learning experiences are generally well-
planned and are structured carefully to ensure breadth, balance, coherence, 
continuity and progression.  However, in mixed-age classes, teachers do not 
always match work carefully enough to meet the needs of pupils of different 
ages, and ensure that there is appropriate progression from earlier learning. 
 

88 The school makes good provision for basic and key skills.  A clear policy 
statement, the introduction of a well-defined skills ladder and an effective 
system of regular and frequent monitoring of coverage ensure continuity and 
progression in pupils’ learning.  The development of key skills strongly features 
throughout the school in planning and teaching and pupils are well aware of 
their importance.  The school has achieved the Basic Skills Quality Mark for a 
fourth time.  In particular, the introduction and implementation of critical thinking 
skills has helped develop pupils’ problem-solving and collaborative skills.  
However, although planning to promote pupils’ bilingual skills is in place, it is 
not consistently put into practice. 
 

89 Pupils’ experiences are broadened and greatly enriched by a wide range of ‘out 
of hours’ activities such as a well-attended breakfast club and after-school 
clubs for sporting and creative activities.  Older pupils benefit from undertaking 
residential visits and welcome visitors such as storytellers and authors who 
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promote the learning of new skills effectively.  The close links with the school 
nurse, local police officers and other members of the community provide pupils 
with a valuable range of experiences. 
 

90 The curriculum is further enhanced by the ‘string’ project in early years.  This 
provides every child with the opportunity to learn either the violin or cello.  High 
quality tuition from Gwent music support staff ensures that children achieve 
well.  Peripatetic teachers continue to provide lessons in violin, cello, 
woodwind, brass, percussion and guitar as pupils move through the school.  
The school choir performs in cluster concerts, musical evenings and events in 
the local community. 
 

91 The overall provision for pupils’ personal development, including moral, social 
and cultural development has many good features.  Provision for pupils’ 
personal and social education, including health and substance misuse, is good 
in both key stages.  The school provides many opportunities for pupils to take 
responsibilities and make decisions.  Opportunities for pupils to celebrate what 
they have achieved give them confidence and a sense of well-being and pride. 
 

92 Activities, including circle time, contribute extremely well to pupils’ moral and 
social development.  Pupils are encouraged to behave as responsible members 
of their local community and the wider world.  As a result of the school’s 
positive and supportive ethos, pupils develop a clear sense of right and wrong.  
However, there are shortcomings in the school’s provision for spiritual 
development.  Although visitors to assemblies lead very enthusiastically, 
insufficient opportunities are provided for pupils to experience guided reflection 
during collective worship.   
 

93 Provision for cultural development is good.  The school effectively uses the 
geography curriculum to develop pupils’ understanding of other countries.  The 
fair trade week and visitors from Africa help develop understanding, awareness 
and appreciation of other cultures.  Provision to promote pupils’ understanding 
of their Welsh heritage through Y Cwricwlwm Cymreig, is developing well 
through the celebration of St David’s Day, a club for ‘dawnsio gwerin’ and 
appropriate cross-curricular links.  Pupils visit places of interest such as 
Llancaiach Fawr, St Fagans and Big Pit.  However, there are missed 
opportunities to develop pupils’ awareness of the artistic traditions of Wales. 
 

94 The school is enriched by effective partnerships with parents.  An active 
‘Friends of Greenmeadow’ group works hard to raise funds for the school.  The 
head teacher and staff are available each day to address immediate concerns 
that parents might have.  A termly newsletter is provided for parents; many of 
whom help in school and have opportunities to assist on visits.  However, the 
school’s communication about forthcoming events and their child’s intended 
programmes of study could be improved.  
 

95 The school regularly participates in sporting and cultural festivals with cluster 
schools and effective transition arrangements are established with the receiving 
secondary schools.  Links with the secondary schools promote continuity 
between the phases.  There are good links with initial teacher training institution 
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at Newport University who place students in the school every year.  A strong 
partnership also exists with the local church and the vicar visits the school 
regularly. 
 

96 The school makes good provision for the development of pupils’ entrepreneurial 
skills and provides pupils with appropriate work-related education.  The school 
receives considerable support from local businesses and industry; several 
teachers have undertaken relevant business or industrial placements which 
have enhanced professional development and enriched curriculum provision for 
pupils. 
 

97 The school’s policies and procedures to promote equal opportunities and to 
tackle social disadvantage and stereotyping are successful and pupils make 
progress regardless of their ability, gender, race or background.  The school’s 
commitment to social inclusion is clearly evident in its daily life and work. 
 

98 The provision for education for sustainable development and global citizenship 
is outstanding and fully embedded in the school.  The school makes every 
effort to act in a sustainable way and pupils understand the need to conserve 
energy and water consumption and are involved in re-cycling, composting and 
waste minimisation schemes.  The eco code of ‘reduce, re-use and recycle’ 
permeates school life.  As part of the eco-schools award scheme, the whole 
school community is justly proud of achieving the European Green Flag in 
recognition of its commitment to conservation and the environment. 
 

99 The school is committed to the priorities of lifelong learning and community 
regeneration but acknowledges that there is scope for pupils, at an appropriate 
level, to take more responsibility for their own learning within lessons.  The 
breakfast club and wide range of after-school clubs are very well supported and 
valued by pupils and parents and make a good contribution to the ‘wrap around’ 
care offered by the school.   
 

100 Staff and pupils know their community well and understand what is needed for 
its continued regeneration and success.  They recognise that through 
partnership, citizenship and care for the environment, they can make a real 
contribution to their community. 

 
 
Key Question 4: How well are learners cared for, guided and supported? 
 
Grade 2: Good features and no important shortcomings 

 
101 The findings of the inspection team differ from the judgement made by the 

school in its self-evaluation report.  The team did not identify a sufficient 
number of outstanding features to warrant the award of a grade 1. 
 

102 The quality of care, support and guidance provided by the school is consistently 
good.  Staff know pupils well and effective procedures are in place to monitor 
and support pupils’ progress, development and well-being. 
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103 The school works in partnership with a range of agencies and support services 
to ensure pupils’ needs are carefully assessed and provided for.  Parents and 
carers are encouraged to become involved.  The school listens carefully to 
them and their views are well considered and acted upon. 
 

104 Pupils also are given good opportunities to make their views and opinions 
known to staff and do so with confidence through the school council.  This is a 
good forum for the development of pupils’ personal and social skills and 
enables pupils to work together to tackle issues that concern them.  Councillors 
undertake their duties conscientiously and act responsibly; they are good 
ambassadors for their school community. 
 

105 The induction procedures for pupils entering the school, moving from key stage 
1 to key stage 2 and transferring to secondary school are effective and ensure 
pupils settle quickly into their new environments with minimal disruption to their 
learning and personal well being. 
 

106 The school provides good personal support and guidance to pupils.  Pupils are 
confident in seeking the help and support of staff; they readily turn to adults if 
necessary and are listened to and treated with consideration and respect.  The 
quality of relationships between staff and pupils is excellent and contributes 
significantly to pupils’ confidence, positive behaviour and self-esteem. 
 

107 Pupils have access to an effective personal and social education programme, 
including health education, in line with national guidelines, which contributes 
well to pupils’ emotional, personal and social development.  In discussion, 
pupils say that they feel safe, happy and secure in the school. 
 

108 The monitoring of behaviour, attendance, punctuality and performance is 
thorough and rigorous.  The school’s policies and procedures to promote good 
behaviour work well and staff implement the policy fairly and consistently. 
 

109 The school monitors attendance and punctuality carefully, and effective follow-
up procedures are in place, including regular liaison with the education welfare 
service.  The school complies with inclusion, discipline and attendance 
requirements set out in National Assembly for Wales (NAW) Circular 47/06, 
Inclusion and Pupil Support. 
 

110 Class teachers monitor pupils’ academic performance carefully but the role of 
pupils in taking more responsibility for their own learning, in setting their own 
targets and understanding and planning their own progress is not yet fully 
developed across the school. 
 

111 The school has appropriate policies and procedures in place to ensure the 
health, safety and well-being of pupils, which are monitored carefully by staff 
and the governing body.  Arrangements for dealing with accidents and 
emergencies are clearly understood by staff.  The school successfully promotes 
the importance of a healthy diet and lifestyle and pupils regularly take part in 
many sporting and physical activities that contribute to their health and well-
being.  
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112 The school has appropriate measures to deal with appeals and complaints and 
to promote the protection of children.  The head teacher has designated 
responsibility for child protection issues and there is also a nominated governor. 
National child protection guidelines are followed, training is regularly updated 
and all adults in the school are made aware of the correct procedures to be 
followed.  
 

113 The school makes good provision for pupils with additional learning needs.  The 
SEN policy is comprehensive and fully complies with the SEN Code of Practice 
and the framework for inclusive education.  The school effectively identifies 
pupils’ individual needs and carefully monitors progress in meeting these 
needs.  The head teacher acts as SEN co-ordinator (SENCo) and manages her 
responsibilities very well.   
 

114 Pupils’ needs are accurately diagnosed at an early stage.  There are good 
procedures for identification including regular screening, tracking, and formal 
termly assessments and standardised tests as appropriate.  The school’s 
assessment and record-keeping systems effectively identify and record 
progress.   
 

115 An appropriate register of pupils with SEN is maintained, indicating the range of 
support given at the ‘school action’ and ‘school action plus’ stages of the Code 
of Practice.  Pupils on the register have their own individual educational plans.  
These are written by class teachers in conjunction with the SENCo.  They are 
of good quality and include clear targets and achievement criteria and identify 
appropriate strategies are to be used in relation to learning and, when 
necessary, behaviour.  Individual programmes for more-able and talented 
pupils are not currently produced.  Annual review procedures meet all legal 
requirements.  Parents and pupils are involved fully in the process throughout. 
 

116 Pupils on the SEN register are well supported within their classes.  Most 
lessons are organised with their needs in mind and the school has focussed on 
incorporating pupils’ individual programmes into planning.  Targeted 
intervention provided by teaching assistants is good.  However, pupils are not, 
particularly in the foundation subjects, consistently provided with tasks and 
activities exactly suited to their ability level.  Where pupils are withdrawn for 
group or individual work, their lessons mirror those provided in the mainstream 
setting.  Teaching and support for learning are combined to good effect.   
 

117 The school makes good use of the limited time and support it is entitled to from 
outside agencies such as speech and language therapists, occupational 
therapists, physiotherapists and the educational psychology service.  Input 
provided by the LA Communication Intervention Team to develop staff skills in 
assessing and working with children who have communication difficulties is 
highly valued.  The school collaborates well with social services and the health 
authority.  Where specialist input is available, it is fully incorporated into 
individual programmes and this has a very positive impact on pupils’ skills and 
development.   
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118 The school has built a good local reputation for its successful work with pupils 
on the autistic spectrum and has been the school of choice for several families 
from outside the catchment area who have children with Asperger’s syndrome.  
This is a strong area of provision. 
 

119 A low-profile system of rewards and sanctions underpins an atmosphere of 
understanding, negotiation and discussion about inappropriate behaviour.  
Pupils from a very early age learn the rules and know the consequences of not 
following them.  Sensitive support is provided for those pupils whose behaviour 
may affect their own learning and that of others.  Individual support is provided 
for pupils whose behaviour causes concern or who are at risk of exclusion. 
 

120 The quality of provision for equal opportunities is good.  Appropriate account is 
taken of pupils’ social, educational, ethnic and linguistic backgrounds and the 
school ensures that all pupils have equal opportunities to participate in lessons 
and school activities.  Stereotypical views and expectations are challenged 
robustly by staff. 
 

121 Good race relations are promoted successfully through the overall supportive 
and caring nature of the school, through aspects of the personal and social 
education programme and through the school’s appropriate policies and 
procedures.  The school recognises, respects and celebrates diversity; pupils 
are accepting of each other, valuing what everyone has to offer. 
 

122 The school has made all reasonable arrangements to secure the equal 
treatment of disabled pupils and those pupils with specific medical needs. 
Appropriate documentation, including an accessibility plan and disability 
equality scheme demonstrates how staff will make improvements in access to 
the curriculum, in physical access and in the provision of information for 
disabled persons.  The school is fully accessible to wheelchair users; a lift has 
been installed and there are adequate toilet facilities available for disabled 
people. 
 

123 The school has developed appropriate strategies to deal with oppressive 
behaviour, including bullying, racial discrimination and all other forms of 
harassment.  Such incidents are very rare and the school functions well as an 
inclusive, supportive community where pupils feel valued. 
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Leadership and management 
 
 
Key Question 5: How effective are leadership and strategic management? 
 
Grade 2: Good features and no important shortcomings 

 
124 The findings of the inspection team match the judgement made by the school in 

its self-evaluation report.  
 

125 The school’s aims accurately express its purpose and form the basis of its 
policies.  They are well reflected in the life and work of the school and are well 
suited to the age and abilities of the pupils.  Through its policies and 
procedures, the school actively and successfully promotes full equality of 
opportunity. 
 

126 The quality of the school’s leadership and management is good.  The head 
teacher has a strong desire to ensure that all pupils achieve their best, feel fully 
included and involved in the school’s activities, and are well prepared for the 
next phase of their education.  The head teacher has successfully transferred 
her values to staff and pupils alike and created a school which is a real 
community of learning.  She has been very well supported in creating a 
purposeful, inclusive and effective environment by the deputy head teacher.  
The school successfully fosters equality, tolerance, understanding and respect 
for diversity.  These are strong, distinctive features that reflect good leadership.  
 

127 The senior management team is very well informed and makes a valuable 
contribution to monitoring, evaluation and planning and ensuring that agreed 
strategies to improve teaching and learning are effectively applied.  Members of 
the team fulfil their responsibilities with total energy and commitment.   
 

128 Subject leaders have clear responsibilities which they undertake with 
commitment and enthusiasm.  They work very closely with colleagues and 
provide good direction and support.  The impact of their work is reflected in the 
improvements in standards identified since the previous inspection.  The 
SENCo and SEN team provide dedicated and valuable support to colleagues 
throughout the school in supporting the academic and personal needs of pupils 
on the SEN register. 
 

129 Good progress has consistently been made in achieving the school’s agreed 
overall targets and goals.  The school development plan comprehensively 
identifies many areas for improvement across all aspects of school life.  In the 
majority of instances, the school monitors the effectiveness of its strategies in 
achieving its targets well; although there are areas; such as in meeting external 
recommendations in finance or in providing effective professional development, 
where systems are too informal.  Similarly, systems for setting rigorous and 
relevant targets for individual pupils, for different ability groups and for different 
cohorts of pupils are more established in some areas than others. 
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130 Teachers develop their own knowledge and skills and improve their 
effectiveness in meeting the school’s developmental needs through the 
school’s well established performance management systems.  A similar 
appraisal process for teaching assistants is currently being developed.  Newly-
qualified teachers receive thorough and effective support from the school.  The 
head teacher has completed a range of professional leadership and 
management courses.  The deputy has nearly completed a qualification for 
aspiring head teachers.   
 

131 However, despite the many in-house courses provided by school staff and 
training delivered by external specialists, teachers and teaching assistants have 
expressed concern at the lack of local availability of courses and support.  The 
head teacher is seeking ways to circumvent this by collaborative professional 
development with local cluster schools and schools nationally which have 
similar characteristics.  Good links have been established with the local 
secondary school. 
 

132 The school takes good account of national priorities such as the implementation 
of the Foundation Phase and the Curriculum Orders, 2008.  Many recently 
introduced initiatives have helped pupils to achieve higher standards.  The 
school has achieved accredited success in national initiatives relating to healthy 
schools and education for sustainable development.  The school provides well-
attended Welsh Assembly government-funded breakfast clubs. 
 

133 The governing body is well informed and supportive of the school.  Governors 
know the local community well and ensure that the school makes a full and 
valuable contribution to it.  A number of governors are actively involved in the 
daily life and work of the school, and make great efforts to ensure the school’s 
aims and objectives are fully realised. 
 

134 The head teacher provides the governing body with regular reports on the 
curriculum and on pupils’ progress.  This, together with visits to the school, 
enables governors to have appropriate insight into the quality of provision.  
 

135 The governing body meets regularly throughout the school year and fulfils 
regulatory and legal requirements.  Appropriate policies are in place to meet 
statutory requirements.  These are monitored and reviewed on a regular basis. 

 
 
Key Question 6: How well do leaders and managers evaluate and improve 

quality and standards? 
 
Grade 2: Good features and no important shortcomings 

 
136 The findings of the inspection team match the judgement made by the school in 

its self-evaluation report. 
 

137 A positive culture of self-evaluation is developing in the school.  The head 
teacher, governors, senior management team and teachers all have a good 
overview and make a valuable contribution to evaluating the school’s strengths 
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and areas for future development.  In conjunction with the head teacher and 
senior management team, the deputy head teacher has played a key role in 
evaluating the school’s performance and planning for improvement.  
 

138 The school's self-evaluation report is detailed and effective in identifying 
strengths and areas for development.  It provides a firm evidence base for its 
judgements gathered from subject reports, performance data and 
questionnaires and incorporates the perspective of all stakeholders including 
governors, teachers, teaching assistants, pupils and parents. 
 

139 The views of parents are surveyed for their observations about the school and 
the results are carefully analysed and acted upon.  Pupils’ views are sought in a 
variety of ways, for example through the school council, questionnaires and 
self-assessment procedures, and staff and governors’ opinions and ideas are 
canvassed both formally and informally.  
 

140 The inspection team agrees with the school in five out of the seven key 
questions.  In Key Question 3 and Key Question 4, the grades differ from the 
school’s judgement because, despite the many good features, the inspection 
team did not consider a sufficient number of these to be outstanding and so 
awarded a grade 2 in each case.  However, many of the issues identified by the 
school as requiring further attention are similar to those identified by the 
inspection team. 
 

141 Monitoring of lessons by the head teacher and regular view of planning, 
teaching and learning by the senior management team provides constructive 
feedback to staff on strengths and areas for development.  Performance 
management for teachers and a recently-introduced appraisal process for 
teaching assistants and ancillary staff further inform self evaluation and 
development planning.  As part of the self-evaluation process, all subject 
leaders also observe lessons, look at planning, listen to learners and scrutinise 
work.  They work well together as a team and value one another’s expertise 
and strengths.  Subject leaders are well informed about their subjects and 
produce detailed subject action plans detailing strategies for improving 
provision and standards in their subjects. 
 

142 Baseline assessments, end of key stage teacher assessments and the results 
of standardised tests are carefully analysed.  The school’s performance is 
measured against this data and realistic targets for further improvement in the 
core subjects are set.  Thorough analysis enables leaders to make well-
considered decisions when considering how best to move the school forward.  
 

143 Self-evaluation feeds into and informs the school development plan.  The 
development plan is real working document which sets out detailed priorities 
based upon the school’s vision and aims and focuses on improving teaching 
and learning and raising standards.  It includes time-related targets, success 
criteria and resource implications.    
 
 

23 



Report by Dr Jim Hewitt 
Greenmeadow Primary School, 30/11/09 

144 The school development plan is on display in the staffroom and is regularly 
reviewed by the senior management team and the governing body.  Recent 
actions have resulted in significant improvements especially in the Foundation 
Phase and in the development of key skills.  
 

145 The school has made good progress since the previous inspection and 
successfully addressed the key issues which were then identified.  Subject 
leaders and teachers are fully involved in monitoring teaching and learning.  
The school has implemented a new handwriting scheme which has improved 
the overall quality throughout the school.  Improvements have been made to 
early years provision through the effective implementation of the Foundation 
Phase.  The co-ordinator for this has introduced detailed and comprehensive 
planning which provides the children with a wide range of quality experiences 
both inside and outside of the classroom.  The standard of Welsh has also 
improved, although further work is still required to ensure there is consistency 
of teaching and learning throughout the school. 

 
 
Key Question 7: How efficient are leaders and managers in using resources? 
 
Grade 2: Good features and no important shortcomings 

 
146 The findings of the inspection team match the judgement made by the school in 

its self-evaluation report. 
 

147 The school has an appropriate provision of suitably-qualified and experienced 
teaching staff to ensure that all aspects of the curriculum are covered and to 
meet the needs of the pupils effectively.  Teachers’ subject responsibilities 
closely match their initial or subsequent in-service training.  Newly-qualified 
teachers are fully supported through the school’s induction processes.  The 
school meets recommended guidelines on staffing ratios in the Foundation 
Phase.  Teaching assistants are very capable and make a valuable contribution 
to the quality of teaching and to the achievements and well-being of pupils.  All 
staff members have up-to-date job descriptions and a clear understanding of 
their roles.  Staff collaborate well and have created a strong team spirit. 
 

148 The school’s procedures for the professional development of both teaching and 
support staff are well established.  In-house training is appropriately linked to 
identified areas of school development.  Performance management systems for 
teachers are firmly in place and have recently been introduced for teaching 
assistants also.  However, the school has experienced difficulty accessing on-
going and appropriate training in certain subject and specialist areas.  Teachers 
and teaching assistants have expressed a keen desire to keep abreast of 
current good practice and continue to seek innovative ways of developing their 
knowledge and skills.  The school does not have a stand-alone in-service 
training action plan. 
 

149 The school clerk and ancillary staff; including midday supervisors, cleaners 
and, notably, the caretaker, make a significant contribution to the efficient 
administration and daily routines of the school. 
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150 The school has adopted effective procedures to fulfil the requirements of the 
teachers’ workload agreement.  Teachers’ preparation, planning and 
assessment time is managed well and is closely monitored.  Regular evaluation 
of this indicates the positive impact it has had on standards.  The use of a 
newly-qualified teacher in key stage 1 and a design technology specialist in key 
stage 2 ensures continuity and the maintenance of good standards.   
 

151 Pupils have ready access to a wide range of good quality resources appropriate 
to their age and needs.  Resources are linked closely to the school’s priorities 
for development.  Learning resources are of good quality, well-maintained and 
reviewed annually by subject leaders.  Recent investments such as a wide 
range of outdoor equipment for the Foundation Phase, interactive whiteboards 
in most classrooms and a mini-gym for younger pupils have all had a positive 
impact on pupils’ standards and achievement.  
 

152 The school has a number of interactive whiteboards and a video-conferencing 
facility located in a well-equipped and fully functional information and 
communication technology suite and is currently developing its own effective 
website.  Good use is made of learning resources in the Foundation phase.  
The range and quality of resources are appropriate to pupils’ age and needs 
and are reviewed annually by subject leaders. 
 

153 The outdoor accommodation is attractive and welcoming.  The school itself is 
located in a beautiful and spacious setting.  Teachers and pupils make full use 
its many outdoor areas.  Appropriate and stimulating areas have been 
equipped as outdoor classrooms.  The whole school is readily accessible inside 
and out for wheelchair users.  Inside, spacious classrooms and a well-
resourced library provide an appropriate and stimulating setting for learning.  
Attractive art displays throughout the school show a wide range of pupils’ work 
to good effect and have a positive effect on the general ethos.  There is only 
one multi-purpose hall which the school uses to best effect.   
 

154 Many improvements have been made to the accommodation since the previous 
inspection and external building improvements are still ongoing.  A matter of 
health and safety relating to these improvements has been brought to the 
attention of the Governing Body.  
 

155 The school makes efficient, effective and economic use of resources.  There is 
a good link between spending decisions and the school’s priorities.  
Investments made in supporting curriculum developments and in improving the 
learning environment have contributed significantly to the quality of teaching 
and learning.  Good use is made of grants and additional funding to support 
specific projects.  
 

156 The governing body finance sub-committee ensures that money is spent wisely 
in accordance with the schools priorities.  Resources are reviewed and 
monitored on a regular basis by the head teacher and the governing body.  
Following a recent LA financial audit, the school is producing an action plan to 
meet identified recommendations.   
 

157 The school provides good value for money. 

25 



Report by Dr Jim Hewitt 
Greenmeadow Primary School, 30/11/09 

Standards achieved in subjects and areas of learning 
 
 
English 

 
Key stage 1: Grade 2: Good features and no important shortcomings 
Key stage 2: Grade 2: Good features and no important shortcomings 

 
Good features 
158 Most pupils in key stage 1 talk willingly to adults and express their views clearly 

and politely.  Most listen carefully when other pupils are speaking and wait for 
the appropriate moment to respond.  Nearly all pupils give considered answers 
to teachers’ questions.  Most more-able pupils in key stage 1 are confident and 
engaging speakers. 
 

159 In key stage 1, most pupils enjoy handling books and talk enthusiastically about 
stories they have read.  More-able pupils use appropriate strategies to sound 
out and understand difficult words.  Because the books they read are well 
suited to their ability and interest, nearly all pupils approach reading with 
confidence and achieve good levels of fluency. 
 

160 The majority of pupils in key stage 1 approach writing with enthusiasm.  
Younger pupils use simple words and phrases accurately to recount news or for 
description.  Most structure simple sentences correctly when provided with all 
the words.  Many older pupils know sentences start with capital letters and end 
with full stops and try to use them appropriately.  They spell simple 
monosyllabic words correctly.  More-able pupils are aware of the use of 
commas in lists and correctly sequence sentences to tell a familiar story. 
 

161 In key stage 2, most of the younger pupils progress well in the development of 
their speaking and listening skills.  They listen well to instructions and express 
themselves formally and with growing confidence when responding to 
questions from fellow pupils or when explaining which key skills they have used 
in a particular lesson.   
 

162 Nearly all pupils extend their reading skills well through key stage 2.  Younger 
pupils talk about their favourite authors and illustrators.  Most enjoy reading 
aloud and many regularly read books at home.  All pupils follow and explain 
text accurately when others are reading.  They derive meaning from the story 
and talk about plot and character convincingly.  The majority read with fluency, 
accuracy and expression.  
 

163 Older pupils in key stage 2 express their considered views confidently and 
precisely, listen with interest when others are speaking, and evaluate what has 
been said before responding.  Conversations with some of the pupils are frank, 
lively and informative. 
 

164 The majority of key stage 2 pupils read correctly and with good understanding 
using appropriate strategies to gain meaning.  Following the implementation of 
tiered reading groups, all pupils now read with obvious enjoyment in group 
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reading sessions.  Boys, in particular, have developed a keen interest now that 
the reading material relates more closely to their interests.   
 

165 By the end of the key stage, the majority read accurately, fluently and with 
expression.  Pupils talk enthusiastically about books they have read and 
identify the features they enjoy.  They read aloud with clear voices and 
appropriate expression and characterisation.  The majority confidently and 
accurately summarise a storyline and have a good knowledge of the format of 
books.  Most older pupils have a very secure knowledge of the purpose of 
indexes and glossaries and how to use the contents section of a book.  Pupils 
across the key stage display increasingly advanced reading skills as they 
search for information from books and the Internet.  They use dictionaries and 
search engines effectively.  
 

166 In key stage 2, pupils follow half-termly blocks of work focussed on a specific 
writing genre (recount, procedure, narrative, explanation, report or exposition).  
This has led to a big improvement in pupils’ knowledge and understanding of 
the key features of good writing and their ability to apply these features to their 
own work.   
 

167 Younger pupils in key stage 2 use a planner effectively to produce simple but 
clear sentence writing in their newspaper reports.  The majority use imperatives 
accurately when writing a set of instructions.  Most pupils identify the key 
elements of story writing such as character, plot and moral.  Nearly all pupils 
recognise the need for having a beginning, middle and end structure which they 
use to retell familiar stories accurately and concisely.  Pupils plan their work 
well and are aware of the importance of drafting and editing.  Many pupils are 
increasingly aware of the correct use past and present tenses and use lively 
adjectives, similes and metaphors.  Pupils become increasingly confident in 
their spelling, supporting and helping each other or using dictionaries to check 
new or unusual words. 
 

168 Most pupils in upper key stage 2 show a developing awareness of the features 
of grammar and the structure of writing.  The majority understand the role of 
paragraphs and punctuation and are knowledgeable about the use of 
connectives.  Many pupils understand how to match the form of what they are 
writing to the intended audience.  Many pupils have a good understanding of 
persuasive and discursive writing.  At the end of each half-term, pupils focus on 
poetry and reproduce good quality work echoing the style or poet studied.  
 

169 Nearly all pupils with SEN achieve good standards, relative to their age and 
ability, in the development of their oral, reading and writing skills.  
 

Shortcomings 
170 There are no important shortcomings. 
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Welsh second language 
 
Key stage 1: Grade 3: Good features outweigh shortcomings 
Key stage 2: Grade 3: Good features outweigh shortcomings  

 
Good features  
171 In key stage 1, most pupils successfully build on the good start made in early 

years by developing new vocabulary and simple sentences.  They respond well 
to oral stimuli and follow commands and instructions well.  Pupils have a good 
understanding of what is being said in Welsh. 
 

172 Most pupils listen well and speak confidently when using simple greetings.  
They respond well to questions using simple sentence patterns effectively.  
Younger pupils pronounce words correctly as they talk to one another and to 
adults.  Throughout the key stage, the majority of pupils increase their 
vocabulary and nearly all pupils count to 20 and translate the numbers correctly 
and confidently.  Most name basic colours and food items correctly.  Many 
pupils consolidate their vocabulary well by asking and answering questions and 
occasionally including negative responses. 
 

173 As they move through key stage 1, many pupils begin to develop appropriate 
writing skills.  With adult support, the majority write simple sentences and find 
phrases when completing work to enforce their oral work.  A few more-able 
pupils spell simple words independently. 
 

174 Most younger pupils in key stage 2 use Welsh appropriately to answer 
questions.  They listen well to their teachers and to their peers and follow 
instructions correctly.  The majority of pupils have clear pronunciation when 
they speak in pairs or in small groups.  When creating a power point about 
themselves, most add good personal information orally in Welsh.  Nearly all 
pupils respond positively to Welsh when they hear it being used as part of their 
daily routine. 
 

175 Older pupils in key stage 2 read an information sheet about Harri Morgan and 
show good understanding.  They participate effectively in activities such as ‘Y 
gadair goch’ to consolidate information learnt about the pirate and gather 
personal details through revision of questions and answers.  Many pupils make 
good use of the ‘Bocs Bendigedig’ to choose additional vocabulary to extend 
their sentences.  Pupils at the end of the key stage make good use of 
dictionaries to find vocabulary and to check spellings. 
 

176 Most pupils use information and communications technology very effectively to 
consolidate vocabulary and to record their use of Welsh. 
 

Shortcomings 
177 Pupils in both key stages make insufficient progress in their independent 

reading.  
 

178 In both key stages, pupils’ written work is underdeveloped. 
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Information and communications technology 
 

Key stage 1: Grade 2: Good features and no important shortcomings 
Key stage 2: Grade 2: Good features and no important shortcomings  

 
Good features  
179 In both key stages, most pupils achieve well in lessons and develop good skills 

as they move through the school.   
 

180 In key stage 1, nearly all pupils use computers competently.  They demonstrate 
good mouse control and use the icons on the desk top with confidence.  Most 
pupils use a word processing program competently to write text, changing the 
size, font and colour of the print to suit their purpose.  Most enjoy using small 
controllable objects such as the beebot to increase their understanding of 
programming. 
 

181 Most younger pupils in key stage 2 effectively add instructions, text and sound 
to a series of pictures on ‘How to shower your dog’.  The majority save and 
retrieve their work from individual folders with ease.  Most pupils competently 
send an email, using the correct address and style, and learn how to use an 
address book.  Nearly all confidently use the video- conferencing facility to 
extend their links with a school in Michigan. 
 

182 Throughout key stage 2, nearly all pupils competently input text and images 
into their work and re-position these skilfully as required by copying and 
pasting.  They resize images or rotate them according to their preferred layout. 
 

183 Most older pupils in key stage 2 organise raw data produced from behaviour 
charts confidently and use data handling programme Excel to input the 
information and to draw block, line and pie charts to display the results 
effectively. 
 

184 By the end of key stage 2, most pupils gain access to information and 
interactive programmes to support their cross-curricular work.  They research 
information thoroughly and carefully relevant facts for use as reference 
material.  Most pupils confidently produce Powerpoint presentations to display 
this information effectively. 
 

185 Pupils’ work in both key stages in information and communication technology 
contributes to the general displays around the school, enhancing its 
appearance and aesthetic quality. 
 

Shortcomings 
186 There are no important shortcomings. 
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Design and technology 
 
Key stage 1: Grade 2: Good features and no important shortcomings 
Key stage 2: Grade 2: Good features and no important shortcomings  
 
Good features  
187 Nearly all pupils make good progress in understanding the design, making and 

evaluation process.  Most pupils carefully draw plans for their intended projects 
and consider what they will need and list the materials and tools required. 
 

188 Most pupils in key stage 1 achieve a good standard in designing and making a 
range of items for different purposes.  They draw simple pictorial plans, which 
indicate their choice of designs and the materials needed, and they make 
informed choices about the techniques to use. 
 

189 Younger pupils in key stage 1 successfully create a healthy drink selecting 
appropriate fruit to create a smoothie.  Most pupils give a clear verbal 
description of the process and many evaluate the product confidently. 
 

190 Key stage 1 pupils collaborate well to make a mock bus large enough for the 
class to sit inside.  They manipulate simple tools and assemble, join and mix 
materials in a variety of ways confidently and create personalised number 
plates using their information and communications technology skills well. 
 

191 Younger pupils in key stage 2 intently discuss the appropriate materials needed 
to make a torch.  Nearly all make switches confidently and refine their designs 
during the making process.  More-able pupils explore and investigate further to 
discover how to make the light brighter. 
 

192 Most pupils successfully investigate musical instruments.  They carefully 
evaluate the materials from which they are made and decide which is most 
suitable.  Most use their drawing skills well to develop designs for their own 
instruments and list the materials required.  Many make and evaluate their own 
instruments effectively. 
 

193 Through their investigative work about vehicles, most older pupils have a good 
understanding of how mechanisms work, including different types of cams.  
They explain clearly how they allow movement and the forces required to make 
them move.  
 

194 By the end of the key stage, most pupils design, make and evaluate interesting 
monsters with moving parts, showing a good understanding of how 
compressed air is able to produce movement.  Most use a range of information 
sources to generate ideas for their travel games.  All pupils research to find the 
most appropriate hinges and materials to create their game.  Most produce 
detailed drawings for each stage of the design. 
 

195 In both key stages, most pupils evaluate their products sensibly, noting how 
their finished articles might be further refined.  They record their views 
appropriately in writing. 

 
Shortcomings 
196 There are no important shortcomings. 
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Art and design 
 

Key stage 1: Grade 2: Good features and no important shortcomings 
Key stage 2: Grade 2: Good features and no important shortcomings  

 
Good features  
197 The extensive range of pupils’ work on view around the school and in display 

folders is of good quality and shows the regular use of a wide range of media, 
tools and materials in a variety of techniques.  The work of famous recent 
Welsh, British and European artists together with artistic styles from historical 
periods or from other cultures is effectively celebrated through good replication 
and imaginative interpretation. 
 

198 Based upon good observational skills, nearly all the youngest pupils in key 
stage 1 use line and shape well to create recognisable images of people and 
backgrounds.  Most pupils use coloured pencils to a high standard and create 
effective and recognisable faces using paint and brush.  All experiment 
enthusiastically with a range of materials; for example, crayon and chalk on 
sandpaper to produce dramatic effects. 
 

199 Nearly all older pupils in key stage 1 carefully explore pictures of farm animals 
and food by artists such as Bruegel and Hick.  They subsequently use pencil 
and crayon effectively to recreate their own personalised versions of these 
pictures.  Similarly, following examination of pictures in books and personal 
experience, many create intricate and imaginative ‘stained glass’ window 
designs in crayon, paint and acetate. 
 

200 Younger pupils in key stage 2 show good colour-mixing skills in their 
interpretation of sunsets.  Their paintings inspired by the work of Kyffin Williams 
are of a good standard and show a considered and accurate use of colour.  
 

201 Nearly all younger pupils in key stage 2 show a good aptitude in using a simple 
photographic software package to create a variety of effects; for example, 
inversion, distortion, black and white negatives and startling colour effects to 
produce dramatic, and frequently amusing, self-portraits.  They show good 
understanding of the purpose of Tudor miniature portraits and show good skills 
in reproducing similar work of a high quality using oil pastels, chalks and water 
colours on card, paper and stretched canvas.  
 

202 Most older pupils in key stage 2 effectively use graph paper in their 
sketchbooks to design attractive symmetrical patterns.  Nearly all pupils 
accurately and carefully reproduce these patterns in their sewing and display 
good cross-stitching skills.  Most pupils develop a good understanding of the 
life and work of modern artists who belonged to different ‘movements’ such as 
Cubism, Fauvism, Expressionism  and Impressionism and confidently and 
successfully experiment  to re-create their styles in a variety of media.  
 

203 Following keen research and close examination of techniques, many older 
pupils show a good understanding of how Roman mosaics were produced and 
of the techniques used in Celtic, Mexican and African art.  Most effectively 
replicate the styles in their own work; for example, in the production of detailed 
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observational drawing of Welsh love-spoons or in dramatic and imaginative 
repeating patterns.    
 

204 Most pupils offer constructive and appropriate evaluation of their own and each 
other’s work and flexibly incorporate others’ suggestions to improve their work. 
 

Shortcomings 
205 Although there are no important shortcomings, older pupils lack knowledge of 

famous Welsh artists. 
 
 

Music 
 
Key stage 1: Grade 3: Good features outweigh shortcomings 
Key stage 2: Grade 2: Good features and no important shortcomings  

 
Good features  
206 Singing develops well throughout both key stages.  Most pupils sing 

enthusiastically and with clear diction, paying appropriate attention to breathing 
and quality of sound.  By the end of the key stage 2, pupils sing in two parts 
and use the elements of music to refine the quality of their singing.  
 

207 Many pupils have the opportunity to play a variety of instruments and frequently 
perform in musical occasions.  This contributes, significantly, to the standard of 
music through the school. 
 

208 In key stage 1, nearly all pupils confidently clap the rhythmic pattern of their 
names and are beginning to recognise differences in rhythmic phrases.  They 
are aware that silence is important to determine the beginning and end of a 
musical phrase.  The majority of pupils use a range of un-tuned instruments 
appropriately to create their name pattern. 
 

209 Most younger key stage 2 pupils confidently and expressively use parts of their 
body to perform a hand-jive and the majority keep a steady beat. 
 

210 Nearly all older key stage 2 pupils demonstrate a good awareness of the 
musical element of duration.  They confidently create long and short sounds 
with their voices and un-tuned instruments.  
 

211 Pupils work together well, effectively choosing and creating sounds in response 
to ‘Revolting Recipes’ poem.  The majority vary the duration and dynamics to fit 
the poem.  Many accurately develop a simple score using signs and symbols 
and confidently perform their group compositions. 
 

212 Nearly all pupils at the end of key stage 2 display a very good musical 
vocabulary.  When recalling previous learning, they discuss how their 
compositions can be improved by using duration, texture and tempo.  Many 
pupils use terms such as ‘internalising melodies’ and have a secure 
understanding of musical notation and musical symbols such as rest and repeat 
signs. 
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213 The majority enthusiastically explore different ways to compose rhythmic 
patterns using rhythmic sticks and work in groups to compose a two-part 
rhythm pattern including an ostinato.  They practise and refine their 
compositions to produce confident performances.  
 

214 In key stage 2, most pupils confidently appraise their own and others’ 
performances and reflect and identify how they might improve. 
 

Shortcomings 
215 In key stage 1, pupils’ appraisal skills are underdeveloped and their musical 

vocabulary is limited.  
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School's response to the inspection 
 
 
The Staff and Governors of Greenmeadow Primary School are delighted with the 
Inspection Report.  We are pleased that the report highlights pupils’ positive attitudes 
to learning and the achievement of good standards.  Pupils leave our school well 
prepared for the next phase of their education and for life-long learning. 
 
We are pleased that the Inspection Team complimented the contribution that all staff; 
canteen, cleaning, caretaking, midday supervision, administrative, teaching and 
support; and governors make to the success of the school.  In particular, working 
relationships between staff and pupils were found to be outstanding and provided a 
firm basis for effective learning.  
 
We are very proud of the outstanding aspects highlighted by the Inspection Team.  
Throughout the school, pupils’ attitude to work and enthusiasm for learning are 
outstanding.  The development of key skills strongly features throughout in planning 
and teaching, and pupils are well aware of their importance.  In the Foundation Phase, 
learning practitioners enthusiastically and effectively promote the principles of the 
Phase.  This is an outstanding area of provision. 
 
We are also very proud that Inspectors found that in all aspects of school life, pupils 
behave well.  The school is a very orderly community.  The high regard and respect 
pupils show for each other and adults creates a very positive learning environment. 
Pupils have a clear sense of right and wrong.  Teachers have clear expectations of 
behaviour. 
 
Confirmation that the success of the school is enriched by effective partnerships with 
parents is particularly pleasing.  An active ‘Friends of Greenmeadow’ group works 
hard to raise funds for the school.  The school’s arrangements for promoting education 
for sustainable development and global citizenship are outstanding. 
 
We are very pleased that the Inspectors recognised the hard working Governing Body, 
in particular supporting new initiatives, raising standards and providing momentum to 
drive the school forward. 
 
The Head teacher, Staff and Governors greatly appreciate the professional, thorough 
and courteous way in which the Inspection Team carried out their duties.  Their 
opinions are valued and the recommendations will be included in the school’s Post 
Inspection Action Plan. 
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Appendix 1 
 
 
Basic information about the school 
 
Name of school  Greenmeadow Primary School 
School type  Primary including Foundation Phase 
Age-range of pupils  4-11 
Address of school 
 
 

Craig Road, 
Greenmeadow, 
Cwmbran, 
Torfaen,  
Gwent 

Postcode  NP44 5YY 
Telephone number  01633 484320 

 
Head teacher  Mrs Karen Prosser 
Date of appointment  April, 2004 
Chair of governors   Mr Jeff Phillips 
Registered inspector  Dr Jim Hewitt 
Dates of inspection November 30-December 3 2009 

 
 

 



 

 

Appendix 2 
 
School data and indicators 
 
Number of pupils in each year group 
Year group N (fte) R Y1 Y2 Y3 Y4 Y5 Y6 Total 
Number of pupils n/a 29 33 29 32 44 33 50 250 

 
Total number of teachers 
 Full-time Part-time Full-time equivalent (fte) 
Number of teachers 10 0.5 10.5 

 
Staffing information   
Pupil: teacher (fte) ratio (excluding nursery and special classes) 23.8 
Pupil: adult (fte) ratio in nursery classes  n/a 
Pupil: adult (fte) ratio in special classes  n/a 
Average class size, excluding nursery and special classes 27.7 
Teacher (fte): class ratio 1.17 

 
Percentage attendance for three complete terms prior to inspection 
Term N R Rest of school 
Autumn 2008 n/a 92.4 94.4 
Spring 2009 n/a 92.3 94.1 
Summer 2009 n/a 90.8 92.0 

 
Percentage of pupils entitled to free school meals  13% 
Number of pupils excluded during 12 months prior to inspection 0 
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Appendix 4 
 
 
Evidence base of the inspection 
 
Four inspectors spent the equivalent of 11 inspector days in the school and met as a 
team before the inspection.  A peer assessor also attended for the three days of the 
inspection.  Additionally, the head teacher acted as nominee. 
 
These inspectors visited:  

• 31 lessons or part lessons in the six subjects and three lessons covering key 
skills; 

• registrations, assemblies and acts of collective worship; and 
• a range of extra-curricular activities. 

 
Members of the inspection team had meetings with: 

• staff, governors and parents before the inspection; 
• senior managers, teacher, support and administrative staff; 
• groups of pupils representing each year group; 
• the school council; and 
• representatives of organisations associated with the school. 

 
The team also considered: 

• the school’s self-evaluation report; 
• 27 responses to a parents’ questionnaire, nearly all of which were positive; 
• documentation provided by the school before and during the inspection; and 
• a wide range of pupils’ past and current work; and samples of pupils’ reports. 

 
After the inspection, the team held meetings with subject departments, senior 
managers and governors. 
 
 

 



 

 

Appendix 5 
 
 
Composition and responsibilities of the inspection team 
 
Team member Responsibilities 
Dr Jim Hewitt 
Registered Inspector 

Context; Summary; Recommendations 
Key Question 1; Key Question 5 
Aspects of Key Question 4 
SEN provision;  
English; Art and design  
 

Mrs Linda Vittle 
Team Inspector 

Key Question 3; Key Question 6 
Aspects of Key Questions 1 and 4 
Music 
 

Mrs Eleri Hanley 
Team Inspector 

Key Question 2; Key Question 7 
Bilingual provision 
Welsh second language, Design and technology, 
Information and communication technology 
 

Mrs Janet Warr  Aspects of Key Questions 1, 3, 4 and 5 
Lay Inspector 
 
Mrs Beverley Brown 
Peer Assessor 

Contribution to lesson observations and team 
discussions, scrutiny of pupils’ work, discussions 
with pupils and staff 
 

Mrs Karen Prosser 
Head teacher and Nominee 
 

 

Provision of information 

 
The contractor was: 
Evenlode Education Ltd 
Little Garth 
St John’s Close 
Hawarden 
Flintshire 
CH5 3QJ 
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