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CURRICULUM NOMENCLATURE AND KEY STAGES 
 
A new nomenclature to describe pupils’ progress through school was introduced in 1989. This 
system of numbering year groups from the start of compulsory schooling to age 18 is intended to 
ease communication among schools, governing bodies, parents and LEAs and emphasise the 
importance of continuity. 
 
The term “Reception” (R) is applied to the year group of pupils in a primary school (not a 
nursery class) who attain the age of 5 during the academic year “Year 1” (Y1) is applied to the 
year group of pupils who attain the age of 6 during the academic year and so on to Y13 the year 
group who attain the age of 18 during the academic year: 
 
{PRI
VAT
E } 

R Y1 Y2 Y3 Y4 Y5 Y6 Y7 Y8 Y9 Y10 Y11 Y12 Y13 

Years 4-5 5-6 6-7 7-8 8-9 9-10 10-11 11-12  12-13 13-14 14-15 15-16 16-17 17-18 
 
Key stage 1 of the national curriculum consists of Y1 and Y2; KS2 of Y3 to Y6; KS3 of Y7 to 
Y9; KS4 of Y10 and Y11 (which is the final year of compulsory education). 
 
GRADE DESCRIPTIONS 
 
The five-point grading scale used to represent the main judgements in this report is as follows: 
 
1. Very good: many good features, some of them outstanding. 
 
2. Good: good features and no major shortcomings. 
 
3. Satisfactory: good features outweigh shortcomings. 
 
4. Unsatisfactory: some satisfactory work but shortcomings in important areas. 
 
5. Poor: many shortcomings.        
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1. CONTEXT 
 
The school and its priorities 
 
Llandrindod High School is a well established 11-18 comprehensive school, situated in 
Llandrindod Wells, the county town of Powys, and serves a very large catchment area.  
About half the pupils come from the towns of Rhayader and Llandrindod Wells itself and the 
other half from the rural community and outlying villages.  Over half the pupils travel to 
school by bus, some over twenty miles each way.  Ninety eight per cent of pupils come from 
homes where English is the dominant language.  About 6% of pupils speak Welsh as a first 
language or to an equivalent standard.  There are opportunities in some subjects for these 
pupils to be taught in Welsh.  There are very few pupils from ethnic minority backgrounds.  
The 742 pupils on roll, with roughly equal numbers of boys and girls in each year, has risen 
by 40 since the previous inspection in February 1998, and includes a sixth form of over 100.  
The proportion of pupils choosing to remain in full-time education beyond the age of 16 
compares very favourably with similar schools, as does the rate of retention for students 
completing sixth form courses. 
 
Most pupils are from neither prosperous nor economically disadvantaged homes, although 
there is not a uniform pattern across the catchment.  About a quarter of pupils come from an 
area of economical disadvantage.  The school has evidence within the intake, of an increasing 
number of socially disadvantaged and behaviourally challenged pupils.  The proportion of 
pupils registered for free school meals is smaller than nationally, although it is increasing. 
 
Pupils come from the full range of ability.  The intake is fully comprehensive although it 
contains a relatively high proportion of pupils of around average ability and above.  The 
proportion of pupils with special educational needs (SEN) is also relatively high.  Twenty one 
pupils, (twenty boys and one girl) have statements of special educational need.  A further 106 
pupils are on the school’s register of special educational need. The school’s additional 
provision includes an Asperger Centre, serving the LEA and a social inclusion unit. 
 
The school is situated on a very attractive site, with good sports provision, and shares the 
extensive facilities of the adjacent community sports centre, close to the banks of the river 
Ithon.  The original 1954 buildings have been substantially remodelled and extended in 
intervening periods to meet increases in roll and educational changes, the most recent being a 
refurbishment of the main teaching block and purpose-built science facilities in 2002. 
 
The statement of intent through partnership and participation, within the context of the school 
and the localities it serves, to provide the highest quality of education within a secure and 
caring learning environment which will enable all pupils to achieve their full potential, is 
underpinned by ten clearly expressed aims and objectives. 
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2. MAIN FINDINGS 
 
The main findings of the report 
 
• Llandrindod High School is a good school, which is advancing and improving further as 

it enters a new stage in its development.  It serves its community well. 
• The standards achieved by pupils are at least satisfactory in 97% of lessons and good or 

better in 80%.  Very good standards are achieved in 15% of classes and these occur in 
both key stages.  The figures exceed the targets set by the National Assembly for the year 
2002 (The standards achieved in 95% of classes should be at least satisfactory and 50% 
good or better).  The proportions of very good and good achievement are higher in KS4 
than KS3.  The extent to which pupils achieve well, relative to ability, accelerates as they 
move through the school.  The level of achievement and degree of consistency are good 
features.  The proportions of good or very good standards are higher than at the time of 
the last inspection. 

 
Subject Key Stage 3 Key Stage 4 Sixth form 

English Good Good Good 
Mathematics Good Satisfactory Good 
Science Good Good Good 
Welsh Good Good Good 
Design & technology (DT) Good Good Very good 
Information technology (IT) Satisfactory Very good Very good 
History Good Good Good 
Geography Good Good Very good 
Modern foreign languages Good Good Very good 
Art Very good Very good Very good 
Music Good Very good Very good 
Physical education (PE) Satisfactory Good Good 
Religious education (RE) Good - - 
Religious studies (RS) - Good - 
Personal & social education (PSE) Satisfactory Good Good 
Drama Good Very good Very good 
Media studies - Good - 
Home economics - Good - 
Keyboard skills - Good - 
Psychology - - Good 
Philosophy - - Very good 
Electronics - - Very good 
Sociology - - Good 
Computing - - Very good 

 
• In the end of KS3 tests, the proportions of pupils achieving level 5 and above in English, 

mathematics, science and Welsh have consistently been above local and national figures, 
with some fluctuation annually.  The proportions gaining the higher level 6 and above are 
around the local average.  The percentage of pupils gaining level 5 and above in all 3 
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subjects, the core subject indicator (CSI), 69% is also higher than local and national 
averages. 

• GCSE results have continued to improve from the levels at the last inspection, although 
inconsistently.  The school enters a relatively high proportion of pupils for 5 or more 
subjects.  The proportion of pupils gaining 5 or more equivalent A*-C grades is below 
LEA figures but is 6% higher than national figures.  The proportion of awards at the 
higher A*/A grades is 6% higher than Welsh figures.  The CSI, the percentage gaining 
grades A*-C in all three subjects, English, mathematics and science, matches local and 
national averages.  Since the last inspection, although the school has worked with some 
success to introduce strategies to narrow the gap between the attainments of boys and 
girls, results are uneven and this remains a continuing focus for more coherent 
improvement. 

• The standards achieved by sixth formers are good or better in all classes.  Very good 
standards are achieved in just under half of classes.  Sixth form students of all abilities are 
making progress that is at least good in all subjects. 

• In the GCE A level examinations in 2003, all but a handful of students were entered for at 
least two subjects.  Ninety four per cent gained at least an E grade in all subjects.  Two 
thirds of grades were at the higher A-C classification.  Both figures match local and 
national figures.  The average points score of 21 per candidate, matches LEA and exceeds 
national figures.   

• Even and consistent progress is a strength for almost all pupils across the school, with the 
best progress made in higher ability sets.  Pupils with SEN make good progress in relation 
to their prior attainment. 

• Standards in speaking, listening, reading and writing are good.  Pupils generally listen 
attentively and are prompt in responding to instructions.  They give extended answers in 
most lessons.  They read fluently, accurately and with confidence, showing good levels of 
comprehension.  There is much good writing by pupils of all abilities, in a variety of 
forms for a range of purposes.  They have good skills in note taking. 

• Standards in numeracy across the curriculum are good.  Most pupils have a thorough 
understanding of number and can complete calculations accurately and confidently.  They 
collect, record and analyse data successfully and make good use of a range of graphs. 

• Standards in ICT across the curriculum are satisfactory. 
• In each of the key skills of working with others, improving own learning and problem 

solving, standards are good. 
 
Pupils’ spiritual, moral, social and cultural development  
 
• The ethos of the school is welcoming, caring and happy, where pupils are valued as 

individuals.  The quality of pupils’ spiritual, moral and social development is good and 
their cultural development very good, and represent an improvement since the last 
inspection. 

• Pupils gain knowledge into values and beliefs, to respect the beliefs of others and value 
their environment.  The ethos in collective worship is respectful, includes relevant themes 
effectively related to the life and work of the school and contemporary religious and 
moral issues and good participation by pupils.  Pupils’ educational and extra-curricular 
activities are celebrated. 

• Moral attitudes are fostered through an emphasis on trust, respect and consideration for 
others.  They initiate and enthusiastically support events that raise substantial sums of 
money to support charities of their choice. 
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• Social awareness is developed through subjects, a large amount of extra-curricular clubs 
and activities as well as day-to-day opportunities.  The school council provides good 
opportunities for pupils to take responsibility.  The vast majority of pupils are self-
disciplined, with good social skills, co-operate and work well together.  Their 
understanding of society is developed through a good variety of experiences. 

• Cultural awareness is very well fostered through a whole range of subjects and valuable 
activities.  The European dimension is well developed through visits and a French 
exchange.  Exchange visits with a school in America as well as visits to other countries, 
extend this further.  Local history and culture are well addressed in coursework, staying 
with Welsh families and from Urdd membership.  Large numbers of pupils take part in 
performances, games and competitions. 

• Pupils are aware of standards expected of them and respond well.  As a result, there is a 
friendly, pleasant and orderly atmosphere throughout.  The vast majority are well 
behaved, but a small minority demonstrate an unacceptable attitude towards learning by 
being inattentive or uncooperative and causing minor disruption.  Social inclusion 
measures are pro-active with much support for pupils considered to be at risk or have 
been rejected or excluded elsewhere. 

• Attendance at over 91% is satisfactory.  Absence is closely monitored.  Cumulatively, 
there is a significant rate of family and occasional day holidays during term time. 

 
Quality of education 
 
• The quality of teaching has continued to improve since the last inspection and makes a 

positive contribution to standards.  The increased consistency of the good and very good 
teaching is a strength of the school.  Its consistently good quality across all subjects and 
key stages contributes significantly to pupils’ achievements.  It is good or better in over 
four fifths of classes.  In a fifth of classes there is teaching of very good quality, with a 
slightly larger proportion in KS4 than KS3. 

• Lessons are carefully planned.  Teachers have good, up-to-date knowledge, expertise and 
an understanding of their subjects, which mainly enables them to teach confidently and 
accurately.  High expectations and the involvement of all pupils are particular strengths of 
the best teaching. 

• Much suitably challenging work is provided for pupils of average ability and above, who 
respond well and develop as independent learners. 

• The degree of challenge and stimulation to extend middle ability sets is less uniform 
within and between departments.  All teachers play an active part in meeting the needs of 
pupils with SEN. 

• Time and pace are usually well judged.  The range of teaching techniques observed in the 
school is very good. 

• The best teaching is enthusiastic and uses praise well to encourage and acknowledge 
achievement.  It recognises the need to plan for pupils’ preferred and different learning 
styles.  Skilful questioning checks and reinforces understanding. 

• Procedures for assessment, recording and reporting are good and have improved since the 
last inspection. 

• The whole-school assessment policy provides a clear framework for departments to 
develop their detailed policies. 

• Pupils’ work, including homework, is usually carefully and accurately marked.  Good use 
is made of oral feedback. Uneven use is made of the merit system.  In a range of subjects, 
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very good use is made of pupils’ self assessment and they are aware of how they can 
improve their work. 

• Teachers, departments and faculties keep complete and accurate records of pupils’ work 
and progress.  Increasing use is being made of electronic recording systems with good 
tracking of pupils’ progress. 

• NC and public examination assessment requirements are all met. 
• Parents receive one full report and graded review each year.  Reports contain appropriate 

graded information.  Teachers’ comments also include subject specific strengths together 
with indications as to how pupils can enhance progress. 

• Good use is made of a wide range of data and information to monitor achievements and 
progress.  Identified underachievement is followed up well. 

• The curriculum is broad and balanced and meets all statutory requirements for the 
national curriculum and religious education in KS3, but does not meet requirements for 
the teaching of religious education at KS4.  Curricular organisation makes a positive 
contribution to meeting the school’s commitment to equip pupils with knowledge and 
skills, together with moral, spiritual and cultural understanding.  Provision is inclusive 
and offers pupils of all abilities, equal access and opportunity. 

• Pupils with SEN have access to the full curriculum and examination courses and enjoy 
good support for integration into the full life of the school. 

• KS3 pupils study all National Curriculum (NC) subjects, RE, drama and PSE.  Other than 
in mathematics, pupils are taught in mixed ability groups in Y7.  In Y8 and 9 appropriate 
banding or setting takes place in a range of subjects.  ICT is taught as a discrete subject in 
Y7 and across the curriculum in Y8 and 9, an arrangement that is only partly satisfactory. 

• KS4 curriculum organisation ensure that pupils have access to a common core of English, 
mathematics, science, Welsh, PE and PSE.  In addition, a modular course is taught to all 
pupils and contributes to PSE and RE provision.  Pupils choose from four option columns 
that contain an appropriate range of GCSE courses.  There is little emphasis on courses 
that offer vocational alternatives.  A valuable means of social inclusion via an alternative 
curriculum is followed very successfully in varying degrees for about forty pupils, who 
value the provision. 

• The school offers a good range of 18 A/AS courses in the sixth form, which allows for 
diverse combinations of subjects.  It offers continuity in most courses from KS4, together 
with the addition of five new subjects and the opportunity to achieve a key skills 
qualification.  Currently there are no courses of a vocational nature, which reduces the 
appeal of the sixth form for some. 

• Pupils undergo a wide range of work related experiences.  Arrangements for PSE are very 
effective. 

• Planning for the development of cross-curricular key skills, for the development of 
Cwricwlwm Cymreig and multiculturalism is good. 

• All KS3 pupils have a planner, which the school intends to extend to KS4.  The use of 
planners varies widely between subjects and as a two way communication between home 
and school. 

• The programme of extra-curricular activities organised by the school is good.  The 
activities do a great deal to broaden experience and increase self-confidence. 

• The quality of support, guidance and pupils’ welfare is good.  The pastoral system is 
effective and clearly demonstrates concern for education and personal welfare.  Pupils are 
well supported. 

• Pastoral links with the primary schools are well established and very successful. 
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• Teachers work hard to promote personal development and to identify and address the 
problems of any underachievement identified when sweep reviews take place. 

• The effectiveness of registration time varies within and between year groups.  There are 
sound policies for behaviour, attendance, bullying, substance abuse and a home-school 
agreement.  The quality of careers and guidance is good.  The PSE programme is very 
effective. 

• A house system offers a very good incentive for pupils to collaborate and compete in a 
range of events. 

• Procedures for ensuring the welfare, health and safety of pupils are good and effective.   
Procedures for child protection meet statutory requirements well.  There is close liaison 
with external agencies. 

• Provision for pupils with SEN is good and the school’s response to the Code of Practice, 
is very good.  There is a good structure to ensure effective contact between subjects and 
SEN coordinators.  Work is well matched to pupils’ SEN.  Standards of achievement of 
pupils with SEN are good overall. 

• Learning Support Assistants offer good support for individual pupils or small groups.  In 
some groups, support is provided by SEN teachers. 

• Very good opportunities are provided for the pupils who attend the Asperger’s Centre to 
integrate into mainstream. 

• There are 21 pupils with statements of SEN and over 100 on the school’s SEN register.   
All pupils on the register have a good IEP, which includes educational targets. 

• Inclusion is a very good strength of the school, which has been successful in creating an 
environment where all pupils regardless of their SEN can integrate in accordance with 
their educational and social ability. 

• Since the previous inspection, SEN expertise has been successfully developed across 
subjects. 

• Overall, partnerships with parents and the community, schools and other institutions are 
good.  The range of links and partnerships makes a valuable contribution to the life of the 
school, its values and ethos, and pupils’ personal, social and academic development. 

• Information provided about the work of the school is comprehensive and of very good 
quality. 

• There is a valuable range of links with the community and other institutions which 
enhance pupils’ experiences.  The community is used effectively as a learning resource.  
The school is outward looking and mindful of its community responsibility. 

• Liaison and transition arrangements with ten primary schools are particularly strong.  
Liaison with other secondary schools and further education establishments post-16 is less 
well developed, particularly in vocational education.   

• The school’s links with industry, commerce and the world of work are satisfactory, but 
uneven within the curriculum, although they are strong and beneficial in certain subjects. 

• The programme to raise pupils’ awareness, begins in Y7, with modules being organised 
for each group to Y13.  Y10 and 12 undergo well organised and monitored work 
experience.  The school has worked hard to secure a network of suitable placements.  
There is a diverse programme of other activities which enhances pupils’ understanding 
and experiences. 

• Valuable support is given by NOF, employers, local industries and businesses and, in 
particular, Careers Wales-Powys. 
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Management 
 
• The quality of self-evaluation and planning for continuous improvement is good in the 

short term and is developing further as it becomes integral to practice. 
• Governors understand their role well in ensuring the school’s progress and direction.  The 

governing body is knowledgeable and greatly informed. 
• The school reviews aspects of its performance against national benchmarks. 
• After a period of rapid changes in senior management, review of the significant number 

of important new developments is properly built on, together with plans to evolve further. 
• The school is effectively managed overall.  Since the last inspection in 1998, there has 

been unprecedented management change, which has not aided continuity in approach or 
vision. 

• Over the past two years, the headteacher has provided much needed stability, together 
with energy, vision, a clear sense of purpose and new insights from his deep experience, 
knowledge and life-long commitment and support for the school and its community. 

• A substantial number of improvements, short and longer term, have been set in place to 
help consolidate the school’s overall coherence. 

• He is very well supported, in particular by his senior team of two deputy headteachers, 
who blend their separate whole-school responsibilities together effectively.  They know 
pupils very well. 

• Teaching and non-teaching staff at all levels, work well together. 
• The quality of management with whole-school responsibilities is good.  Most departments 

are well led.  Monitoring and review is improving, although inconsistencies remain. 
• There is a developing awareness of the potential of a consistent, corporate sense of 

purpose and uniform school approaches, in raising standards. 
• Communication is very good.  Duties are well carried out. 
• Financial planning and management are very good.  Additional grants are used well.  The 

budget, which faces increasing constraints and erosion of accumulated surpluses, is 
planned and processed with the clear involvement of the governing body. 

• The priorities identified in the school development plan are clearly reflected in whole-
school proposals and in most, but not all, department plans.  The school gives good value 
for money. 

• The school has suitable staff to meet its current curricular needs, and who are mainly well 
deployed to match their specialisms.  There is a good blend of experienced teachers and 
those relatively new to the profession.  The pupil to teacher ratio corresponds favourably 
with the national average.  Non-teaching staff are very supportive and provide a much 
valued effective contribution across a wide range of responsibilities.   INSET needs are 
well organised and appropriately identified through performance management, whole 
school and some departmental plans. 

• The accommodation has been extended over time on a pleasant site.  Much of the 
accommodation is good and improvements have taken place.  In bad weather, pupils get 
wet moving between the freestanding blocks.  Changing rooms are well below the 
standards of the other sporting facilities. 

• Pupils look after their school well.  Movement around school, is sensible, despite narrow 
corridor and congestion points.  The school is clean and free from vandalism, graffiti and 
litter.  Standards of display are good.  The school makes very good use of its facilities and 
has actively engaged in a number of self-help improvements. 

• The quantity, quality and use of resources is good overall. 
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• The 3:1 ratio of pupils to computers is much better than the national average, although 
almost half of computers are now over five years old.  The provision of ICT facilities is 
good, although for some subject areas, access can be a problem. 

• Despite improvements, the library and book stock are still small for the size of the school.  
The library is well supervised by the librarian at lunchtimes and in the afternoon.  
Although it can be booked for lessons, take up by subjects other than English is small and 
its potential as a whole-school resource is, as yet, unrealised.  

 
Progress since the last inspection 
 
The previous report identified six key issues.  Good progress has been accomplished in three 
issues.  In three issues, progress has been satisfactory. 
 
 
3. EDUCATIONAL STANDARDS ACHIEVED BY PUPILS 
 
3.1 Standards achieved in subjects and areas of learning 
 
The standards achieved by pupils are at least satisfactory in 97% of lessons and good or better 
in 80%.  Very good standards are achieved in 15% of classes and these occur in both key 
stages.  The figures exceed the targets set by the National Assembly for the year 2002 (The 
standards achieved in 95% of classes should be at least satisfactory and 50% good or better).  
The proportions of very good and good achievement are higher in KS4 than KS3.  The extent 
to which pupils achieve well, relative to ability, accelerates as they move through the school.  
The level of achievement and degree of consistency are good features.  The proportions of 
good or very good standards are higher than at the time of the last inspection. 
 

Subject Key Stage 3 Key Stage 4 
English Good Good 
Mathematics Good Satisfactory 
Science Good Good 
Welsh Good Good 
Design & technology (DT) Good Good 
Information technology (IT) Satisfactory Very good 
History Good Good 
Geography Good Good 
Modern foreign languages Good Good 
Art Very good Very good 
Music Good Very good 
Physical education (PE) Satisfactory Good 
Religious education (RE) Good - 
Religious studies (RS) - Good 
Personal & social education (PSE) Satisfactory Good 
Drama Good Very good 
Media studies - Good 
Home economics - Good 
Keyboard skills - Good 
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In the end of KS3 tests, the proportions of pupils achieving level 5 and above in English, 
mathematics, science and Welsh have consistently been above local and national figures, with 
some fluctuation annually.  The proportions gaining the higher level 6 and above are around 
the local average.  The percentage of pupils gaining level 5 and above in 3 subjects, the core 
subject indicator (CSI), 69% is also higher than local and national averages. 
 
GCSE results have continued to improve from the levels at the last inspection, although 
inconsistently.  The school enters a relatively high proportion of pupils for 5 or more 
subjects.  The proportion of pupils gaining 5 or more equivalent A*-C grades is below LEA 
figures but is 6% higher than national figures.  The proportion of awards at the higher A*/A 
grades is 6% higher than Welsh figures.  The CSI, the percentage gaining grades A*-C in all 
three subjects, English, mathematics and science, matches local and national averages.  Since 
the last inspection, although the school has worked with some success to introduce strategies 
to narrow the gap between the attainments of boys and girls, results are uneven and this 
remains a continuing focus for more coherent improvement. 
 
Even and consistent progress is a strength for almost all pupils across the school, with the 
best progress made in higher ability sets.  Pupils with SEN make good progress in relation to 
prior attainment. 
 
3.2 Standards achieved in key skills across the curriculum 
 
Communication 
 
Standards in listening, speaking, reading and writing are good.   Each department has a 
representative for literacy so that there is good liaison between subjects and those key staff 
involved in organising and promoting literacy across the curriculum. 
 
Pupils generally listen attentively to the teacher, to video, cassettes and to each other.  Most 
are prompt in responding to instructions.  Pupils show respect for each other’s views in whole 
class situations and in group work.  In both key stages, a small number of pupils have 
difficulty in concentrating and sometimes this interrupts the learning of others. 
 
Oral skills are good.  Pupils give extended answers in most lessons.  Most are articulate, 
confident and fluent.  They pose questions and can argue a case and defend opinions.  In 
many subjects such as art, history, drama, media studies and English there is good knowledge 
and use of subject vocabulary.  There are many examples of good practice.  In subjects such 
as geography, pupils give confident presentations to the class; in Welsh they discuss ideas 
with maturity and report back to the class and in English there is effective engagement in role 
play. 
 
Pupils read well.  Those who have reading difficulties on entering the school are identified 
and given help and effective support.  This successfully boosts reading ages.  Reading aloud 
is practised in several subjects, for example physical education, English and religious 
education.  Pupils read with fluency, accuracy and confidence.  They also demonstrate good 
standards of comprehension.  They read a wide range of complex material in sources and 
texts; they skim and scan for information and extract details appropriately.  There is good 
development of skills of inference and deduction.  In modern foreign language lessons, pupils 
read for pleasure and in English there is effective use of the library to develop reading for 
pleasure and research.  The library is insufficiently used by other subjects for research 
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purposes.  Most pupils make good use of ICT resources, including the internet, for research 
and they read data competently. 
 
Standards of writing are good.  The most able demonstrate very good standards at both key 
stages.  A small number of middle to lower ability boys do not effectively redraft and do not 
take sufficient pride in the presentation of their work.  However, there is much good writing 
by pupils of all abilities.  They write well in a variety of forms and for a range of purposes.  
Extended writing is evident in most subjects and at both key stages and is particularly good in 
modern foreign languages, history, religious education and English.  Good standards are 
characterised by effective organisation and mature expression.  Pupils also have good skills in 
note making.  In physical education for example, pupils often display points made in varied 
forms such as graphs and tables. 
 
Numeracy 
 
Standards of achievement in numeracy across the curriculum are good in KS3 and KS4.  
Pupils develop the good skills of numeracy in their mathematics lessons. They benefit from 
the time devoted to the teaching of numeracy and from regular practice of mathematical 
skills. 
 
Most pupils have a thorough understanding of number and can complete calculations 
confidently and accurately. They can measure and weigh accurately using a range of units in 
many subjects. They collect, record and analyse data successfully in a number of contexts and 
make good use of a range of graphs. Most pupils use calculators appropriately.  
 
There is a policy for numeracy across the curriculum. However, the process of identifying the 
use of numeracy in subject areas and introducing a common approach and understanding, is 
still developing. 
 
ICT 
 
Standards across the curriculum in KS3 and KS4 are satisfactory. Pupils gain good ICT skills 
in taught lessons in Y7 and in their modular core experiences in KS4, but in Y8 and Y9 
where pupils are taught across the curriculum there are deficiencies, particularly in handling 
and modelling information. This affects standards in subjects across the curriculum. 
Applications of ICT are very good in DT and art, where pupils often use ICT to manipulate 
and digitise images, for animation techniques, CAD/CAM, control using microprocessors, 
research using the internet and for the presentation of their work. Applications are good in 
Welsh, geography and history in both key stages for a variety of communicating information 
and some handling information techniques. In KS4 music, applications are good for recording 
and composing. In all other subjects, including the three core subjects, standards are 
satisfactory. In PE they are unsatisfactory.  
 
Across the school, planning for the use of ICT is good in all subjects other than in 
mathematics, where it is satisfactory, and in PE, where it is unsatisfactory in KS3. In most 
instances teachers’ skills are satisfactory or good. A minority of subjects have problems 
accessing IT equipment or have insufficient specialist IT equipment.  
 
Pupils have good opportunities to use ICT equipment at lunchtimes and after school but are 
insufficiently directed to do so in some subjects 
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4. ETHOS OF THE SCHOOL 
 
4.1 Pupils’ spiritual, moral, social and cultural development 
 
The ethos of the school is welcoming, caring and happy where pupils are valued as 
individuals.  The quality of pupils’ spiritual, moral and social development is good and their 
cultural development very good. 
 
Pupils’ spiritual awareness is developed through work in religious education and in subjects 
of the NC, such as art, music, drama, English and science.  Pupils gain knowledge and insight 
into value and beliefs.  They are encouraged to reflect on their own experiences, to consider 
life’s fundamental questions, and to respect the beliefs of others and value their environment.  
Inspiring artwork and motivating posters and poems displayed on corridors also contributes 
to pupils’ spiritual awareness. 
 
Regular collective act of worships are held throughout the week for individual year groups 
and the whole school.  The ethos is respectful, includes relevant themes and good 
participation by pupils.  Music is used in some to enhance the occasion.  The themes are 
effectively related to the life and work of the school and contemporary religious and moral 
issues.  The time before the worship is successfully used to celebrate pupils’ educational and 
extra-curricular activities. 
 
The school develops pupils’ moral attitudes through emphasis on fostering respect and 
consideration for others.  Pupils have a clear sense of right and wrong.  The vast majority 
show respect for each other, their teachers, visitors to school and for the school environment 
and resources.  There is an atmosphere of mutual trust.  Pupils have an opportunity of 
discussing moral issues in subjects such as religious education, English, history, geography 
and PSE.  They learn about issues to do with prejudice, honesty, choice and responsibility.  
Their responses are mature and thoughtful.  Pupils show their concern for others by initiating 
and enthusiastically supporting events that raise substantial sums of money to support local 
and national charities. 
 
Pupils’ social awareness is developed through subjects, a large number of activities such as 
extra-curricular clubs and activities, as well as day-to-day opportunities in the school.  The 
Our Advice Shop in School (OASIS), run by Y10 pupils, provides pupils with access for peer 
support across a range of issues.  The school council provides good opportunities for pupils 
of all years to take responsibility and contribute to the ethos and social life of the school.  
Relationships throughout the school are good.  Pupils are cooperative and work well together 
in lessons and other activities.  The vast majority of pupils are self-disciplined with good 
social skills.  Pupils’ develop their understanding of their place in society through work 
experience, community and industrial links and participating in residential activities, 
including the Duke of Edinburgh Award. 
 
Pupils’ cultural development is fostered well through subjects, including art, religious 
education, modern foreign languages, history and English.  Pupils have the opportunity to 
learn and discuss issues involving our multicultural society.  There is an appropriate race 
equality programme in place.  The European dimension is developed through subject 
teaching, visits to European countries and exchange visits with a school from Contrexeville in 
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France.  Exchange visits with a school from Ohio in America as well as visits to other 
countries, foster pupils’ awareness of the world beyond Europe.  There is a strong emphasis 
on the Cwricwlwm Cymraeg in subjects.  Local history is well addressed in coursework, 
pupils benefit from courses at Glan Llyn, staying with Welsh families, participating in 
Eisteddfodau and from membership of the Urdd.  There is a good range of extra-curricular 
activities.  A large number of pupils take part in musical and drama performances, individual 
and team games, and debating competitions. 
 
Since the last inspection, spiritual and cultural development have been further developed in 
subjects of the curriculum. 
 
4.2 Behaviour and attitudes 
 
The standards of behaviour and attitudes towards learning are good. 
 
The school is a caring community and much attention has been devoted to improving 
standards of behaviour and attitudes as an integral part of the overall strategy for improving 
whole school ethos.  The behaviour policy has been reviewed and is being implemented.  A 
Positive Discipline working party has been established to monitor and evaluate its 
effectiveness.  Expectations of pupils and collective responsibility of members of staff to 
ensure consistency are made clear in the new policy together which also includes stages of 
discipline procedures to be followed, home/school agreement and merit system. 
 
Pupils are aware of standards expected of them; standards of social behaviour before and at 
the end of the school day, assemblies and break and lunchtimes are very good and as a result, 
there is a friendly, pleasant and orderly atmosphere throughout the campus. Members of staff 
are specially vigilant when large numbers of pupils depart for the school bus area at the end 
of the school day and pupils behave responsibly.  Little time is wasted between classroom 
transfers. 
 
Attitudes towards learning are good overall and in some subjects, where there are high 
expectations, pupils are very well motivated and concentrate well on their tasks.  The vast 
majority of pupils are well behaved in lessons but a small minority of pupils demonstrate an 
unacceptable attitude towards learning in class by being inattentive and causing minor 
disruption.  Whole school strategies on behaviour management as agreed in the current policy 
are not always applied consistently by some teachers.  The merit system has been reviewed 
and is intended to be given a higher profile in recognising achievement and effort, behaviour 
and attendance. 
 
Social inclusion measures are particularly pro-active, with much support for pupils 
considered to be at risk, with special provision to support disaffected pupils.  The school 
accepts and respects young people who have sometimes been rejected or excluded elsewhere; 
every effort is made to address and resolve problems as quickly as possible and assist pupils 
facing difficulties.  Many pupils state their appreciation of the support they receive. 
 
A small amount of bullying occasionally occurs, Pupils are satisfied that incidents are 
speedily resolved but no incidents were witnessed.  The anti-bullying policy is clear including 
preventative measures and procedures for dealing with incidents. 
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4.3 Attendance 
 
Attendance is satisfactory.  The average attendance over the three terms preceding the 
inspection was 91.15%.  
 
It is a school priority to raise average attendance rates to 92%.  The attendance policy has 
been reviewed and a number of appropriate initiatives introduced to improve attendance rates 
and related matters generally.  A new computerised registration system was introduced in 
September 2003 and has been established quickly and efficiently; parents are expected to 
inform the school on the first day of pupil absence and are contacted when pupils are not in 
school.  Registers are maintained efficiently in accordance with statutory requirements and 
procedures in relation to attendance are followed diligently by form tutors and heads of year.  
There is close monitoring of levels of absence and regular meetings held between heads of 
year and the educational welfare officer are effective.  Members of the school office 
administration team give very good and effective support in all matters related to attendance.    
 
Unauthorised absence is low and under control.  The two main reasons accounting for 
absence in the preceding three terms were unsatisfactory attendance in Y10 in the spring and 
summer terms and in Y11 in the autumn term of 2003 together with a significant rate of  
family holidays and occasional day holidays taken during term time. 
 
Punctuality at the commencement of the school day is satisfactory.  The school day operates 
smoothly and punctually. 
 
 
5. QUALITY OF EDUCATION 
 
5.1 Teaching 
 
The quality of teaching has continued to improve since the last inspection and makes a 
positive contribution to standards.  Its consistently good quality across all subjects and key 
stages contributes significantly to pupils’ achievements.  The increased consistency of the 
good and very good teaching is a strength of the school and contains many elements of good 
practice, which can be shared.  It is at least satisfactory in 98% of classes.  It is good or better 
in over 80%.  These figures exceed the targets set by the National Assembly for the year 
2002, for there to be satisfactory or better teaching in 95% of classes and good or better in 
50%.  The handful of unsatisfactory lessons occurred in lower ability groups and involved 
problems of class management.  In a fifth of the classes there is teaching of very good quality 
and this occurs in each key stage, with a slightly larger proportion in KS4 than KS3. 
Consistently good or better teaching 11 to 16 across the department was observed in art, 
drama, IT and religious education/studies.  All sixth form teaching is good or better, half is 
very good. 
 
Teachers have good up-to-date knowledge, expertise and an understanding of their subjects, 
which mainly enables them to teach confidently and use accurate information to extend and 
deepen pupils’ understanding.  Activities and opportunities to enable pupils to develop key 
skills are good.  Planning at departmental level is very good.  Careful lesson planning ensures 
pupils settle quickly to their work and know what is expected of them.  Time and pace are 
generally used well. High expectations and the involvement of all pupils are particular 
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strengths of the best teaching.  Teachers routinely use information from assessment to plan 
future work, building effectively on existing knowledge and understanding.  Regular 
feedback, often oral, motivates and supports pupils.  Marking is generally good. 
 
The setting of pupils into teaching groups according to prior achievement provides 
opportunities to tailor work to particular capabilities.  Much suitably challenging work is 
provided for pupils of average ability and above, who respond well and develop as 
independent learners.  The degree of challenge, stimulation and variety of teaching strategies 
employed to extend middle ability sets, although satisfactory, is less uniform within and 
between departments.  All teachers play an active part in meeting the needs of pupils with 
SEN.  Good differentiated materials are available.  Classroom support is valued and is mainly 
used effectively to support teachers and learners.  Teachers are good role models.   
Relationships and rapport are mainly very good.  Teachers know their pupils well.  Practical 
or activity work is usually well organised. 
 
The range of teaching techniques observed in the school is very good.  There is often a good 
sequence of activities and resources are used effectively to maintain interest and develop 
confidence.  The best teaching realises the importance of recognising and planning for pupils’ 
preferred and different learning styles.  In the best cases, skilful questioning checks and 
reinforces understanding and often drives learning.  Some teaching relies on closed questions, 
which restricts opportunities for pupils to think for themselves.  On occasion, they are not 
encouraged to use their initiative or to overcome difficulties for themselves or in group 
situations.  In lessons which are merely satisfactory, teachers have lower expectations and 
give fewer opportunities for pupils to work together and discuss their ideas and to learn 
independently, teacher exposition going on too long concentrating on the ground to be 
covered, and not allowing scope for pupils’ contributions. 
 
In the majority of cases, the quality of teaching is consistently high and contributes to pupils’ 
achievements.  The best teaching is enthusiastic and uses praise well to encourage and 
acknowledge achievement. 
 
5.2 Assessment, recording and reporting 
 
Overall procedures for assessment, recording and reporting are good. 
 
The whole school assessment policy gives clear guidelines on assessment, recording and 
reporting. It provides a framework for departments to develop their own detailed policies. 
Detailed implementation of the policy is left to individual departments. There is variation in 
quality of the assessment procedures between departments with examples of good and very 
good practice.  
 
Pupils’ work, including homework, is usually carefully and accurately marked across subject 
departments. Marking is regular and accurate. In many cases it includes constructive, detailed 
and helpful comments indicating pupils’ subject specific strengths and weaknesses, together 
with indications as to how to make further progress. Good use is made of oral feedback, 
including praise and encouragement. Uneven use is made of the merit system. In a range of 
subjects, good and very good use is made of pupils’ self assessments based on clear criteria 
and pupils are aware of how they can improve their standards of achievement. Assessments 
are well related to NC levels and external examination grades in a range of subjects. The 
assessment of ICT across the curriculum in KS3 is ineffective. In a minority of subjects self 
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assessment by pupils is at an early stage of development. Increasing use is being made of 
assessment criteria in day to day teaching and assessment with good communications to 
pupils via wall posters and level criteria in pupils’ books.   
 
Individual teachers, departments and faculties keep complete and accurate records of pupils’ 
work and progress. Increasing use is being made of electronic recording systems, with good 
tracking of pupils’ progress from school entry through to KS4. There are no central records 
but the school is developing systems for data handling and pupil tracking to be in place by 
late 2004/5. A record of pupils’ study skills, attainment and effort in each subject is collated 
twice yearly and used to identify any problems or underachievement. Pupils are mentored by 
their form tutors and review their progress and set targets for improvement. These procedures 
are making a good contribution to promoting higher standards. 
  
National Curriculum and public examinations assessment requirements are all met.      
 
Pupils with SEN have individual educational plans in line with the Code of Practice and 
teachers are well aware of pupils’ special needs. Statements are reviewed annually with good 
parental involvement.  
 
The process of building a record of pupils’ academic, social and personal progress has started 
in Y7 as part of the form tutorial and PSE programmes. The new system has not yet been 
extended to Y8 and Y9. The final National Record of Achievement documents are compiled 
in Y11. They contain appropriate sections on pupils’ work experience, career action plans 
and personal achievements. There is no detailed record of pupils’ knowledge, understanding 
and skills in subject areas. The final documents are formally presented to all Y11 pupils at a 
presentation evening held in the school hall.  
 
Parents receive one full report and a graded review each year. The reports contain appropriate 
graded information on key skills, coursework and homework. Reports also indicate pupils’ 
attainments and targets appropriately using National Curriculum levels and GCSE grades. 
Teacher’s comments include specific subject strengths together with encouragement and 
indications as to how pupils can make further progress. Parents have an opportunity to 
respond to the reports in writing and there is a programme of consultative meetings. National 
Curriculum and external examination achievements are appropriately reported.  
 
Good use is made of National Curriculum assessments, external examination results and a 
wide variety of other data to monitor pupils’ achievements and progress. Faculties make 
detailed analyses of pupils’ achievements across subjects and ability groups. The 
performance of boys and girls, SEN pupils and minority groups are appropriately monitored 
in line with the equal opportunities policy. Identified underachievement is discussed at 
departmental meetings and followed up with pupils. The school has appropriate examination 
targets and in KS4 all pupils have individual target grades. Annual reviews and analysis of 
examination results are well used to evaluate attainment.  
 
5.3 Curriculum 
 
The curriculum is broad and balanced and meets all statutory requirements for the national 
curriculum and religious education in KS3 but does not meet statutory requirements for the 
teaching of religious education in KS4. Curriculum organisation makes a positive 
contribution to meeting the school’s commitment to equip pupils with knowledge and skills 
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together with moral, spiritual and cultural understanding. Curriculum provision is inclusive 
and offers pupils of all abilities equal access and opportunity. Education for a sustainable 
environment is included in many aspects of the curriculum, particularly so in geography and 
design and technology. Pupils with SEN have access to the full curriculum and examination 
courses, and enjoy good support for integration into the full life of the school. In total, ten 
pupils with SEN, experience appropriate disapplications from modern foreign languages or 
Welsh and follow suitable alternative activities. The school curriculum meets the 
recommended 25-hour teaching week. 
 
In KS3, pupils follow all NC subjects, religious education, drama and PSE. Subjects are 
mostly allocated an appropriate number of lessons though music has reduced time in Y7 this 
year. Other than in mathematics, Y7 pupils are taught in mixed ability groups plus a 
transition group of less able pupils, who receive extra literacy support before integration into 
the main curriculum. In mathematics three ability bands are quickly established. In Y8 and 
Y9 appropriate setting or banding takes place in English, Welsh, mathematics, science, 
humanities and modern foreign language. There is no opportunity to follow a second modern 
foreign language for able linguists. ICT is taught as a discrete subject in Y7 and across the 
curriculum in Y8 and Y9, an arrangement that is only partially successful. Discrete lessons 
for Y8 commence in September.  History, geography and religious education are available 
through the medium of Welsh but the group is small. Curriculum links with feeder primary 
schools are well developed, particularly so for literacy and numeracy. 
 
In KS4, the organisation of the common core curriculum ensures that pupils have access to 
English, mathematics, double award science for most or separate sciences for the more able, 
Welsh, physical education and PSE. In addition, a modular course of citizenship, careers 
education, health education, environmental education and ICT is taught to all pupils and 
contributes to the PSE provision. The course does not teach sufficient religious education to 
meet statutory requirements.  Pupils also choose from four option columns that contain an 
appropriate range of GCSE courses.  Media studies, keyboard skills, child development and 
home economics food are introduced at KS4. There is little emphasis on courses that offer 
vocational alternatives to those pupils for whom the current curriculum is not entirely 
appropriate. The limited time available for English reduces the opportunity for all but the 
most able to study English and English literature. The alternative curriculum followed in 
varying degrees by around forty pupils is very successful and valued by the pupils who 
follow it.  It provides a valuable means of social inclusion for those pupils for whom school 
attendance is a challenge. Lower ability pupils have appropriate access to entry-level courses.  
An ASDAN course is followed by a small number of pupils in Y11. Generally, there is a 
good take-up of subjects although numbers studying modern foreign languages are low. Most 
pupils have a balanced curriculum. At the end of KS4, around half the pupils remain in the 
sixth form, which is lower than in many schools of its kind.  
 
Work experience is well managed and timetabled for two weeks in Y10.  Pupils undergo a 
range of work related experiences, although the provision of activities is insufficient to met 
ACCAC recommendations. 
 
Arrangements for PSE are very effective. The timetable is suspended on a regular basis 
throughout the school. The PSE programme is very well planned with appropriate content 
and continuity, including careers education and guidance and all aspects of health education. 
It fully meets the requirements of the PSE framework. Pupils say they value the provision. 
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Planning for the development of key skills across the curriculum is good. The school recently 
won a Basic Skills Quality Mark for literacy and numeracy. Planning for the development of 
Cwricwlwm Cymreig and multiculturalism is good. In most subjects, schemes of work are 
suitably detailed.  They cover NC requirements and provide good guidance for teaching and 
learning, and continuity and progression between key stages. Most subjects include 
homework that usually provides appropriate opportunities for pupils to extend and 
consolidate their work.  All pupils in KS3 have a planner and homework timetable. Their use 
varies widely across subjects and some pupils do not always have planners available. The use 
of the planner as a regular means of two-way communication between school and parents is 
not yet fully developed.  
 
The programme of extra-curricular activities organised by the school is good. Pupils enrich 
and extend their learning through a range of extra-curricular events that include dramatic, 
sporting and cultural activities, clubs, societies and links with the community. There are also 
opportunities for pupils to continue their studies at lunchtime and out of school hours in some 
but not all subjects.  The activities do a great deal to broaden experience and increase self-
confidence. 
 
5.4 Support, guidance and pupils’ welfare 
 
The quality of support and guidance is good. The pastoral system is effective and clearly 
demonstrates concern for pupils’ educational and personal welfare. Teachers work hard to 
promote personal development and to identify and address the problems of 
underachievement. Procedures for monitoring academic and personal progress have been 
established and pupils are well supported to achieve their potential. 
 
A deputy headteacher monitors the organisation and planning of the pastoral system of five 
heads of year and teams of form tutors for each year. Communication between members of 
the pastoral teams is good. There is very good informal day-to-day communication between 
tutors and the heads of year and regular formal meetings. The manual system of record 
keeping is good but this is to be replaced by a computer system which is being developed. 
 
Pastoral links between the permanent head of Y7 and primary schools are very successful and 
pupils quickly settle. Those in need of support are identified early and receive good extra 
help. Throughout the school, underachievers are identified when sweep reviews take place 
and there are review reports. Subject teachers take appropriate remedial action and the head 
of year arranges mentoring. Pupils appreciate this help, which improves self-esteem. The 
merit system, which rewards effort and both academic and wider achievement, is effective 
particularly at KS3.  There are termly merit assemblies for each year where pupils are 
presented with certificates and prizes for a wide variety of achievements. 
 
On entry to the school, pupils are placed into mixed ability tutor groups. Heads of year and 
their teams of tutors move with their pupils from Y8 to Y11. Relationships between tutors 
and pupils are good.  Tutors know their pupils well. They meet their groups each morning 
and afternoon for registration. Tutors check attendance, uniform and deal with pupil issues 
and their welfare every morning. Pupils attend assemblies on four mornings of the week. On 
the remaining morning, homework diaries are additionally monitored. The effectiveness of 
this registration period varies across and within year groups. There are sound policies for 
behaviour, attendance, bullying and substance abuse and a home-school agreement. 
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A house system offers a very good incentive for pupils across the year groups to collaborate 
and compete in sporting events and in the eisteddfod. The eisteddfod celebrates the Welsh 
dimension with competitions in music, drama and practically all subjects. The school council 
is effective in enabling pupils from all year groups to discuss a range of issues and helps to 
improve school life. Elected representatives gain experience and confidence in expressing 
viewpoints and formulating reports.   
 
The PSE programme is very effective. It has a detailed structure, is comprehensive, and 
meets the guidelines of the ACCAC framework. Heads of year and tutors, are responsible for 
the detailed planning and teaching of the 10 lesson main programme, with additional input 
from a range of external speakers. The lessons are taught on a rolling programme every four 
weeks, when the time-table is suspended. Each lesson is supplemented with registration time 
extended to 45 minutes. Pupils are further supported by OASIS for counselling and the 
Healthy Schools Initiative. Standards of achievement in lessons observed were satisfactory in 
KS3 and good in KS4.  
 
The quality of careers and guidance is good. The well planned programme develops pupils’ 
self awareness, career planning skills and understanding of career opportunities in the world 
of work. Pupils receive relevant material and advice. The careers library is used well. 
Activities are well integrated into the PSE programme and work experience programme and 
begin in Y7. Pupils value the programme and most have a good understanding of job 
opportunities and their requirements. There is a good relationship with careers advisors, who 
are at the school every day, attend parents’ evenings and are fully involved in the planning 
and delivery of the programme. From Y8 there are useful interviews for pupils with the 
careers advisor. Pupils undertake mock interviews to develop their interview skills. 
 
Procedures for child protection meet statutory requirements well. There is close liaison with 
external agencies including the social worker, the EWO, the educational psychology service 
and other relevant outside agencies. The school nurse administers the requirements of the 
health authority, has a counselling role on one lunch time a week with OASIS and 
participation in the Added Power and Understanding in Sex Education (APAUSE) scheme,  
which has an important input into the PSE programme. A team of teaching and support staff 
have up to date first aid qualifications. The five pupils looked after by the UA have the 
required care plans. Procedures for ensuring the health and safety of the pupils are good and 
effective. The headteacher was informed of a few minor areas of concern during the 
inspection. 
 
5.5 Provision for pupils with special educational needs (SEN) 
 
Provision for pupils with SEN is good and the school’s response to the requirements of the 
Code of Practice is very good.  Pupils are very well integrated into the life of the school and 
have full access to the NC. 
 
Subject departments are responsible for providing suitable work for pupils with SEN within 
their curricular area.  The SEN coordinator (SENCO) distributes relevant information, 
together with Individual Educational Plans (IEPs) to promote the work.  There is a good 
structure in place to ensure effective contact between subjects, SEN coordinators and the 
SENCO.  There are good examples of differentiating tasks and the work is well matched to 
the pupils’ SEN.  The standards of achievement of pupils with SEN are good overall. 
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Learning Support Assistants (LSAs) offer good support for individual pupils or small groups.  
In some classes SEN teachers offer support.  The support is tied to the needs of the pupils and 
ensures pupils are fully integrated into class activities.  LSAs keep a diary of the activities 
and of the pupils’ progress in the lessons, although this information is not formally monitored 
to assist with future development.  In some lessons, the LSAs have insufficient expertise and 
guidance to respond to various situations. 
 
Ten KS2 and KS3 pupils benefit from a weekly after school reading workshop.  The 
workshop sessions consist mainly of paired reading with input every few weeks from an 
invited guest.  It gives parents the opportunity to develop their knowledge and understanding 
of how their children learn to read and helps bridge the transition from KS2 to KS3.  As well 
as developing their literacy skills, pupils gain confidence in their own ability to read, which 
leads to rapid progress. 
 
Forty two pupils are withdrawn from individual lessons in mainstream for extra help with 
their literacy skills.  A number of effective strategies are used including Toe by Toe, 
Successmaker, and an Integrated Learning Programme.  The work is well organised and the 
vast majority of the pupils are making good progress in achieving literacy skills.  Of the 
fourteen Y7 pupils who started on the Integrated Learning Programme at the beginning of the 
autumn term, ten have reached their targets and returned to mainstream classes.  This is very 
good progress.  A minority of the pupils are withdrawn from half a lesson in modern foreign 
languages, which has an adverse effect on subject continuity.  Ten pupils, who are disapplied 
from a NC subject, have appropriate programmes to address their educational targets and are 
making good progress. 
 
Fourteen Y11 pupils follow the Award Scheme Development and Accreditation Network 
(ASDAN) Bronze to Silver levels.  Records show that pupils are well on their way to gaining 
the relevant credits in a wide range of key skills.  Good progress is being made in improving 
their own learning. 
 
Very good opportunities are created for the pupils who attend the Asperger’s Centre to 
integrate into mainstream.  All the staff have received appropriate training to facilitate the 
integration.  Appropriate educational targets are set and pupils are making good progress in 
their NC subjects. 
 
There are 21 pupils with statements of SEN.  Ten statements include a disapplication from a 
subject of the NC.  The disapplications are effective in providing extra support for the pupils 
in their literacy and number skills.  The statements are reviewed annually in response to 
statutory requirements, parents are involved and arrangements for involving the LEA and the 
relevant agencies are effective. 
 
Sixty three pupils are noted on the SEN register with eight pupils on stage school action plus 
and 35 pupils on school action.  The process for identifying the pupils is very good and the 
register of SEN is a good working document.  All pupils on the register have a good IEP.  
They include relevant individual educational targets and identify teaching strategies to 
achieve progress. 
 
The SEN coordinator offers good guidance and is well supported by the specialist teachers 
and the LSAs.  The work of the Code of Practice is administered effectively.  Very good links 
have been established with parents.  External agencies and the designated governor provides 
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good support.  The designated learning support area is attractive, well organised and 
adequately resourced.  The headteacher and the governors have been successful in creating an 
ethos where all pupils, regardless of their SEN, can integrate into the school in accordance 
with their educational and social ability.  This inclusion is a very good strength of the school.  
They school has responded positively to the requirements of the Disability Act. 
 
Since the previous inspection expertise has been successfully developed across subjects and a 
very good learning support area is well resourced. 
 
5.6 Partnership with parents and community, schools and other 

institutions 
 
Overall, partnerships with parents and community, schools and other institutions are good. 
 
Although no comprehensive policy has been established to give clear direction and guidance 
to the development of partnerships at various levels, the range of links and partnerships 
makes a valuable contribution to the life of the school, its values and ethos and pupils’ 
personal, social and academic development. 
 
Information provided about the work of the school is comprehensive and of very good quality 
in both content and presentation.  The prospectus is issued to parents of all new pupils and is 
bilingual and user-friendly.  Together with the governing body’s annual report to parents, it 
complies with National Assembly requirements.  Parents receive a flow of appropriate 
attractive newsletters and the termly newsletter and website provide useful and interesting 
information.   
 
A home/school agreement has been established and the school encourages parental 
involvement in activities.  Some parents respond by supporting reading support initiatives, 
sporting activities and educational visits; the PTA in particular is active in fund-raising in 
support of school activities and provided generous financial support in refurbishment of the 
new accommodation block.  There are annual parents` evenings for each year group and the 
school operates an open door policy whereby parents are welcome to make arrangements to 
discuss concerns at mutually convenient times. 
 
There is a valuable range of links with the community and other institutions which enhance 
pupils` experiences and which are linked to the curriculum. The community is used 
effectively as a resource for learning and there is shared use of the adjacent Sports Centre and 
facilities.  The school is outward looking and is mindful of its responsibility to the 
community; in addition, a number of charities are generously supported annually. 
 
Liaison arrangements with the ten primary schools are particularly strong, are well 
established and include a number of innovative features.  Transition arrangements for the 
transfer of Y6 are very well organised and thorough; there is a firm commitment to making 
the transition from primary schools as effective as possible.  The whole programme 
culminates in a week’s induction which is appreciated by both pupils and parents alike.  Y7 
pupils settle quickly and confidently as they are well prepared.  Curricular initiatives have 
developed in literacy and numeracy, which are being extended to other areas of the 
curriculum. 
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Liaison with other secondary schools and further education establishments for post-16 
education is less well developed, particularly in vocational education.  There is good contact 
with some schools through sporting fixtures and cultural activities such as the Urdd. At 
present, there is no involvement with teacher training establishments.   
 
5.7 Partnership with industry 
 
The school’s links and partnerships with industry are satisfactory. 
 
At present there are no published policies for Work Related Education (WRE) or to raise 
pupils` Economic and Industrial Understanding (EIU).  The ACCAC framework for work-
related education for 14-19 year olds in Wales is not fully implemented.  As a result, some 
recommended key learning opportunities such as enterprise activities, mentoring support or 
direct input from employers and vocationally related courses are not consistently provided 
within the curriculum.  Whole-school WRE cross-curricular links are underdeveloped 
although in subjects such as design and technology and Welsh there are very strong and 
beneficial course links.  
 
The programme to raise pupils` awareness of industry begins in Y7 with an appropriate PSE 
module, with similar modules being organised for every year group to Y11.  There are 
planned activities for every year group to Y13 with careers interviews for all pupils and 
students well integrated into the programme from Y9 to Y13.  Pupils in Y10 undertake two 
weeks work experience in the summer term, are well prepared for their placements and are 
monitored by a team of teachers.  There is a good de-briefing process and the work 
experience programme is carefully monitored by the co-ordinator with the direct support of 
the Careers Service. Y12 students undertake one week of ‘work shadowing into the future’ in 
a wide range of placements both locally and internationally.  There is a diverse programme of 
other activities including visiting speakers, educational and industrial visits, projects, 
residential experiences, ASDAN course and Duke of Edinburgh Award; this provision 
enhances pupils` understanding and experiences. 
 
The school has worked hard to overcome problems of geographical isolation and limited 
industrial and commercial opportunities and has successfully secured a network of suitable 
placements.  It has been successful in obtaining additional sources of funding especially via 
design and technology and strong support is forthcoming from a number of organisations 
including NOF, employers, local industries and businesses and, in particular, Careers Wales-
Powys, all of which make valuable contributions to the school’s overall provision and pupils` 
experiences.  There is a limited range of teacher placements in industry.  
 
 
6. MANAGEMENT 
 
6.1 Quality of self-evaluation and planning for improvement 
 
Since the headteacher’s appointment, the concept of self-evaluation and planning for 
improvement has become formalised.  Leadership has a clear vision and overview for the 
school’s direction.  Self-evaluation has begun to permeate all areas and aspects of the school 
effectively by fitting into the school’s planning cycle and becoming integral to practice.  In 
the short term, its quality is good and is rapidly developing further as it becomes increasingly 
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instrumental in driving the school forward. In view of the many recent leadership changes 
and to clarify, the headteacher has produced a list of his priorities and a careful realistic 
analysis of the school’s strengths and target areas for development. Annual departmental 
reviews take place with individual line managers, following self-assessment reports and 
performance reviews.  Clear guidance is given on monitoring and evaluation of teaching and 
learning and on the progress of current initiatives, such as moderation of assessment 
procedures.  A useful, comprehensive self-evaluation document has been produced to aid 
consistency.  Departmental and pastoral development plans use standard proforma to reflect 
the self-assessment report and should be in line with the school development plan. 
 
The school is rich in data.  Much analysis is carried out which is being shared to inform staff 
and lesson planning and to set performance targets.  Information is increasingly developing to 
track pupils’ performance.  Pupils are involved in self-assessment and receive mentoring.  
Feedback is gained from pupils in a variety of ways, such as the school council, which 
encourages real participation and consultation.  They have been involved in advising on 
diverse issues. 
 
Senior staff have clear responsibilities for monitoring and reviewing a range of whole-school 
aspects and subjects.  The extended school development and action plan is published under 
individual headings which show timescale, success criteria, resource implications and 
evaluation strategies.  The school has kept track of the progress of the key issues from the last 
inspection.  
 
Governors understand their strategic role well in reviewing the school’s progress and 
direction and have evaluated the progress of successive senior management targets.  The 
school reviews aspects of its performance against national benchmarks, such as Investor in  
People, the Welsh Secondary School Award, the Basic Skills Quality Mark and the 
ACCAC/HSBC School Improvement Index. 
 
After a period of rapid changes in senior management, review of the significant number of 
important recent developments is properly built in, together with careful plans to evolve 
further. 
 
6.2 Leadership and efficiency 
 
The school’s extensive mission statement is underpinned by ten aims to which the school 
commits itself through partnership and community and which it generally fulfils well, and are 
endorsed by pupils and parents, who feel the school supports pupils very well.  The 
governing body is knowledgeable and greatly involved.  It considers its responsibilities 
conscientiously and has discharged them well through a period of many changes in senior 
management, when they have evaluated the progress of successive targets.  The 
comprehensive range of policies reflects the school’s philosophy consistently.  Governors 
enjoy good links with departments and have developed a good variety and range of 
procedures for considering and evaluating the school’s progress and to bring about further 
improvements. 
 
The school is effectively managed overall.  Since the last inspection in 1998, there has been 
unprecedented management change of four headteachers and five deputy headteachers, which 
has not aided continuity of approach or vision.  The headteacher has been in post for two 
years, after many years service at the school, including as a deputy headteacher during these 
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changes.  His leadership has provided much needed stability, together with energy, vision, a 
clear sense of purpose and new insights from his deep experience, knowledge and lifelong 
commitment and support for the school and its community.  He has produced a further school 
development and action plan and has effected or set in place, a substantial number of 
improvements, short and longer term, the better to respond to current demands faced by 
schools, to raise standards and pupils’ experiences and to help to consolidate the school’s 
overall coherence.  His leadership is very well respected by staff.  He is very well supported, 
in particular by his senior team of two deputy headteachers, themselves very recent 
appointments, one of whom has also had long experience at the school and one who is new to 
the school.  Both are very knowledgeable.  Although they have separate responsibility for 
pastoral and curricular oversight, they blend these whole-school roles together effectively.  
Together with the headteacher, they maintain a visible presence throughout the school, and 
have line manager monitoring and review responsibilities for a cluster of subjects and 
aspects.  They know pupils very well and show strong commitment and involvement. 
 
Staff appreciate the opportunities they can have for involvement and consultation in the 
school’s progress and an increasing awareness of the potential of a consistent, corporate sense 
of purpose and uniform school approaches, in raising standards.  Teaching and non-teaching 
staff at all levels, work very well together.  The quality of management of these with whole-
school responsibilities is good.  With the exception of mathematics, where it is satisfactory, 
departmental leadership is good or better in all subjects.  The clarity of departmental 
responsibilities, including monitoring and review, is improving, although this is uneven and 
inconsistencies remain.   
 
Communication overall, formal and informal, is very good.  Daily organisation and school 
routines are sensible, well-established, and understood.  Duties are carried out 
conscientiously. 
 
Financial planning and management of the school are very good.  The school has had success 
in gaining grants.  Available grants and funds are used to good effect.  The budget, which 
faces increasing constraints and erosion of accumulated surpluses, is planned and processed 
with the clear involvement of the governing body.  The priorities and educational objectives 
identified in the school development plan are clearly reflected in the proposals at whole-
school level and in most, but not all, department plans.  Careful housekeeping has ensured 
available scarce resources are used well.  Day-to-day monitoring of expenditure and financial 
management are very effectively carried out.  The school gives good value for money. 
 
6.3 Staffing, accommodation and learning resources 
 
Staffing 
 
The school has suitable staff to meet its current curricular needs and who are mainly well 
deployed to match their specialisms.  In subjects where teachers are deployed outside their 
specialism or area of expertise, they receive good support, except in mathematics, where 
there is sometimes an adverse effect on standards.  In child development, where three 
teachers teach the same group, this leads to lack of continuity.  The school’s teacher to pupil 
ratio corresponds favourably with the national average.  There is a good mix of experienced 
teachers and those relatively new to the profession. 
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All staff have detailed and clear job descriptions.  Newly qualified teachers receive a very 
good programme of support from a mentor and heads of department to which they belong.  
An appropriate booklet has been prepared for supply teachers.  Over half the teaching staff 
have crossed the ‘threshold’ for salary up-grade. 
 
In-service training (INSET) provision is well organised by the coordinator.  INSET needs are 
appropriately identified through performance management, whole-school plans and some 
departmental subject plans.  The effect of this is good in cross-curricular aspects, such as 
behaviour management and ICT although support staff are not always involved in the 
training.  There are also good instances of new ideas shared effectively and resulting in 
improvements in teaching and provision at whole-school and departmental level. 
 
Support staff, including office and clerical staff, laboratory and workshop technicians, library 
assistant and the caretaker and his team of cleaners are very supportive of the school and 
provide a much valued effective contribution across a wide range of responsibilities. 
 
Accommodation 
 
The school comprises a number of freestanding blocks including demountables on a pleasant 
site.  It has very good sports facilities that are shared with the public. Overall standards of 
accommodation are good, improvements have taken place but there are some shortcomings.  
 
In inclement weather, pupils have to move around the site in the open and get wet. Much of 
the main block has recently been renovated but the part remaining has deficiencies. The 
library is small for the size of the school. Changing rooms are well below the standards of the 
rest of the sporting facilities, a point made to inspectors by the school council. In DT, the 
materials preparation area, which houses a number of heavy-duty machines, shares a teaching 
space. This presents a potential hazard for pupils and limits the opportunities for materials 
preparation. There is also limited storage for pupils’ ongoing work.  
 
Pupils look after their school well. Movement around the school is sensible, despite narrow 
corridors and congestion points in places. The school is kept clean and free from vandalism, 
graffiti or litter. Departmental areas are mainly grouped together and standards of display are 
good. Toilets are in good condition but there is a shortage of soap. The school grounds are in 
a satisfactory condition, although there is no perimeter fencing adjacent to a public footpath 
and wooded area, presenting a potential danger to pupils. The school makes very good use of 
its facilities and has creditably engaged in a number of self-help improvements, mainly 
carried out by the caretaker.  
 
Resources 
 
The quantity and quality of resources across the curriculum is good overall. In most subjects 
there is a good supply of text-books and other resources. Teachers prepare good worksheets 
and other materials to enhance learning. Overall, the use of resources is good and in 
geography, art and music it is very good. 
 
 The provision of ICT facilities is good.  In art, it is very good. Access to the ICT rooms is a 
problem for some subjects. The ratio of pupils to computers is 3:1, much better than the 
national average, although almost half of computers are over five years old.   
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Although the library is small for a school of this size, there are enough tables and chairs to 
accommodate a class. The book stock of reference books, text books and novels has been 
increased, but it is still well below that recommended. The library can be booked for lessons 
but the take-up by subjects is small. There is little support from departments to develop the 
potential of the library as a whole-school resource.  The library has no facility for word 
processing or to carry out reference and research work using CD-ROMs and the internet.  The 
library is well supervised by a part-time librarian at lunchtimes and in the afternoon.  
 
 
7. SUBJECTS AND AREAS OF LEARNING 
 
Standards achieved by pupils 
 
English 
 
Standards of achievement are good in KS3 and KS4. 
 
In the end of KS3 tests in 2003, the percentage of pupils achieving level 5 or better, was above 
the national average.  In KS4, the percentage of pupils achieving A*-C in English was just below 
the average achieved nationally.  In literature, the percentage of higher grade passes well 
exceeded the national average figure, although a relatively small proportion of pupils is entered.  
In both key stages, the performance of girls is much better than that of boys. 
 
Good features 
 
KS3 
• Most pupils listen attentively and demonstrate knowledge and understanding by responding 

to questions in class discussion.  They recall information, describe, explain, put forward ideas 
and justify decisions. 

• Most collaborate well in small groups. 
• Reading aloud is accurate and fluent and pupils are able to locate, reorganise and interpret 

information in a wide range of challenging texts. 
• There is appropriate use of the library to develop reading for pleasure and research. 
• Writing standards are generally good.  All pupils write in a range of forms and for a variety 

of purposes.  Most effectively improve key pieces of work by redrafting. 
• Pupils produce well crafted narratives, poetry and descriptive pieces as well as a range of 

writing to convey information. 
• Able pupils effectively convey mood and atmosphere, express feelings, put forward a point 

of view and respond to literature with confidence. 
 
KS4 
• Most pupils listen attentively, sustain concentration and show positive attitudes to learning. 
• They respond well to teachers’ questions, often with detailed and extended answers.  Able 

pupils express ideas and put forward reasons and opinions.  They pose questions, hypothesise 
and debate respecting the views of others. 

• Pupils read a wide range of texts of increasing complexity with a good understanding of the 
effects of literary and non-literary devices. 
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• Standards of writing are good.  Written coursework of a good standard is produced by pupils 
in all ability groups.  Folders include well organised, sustained writing which usually 
includes good expression, critical analysis and appropriate use of quotation. 

 
Shortcomings 
 
• A small number of pupils do not listen attentively and call out inappropriately. 
• The writing of a minority is characterised by weakness of punctuation, spelling and 

grammatical structure. 
• There is a significant gap in the performance of boys and girls. 
 
Since the last inspection steady progress has been made. 
 
 
Mathematics 
 
Standards of achievement are good in KS3 and satisfactory in KS4.  In 2003, the percentage 
of pupils gaining at least level 5 in the KS3 NC tests was 74%. This is well above the national 
average and equals the local average. In the GCSE examinations in 2003, 46% of pupils 
gained grades A*-C with no significant difference between the attainment of  boys and girls. 
These results are below national and local averages. 
 
Good features 
 
KS3 
• Many pupils across the age and ability ranges answer questions orally with clarity, 

understanding and accuracy, especially in the starter activities and puzzles. 
• Pupils have a good understanding of number, vulgar fractions, decimal fractions and 

percentages and the relationship between them. 
• They have spatial awareness. They can calculate areas of plane figures and volumes of 

regular solids using appropriate units. 
• They can perform calculations with angles about a point, with lines and in triangles and 

quadrilaterals. 
• Lower ability pupils can interpret bar charts and can understand the use of different types 

of averages. 
• The more able pupils have an awareness of axes in the four quadrants, can plot points, 

recognise shapes and understand the concept of the equation of a straight line.. 
 

KS4 
• Pupils have an understanding of basic algebra and can solve simple linear and 

simultaneous equations.  
• Pupils understand the concept of probability and can apply this knowledge to examples in 

every day life. 
• They can collect data, represent it using a variety of graphs and analyse it effectively. 
• They have a good awareness of Pythagoras’ Theorem and can apply it to solve problems. 
• The more able pupils can apply the use of the sine and cosine rule to triangles and 

associated problems. 
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KS3 and KS4 
• Pupils with SEN have appropriate support and make satisfactory progress. 
• Pupils use calculators appropriately. 
 
Shortcomings 
 
KS3 and KS4 
• Pupils who finish their work quickly are not always given extra work or extension tasks. 
• A small minority are either absent frequently or for longer periods of time with a 

detrimental effect on achievement. 
• A small minority of pupils in the lower ability groups lack confidence in their 

mathematical ability. 
• Pupils do not have the opportunity to enhance their mathematical learning using ICT 
 
KS4 
• The disruption of a small number of pupils of above average ability in lessons, has a 

detrimental effect on the overall achievement of pupils in their classes. 
 

Since the last inspection, standards of achievement at KS3 have improved from satisfactory 
or good to good overall. At KS4, they have deteriorated from satisfactory or good to 
satisfactory overall. 
 
 
Science 
 
Standards of achievement are good in KS3 and KS4. In 2003, 82% of pupils achieved level 5 
and above in the KS3 SATs, well above the national average. Almost all enter a GCSE 
science examination. In 2003, 96% of the cohort obtained an external science accreditation 
and 63% achieved the higher A*-C GCSE grades. Examination results are well above the 
national average. 
 
Good features 
 
KS3  
• The majority of pupils have a good knowledge and understanding of a wide range of 

topics that cover the NC in science.  
• Most pupils have a good recall of scientific information that they can use well to describe 

and explain scientific facts, concepts and ideas.  
• They are able to apply their knowledge and understanding to solve scientific problems.  
• Scientific vocabulary is accurately and well used by a majority of pupils both orally and 

in written descriptions and accounts.  
• Pupils make good, and in some cases very good progress throughout the key stage. Pupils 

with SEN make good progress in relation to their abilities.  
• They are generally good listeners and often make good contributions in class discussions 

of scientific topics.  
• Pupils maintain an accurate record of their work.  
• The majority of pupils make good use of mathematical skills in scientific calculations.  
• Pupils make satisfactory use of ICT devices and software to collect, handle and 

communicate data.  
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• Experimental and investigative skills are acquired and developed well. Pupils can plan an 
investigation and are able to identify variables. They understand the need to control 
variables in fair testing. They follow instructions carefully and carry out experiments 
successfully.  

• Pupils generally make appropriate observations and take accurate measurements. They 
use appropriate units. Pupils describe and record their results accurately and most make 
good use of graphs in their conclusions. Pupils co-operate well during practical work 
giving good attention to safely. 

 
KS4 
• A majority of pupils have a good and, in a significant minority of cases, a very good 

knowledge and understanding of topics covering life processes and living things, 
materials and their properties and physical processes. 

• Pupils make good use of their knowledge and understanding to describe and explain a 
wide range of scientific phenomena.  

• They are able to solve problems in familiar and unfamiliar contexts making good use of 
mathematical skills when appropriate.  

• Pupils can gain information from a variety of secondary sources.  
• Pupils’ experimental and investigative skills are well developed and used. The majority of 

pupils can plan a systematic enquiry. In their planning, pupils make good use of scientific 
knowledge and understanding. The more able make good use of preliminary work. 

• They successfully carry out investigations making an appropriate range of observations 
and take accurate readings. They are aware of the need to repeat readings and to control 
variables. Findings are clearly and appropriately recorded.  

• Tables of results and graphs are generally well used in analyses and in making 
appropriate conclusions. The majority of pupils can successfully link their conclusions to 
scientific theory and to their original predictions. The most able make well reasoned 
suggestions for improving their methods in good evaluations.  

• Pupils reach mainly good standards in externally assessed practical work.  
• Throughout both key stages pupils acquire an increasing knowledge and awareness of the 

important contributions science makes to everyday life and to its impact on industry, the 
environment and the economy.   

• Pupils taking GCSE courses in the three separate sciences make good and often very good 
progress. 

• Pupils, including those with SEN, make generally good progress through Entry Level, 
GCSE Single and Double Award science courses. 

 
Shortcomings  
 
KS3 and KS4  
• A minority of pupils has less secure knowledge and understanding of scientific facts and 

concepts. 
• A significant minority of lower ability pupils make insufficient use of scientific 

knowledge in assessed practical work. 
•  Pupils have insufficient “hands on” experience of using ICT in scientific contexts.  
 
Since the last inspection, the good standards of achievement have improved at KS3 and have 
been maintained at KS4.  
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Welsh second language 
 
Standards of achievement are good in both key stages. Pupils have a positive attitude to the 
language and culture. The vast majority enter GCSE.  Results compare very favourably with 
national averages. 
 
Good features  
 
KS3 
• Pupils respond well in the oral sessions at the start of each lesson. They listen attentively 

to their teachers and each other and follow spoken Welsh well. 
• They follow cassettes and videos well, understanding the gist of extended items and 

participate well in follow up. 
• Pupils are keen to volunteer oral answers and co-operate in pair and group tasks. 
• Average and lower ability pupils talk confidently about familiar topics in structured 

situations. 
• More able pupils give accurate and fluent extended responses. 
• Pupils read most words correctly. 
• Most understand passages on familiar topics, responding well in group work and oral 

exercises. 
• Pupils complete a variety of written tasks, using familiar patterns correctly and varying 

tenses. 
• More able pupils complete extended writing accurately. 
 
KS3 and KS4 (first language pupils) 
• Standards in the first language sets vary but are mainly in line with ability, and overall are 

good. More able pupils produce good oral work and write increasingly accurately. 
• Reading standards are good.  The reading programme makes a good contribution to 

raising standards across both key stages. 
 
KS4 
• Pupils listen well and understand formal and informal spoken Welsh on familiar topics. 
• They complete oral tasks well in groups, stating opinions using evidence to back them up. 
• More able pupils discuss ambitious GCSE topics well in groups and in full class, linking  

sentences together effectively. 
• They read accurately, with appropriate expression. 
• Pupils entered for the higher tier, read and understand authentic material. 
• Most pupils use basic constructions and tenses correctly when completing their folio 

tasks. 
• More able pupils write mainly accurately, structure their arguments well, supporting them 

with evidence. 
 
Shortcomings  
 
KS3 and KS4 ( first and second language) 
• Middle and lower ability pupils cannot expand basic oral responses without reference to 

course books. 
• They make basic grammatical and punctuation errors in extended passages, when the 

focus is not on grammar. 
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Good progress has been made since the last inspection.  Provision for first language pupils 
has been enhanced substantially in both key stages. 
 
 
Design and technology 
 
Standards of achievement are good at KS3 and KS4.  Examination results in 2003 were above 
national and local averages in resistant materials and well above in graphic products and 
systems and control.   
 
Good features 
 
KS3 
• Pupils apply a design process in their work and understand its purpose.  
• Pupils are able to construct a design specification and most understand the link with 

evaluation. 
• Research skills are good.  
• Design drawing skills and sketchbook work are variable across groups but good overall.  
• Making skills are good. Pupils plan well for making, usually work with accuracy and 

finish their work well in all but a small minority of modules. 
• Pupils have a developing understanding of electronic, microprocessor and mechanical 

control principles and embed them in design and make assignments.  
• Pupils understand structural principles such as triangulation and are able to carry out 

basic load calculations in their project work. 
• Knowledge and understanding of materials, their properties and applications is good. 
• Very good use is made of ICT for CAD/CAM, CAD, research and presentation. 
 
KS4 
• Standards in GCSE graphic products and resistant materials are good. Standards in 

systems and control are very good. 
• Pupils make good use of a design process to guide their project work. 
• The link between design specifications and product evaluation is understood and applied 

by most pupils. 
• Design drawing skills are very good in systems and control and good in graphic products 

and resistant materials. 
• Making skills are good. Pupils plan well for making and work accurately and creatively 

with materials.  
• Understanding of materials, their properties and working characteristics varies across 

groups but is good overall.  
• The use of ICT is very good, particularly for CAD and CAD/CAM. 
• The application of control technology is very good in systems and control. Project work is 

innovative. 
 

Shortcomings 
 
KS3 
• In a small minority of modules, designing and making skills are unsatisfactory. 
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• Most pupils do not understand the concept of primary and secondary design criteria in 

their development of design specifications. 
 
KS4 
• Quick drawing skills to explore ideas are weaker than other elements of pupils’ designing 

in both graphic products and resistant materials courses. 
• The design specifications of a minority of pupils are superficial.  
 
Positive progress has been made. 
 
 
Information technology 
 
Standards of achievement in KS3 are satisfactory. Standards in KS4 are very good.   
Examination results in 2003 were above national and local averages for A*-C and showed 
positive progress. 
 
Good features 
 
KS3  
• KS3 pupils are taught IT in discrete lessons in Y7 and across the subjects of the 

curriculum in Y8 and Y9.  Y7 pupils make good progress in their development of IT 
competencies. Pupils manage computers effectively. They confidently conduct 
fundamental computer operations such as logging on, calling up and saving their work, 
and accessing appropriate applications and the internet.  

• Standards of communicating information are good. Pupils confidently combine text and 
images, and change and arrange fonts and layouts in appropriate combinations according 
to their designs. 

• Pupils understand the function of a database and are able to compile a simple database 
and carry out basic interrogations. 

• Pupils are able to set up basic spreadsheets and conduct simple modelling exercises. 
 
KS4 
• Pupils develop a comprehensive range of IT skills in the portfolio component of the 

GCSE course. They confidently communicate information for a variety of purposes and 
audiences to a high standard. 

• Pupils’ project work displays confidence in handling and modelling information using 
databases and spreadsheets. 

• Research, analysis and problem solving skills are often very well developed and enhanced 
in most instances by real life problems and contexts.  

• Pupils make very good use of the Internet to support their research. 
• Pupils present their work well and are able to explain clearly why they have chosen 

specific IT applications. 
• Pupils have a good understanding of theory. 
 

31 



 

Shortcomings 
 
KS3 
• Pupils have insufficient cross-curricular ICT teaching experiences in Y8 and Y9 to 

sustain and fully develop the skills they acquire in Y7, particularly those of handling and 
modelling information.  

• Pupils insufficiently consider social, economic, ethical and moral issues related to the use 
of ICT. 

 
There are no significant shortcomings in KS4. 
 
Good progress has been made since the last inspection. 
 
 
History 
 
Standards of achievement are good in both key stages. In 2003, 69% of the sizeable cohort of 
pupils who opted to study history at GCSE gained grades A*-C which is above the Wales 
average, but below that of the LEA.  
 
Good features 
 
KS3 and KS4 
• Pupils have good levels of knowledge and understanding; their recall of their previous 

learning is secure. 
• KS3 pupils grow in confidence and make good progress in learning to apply their 

background knowledge to the variety of challenging historical problems with which they 
are presented.  

• KS3 pupils have good awareness of chronology and of the passage of time. They can 
extract relevant and accurate information from a wide range of sources of historical 
evidence. Most pupils make meaningful links between the sources of evidence and their 
own background knowledge of a topic. 

• Pupils listen carefully to their teachers and to each other when they work in groups or 
pairs. They use a range of subject vocabulary accurately and in the correct context when 
they respond to questioning. 

• Pupils make good progress in recognising and explaining the reasons for change over 
time. By Y9, most pupils are confident in distinguishing the differences between long-
term and short-term causes of change. 

• From KS3 onwards, pupils adopt good, and sometimes very good, investigative 
approaches when they examine historical problems. They read and evaluate sources of 
evidence effectively and they use the sources well to compare and contrast differing 
interpretations of historical events. 

• KS3 and KS4 pupils make good progress in testing their sources of evidence for bias, 
reliability and utility. They use the sources effectively to develop logical written 
arguments. 

• Most pupils achieve good standards in selecting, organising and communicating 
information through a wide range of writing tasks, presentations and source evaluations. 
Written work is generally well presented and there is good focus upon developing pupils’ 
literacy skills through writing in a range of formats for different purposes and audiences. 
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• Pupils with SEN achieve good standards relative to their ability, through the well adapted 
tasks and approaches which are designed to match their needs. 

• KS4 pupils successfully build upon the skills acquired in KS3; they exhibit a growing 
maturity in the depth of their responses to challenging tasks. Their work shows a growing 
understanding of the motivation and attitudes of people in the past by asking more 
complex questions of the sources of evidence. 

• KS4 pupils continue to develop their investigative approaches when examining historical 
problems. They use more complex sources and texts to compare differing interpretations 
of events. 

• Pupils’ knowledge of the history, culture and traditions of Wales is well developed in 
both key stages. 

• Pupils effectively apply their knowledge and understanding from other curricular areas, 
such as literacy, numeracy and ICT to extend their research and problem-solving skills. 
Many make good use of the internet to further enhance their learning and improve the 
presentation of their work. 

 
Shortcomings 
 
• Pupils show some reluctance to engage in extended oral discussion and debate when 

given the opportunity during lessons. 
• The written work of a minority of lower ability pupils is insufficiently detailed to provide 

clear explanations of the points they make. These pupils do not make sufficient use of 
examples from the sources of evidence to illustrate their judgements. 

• A minority of pupils do not complete all the work they have been set. 
 
The department has continued to make good progress in raising pupils’ standards of 
achievement since the last inspection. 
 
 
Geography 
 
Standards of achievement are good in both KS3 and KS4. Results in the external GCSE 
examinations are very good and are above national figures at A*-C and A*-G grades. 
 
Good features 
 
KS3 
• Pupils acquire good knowledge of patterns and processes in physical and human aspects 

of the subject and make good use of local and Welsh examples to extend their 
understanding in regions further afield. 

• They increase their vocabulary of subject terminology which they apply with increasing 
precision. 

• Their key learning skills of communication, numeracy and the use of ICT are enhanced 
by regular use in classroom activities. 

• Their understanding of theoretical aspects of the programme of study is strengthened by 
consideration of actual case studies known to the majority of pupils. 

• Across the key stage, pupils adopt an investigative approach to their work and benefit 
from a programme of extra-curricular visits and trips. 
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KS4 
• Pupils further their understanding of the interaction between people and the natural 

habitat and extend their knowledge of environments under threat by human activities. 
• They have a very good awareness of the cultural and economic diversities of countries 

and their populations and of complex concepts such as global citizenship. 
• Their knowledge of world patterns of atmospheric pressure is also very good. 
• Pupils exhibit a growing maturity in the depth of their responses to tasks and challenges; 

they achieve good standards in selecting and communicating information accessed from a 
wide range of sources. 

 
Shortcomings 
 
• In both key stages, a small number of pupils are sometimes reluctant to contribute to 

classroom discussions but display an understanding of the issue when asked directly. 
• Certain individuals are more confident when speaking than when asked to express their 

thoughts in writing. 
• In a few classes, a failure to recall information and an uncertainty in the meaning and use 

of key words, hinders progress. 
 
The department has responded positively to the issues noted in the previous report and has 
made significant progress in addressing those areas of concern. 
 
 
Modern foreign languages 
 
Standards of achievement are good in KS3 and KS4.  The percentage of the year group 
entered for GCSE French is low. Those entered perform very well. In 2003, 96.8% gained an 
A*-C grade, with a high proportion of A*-A grades.  
 
Good features 
 
KS3 and KS4 
• Most pupils listen very well to authentic recordings, to the teacher, and to each other. 
• They can extract information from recordings and listening comprehension skills are 

good. 
• Pupils are confident speakers, speaking in full sentences, with a good accent. 
• They are keen to take part in class-work and volunteer answers readily, often giving 

considerable detail. 
• They have a good recall of vocabulary and grasp new structures quickly. 
• Pupils read for information and for their own enjoyment from a range of resources and 

reading comprehension skills are good. 
• Pupils across the whole ability range produce good extended writing. 
• They regularly progress from written course book tasks to writing more independently 

about their own experience and ideas. 
• In KS4, able pupils produce written work of a very high standard. 
• Pupils have good knowledge and understanding of the relevant grammar and pay 

appropriate attention to pronunciation and accuracy. 
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Shortcomings 
 
• A small minority of pupils of middle and lower ability in KS3 do not listen well. 
• Pupils do not regularly use the foreign language for routine classroom exchanges. 
 
Since the last inspection, good standards have been maintained and there is greater 
consistency in the standard of work across all classes. 
 
 
Art 
 
Standards of achievement are very good in KS3 and KS4.   GCSE results for girls and boys 
are significantly better than the national average. 
 
Good features 
 
KS3 
• Despite variable experiences of art prior to entry, almost all pupils are working at or 

beyond the expected national level by the end of the stage.  
• Pupils are acquiring essential skills and understanding in the use of line, tone, colour, 

shape, form and texture.  
• Pupils learn regularly how to look and measure by eye and this improves the quality and 

accuracy of their observational drawing.  
• Their homework tasks are purposeful, for example, they use their research into different 

styles of architecture as the starting point for learning how to work correctly in clay, and 
this results in a greater variety of informed responses.  

• They are acquiring and using an art vocabulary from discussion, notation and writing 
about art and artists.  

• They gain an appreciation of the art of other cultures and are able to enrich their own art 
by studying artforms related to Wales.  

• They demonstrate exceptional creative ability in printing, photography and animation.  
 
KS4 
• Pupils are beginning to take more responsibility for the direction of their own work and 

this is leading to a greater individual creative response with outstanding outcomes.  
• They use their sketchbooks effectively to record images in line and tone and to explore 

ideas in a range of media for examination units.  
• They extend their understanding of art by studying other artists and designers.  
• They express themselves well in their notes and writings.  
• They take care when measuring shape and proportion and this leads to accuracy.  
• They improve their knowledge of art by visiting local and national art galleries.   
• They have a very rich breadth of new experiences through working with practising 

craftworkers and artists-in-residence.  
• In both key stages, pupils are able to use computers to research and to create art to a very 

high standard. All pupils are regularly involved in the assessment process and this results 
in their having a clear understanding of what they have to do to improve. Pupils’ 
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knowledge and understanding of different art forms is strengthened by use of the school’s 
own collection of original works of art.  

 
There are no shortcomings.  
 
Since the previous report, very high standards have been maintained and accommodation has 
improved.  
 
 
Music 
 
Standards of achievement are good in KS3 and very good at KS4.    
 
Good features  
 
KS3 
Pupils can:- 
• demonstrate  technical competence and accuracy, appropriate to their development, in  

vocal and instrumental performance. 
• perform confidently on a number of instruments, with expression and sensitivity . 
• explore a range of sound sources from which they select, combine and arrange sounds 

effectively. 
• improvise and create complete compositions in response to a variety of stimuli. 
• appraise their own music and music from different styles and cultures effectively, 

focusing on specific elements and evaluating the effectiveness of their use. 
• make progress through regular practice in these activities, and by evaluating their own 

work and that of others. 
 
KS4 
Pupils 
• are able to build on previous experiences, further developing their skills, knowledge and 

understanding. 
• can increasingly take responsibility for their own learning. 
• show further control in individual and group performance. 
• create and develop musical ideas in relation to given briefs, with much success.  

Completed compositions show effective use of instruments. 
• can appraise and compare music of wide varying styles and cultures with perception, 

focusing on specific musical elements. 
• use ICT to improve quality of their music making. 
 
Shortcomings 
 
• A small number of boys in KS3 sing with poor tone quality. 
• A small minority of written appraisals in KS3 are very brief and do not focus on the 

musical elements. 
• In ensemble work a very small minority of pupils fail to play in time to a common pulse. 
 
Standards of achievement have improved since the last inspection.   
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Physical education 
 
Standards are satisfactory in KS3 and are good in KS4.  GCSE results are similar to local and 
national averages.  The course is popular and well structured.  It attracts a much higher 
number of boys than girls. 
 
Good features 
 
KS3 
• In swimming, pupils demonstrate good techniques in front and back crawl, showing good 

body position, arm and leg action and breathing.  
• They can adapt and refine their swimming techniques and work co-operatively in groups 

to develop swimming sequences. They plan effectively to develop creative routines and 
adapt them well to the added stimulus of music. 

• In gymnastics, the majority of pupils plan their work effectively in pairs to create 
sequences, showing good progress as they work though the programme. 

• They are adept at evaluating each other’s work and establishing targets for improvement. 
They demonstrate increasing control and greater precision and accuracy in performing 
sequences on apparatus. 

• In invasion games, most pupils have a clear understanding of the importance of planned 
progressive skill sessions and practise and refine individual skills well.  

• They work well co-operatively, independently of the teacher and think carefully when 
devising strategies when dodging or marking an opponent. 

• In net/wall games, footwork and racket skills are appropriately developed. They 
demonstrate the ability to make good decisions in game situations, anticipating and 
adapting their performance in response to their team mates and opponents’ actions. 

 
KS4 
• In GCSE practical lessons, students demonstrate their knowledge and understanding of 

the key principles of health-related exercise. They appreciate the need for safe warm-up 
and cool-down routines, using the correct terminology when referring to different muscle 
groups. 

• They mainly demonstrate good racket skills and footwork and apply and extend 
previously learned skills in a singles game situation. They develop tactics and strategies 
to outwit opponents and utilise good spatial awareness to out manoeuvre them. 

• They plan specific training programmes and understand what they have to do to improve 
performance.  

• They evaluate each other objectively, against set criteria, establish appropriate targets and 
work industriously and enthusiastically to achieve their targets. They work very well 
independently of the teacher and co-operate with their partners or group members. 

• Pupils in GCSE theory lessons have a secure knowledge of the benefits of a balanced diet 
and regular exercise in contributing to a healthy lifestyle.  

• They work co-operatively to assist each other in their comprehension of key concepts and 
most are confident in applying their knowledge in different contexts. 
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Shortcomings  
 
KS3 
• In gymnastics, whilst most pupils show clarity of body shape, a significant number have 

difficulty in maintaining body tension in balances, flight and control in landings. 
• Skills break down under pressure. In invasion games, the body positions of a large 

proportion of ball-carriers and support players are ineffective in contact situations.  
• Around a third of pupils make limited progress in the basic skills of sending and receiving 

and a significant number experience difficulty in applying skills appropriately in game 
situations. 

 
KS4 
• A small minority of pupils lack confidence in applying their knowledge to different 

contexts. 
 
Pupils have opportunities to participate in a range of recreational activities which are offered 
at lunch time and after school, which are mainly well attended. Opportunities for involvement 
in inter-school competitive fixtures are limited. However, the school has close links with a 
number of community clubs, Dragon Sports Co-ordinator and local sport specific 
development officer which affords young people the opportunity to pursue competitive team 
sports.  The school has a number of individual pupils who have achieved representative 
honours and teams which are county champions. 
 
The physical education department has made good progress since the last inspection, 
especially in KS4. 
 
 
Religious education 
 
Standards of achievement are good in KS3.  Religious education is not taught as a separate 
subject in KS4. 
 
Good features 
 
KS3 
• Pupils have good knowledge and understanding of the units of work studied, reflecting 

the Agreed Syllabus. 
• They have good knowledge and understanding of the main teachings of Jesus, including 

his use of parables. 
• They are developing a good understanding of what gives them their identity as a person 

within their community and are aware how people’s lifestyles are affected by their 
religious beliefs. 

• They are developing good knowledge about the beliefs of Muslims and Buddhists and 
understand how these beliefs and teachings are expressed in rites of passage, festivals and 
worship. 

• Pupils with SEN have good knowledge of different Christian places of worship and can 
identify symbols and artefacts that they have in common. 
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Shortcomings 
 
KS3 
• A minority of pupils find it difficult to explore religion and to express their own 

responses to religious beliefs. 
• Good oral standards are not always reflected in the written work. 
 
Since the previous inspection the good standards have been maintained. 
 
 
Religious studies 
 
Standards of achievement are good. 
 
Good features 
 
• Pupils acquire a good range of skills that enable them to explore religion and gain good 

understanding of the ethical and philosophical issues. 
• They extend their understanding by discussing and thinking about issues and seek 

meanings and interpretations of religious texts, artefacts and symbols. 
• They are developing an understanding of how faiths and their philosophy has developed, 

and show the ability to apply knowledge in different contexts. 
• Good progress is made on the relevance of religious teachings and beliefs in shaping the 

identity of individuals and how they in turn influence their own and other communities. 
• Pupils’ written work shows good knowledge and understanding of the course.  More able 

pupils are developing the ability to analyse and interpret information they are given. 
 
Shortcomings 
 
• A small minority of pupils produce satisfactory work and have an appropriate grasp of the 

content of the syllabus but breadth and depth of knowledge is limited. 
 
Since the previous inspection the good standards have been maintained and ICT has 
successfully been integrated into the schemes of work. 
 
 
Personal and social development 
 
Standards of achievement are satisfactory in KS3 and good in KS4. 
 
Good features 
 
• The majority of pupils listen attentively in different situations, they can study resource 

material provided and can respond appropriately. 
• Pupils work well as individuals, in pairs and in groups, and show a high level of 

collaboration. 
• Most pupils are confident and courteous when explaining their ideas to others and are 

able to frame their own questions. 
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• Y7 pupils are developing a clear understanding of their aptitudes, interests and personal 
qualities in order to make informed choices about learning and occupational options. 
They are being introduced to different learning styles in order to improve their academic 
performance. 

• Y8 pupils are gaining a good understanding of the issues relating to democracy and a 
clear knowledge of the rights and responsibilities of a young citizen. 

• Y9 pupils are gaining a clear knowledge of the effects of and the risks from the range of 
legal and illegal drugs (including alcohol and tobacco) and the laws governing their use. 

• Y10 pupils understand well the relationship between diet and good health and the 
importance of food safety. They know the causes and effects of stress and the ways in 
which it can be managed. They know a range of techniques to assist study and 
examination preparation.                       

• Y11 pupils can accurately review their learning and performance. They can produce an 
individual action plan, listing their skills, setting their goals and targets, and listing any 
necessary arrangements that have to be made. 

• They effectively understand the range of sexual attitudes and behaviour in society, and 
the risks involved in sexual behaviour which might allow the transmission of sexually 
transmitted infections including the HIV virus.  

 
Shortcomings  
 
KS3 and KS4 
• A small minority of pupils find it difficult to maintain concentration and show little 

interest in the programme. 
• The more able and the less able pupils are not always catered for in the mixed ability 

classes. 
 
PSE was not a subject of the curriculum in the last inspection. 
 
 
Drama 
 
Standards of achievement are good in KS3 and very good in KS4.   In GCSE examinations in 
2003, 95% of those entered achieved A*-C grades with 63% A*-B. 
 
Good features 
 
KS3 
• Most pupils listen attentively and respond readily to instructions with control and purpose. 
• They collaborate well in groups, putting forward ideas and negotiating plans for 

presentations. 
• There is good awareness of body language and facial expression to convey images in freeze 

frames. 
• Most adapt and sustain role with growing confidence. 
• They devise plays showing awareness of audience and knowledge of space, setting and 

sound. 
• There is good understanding and use of technical terms. 
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KS4 
• There is very good understanding of scripted plays, including setting, characters, plot, action 

and themes. 
• There is very good development of critical skills in evaluations of productions seen, 

including appropriate use of quotations. 
• Pupils collaborate very well in groups to plan, rehearse and present scenes.  They evaluate 

what they do and discuss improvements using a technical vocabulary. 
• There is a very good sense of production.  Pupils know how to action texts and have a clear 

understanding of audience as well as the use of costume, lighting and sound. 
• Standards of devised and scripted presentations are good and often very good. Pupils 

communicate ideas effectively and adopt and sustain roles with appropriate movement, pace 
and gesture. 

• There are very good standards in the self-evaluation of projects which include technical plans 
and set designs. 

 
There are no significant shortcomings. 
 
Good progress has been made since the last inspection. 
 
 
Home economics 
 
Standards of achievement are good in KS4 child development, food and textiles. Examination 
results in 2003 were above national and local averages in child development and textiles and 
were similar in food. 
 
Child development 
 
Good features 
 
• Pupils are attentive in lessons and articulate when asking questions to further their 

knowledge and understanding. 
• Appropriate products are selected to develop the numeric skills of a child. 
• Pupils can apply their knowledge of physical, intellectual, social and emotional 

development to the study of an individual child. 
 
Shortcomings 
 
• A few pupils are reluctant to use ICT appropriately. 
 
Food 
 
Good features 
 
• Pupils have good subject knowledge which they apply in class discussions. 
• Independent learning skills are well developed and utilised when doing coursework and 

practical activities. 
• Planning skills are good and pupils can plan a sequence of activities dovetailing them 

together. 
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Shortcomings 
 
• The majority of pupils are not innovative when working with food and choose to make 

very traditional products. 
• Pupils have limited presentation skills for completing coursework. 
• Pupils are not confident to generate computer graphs to display research findings. 

 
Textiles 

 
Good features 
 
• Practical work is constructed and finished to a high standard. 
• Pupils use sewing machines confidently and skilfully. 
• Design folios are completed to a good standard, showing that pupils design and make 

products to meet the needs of a client. 
 
Shortcomings 
 
• Pupils have limited ability to generate a range of ideas in response to a design brief and 

tend to repeat ideas and products made previously. 
• They are reluctant to give their work a unique identity. Many of the products seen showed 

close similarity in the techniques chosen for embellishment. 
 
Progress since the last inspection is good. 
 
 
Keyboard Skills 
 
Standards are good. 
 
Good features 
 
KS4 
• Unit accreditation is good. 
• Pupils have developed accurate keyboard skills. 
• Pupils manage a computer well and are able to explain their choice of application for the 

task being undertaken. 
• There is good use of word-processing and desktop publishing applications for a variety of 

text and word-processing tasks. 
• Pupils work accurately and produce well presented work. 
 
Shortcomings 
 
The progress and standards of some pupils are limited by irregular attendance. 
 
This subject was not inspected previously. 
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Media studies 
 
Standards of achievement are good.  In GCSE examinations in 2003, all entries were awarded 
A*-C grades, including 86% A*-B grades. 
 
Good features 
 
• Most pupils have a good understanding of subject terminology. 
• They understand the codes and conventions used in a range of media forms, for example, 

magazines. 
• Pupils respond critically to a range of advertisements with a clear understanding of target 

audiences and techniques. 
• They devise short films showing good creative skills and sound knowledge and 

understanding of chosen genre. 
• There is a good understanding of the use and effect of sound, camera angles and editing. 
• Project work demonstrates good skills of writing, research and desk top publishing.  Most 

pupils produce mature evaluations of their work. 
 
Shortcomings 
 
• A small number of pupils in Y10 lack a mature approach in lessons.  They call out 

inappropriately and slow the pace of work. 
 
Since the last inspection, good progress has been made. 
 
 
8. SCHOOL IMPROVEMENT 
 
8.1 Progress since the last inspection 
 
Progress since the last inspection 
 
1. Ensure that the range of teaching strategies and the degree of challenge in the tasks set 

enable pupils to exercise initiative in their own learning, and monitor this within and 
between departments. 

 
The school has worked well to involve pupils more actively in their own learning, by 
sharing results of assessment and agreeing targets and through the use by more teachers, 
of a wider variety of teaching styles 

 
2. Monitor pupils’ progress across the curriculum by developing: 
 

i) detailed criteria, shared with pupils, by which they are assessed, 
ii) opportunities for review and target setting with form tutors, 
iii) reporting procedures which indicate strengths and weaknesses in the attainment 

targets of the national curriculum 
 
Appropriately extends (1) above 
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3. Improve the quality of departmental planning and link it more specifically to the aims of 
the school development plan. 

 
Departmental planning reflects the current priorities identified in the school development 
plan. 

 
4. Increase provision in and accessibility to IT resources and the library. 
 

Considerable investment has improved provision and accessibility of IT resources.  Book 
stock has improved.  The library has been enlarged, made more attractive and now 
benefits from the services of a librarian.  However, book stock and accommodation 
remain small for the size of school. 

 
5. Enhance Welsh medium education through increased specialist teaching in subjects of the 

curriculum. 
 

Welsh medium teaching has been successfully extended to several subjects on the 
curriculum and to a registration group in each year. 

 
6. Re-examine the time allocated to: 
 

i) form tutors and personal, social and health education, 
ii) religious education at KS4 

 
Arrangements for tutor time and PSHE are good.   Religious education as a discrete 
subject in KS4, receives insufficient time.  

 
8.2 Key issues for action 
 
The headteacher, staff and governors should maintain the school’s individual features and 
ethos and build on the recent improvements already achieved or set in train.  In order to raise 
standards, quality and provision of education further, they should: 
 
• raise standards in those subjects identified as satisfactory in the report, 
• further develop and use monitoring and evaluation procedures of teaching and learning, 

and the progress and effectiveness of policies and initiatives consistently, to secure 
coherent whole-school responses, 

• work closely with the help of the LEA, to extend the existing successful social inclusion 
provision, to improve the school’s ability to respond to the changing demands of a 
minority of its intake and to reduce the number of temporary suspensions, 

• explore the provision of post-16 courses of a vocational nature and a vocational alternative 
at KS4, 

• intensify, extend and monitor carefully the range of self-evaluation approaches already 
adopted by the school to raise pupils’ performance, in particular that of boys, 

• continue to review, share and develop the range of teaching styles observed, to inspire, 
challenge and stimulate, in particular pupils in middle ability sets, and hasten their 
emergence as independent learners, 

• develop the potential of the library further as a whole-school resource, and continue to 
make strong representations for the refurbishment of the changing rooms, and  

• comply with requirements for provision of religious education in KS4. 
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APPENDIX 
 
A. Basic information about the school 
 
Name of School Llandrindod High School 
School type Comprehensive 
Age-range of pupils 11-18 years 
Address of school 
 

Dyffryn Road 
Llandrindod Wells 
Powys 

Post-Code LD1 6AW 
Telephone Number 01597 822992 
 
Headteacher Mr PE Thompson, BSc 
Date of appointment 01/01/2002 
Chair of Governors Mr DL Davies 
Registered Inspector Mr JE James 
Dates of inspection 22-26 March 2004 
 
B. School data and indicators 
 
                                  Number of pupils in each year group 
Year group Y7 Y8 Y9 Y10 Y11 Y12 Y13 Y14 Total 
Number of pupils 119 126 136 126 133 59 43 - 742 
 
                                           Total number of teachers 
 Full-time Part-time Full-time equivalent (fte) 
Number of teachers 49 7 51.5 
 
                                           Staffing information  
Pupil:teacher (fte) ratio (excluding special classes) 14.4:1 
Average teaching group size 17.1 
Overall contact ratio  75% 
 
          Percentage attendance for three complete terms prior to the inspection 
 Y7 Y8 Y9 Y10 Y11 Y12 Y13 Whole 

school 
Spring 2003 93.8 92.1 91.8 89.6 89.5 90.1 91.2 
Summer 2003 91.8 90.2 90.6 88.9 95.0 91.1 91.3 
Autumn 2003 94.5 92.1 91.2 91.2 89.6 95.5 83.2 91.0 
 
Percentage of pupils entitled to free school meals 12 
Number of pupils excluded during 12 months prior to inspection 42 
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C. Results of National Curriculum assessments and public examinations 
 
 
National Curriculum Assessment KS3 results: 2003 
Total number of pupils in Y9:  126 
                                     Percentage of pupils at each level 
   D A F W 1 2 3 4 5 6 7 8 EP 
EN Teacher School 1 2 1 0 0 0 4 18 37 25 13 0 0 
 assessment National 0 1 0 0 0 2 9 22 34 21 9 0 0 
 Test School 1 3 1 0 0 0 6 17 37 21 14 0 0 
  National 0 4 2 2 0 0 8 23 31 21 9 0 0 
WE Teacher School 0 0 0 0 0 0 0 0 80 20 0 0 0 
 assessment National 0 0 0 0 0 0 7 20 33 28 0 0 0 
 test School 0 0 0 0 0 0 0 0 80 20 0 0 0 
  National 0 2 0 1 0 0 5 20 33 27 10 0 0 
MA Teacher School 0 3 1 0 0 1 4 10 23 39 20 0 0 
 assessment National 0 1 0 0 0 1 9 22 26 27 13 1 0 
 Test School 1 6 2 0 0 0 3 15 15 39 20 0 0 
  National 0 6 1 1 0 0 8 22 23 27 12 0 0 
SC Teacher School 0 1 1 0 0 0 1 17 29 34 18 0 0 
 assessment National 0 1 0 0 0 1 9 22 32 24 10 0 0 
 Test School 1 4 1 0 0 0 2 15 28 27 23 0 0 
  National 0 4 0 1 0 0 7 20 32 24 11 0 0 
 
 
 
Percentage of pupils attaining at least level 5 in mathematics, science and either English or 
Welsh (first language) 

by Teacher Assessment by Test 
In the school: 68.9 In the school: 61.9 
In Wales: 52.7 In Wales: 50.3 
 
 
D - Pupils excepted under statutory arrangements from part of the National Curriculum 
A - Pupils who have failed to register a level because of absence 
F  - Pupils who have failed to register a level for reasons other than absence 
W - Pupils who are working towards level 1 
EP - Exceptional  Performance, where pupils at Key Stage 3 perform above level 8. 
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For pupils aged 15, results in GCSE, CoE, GNVQ and NVQ 
Number of pupils aged 15 on the school roll in January 2003:  140 
The percentage of 15 year old pupils who in 2003: 
 School UA Wales 
were entered for 5 or  more GCSEs 83 90 87 
achieved 5 or more GCSE grades A*-C 57 63 51 
achieved 5 or more GCSE grades A*-G 82 89 85 
achieved GCSE grades A*-C in each of mathematics, 
science, English or Welsh first language) 

39 47 38 

entered at least one CoE, GCSE short course or GCSE 100 99 97 
achieved one or more GCSE grades A*-C 78 83 74 
achieved one or more GCSE grades A*-G 96 96 93 
achieved no graded GCSE 4 4 7 
achieved one or more CoE only 5 2 3 
 
 
 
For pupils aged 16, 17 and 18, results in A/AS 
Number of pupils aged 16, 17 and 18 in January 2003: 96 
Number of pupils entered for 2 or more  GCE A level examinations or equivalent in 2003: 45 
Number of pupils entered for fewer than 2 GCE A levels or equivalent in 2003:  4 
 School UA Wales 
Percentage of pupils entered who achieved 2 or more grades A-C 72.1 74.1 72.2 
Percentage of pupils entered who achieved 2 or more grades A-E 96.1 97.2 96.4 

Average points score per candidate 21 21 20 
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D. The evidence base of the inspection 
 
The school was inspected by a team of 17 inspectors, who spent 54.5 inspection days in 
school collecting evidence and inspecting all subjects.  Inspectors observed 222 lessons in 
full or in part.  All teachers present were seen teaching, most on a number of occasions.  
Planned discussions were held with the majority of teachers, including members of the 
leadership team, and faculty subject and year heads, with non-teaching staff, support workers 
and the chairman and members of the governing body.  In addition, there were informal 
discussions with both teaching and non-teaching staff.  In a meeting with the registered 
inspector, members of the governing body discussed their role in action which had been taken 
since the previous inspection. 
 
All the work of a representative sample of pupils from each year group was examined, and 
planned discussions were held subsequently with these pupils.  Pupils’ records, past work, 
work during lessons and displays around the school were scrutinised.  Inspectors spoke 
informally with many more pupils, and examined their work during class visits.  The 
inspectors visited many tutorial and registration periods and all assemblies, together with a 
range of out-of-school activities, homework clubs and meetings.  Pupils were observed at 
lunchtimes, travelling to and from lessons, and coming to and from the school. 
 
The school helpfully provided an extensive range of informative documentation which was 
analysed before and during the inspection.  During the inspection, the team carefully 
considered written contributions and 147 responses made by parents to questionnaires 
distributed before the inspection and the comments by 26 parents at the pre-inspection 
meeting conducted by the registered inspector. 
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E. Composition and responsibilities of the inspection team 
 

{PRIVATE }Team 
member 

Subject responsibilities Aspect responsibilities 

JE James 
Registered Inspector 

Support English Context; main findings; standards achieved 
in subject and areas of learning; standards 
achieved in key skills across the 
curriculum; quality of teaching; quality of 
self-evaluation and planning for 
improvement; leadership and efficiency; 
progress since the last inspection; key 
issues for action 

JH James 
Lay inspector 

 Behaviour & attitudes; attendance; 
partnership with parents & community, 
schools and other institutions; partnership 
with industry 

A Edwards 
Core team 

Mathematics, PSE 
coordinator 

Support, guidance & pupils’ welfare; 
resources 

H Evans 
Core team 

Religious education, 
psychology 

Pupils’ spiritual, moral, social & cultural 
education; special educational needs; 
staffing 

SI Gale 
Core team 

Design & technology 
coordinator, information 
technology, keyboard skills, 
computing 

Curriculum; accommodation 

ATF Woods 
Core team 

Science coordinator 
(chemistry) 

Assessment, recording and reporting; 6th 
form coordination 

DL Bithell English, drama, media studies  
E Bowyer Geography  
SG Davies Science (physics), electronics  
M Fitzgerald Physical education  
E Forster Art  
T Lewis Welsh  
A Newman History, philosophy, 

sociology 
 

MM Raine Science (biology)  
P Swinnerton Design & technology, home 

economics 
 

SL Williams Music  
A Woods Modern foreign languages  
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Sixth Form Annexe  
 
1. CONTEXT 
 
The school and its priorities 
 
Llandrindod High School is a well established 11-18 comprehensive school, situated in 
Llandrindod Wells, the county town of Powys, and serves a very large catchment area.  
About half the pupils come from the towns of Rhayader and Llandrindod Wells itself and the 
other half from the rural community and outlying villages.  Over half the pupils travel to 
school by bus, some over twenty miles each way.  Ninety eight per cent of pupils come from 
homes where English is the dominant language.  About 6% of pupils speak Welsh as a first 
language or to an equivalent standard.  There are opportunities in some subjects for these 
pupils to be taught in Welsh.  There are very few pupils from ethnic minority backgrounds.  
The 742 pupils on roll, with roughly equal numbers of boys and girls in each year, has risen 
by 40 since the previous inspection in February 1998, and includes a sixth form of over 100.  
The proportion of pupils choosing to remain in full-time education beyond the age of 16 
compares very favourably with similar schools, as does the rate of retention for students 
completing sixth form courses. 
 
Most pupils are from neither prosperous nor economically disadvantaged homes, although 
there is not a uniform pattern across the catchment.  About a quarter of pupils come from an 
area of economical disadvantage.  The school has evidence within the intake, of an increasing 
number of socially disadvantaged and behaviourally challenged pupils.  The proportion of 
pupils registered for free school meals is smaller than nationally, although it is increasing. 
 
Pupils come from the full range of ability.  The intake is fully comprehensive although it 
contains a relatively high proportion of pupils of around average ability and above.  The 
proportion of pupils with special educational needs (SEN) is also relatively high.  Twenty one 
pupils, (twenty boys and one girl) have statements of special educational need.  A further 106 
pupils are on the school’s register of special educational need. The school’s additional 
provision includes an Asperger Centre, serving the LEA and a social inclusion unit. 
 
The school is situated on a very attractive site, with good sports provision, and shares the 
extensive facilities of the adjacent community sports centre, close to the banks of the river 
Ithon.  The original 1954 buildings have been substantially remodelled and extended in 
intervening periods to meet increases in roll and educational changes, the most recent being a 
refurbishment of the main teaching block and purpose-built science facilities in 2002. 
 
The statement of intent through partnership and participation, within the context of the school 
and the localities it serves, to provide the highest quality of education within a secure and 
caring learning environment which will enable all pupils to achieve their full potential, is 
underpinned by ten clearly expressed aims and objectives. 
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2. MAIN FINDINGS 
 
• The standards achieved by students are good or better in all classes.  Very good standards 

are achieved in just under half of classes.  Students make progress that is at least good in 
all subjects.  

 
Subject Sixth Form 
English Good 
Mathematics Good 
Science Good 
Welsh Good 
Design & technology (DT) Very good 
Information technology (IT)/Computing Very good 
History Good 
Geography Very good 
Modern foreign languages Very good 
Art Very good 
Music Very good 
Physical education (PE) Good 
Personal, social and health education (PSE) Good 
Drama Very good 
Psychology Good 
Sociology Good 
Philosophy Very good 
Electronics Very good 

 
• In the GCE A level examinations in 2003, all but a handful of students were entered for at 

least two subjects.  Ninety four per cent gained at least an E grade in all subjects.  Two 
thirds of grades were at the higher A-C classification.  Both figures match local and 
national figures.  The average points score of 21 per candidate, matches LEA and exceeds 
national figures. 

 
• Standards of communication are good.  In most lessons there are lively discussions.  

Students collaborate well and most are mature, confident and fluent speakers.  Most write 
effectively for the variety of purposes they encounter.  Standards in cross-curricular 
numeracy are good.  Students interpret, represent and analyse data in a range of subjects.  
ICT standards are satisfactory overall, although there are some significant examples of 
good and very good work in a range of subjects. 

 
• The quality of teaching is high and is a major strength.  It is good or better in all classes.  

In almost a half of lessons there is teaching of very good quality.   The very good 
teaching occurs in almost all subjects. 

 
• Overall procedures for assessment, recording and reporting are good.  Students’ work is 

assessed accurately and consistently, with good oral and written feedback. 
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• The school offers 18 A/AS courses.  Choices are made from four option groups which 
allows for diverse combinations of subjects.  There is continuity for most courses from 
KS4 with five additional subjects.  There are no vocational courses.  All students follow 
an effective PSE course, which includes games/PE programme, but without provision for 
religious education. 

 
• Students successfully broaden their experience in preparation for responsible citizenship 

and adult life through a wide range of activities.  Students respond maturely and with 
understanding to issues such as racism.  The very good extra-curricular programme 
enriches experience.  The support and guidance provided in the sixth form are good.  
Students appreciate the overall provision.  The monitoring of progress is thorough.  The 
quality of careers education and advice is good.  Most students have a good 
understanding of the academic and wider requirements of their chosen careers.  The 
quality and range of resources are good overall.  Accommodation is of good quality and 
quantity.  Students have good access to school facilities. 

 
• The quality of self-evaluation and planning, as with the main school, is good.  The head 

of sixth form provides leadership and management of a high quality.  He and the tutors 
work well together as a team.  Communication between all sixth form teachers is very 
good.  Clear appropriate development plans are being constructed for the sixth form. 

 
 
3. EDUCATIONAL STANDARDS ACHIEVED BY STUDENTS 
 
The standards achieved by students are good or better in all classes. Very good standards are 
achieved in almost half of classes.  Students make progress that is at least good in all 
subjects.  

 
Subject Sixth Form 
English Good 
Mathematics Good 
Science Good 
Welsh Good 
Design & technology (DT) Very good 
Information technology (IT)/Computing Very good 
History Good 
Geography Very good 
Modern foreign languages Very good 
Art Very good 
Music Very good 
Physical education (PE) Good 
Personal, social and health education (PSE) Good 
Drama Very good 
Psychology Good 
Sociology Good 
Philosophy Very good 
Electronics Very good 
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In the GCE A level examinations in 2003, all but a handful of students were entered for at 
least two subjects.  Ninety four per cent gained at least an E grade in all subjects.  Two thirds 
of grades were at the higher A-C classification.  Both figures match local and national 
figures.  The average points score of 21 per candidate, matches LEA and exceeds national 
figures. 
 
Communication 
 
Standards of communication are good in the sixth form. 
 
In most lessons, there are lively discussions in which students put forward ideas and opinions.  
They justify views, pose questions and challenge the views of others.  They collaborate well 
and most are mature, confident, and fluent speakers.  They read a wide range of challenging 
texts demonstrating good skills of inference and deduction.  Critical analysis of what is read 
is well developed.  Writing skills are also good. Students write for a variety of purposes such 
as to analyse, to create and to present argument and information.  There are good examples of 
investigative project work which includes evaluations.  Most students write with maturity of 
style, expression and effective organisation. 
 
Numeracy 
 
Standards of achievement in numeracy are good. They are very good in geography, DT and 
IT, and good in almost all other subject areas. Students are able to interpret, represent and 
analyse data in a wide range of contexts. They change formulae confidently and use 
mathematical skills to solve problems. 
 
ICT  
 
Standards are satisfactory. Students have easy access to ICT. The use of ICT is very good in 
art and DT for a wide range of appropriate applications, and good in Welsh, geography, 
history and modern foreign languages. In other subjects it is satisfactory.  
 
 
QUALITY OF EDUCATION  
 
Teaching and assessment 
 
The quality of teaching is very high and is a major strength.  It is good or better in all classes.  
In almost half of lessons there is teaching of very good quality.  The very good teaching 
occurs in almost all subjects.  It is consistently very good in art, drama, history, DT, IT, 
music and philosophy.  The quality of teaching provides students with a consistent, even 
experience across the totality of the curriculum.  There are mutually high expectations and 
interaction.  Strong and positive relationships are based on trust.  The important development 
of students’ key skills is well carried out by tutors and subject teachers and integrated in 
schemes of work.  Teaching helps students to become mature, independent, questioning, self-
motivated and self-reliant learners. 
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Overall procedures for assessment, recording and reporting are good.  The assessment, 
recording and reporting policy gives clear guidelines to subject departments. Students’ work 
is assessed accurately and consistently, with good oral and written feedback. Regular 
assessments clearly indicate subject strengths and weaknesses together with pointers on how 
to improve further. Good use is made of students’ self assessments and reviews in most but 
not all subjects. 
 
The assessment requirements of examination courses are fully met.  Teachers, departments 
and the head of sixth form keep good records. Regular progress reviews are undertaken half-
termly and any cause for concern is followed up.  Monitoring, good use of data and good 
quality support by the head of sixth form and the tutor team are factors enabling students to 
make generally good academic progress.  
 
One full and a graded review are issued each year. The report contains graded information on 
study and subject skills. Subject reports give clear attainment and target grades related to 
external examinations. The RoA documentation is added to during the sixth form. The final 
document is presented at an appropriate ceremony in the school. 
 
Learning experiences 
 
The school offers 18 A/AS courses in Y12 and Y13. Students make their choices from four 
option groups, which allows for diverse combinations of subjects. There is continuity for 
most courses from KS4, and psychology, sociology, philosophy, electronics and computing 
are introduced. All students follow an effective PSE course which includes careers guidance, 
health education and citizenship and a games/PE programme but without provision for 
religious education. Most students study four subjects in Y12, reducing to three in Y13.  Y12 
students are given the opportunity to achieve a key skills level 3 qualification in 
communication, application of number or ICT.  About a third currently choose to do so. 
There are no vocational courses, which reduces the appeal of the sixth form to about 50% of 
Y11.  The retention rate to Y13 is high.  Almost all proceed to higher education.  Y12 
students have at least one week of work experience or work shadowing, often related to their 
studies, frequently away from the locality and sometimes abroad. This is very good provision. 
Sixth form students successfully broaden their experience in preparation for citizenship and 
adult life through a wide range of activities that includes mentoring younger pupils, 
supporting the day-to-day management of the school and helping in local primary schools 
and play groups.  
 
Students respond maturely and with understanding to issues such as racism, prejudice and 
human rights.  Being a member of the sixth form helps students to develop into responsible 
citizens.  Students play a leading role in the school council, as prefects on school buses and 
help younger pupils with their reading.  The very good programme of extra-curricular 
activities enriches the students’ experience and there are good opportunities for them to take 
part in numerous activities including debating competitions and competitive sport.  Sixth 
formers produce a year book and have a leavers’ dinner. 
 
Support and guidance 
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The support and guidance provided in the sixth form are good. Students appreciate the overall 
provision, and feel that they are valued by the school. Form tutors know their students well 
and relationships are good. The monitoring of academic progress is regular and thorough. 
The head of sixth form, form tutors and subject teachers all play important roles, and 
communication between them is very good. Subject teachers give freely of their time to 
support individual students in need of help. 
 
The quality of careers education and guidance is good. Students receive relevant information 
and objective advice. Most students have a good understanding of the academic and wider 
requirements of the careers they have chosen. Students use the careers library well and 
undertake regular interviews with careers advisers, who also attend parents’ evenings. 
 
Preparation for transition from Y11 to the sixth form, and from sixth form to higher or further 
education, is good. Effective preparation and arrangements allow Y11 pupils and their 
parents to receive comprehensive information regarding the sixth form. A three-day induction 
programme for sixth form students is held in September.  All students have an interview to 
discuss personal programmes.  There is a good review and evaluation of the programme 
involving students producing suggestions for improvement in 2004.  There is good liaison 
between the school and higher education establishments and this contributes to students’ 
personal development and academic progress. Talks are given by a variety of external 
speakers. Students and their parents receive good informative booklets on higher and further 
education and there are parents’ evenings to give information on academic, financial and 
other considerations. 
 
 
6. LEADERSHIP AND MANAGEMENT 
 
The quality of self-evaluation and planning, as with the main school, is good.  The head of 
sixth form provides leadership and management of a high quality.  He and the tutors work 
well together as a team.  There are clear and appropriate development plans for the sixth form 
in the school development plan, especially plans for the introduction of vocational subjects, 
increasing time allocated to subjects and consideration of funding implications.  
 
There are very appropriate teachers to meet present sixth form curricular requirements and 
their qualifications correspond very well with the subjects they teach.  Staff training days 
contain appropriate sixth form elements and staff attend external INSET courses on 
management issues.  There is effective monitoring and review of form tutors, including their 
role in the PSE programme. 
 
Sixth form accommodation is of good quantity and quality. It includes a common room, study 
room, classrooms, office and open space with access to computers.  Students have access to 
the small school library and to computers around the school. Lessons take place in 
appropriate specialist rooms.  The quality and quantity of resources across subjects of the 
curriculum is good overall. 
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SUBJECTS AND AREAS OF LEARNING 
 
Standards achieved by students 
 
English 
 
Standards of achievement are good.  At AS level all students achieved grades A-E, including 
almost 65% at grades A-B.  At A level, all were awarded grades A-D including 70% at A-C. 
 
Good features 
 
• Students are mature and confident, ready to challenge the opinion of others and to take 

part in lively discussions. 
• They research information and make valuable presentations to fellow students.  Y12 

students have a particularly good understanding of the historical, social and cultural 
backgrounds of a range of texts. 

• Students collaborate well as they explore texts.  They identify and analyse literary 
features with increasing confidence and use a literary vocabulary. 

• Writing is of a good standard, so that by the end of the course students write at length, 
display good analytical skills and use effective structure as well as mature expression and 
appropriate references to support opinions.  The writing of the most able students is often 
very good. 

 
Shortcomings 
 
• A small number is more hesitant in putting forward a point of view and is more reliant on 

the teacher. 
 
Steady progress has been made since the last inspection. 
 
Mathematics 
 
Standards of achievement in the sixth form are good.  All six A level entries in 2003, were 
awarded A-E grades, 3 at grade A and 5 at A-C. 
 
Good features 
 
• Y13 have a very good understanding of a range of concepts in pure mathematics and 

mechanics. They can adapt this knowledge to solve associated questions. 
• Y12 are making very good progress in understanding the basic concepts of pure 

mathematics, mechanics and statistics. 
• Students’ learning and understanding are enhanced by their ability to ask appropriate 

questions.  
 
There are no significant shortcomings. 
 
Since the last inspection good standards of achievement have been maintained. 
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Science 
 
Standards of achievement are good. In 2003, all A level students obtained an A-E grade. The 
proportion achieving the higher A-C grades was below the national average.  
 
Good features 
 
• Most students have a good and, in a minority of cases, a very good detailed knowledge 

and understanding of a wide range of topics in the AS and A2 biology, chemistry and 
physics courses. 

• Most students make good and, in a minority of cases, very good progress. 
• Students can successfully apply their knowledge, skills and understanding to problem 

solving in both familiar and complex unfamiliar contexts.  
• Mathematical skills are used well in scientific contexts. Students research and organise 

information effectively using a range of secondary sources. They build up comprehensive 
and mainly well organised and presented files. 

• Students explore and discuss well the ethical dilemmas raised by scientific and 
technological developments. 

• They undertake an appropriate range of experimental investigations. Experiments are well 
planned and researched, students work safely making appropriate risk assessment. They 
make appropriate observations and collect a good range of accurate data. Results are well 
recorded, analysed, interpreted and evaluated. The standards reached in assessed practical 
work are good.  

 
Shortcomings  
 
• A minority has a less secure knowledge and understanding of key facts and concepts. In a 

few cases progress is hindered by absence and incomplete work.  
 
Since the last inspection, the good standards of achievement have been maintained.  
 
 
Welsh second language 
 
Standards of achievement are good. Results in AS and A level examinations compare 
favourably with national averages. 
 
Good features 
 
• Students are making good progress and generally cope well with the literary demands. 

They discuss the plot and characters in the film Hedd Wyn well. 
• They have a deep knowledge of their set books. They use quotations well to back up their 

viewpoints. 
• Writing standards develop well.  
• Coursework is interesting and reasonably accurate.  
• Y13 respond well to poetry, anthology and short stories. They analyse plot, characters and 

style well, using appropriate terminology.  
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Shortcomings 
 
• Some students are reluctant to expand on their responses or to explain their standpoint 

fully when discussing their set books and other people’s views.   
 
Good progress has been made since the last inspection, with more students choosing Welsh. 
 
 
Design and technology 
 
Standards are very good in A level product design.  The small number entered in 2003 made 
satisfactory progress. 
 
Good features 
 
• Design work is good in Y13 and very good in Y12. Students research, analyse and 

produce effective design specifications to guide their product development. 
• Students’ evaluations of commercial products and of those that they design and make are 

very good. 
• Project folios and sketchbooks display very good standards of idea development and 

presentation, particularly in Y12. 
• Project work is innovative. 
• Work exhibits very good making skills in a wide range of materials.  
• Very effective use is made of ICT for research, computer aided design, CAD/CAM, 

modelling and presentation.  
• Theoretical understanding is good. 
• Analytical and well-presented industrial case studies display a very good insight into 

commercial and industrial technological practice. 
 

There are no significant shortcomings 
 
Progress since the last inspection is good. 
 
 
Computing 
 
Standards are very good.  A level results in 2003 were well above national averages for A-C 
and showed significant progress.  
 
Good features 
 
• Project work is innovative, displaying evidence of effective analysis, investigation, 

research and problem solving.  It demonstrates very good understanding and 
implementation of programming. 

• Problem solving skills are often very good.  
• Students produce very good solutions to problems they have identified and researched. 
• Implementation, testing and evaluation of computing solutions are well developed. 
• Students have a good understanding of theory and present their work well. 
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There are no significant shortcomings. 
 
Very good progress has been made since the last inspection. 
 
History 
 
Standards of achievement are good.  In the 2003 A level examinations, 91% of the students 
entered gained grades A-C.  
 
Good features 
 
• Y12 students have good levels of knowledge and understanding of the historical 

interpretations related to the career and political impact of Disraeli. They achieve good 
and sometimes very good standards in determining the reliability and utility of the work 
of the historian Robert Blake on Disraeli’s life and career. They show a good awareness 
of the sources that Blake would have used for his study, and recognise that political and 
social historians would use different types of sources of evidence. 

• Y13 students have a good level of understanding of the background to the intervention in 
Italy by the major European powers in the 1850’s. They can explain why Britain was 
reluctant to become involved in such an intervention, and effectively use a variety of 
sources to further their understanding of Germany’s determination to defend the 
Rhineland from the French. They make good progress in applying their skills of source 
analysis and evaluation, for instance in interpreting some challenging cartoons on the 
topic from “Punch”.  

• They have a good ability to select and organise relevant material to develop a logical and 
satisfying argument which is firmly based upon relevant evidence. They make useful and 
productive links between the sources of evidence and their wider reading and background 
knowledge. 

• Students are successful in synthesising the views of the major professional historians who 
have published studies on their focus period; they use their analytical skills effectively to 
explain the differences in historical interpretations. 

• Students have a good ability to use their knowledge and the evidence from the sources to 
construct opposing and balanced arguments when considering historical problems. 
Written work is of good and sometimes very good quality. Essays and evidential work are 
carefully researched and thoughtfully planned and drafted. 

• Students develop an increasingly analytical and evaluative approach to the wide variety of 
source material they consider. Their files provide good evidence of well organised note 
taking skills and they make good use of the internet to extend their learning and develop 
their research skills. 

 
Shortcomings 
 
• Not enough use is made of opportunities to develop oral skills by contributing extended 

responses to debates and discussions. Responses to questioning, though accurate, are 
often too brief. 

• A minority make insufficient use of sources to back up their written arguments and to 
illustrate the points they make. 

 
The department has continued to make good progress. 
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Geography 
 
Standards of achievement are very good. Results in recent external examinations have been 
very good with a 100% pass rate, mainly at the higher A-B grades. 
 
Good features 
 
• Students possess very good learning skills. They apply their knowledge accurately to 

named case studies and to unfamiliar contexts. 
• Innovative learning situations, allied to beneficial extra-curricular visits enable students to 

respond constructively using an investigative approach. 
• They competently discuss more complex issues such as sustainable development and 

have a growing awareness of the relevance of geography to environmental, economic and 
social aspects, drawing on their knowledge and understanding of the connections between 
different units of study. 

• They have a keen understanding of recent changes in urban land use and how local 
development schemes can affect social and economic aspects of a region. 

• They express themselves orally and in extended writing of a high standard; their use of 
relevant information gained from primary and secondary sources is particularly effective. 

 
No significant shortcomings were noted. 
 
The high standards within the department have been maintained since the last inspection. 
  

Modern foreign languages 
 
Standards of achievement in the sixth form are very good.  In the 2003 examinations, all four 
students achieved an A or B grade, three gaining grade A. 
 
Good features 
 
• Students listen very well to the teacher and to each other. 
• They understand the teacher’s fast use of the foreign language in class and respond 

without hesitation. 
• They have a wide vocabulary and speak with a good accent and intonation. 
• They are very confident speakers and give extended answers without prompting. 
• They can initiate, develop and sustain a conversation, and use French as the natural means 

of communication in class. 
• They read from a wide range of sources, including literary texts. 
• Reading comprehension skills are very good 
• They express their ideas well in writing, using a good range of language. 
• Their written work is fluent, accurate and well organised. 
• They have a good knowledge and understanding of grammatical concepts. 
• They have very good knowledge of the cultural context of the language. 
• Standards of achievement in the optional business language course in Y13 are good.  
 
There are no significant shortcomings. 
 
Since the last inspection, very good standards have been maintained.  
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Art 
 
Standards of achievement are very good.  
 
Good features 
 
• Students are blossoming as individual artists who work with imagination and flair.   
• They achieve consistently better than average examination results.   
• They demonstrate outstanding ability in both two- and three-dimensional art forms.   
• They have regular practice in observational drawing and as a consequence they draw 

confidently in a range of media.  
• They are adventurous and are prepared to tackle very demanding themes in both scale and 

concept.  
• They are inquisitive and willingly explore new media, such as body casting, with the 

result that their work leads not to the predictable but rather to visually exciting outcomes.  
• They use computers and digital cameras skilfully to research, present and create art.  
• In their writings about art, they show well-considered personal opinions and judgements. 
• They have a broader understanding of contemporary art, craft and photography in Wales 

through working with visiting artists.   
• Students’ knowledge and understanding of both historical and contemporary art is 

extended by visits to national art galleries.  
 
There are no shortcomings. 
 
Since the previous report, there has been very good progress, with significantly more students 
choosing art.  
 
 
Music 
 
Standards of achievement are very good.   

     
Good features 

  
Students 
• are able to take responsibility for their own learning with much success. 
• are able to express their ideas confidently both orally and in written form. 
• can produce essays and analyses of a high standard,  showing clear evidence of thoughtful 

planning and extended listening. 
• are able to perform confidently and convincingly to a high standard, paying detailed 

attention to tempo, phrasing and dynamics. 
• are able to compose pieces that are musically interesting and satisfying.  Musical ideas 

are well developed and organised within a balanced structure.  The selection of voices, 
and/or instruments demonstrates an understanding of timbre and texture. 

• are able to appraise music from a broad range of styles and cultures. 
 
There are no significant shortcomings. 
 
Standards have improved since the last inspection.    
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Physical education 
 
Standards of achievement are good.  A level results are similar to the local and national 
averages.  
 
Good features 
 
• Students display a mature attitude towards their work and course files contain a wealth of 

well written notes and theoretical papers. Written and group work is completed within set 
deadlines and is of a good standard. 

• They are secure in their knowledge of the forces that impact on a projectile whilst in 
flight and can apply it to a range of different contexts. They demonstrate a clear 
understanding of the relationships of the interacting forces when discussing fluid 
dynamics and pose appropriate questions in seeking additional information. 

• They undertake independent research which clarifies their understanding of key concepts 
and enables them to internalise the key principles.. 

 
Shortcomings 
 
• Students do not use ICT consistently, in developing and enhancing their knowledge. 
 
In addition to the opportunities provided to study AS and A level physical education, all sixth 
formers participate in a core PE programme. Through links with governing bodies, sports 
development officers and other outside agencies, the school offers a wide range of activities 
including all the major games, outdoor adventurous activities, cycling, bowling and Tai Chi. 
They also have the opportunity to undertake Sports Leaders Awards and assist in the 
coaching of younger pupils in the school and pupils in the partner primary schools.  
Recreational clubs are available to sixth form students either as participants or coaches. 
 
Good progress has been maintained. 
 
 
Personal and social education 
 
Standards of achievement are good. 
 
Good features  
 
• Students can communicate their feelings and views effectively in a wide range of 

situations. 
• They can reflect on and critically evaluate other peoples’ points of view. 
• They are disciplined, take responsibility for actions and decisions, and have respect for 

themselves and others. 
• They can adapt to changing situations, make decisions and choices effectively and are 

willing to ask for help, support and advice. 
• They know how to review their learning and set priorities for development and targets for 

improvement. 
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• They work independently and co-operatively and undertake a range of techniques to assist 
study and prepare for examinations. 

• They know the causes and effects of stress and the ways in which it can be managed.  
• They know the importance of having knowledge and a qualification in first aid. 
 
There are no significant shortcomings. 
 
PSE was not a subject of the curriculum in the last inspection. 
 
 
Drama 
 
Drama is offered every two years for A level study.  No students were entered in 2003.  All 
students achieved grades A-D at AS level.  In Y13, standards of achievement are very good. 
 
Good features 
 
• Students collaborate well in a group to discuss roles and staging.  They have a very sound 

technical knowledge of lighting, sound and set. 
• There is a clear understanding of symbolic use of props to create effect. 
• In written work, students demonstrate very good knowledge and understanding of 

differing approaches to characterisation such as those of Stanislavski, Brecht and Mike 
Leigh. 

• There is clear understanding of the differences in the physicality of character.  There is 
effective adoption of character with appropriate gesture, movement and facial expression. 

• Students know how to communicate mood, ideas and feelings through voice, gesture, 
movement, use of space and sound. 

• Written work is detailed, well-structured and shows very good standards of critical 
analysis. 

 
There are no significant shortcomings. 
 
Good progress has been made since the last inspection. 
 
 
Electronics 
 
Standards of achievement are very good overall. In the last two years, all entries have been 
awarded grades A-D, with the significant majority at grade A. 
 
Good features 
 
• The majority have a very good understanding of the more complex principles considered 

in the programme of study. 
• The majority of Y12 students have a good understanding how switch-counting programs 

can be modified by introducing further components or by changing the program 
instructions. 
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• The majority of Y13 students can explain the function of an analogue to digital converter 
and describe the action of a parallel converter. They can apply theoretical concepts to a 
range of problems and applications in different systems. 

• A number of completed practical assignments are of a very good standard. 
• ICT is used very effectively throughout the course in problem solving, writing programs 

and checking sub-systems in practical work. 
 
There are no significant shortcomings 
 
The subject was not reported separately in the last inspection. 
 
 
Philosophy 
 
Standards of achievement are very good. In the 2003 A level examinations, 80% gained 
grades A-C. 
 
Good features 
 
• During the inspection, extended oral discussions in lessons were exceptionally articulate, 

fluent and well-informed. Students are very successful and confident in engaging with 
each other in speculative and wide ranging discussions which shows a thorough 
understanding of complex philosophical arguments and positions. 

• Students have very good levels of background knowledge and understanding of the 
thought of the major Greek philosophers, such as Plato and Aristotle. They have a secure 
understanding of the application of Socratic doubt through the use of dialectic, and they 
have a very good overview of Plato’s critique of Athenian democracy, recognising the 
strong Spartan influence on his ideas. They make very good use of the text of “The 
Republic”  to further develop their arguments. 

• Students have a very good understanding of the philosophical arguments of the 
Utilitarians, such as Bentham, and of the ethical positions of the logical positivists of the 
20th century, recognising the philosophical problem of the development of ethical 
language. They draw clear distinctions between ethics and morals; their work on 
consciousness shows a very good understanding of objectivity and subjectivity. 

• Students have a very good chronological overview of the history of reason from Newton, 
through to Locke and Kant. They show growing confidence in examining the difference 
between moral and scientific enquiry, adopting a rigorously analytical approach to their 
investigation. Students show a readiness to consider and respect the arguments of others. 

• Their development of higher order thinking skills is very good. They employ wide 
ranging arguments, justifying them with references to the sources. Their command of 
philosophical vocabulary is accurate and is used confidently. 

• Written work is very well planned and carefully argued. Students make very good use of 
examples to illustrate their views and to back up the arguments they construct. They 
compile their notes conscientiously and make very good use of the Internet to extend their 
research and problem-solving skills. 

 
There are no shortcomings. 
 
The subject was not reported on in the previous inspections. 
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Psychology 
 
Standards of achievement are good. 
 
Good features 
 
• Students have good command of the methodology and conceptual basis of psychology. 

They successfully use a variety of methods including evaluation, enquiry and research. 
• When evaluating the behaviourist approach they show good knowledge of the strengths 

and weaknesses of the method and are able to identify some useful practical applications 
that have arisen from their study. 

• They are developing the ability to use their knowledge and evidence from different 
psychological theories to come to a balanced conclusion. 

• Students are developing the skills to plan, design and construct a research project, and 
show good understanding of the nature of psychological enquiry. 

• They have good knowledge and understanding of the qualitative and quantitative research 
methods. 

• Most writing is in an appropriate form, with the more able making very good use of 
evidence to support and justify their conclusions. 

 
Shortcomings 
 
• A minority of students produce satisfactory work, they have an appropriate grasp of the 

content but there is a lack of detail and evaluation in their work. 
• A small number of average ability students are reluctant to extend and develop their talk 

and have difficulty sustaining a conversation on psychological issues. 
 
Since the last inspection psychology is well established in the curriculum and standards have 
improved. 
 
 
Sociology 
 
Standards of achievement are good. In the 2003 A level examinations, 82% gained the higher 
grades A-C.  
 
Good features 
 
• Students have good levels of knowledge and understanding of the subject matter and they 

recall their previous learning successfully. They make good links with contemporary 
attitudes and social developments. 

• Students have a secure command of the methodology and conceptual basis of the subject. 
They successfully use a variety of methods of sociological enquiry and research. 

• Students effectively extract relevant and accurate information from a wide range of 
sources of evidence. They make good progress in designing various methods of data 
collection, such as interviews, questionnaires and surveys. Students become increasingly 
confident in detecting patterns when they analyse data. 
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• Students use sociological terminology accurately and in the correct context. They clearly 
understand the differences between the Marxist and Functionalist views of sociological 
development. 

• Students make good progress in applying their sociological knowledge and understanding 
to new situations and to sociological trends and problems. They make good use of ICT 
tools to extend their research, enquiry and presentational skills. 

• Most students produce well planned, well organised and logically argued written work 
which is securely based upon a range of sociological data and relevant source material. 
They make good use of the available evidence to support and justify their judgements and 
conclusions. 

• Written work is well presented and illustrated with appropriate graphs and tables. 
 
Shortcomings 
 
• The written work of a minority of students does not contain sufficient detail or reference 

to relevant case studies to illustrate the arguments they are outlining. 
 
The department has made good progress since the last inspection. 
 
 
RECOMMENDATIONS 
 
 

• Further develop and use monitoring and evaluation procedures of teaching and 
learning, and the progress and effectiveness of policies and initiatives consistently, to 
secure coherent whole-school responses. 

 
• Explore the provision of post-16 courses of a vocational nature. 
 
• Develop the potential of the library further as a whole-school resource, and continue 

to make strong representations for the refurbishment of the changing rooms.  
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