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Introduction

Porth County Community School was inspected as part of a national programme of
school inspection. The purpose of inspection is to identify good features and
shortcomings in schools in order that they may improve the quality of education
offered and raise the standards achieved by their pupils. The inspection of all
schools within a six-year cycle is also designed to give parents information about the
performance of their child’s school.

The inspection of Porth County Comprehensive School took place between
19/10/09 and 23/10/09. An independent team of inspectors, led by Peter Guy
Carter undertook the inspection. Estyn, a statutory body independent of, but
funded by, the National Assembly for Wales, commissioned the inspection.

The team was required to report on the standards achieved by pupils, the quality
of education provided by the school, the quality of leadership and management
and the contribution made by the school to its pupils’ spiritual, moral, social and
cultural development.

Estyn’s reports follow its guidance for the writing and editing of reports, which is
available on the Estyn website (www.estyn.gov.uk). The table below explains the
terms that Estyn uses to indicate quantities. The table is for guidance only.

Nearly all with very few exceptions
Most 90% or more

Many 70% or more

A majority over 60%

Half/around half | close to 50%

A minority below 40%

Few below 20%

Very few less than 10%

The five-point scale used to represent all inspection judgements in this report is as
follows:

Grade 1 good with outstanding features

Grade 2 good features and no important shortcomings

Grade 3 good features outweigh shortcomings

Grade 4 some good features, but shortcomings in important areas

Grade 5 many important shortcomings



http://www.estyn.gov.uk/
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There are three types of inspection.

For all inspections, there is a written report on seven key questions.

For short inspections, there are no subject reports.

For standard inspections, there are also reports on six subjects.

For full inspections, there are also reports on all subjects.

Estyn decides the kind of inspection that a school receives, mainly on the
basis of its past performance. Most schools receive a standard inspection.
All nursery schools, special schools, pupil referral units and any new or

amalgamated schools receive a full inspection.

This school received a standard inspection.



Year groups and key stages

Schools use a common system of numbering year groups from the start of
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compulsory schooling to 18 years of age. This system emphasises the importance
of continuity and eases communication among schools, governing bodies, parents

and LEAs.

The term ‘Reception’ (R) refers to the year group of pupils in a primary school who
reach the age of 5 during the academic year. Year 1 refers to the year group of
pupils who reach the age of 6 during the academic year and so on. Year 13 is the

year group of students who reach the age of 18 during the academic year.

Primary phase:

Year R Y1 Y2 Y3 Y4 Y5 Y 6

Ages 4-5 5-6 6-7 7-8 8-9 9-10 10-11
Secondary phase:

Year Y7 Y 8 Y 9 Y 10 Y 11 Y 12 Y 13

Ages 11-12 | 12-13 |13-14 |14-15 |15-16 |16-17 |17-18

The National Curriculum covers four key stages as follows:

Key stage 1 Year 1 and Year 2
Key stage 2 Year 310 Year 6
Key stage 3 Year 7 to Year 9
Key stage 4 Year 10 and Year 11
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Context

\ The nature of the provider \

1

Porth County Community School is an 11-18 co-educational school maintained
by the Local Education Authority (LEA), Rhondda Cynon Taf County Borough.
There are 1032 pupils in years (Y) 7 -11 with a further 258 students in the sixth
form making a total of 1290 learners on roll. The number on roll at the time of
the last inspection was 1432 of whom 236 were sixth-form students.

The school serves the town of Porth and the nearby villages of the lower
Rhondda valleys. The community served by the school is severely
economically disadvantaged and is within the Objective 1 area. Four of the five
political wards in the catchment are designated Communities First areas. Over
24% of pupils are entitled to have free school meals. Although this figure is a
little lower than that reported at the last inspection, it is significantly higher than
the national average.

Around 40% of pupils enter Y7 with a reading age which is more than two
years behind their actual age. Low levels of literacy and numeracy are
prevalent in the local area. Nineteen pupils have statements of Special
Educational Needs (SEN) and there are a further 136 on the SEN register.
Very few pupils come from ethnic minority backgrounds. No pupils speak
Welsh as their first language.

| The school’s priorities and targets

4

The school aims to be:
Positive:
Caring;
Challenging; and
Successful.

These aims, based on the initial letters of the school’s title are prominent on all
documents produced by the school.

The school’s Strategic Development Plan (SDP) 2009 — 2012 identifies six
goals:

to achieve value-added levels of attainment;

to develop confidence and competence in key skills;

to foster confident independent learning;

to prepare learners for the world of work;

to encourage learners to behave responsibly and show respect; and

to promote engagement in community activities.

These goals operate within four development strategies:

the development of learning skills and curriculum provision;

the raising of self-esteem;

learning beyond the classroom and community development; and
the development and effective use of resources.
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Summary

8 Porth County Community School is a very good school. There are outstanding
features in the quality of education it provides and in the effectiveness of its
leadership and management. It provides a wide range of relevant and often
innovative learning experiences for pupils and students. A particular strength
of the school is its strong partnership with the community it serves.

Table of grades awarded

Key Question

Inspection grade

1 | How well do learners achieve? 2

2 | How effective are teaching, training and assessment? 2

3 | How well do the learning experiences meet the needs and 1
interests of learners and the wider community?

4 | How well are learners cared for guided and supported? 1

5 | How effective are leadership and strategic management? 1

6 | How well do leaders and managers evaluate and improve 2
quality and standards?

7 | How efficient are leaders and managers in using 1

resources?

9 Grades awarded for standards in the six subjects inspected are set out below.

Subject KS3 | KS4 | 6™form
English 2 2 2
Science 1 1 1
Information and communication technology 3 2 2
Physical education 1 1 1
Religious education 2 3 -
Religious studies - 2 1
Health and social care - 1 1

10 The following table shows the percentages of grades awarded for standards at
each stage, and in stages combined in 78 lessons observed in the six

subjects.
Gradel | Grade?2 | Grade 3 | Grade 4 | Grade 5
Key Stage 3 27% 53% 20% 0% 0%
Key Stage 4 33% 52% 15% 0% 0%
Key Stages 3 and 4 30% 53% 17% 0% 0%
Sixth form 43% 52% 5% 0% 0%
Whole school 33% 53% 14% 0% 0%
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Standards

Key Stage 3 and Key Stage 4

11

12

13

14

15

16

At both key stages (KS) most pupils achieve good standards and succeed in
attaining their agreed learning goals. They reach appropriate levels in all key
skills including bilingual competence. Nearly all pupils succeed regardless of
their social background. In recent years, trends in performance show an
underlying pattern of improvement.

At KS3 and KS4, results in most key indicators of performance are close to,
but a little lower than local averages and below national averages. In most
cases they are close to the averages in similar schools where a similar
proportion of pupils are entitled to have free school meals.

Most pupils make good and often very good progress in relation to their prior
attainment. They make significant progress in acquiring knowledge and
developing skills within and across key stages. This helps prepare them to
move on to the next stage of learning. The progress that most pupils make by
the end of KS4 is particularly good in relation to their abilities on entry.

Most pupils have a good level of general awareness of how well they are
doing. A few pupils, however, mainly of average and lower ability, experience
difficulty in explaining the major factors that determine the strengths and
weaknesses in their work.

Most pupils work purposefully and make good use of their time. Almost all of
them behave well in class and around the school. They make good progress in
their personal development and are prepared very well to participate in the
workplace and in the wider community. Pupils make very good progress in
their social and moral development. They make good progress in their spiritual
and cultural development.

Many pupils tend to rely heavily on their teachers and their ability to work
independently is underdeveloped. Average attendance in the last three terms
was below local and national averages and lower than the average attendance
in similar schools. Attendance in a significant minority of classes observed
during the inspection was unsatisfactory.

The quality of education and training

17

In most cases, teachers prepare and teach very effective lessons. Lesson
content is challenging and helps motivate pupils to fulfil their potential. The
quality of relationships in the classroom is outstanding and this helps engage
pupils’ interest. Teachers introduce and develop their lessons with skill and
imagination. They explain concepts clearly and ask pupils perceptive
questions that test their understanding. They use a good range of well-chosen
resources to enliven their lessons.
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In a few instances, teachers do not prepare lessons that have enough support
for the less able pupils. Similarly, there are a few lessons where teachers do
not provide enough challenge for the more able and talented (MAT) pupils. In
these lessons, teachers use a more restricted range of resources. This occurs
more often at KS3.

Teachers assess pupils’ achievement regularly, in accordance with the school
policy. Senior and middle managers use assessment records, together with
analyses of examination results to monitor pupils’ progress. All statutory and
examination board requirements are met. Reports to parents provide good
information about their child’s progress.

There is too much variation, both within and between subjects in the quality of
marking and written feedback that teachers provide. A few teachers do not
provide enough opportunities for pupils to assess their own performance and
plan to improve their learning.

The curriculum has many outstanding features. At KS3, pupils have
opportunities to accelerate progress and start General Certificate of Secondary
Education (GCSE) studies in several subjects. Option menus within Learning
Pathways 14-19 meet the needs of individuals. A wide range of academic and
vocational courses gives pupils opportunities to gain qualifications at
appropriate levels. The Welsh Baccalaureate Qualification (WBQ), introduced
successfully for all KS4 pupils, extends curricular provision.

A number of impressive extra-curricular activities contribute greatly to pupils’
personal and social development and strengthen the links with the community.
The outstanding e3 (extend, enrich, excite) and e3+ programmes initiated by
the school allow pupils to experience a wide range of after-school activities,
both educational and recreational. Many pupils participate enthusiastically in
different activities throughout the week.

Work-related education (WRE) and careers guidance have many impressive
features. Timetabled careers lessons start in Y8. The careers programme is
comprehensive and detailed. Notable features include the Education Business
Partnership (EBP) World of Work programme, ‘Compact’ arrangements and a
range of links with industry. Work experience placements and mock interviews
with employers give pupils first-hand experience of the work place.

The school tackles stereotyping and social disadvantage very successfully. All
pupils have equal access to the curriculum. The broad range of relevant
vocational courses at different levels enables many pupils to return to school in
the sixth form. Such courses take appropriate account of employers’ needs.

The quality of care, guidance and support has many outstanding features. Key
stage managers have a good overview of the work of learning managers, who
are responsible for each year group. They have clear lines of communication.
The effective use and co-ordination of a range of relevant support agencies
have outstanding features. Form-tutor periods, however, are not always used
productively.



26

27

28

29

30

31

32

Report by Peter Guy Carter
Porth County Community School, 19/10/09

The school’s partnership with parents is good. Parents receive clear
information about the range of options available at the end of each key stage.
The guidance provided by the careers department is outstanding. Pupils
benefit greatly from the school’s very good links with Careers Wales.

A well-planned transition programme allows new pupils to settle in quickly.
Constructive links with partner primary schools enable pupils in Y6 to take part
in e3+ activities before their transfer to secondary education. Successful
exchanges of teaching and learning strategies enhance further the transition
process. Vulnerable pupils receive very effective support. This is an
outstanding feature.

The school responds sensitively and effectively to the personal concerns of
learners. Specialist support is available through the school nurse, school
counsellor, multi-agency co-ordinator, nurture co-ordinator and other support
agencies. This support is reinforced by a personal and social education (PSE)
programme of good quality across both key stages.

Several aspects of the provision for learners with SEN are outstanding.
Learners’ needs are systematically and individually assessed following strong
links with the primary schools. The school's growing commitment to inclusion
is a reflection of the caring ethos of the school. Most learners with SEN are
taught alongside their peers in mainstream and they make good progress at
both key stages. Learning Support Assistants (LSA) promote inclusion by
providing sensitive support.

The social and educational needs of learners with Autistic Spectrum Disorder
(ASD) in the Communications Disorder Unit (CDU) are met very effectively.
The integration of these pupils into mainstream classes with dedicated support
is an outstanding feature. These pupils are fully included in the life of the
school. Communication with other faculties is a significant strength and is
facilitated by the Additional Learning Needs (ALN) Working Party.

Social inclusion is a priority in the school. Pupils of all backgrounds are made
to feel important. The school is outstanding in removing social and economic
barriers to pupils’ learning experiences. Good strategies and initiatives enable
pupils’ access to planned coursework and revision sessions after school with
expert tuition, free transport home and free refreshments. This is outstanding.

The respect for diversity and equal opportunity within both the community and
the outside world is an outstanding feature of the school's work. Extensive
support for local and national charities, international links and foreign
exchanges strengthen pupils’ understanding of diversity and global poverty.

Leadership and management

33

The headteacher provides outstanding leadership. His clear vision for the
school places it at the heart of the community. He receives very good support
from the Senior Management Team (SMT). Their aims and values are
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reflected in the work of the school and are based on catering for the varied
needs of learners. Together, they work very well in partnership with the
community and take full account of national educational priorities, especially
community regeneration.

Teams and departments are generally managed effectively with clear
expectations of performance. The performance of teams and departments, and
their progress in meeting targets is monitored and evaluated systematically. In
a few cases, however, monitoring is not carried out consistently enough, for
example, in respect of the use made of time in form-tutor periods.

Governors are well informed about the work of the school. They are closely
involved in setting the school’s strategic direction and take a keen interest in
the quality of provision. They act as critical friends of the school, celebrating its
achievements but also helping to evaluate its performance.

In most important respects, the Governing Body (GB) meets regulatory and
legal requirements. There are, however, a few minor omissions from the most
recent Annual Governors’ Report to Parents and the school prospectus
contains insufficient detail about access for the disabled.

There is a strong reflective culture within the school. Self-evaluation
procedures are embedded. All senior leaders and most middle managers are
well informed about performance in the area for which they are responsible.
Most evaluations focus well on improving standards, learning and teaching
and on enabling pupils of all abilities to achieve their potential. The role played
by governors is an outstanding feature of the school’s self-evaluation process.

In a small minority of cases at middle management level, the analysis and use
of data are not thorough enough. The monitoring of form-tutor time lacks
rigour.

The outcomes of self-evaluation are mostly used well to plan for improvement.
This is particularly so with the school’'s SDP (2009-2012). This plan is
structured well around prioritised goals which focus clearly on pupils’
performance and wellbeing. Most departments produce detailed improvement
plans of good quality. In these cases, self-evaluation is robust and planning for
improvement is logical and effective.

Development planning is not consistently good in all departments. A small
minority of targets lack precision and rigour and are not appropriately costed.

The school has made good progress in addressing all four key issues for
action identified in the last inspection report.

There are sufficient qualified, knowledgeable and specialist teachers to deliver
the curriculum very effectively. The training available to them is of exceptionally
high quality and is an outstanding feature. The plans, the training and the
record-keeping are considered by the LEA to be an exemplar for other schools.
The school has implemented workload remodelling effectively.
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There are very supportive programmes for newly qualified teachers and those
in their first years of teaching. These arrangements meet legal requirements.
Strong partnerships exist with university departments of education.

A dedicated team of technicians for science, information and communication
technology (ICT) and design and technology enable lessons to run smoothly.
The LSAs give very good support to individuals and in class. Administrative
staff members are very dedicated, work as a unit and support senior and
middle managers very effectively. The school day runs smoothly.

The provision of learning resources in all departments is good. After substantial
financial investment, the school now has several well-equipped computer
suites. The internet link, however, is slow and this restricts its use as a learning
resource.

In the more modern upper-school buildings, accommodation is good and
provides a suitable learning environment. The older buildings provide
satisfactory settings for teaching and learning. Attractive displays enhance
classrooms and corridors making good contributions to learning. The grounds
are looked after well by the site management team.

Economic, efficient and effective use is made of all resources. These are
matched to the school’s priorities for development and are monitored and
managed very professionally by the finance officer. Five-year financial
projections are drawn up to match possible changes in resources and the
budget is reviewed constantly. This is excellent practice.

The school achieves very good value for money.

Sixth form
Standards

49

50

51

Most students achieve standards which are good in relation to their ability.
They generally achieve their agreed learning targets and, in a few cases,
exceed them. The work they undertake as part of the WBQ contains clear
evidence of good levels of achievement in all key skills. Most students achieve
success regardless of their background. Recent results at Advanced (A) level
across the range of grades A to E are above local and national averages in
most cases. Relatively few students, however, gain the highest grades.

Students generally make good progress. They have an increasingly clear
understanding of their current performance. They know what to do in order to
attain the grades they need, for example, to access particular courses in
higher education.

Most students demonstrate responsible attitudes to learning. They work
conscientiously and co-operate effectively with each other. Almost all students
show increased maturity in their inter-personal and social skills. They know the
importance of equality of opportunity and respect the diversity within society.
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They are good role models for younger pupils. Their skills and qualities enable
them to participate effectively in the wider community.

Although students make progress in improving their own learning and
performance, they depend too much on their teachers for support and
direction.

Attendance in the sixth form is very good. Records of attendance in lessons
show that during the last three terms the average was over 95%. Most
students arrive punctually to their lessons.

The quality of education and training

54
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There are outstanding features in the quality of teaching observed in the sixth
form. Lesson content is challenging and helps motivate students to fulfil their
potential. The quality of relationships in the classroom is outstanding and this
helps to engage students’ interest. Teachers introduce and develop their
lessons with skill and imagination. They explain concepts clearly using an
exceptional range of well-chosen resources to enliven their lessons.

Teachers assess their students’ work regularly. They provide useful feedback
that helps students know what they have to do to meet their targets. All
requirements of examination boards are met. Reports to parents provide
helpful information about students’ progress.

A wide range of curriculum options prepares students very effectively for
higher or further education or the world of work. In addition to their option
subjects all students follow the WBQ at intermediate or advanced levels. This
enables students to develop new skills and further enhances their learning.
Many students are actively involved in community projects.

The outstanding provision of care, guidance and support is reflected in the
sixth form. Students are guided and supported effectively in choosing
appropriate learning pathways. This is reinforced by PSE and careers
guidance of good quality, delivered as part of the WBQ provision. Disabled
students are integrated fully in the sixth form and are supported sensitively to
reach their potential.

Although the attendance of sixth-form students is recorded accurately in
lessons, it is not registered on arrival in school, for example for private study or
social purposes. As a consequence, the school is not fully aware of which
students are present on-site at any given time.

Leadership and management

59

The leadership and management of the sixth form are carried out effectively.
This has ensured that a suitably wide range of subjects and courses are
available to students. Most sixth-form students benefit from the school’s
collaboration with relevant local partners and from their involvement with the
WBQ. Student representatives are invited to attend meetings of the GB.
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Self-evaluation and planning for improvement are carried out effectively in the
sixth form. Good progress has been made in addressing the three
recommendations from the sixth-form annex of the last inspection report.

The sixth-form curriculum is delivered by an appropriate number of suitably
qualified and specialist teachers. The resources are good. Accommodation for
the sixth form, including the WBQ department, is very appropriate. The
students have access to quiet study areas as well as their own common room
which has a refreshment area.

The benefits which the school gets from its sixth form mean that it achieves
good value for the money it invests in it.

Recommendations

In order to build on the progress made, the school should implement the following

recommendations.

R1 Continue to improve attainment in external examinations.*

R2 Improve standards of attendance at KS3 and KS4*.

R3 Improve the consistency and rigour of marking and written feedback so that
pupils have a better understanding of what they need to do to improve.

R4 Improve the use made of form-tutor periods and the monitoring of them.

R5 Ensure the attendance of sixth-form students is monitored accurately.

R6 Ensure departmental developmental planning targets are precise with clearly

measurable outcomes.

*These recommendations are addressed in the SDP 2009 — 2012.

The governing body is responsible for amending its current development plan
to incorporate action in response to the recommendations within 45 working
days of receiving this report, showing what the school is going to do about the
recommendations. This plan, or a summary of it, will be circulated to all
parents at the school.
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Standards

Key Question 1: How well do learners achieve?

\ Grade 2: Good features and no important shortcomings

63  This grade matches the grade in the school’s self-evaluation report.
KS3 and KS4

64 At KS3, teacher assessments in all three core subjects of the National
Curriculum (NC) in the last four years indicate that results are below national
averages. They are, however, much closer to local averages although they
tend to be a little lower. Boys’ performance is closer to local averages than
girls’. During this period there has been an underlying trend of improvement in
attainment at KS3.

65 Between 2006 and 2008, the percentage of pupils who achieved NC level five
or above in each core subject was above the average in similar schools in all
but two cases. The percentage who achieved the core subject indicator (CSl),
level five or above in all three subjects, was above the average in each year.
By comparison, the results gained in 2009 at KS3 were below the averages in
similar schools. This dip in performance coincides with an increase of more
than three points in the percentage of pupils entitled to free school meals.

66 The percentage of pupils who achieved five or more GCSE grades A*to C at
KS4 declined between 2006 and 2008. These results are below both local and
national averages. In the same period, the percentage who gained GCSE
grades A* to G increased. There was a particularly big increase of 10
percentage points in 2009. Provisional figures indicate that this performance
now exceeds the local average but remains below the national average.

67 The percentage of pupils who achieved the Level 2 Threshold, (a volume of
qualifications at Level 2, equivalent to five GCSE grades A* - C), including a
GCSE pass in English and mathematics, was lower than local and national
averages in 2008. Provisional figures for 2009 suggest that performance was
similar this year. These figures also indicate a significant increase of 11
percentage points in the percentage achieving the Level 1 Threshold in 2009.

68 In the last four years there has been a pattern of continuous improvement in
the percentage of pupils who achieve the KS4 CSI (GCSE grade C or above in
all three core subjects) and in the average wider points score per pupil. The
CSI has increased by almost nine percentage points since 2006. The average
wider points score increased from 286 in 2006 to 414 in 2009.

69 Results gained in 2008 at KS4 are below the averages in similar schools in
half of the key performance indicators and above them in the other half. They
are above the average in the CSI, English, science, the Level 2 Threshold, the
Level 2 Threshold in the core subjects and the average wider points score.

10
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At both key stages in most subjects, pupils achieve standards which are close
to expectations based on their ability and previous performance. Value-added
analyses of GCSE attainment compared to the same pupils’ performance at
KS3 suggest that performance is generally within half a grade of predictions.

Across the range of ability, almost all pupils, including those with SEN, achieve
good standards. There are no significant differences between the standards
achieved by boys and girls. In the majority of cases the difference is smaller
than it is locally and nationally. In a few cases, boys outperform girls.

In the six subjects inspected, standards are good with outstanding features in
science and physical education at both stages and in health and social care at
KS4. Standards have good features and no important shortcomings in English
at both stages, religious education at KS3 and in ICT and religious studies at
KS4. Good features outweigh shortcomings in ICT at KS3 and religious
education at KS4. Health and social care is not taught at KS3.

Overall, pupils achieve good standards at both key stages. Standards are,
however, a little higher at KS4 than at KS3.This reflects the progress that

pupils make. The percentages of grades awarded for standards in the six

subjects in 57 lessons observed are set out in the table below.

Grade 1 Grade 2 Grade 3 Grade 4 Grade 5

KS3

27% 53% 20% 0% 0%

KS4

33% 52% 15% 0% 0%

KS3 and KS4 30% 53% 17% 0% 0%

74
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At KS3, the percentage of lessons where standards were awarded the two
highest grades is 12 percentage points higher than the corresponding national
figure from the most recent annual report of the Chief Inspector. At KS4, the
percentage awarded the top two grades is 18 points higher than the equivalent
figure from the Chief Inspector’s report. These are impressive achievements.
National figures are based on standards in all secondary schools in Wales
inspected in 2007 — 2008.

Although the evidence is different, the grades set out in the table above
indicate a significant improvement since the last inspection. In that inspection,
standards were awarded the two highest grades in 71% of lessons observed.
In this inspection that figure has increased to 83%.

Most pupils make good and often very good progress in learning both between
and across the key stages. They make particularly good progress in relation to
their backgrounds by the end of KS4 in comparison with their prior attainment

at KS2. Most pupils make good progress in fulfilling their potential and moving

on to the next stage in their learning.

Standards are good with no important shortcomings in all key skills. Almost all
pupils communicate well in the English language. Their skills in speaking,
listening and reading are a little higher than their skills in writing. They listen
attentively, sustaining their concentration well and show good levels of

11
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understanding. They respond well to teachers’ questions and participate
willingly in discussions. Most pupils can explain the nature and purpose of their
work using appropriate vocabulary.

Most pupils read and write well. They extract meaning from a range of texts
and books. They write in different styles such as annotation, letters and
essays. They select suitable styles of writing for different purposes and
audiences. Many pupils redraft their work to improve its quality. Most pupils
use correct spelling, punctuation and grammar. A few pupils are less confident
in expressing ideas in writing. These pupils tend to make more mistakes in
spelling, grammar and punctuation.

Most pupils apply their numeracy skills well in relevant subjects. They measure
and estimate with suitable levels of accuracy. They use graphs to help
interpret mathematical information. In a few cases, pupils’ numeracy skills are
less secure, they apply them with less confidence and rely more on the
support of teachers.

With very few exceptions, pupils demonstrate good ICT skills in subjects
across the curriculum. They use a good range of software for different
purposes including word-processing, spreadsheets and computerised visual
presentations. Many pupils, particularly older ones, have made appropriate
use of search engines and the internet to carry out research.

Most pupils make good progress in developing their bilingual competence.
They use the Welsh language for simple greetings and basic transactions.
They demonstrate appropriate levels of understanding of teachers’ incidental
use of the Welsh language and of classroom signs in Welsh. They are less
skilful and confident in speaking or writing in Welsh, particularly at length.

Most pupils make good progress in their personal and social development.
They work very well with each other. They collaborate successfully when
working in pairs and small groups and show good interpersonal skills. Good
relationships are evident, between pupils and with teachers. This contributes
to making the school an orderly and cohesive community where each
individual is valued. It helps prepare pupils to participate fully in the workplace
and the wider community.

Most pupils demonstrate good learning skills. They work purposefully and
make good use of their time. Most pupils are conscientious and industrious.
Many pupils, however, at both key stages, tend to rely on their teachers for
direction and guidance and, in these cases, their ability to work independently
is less well developed.

Average attendance at KS3 and KS4 in the last three terms is 89.2%. This is
below the LEA average of 89.7% and the Welsh average of 91%. It is also
below the average attendance in similar schools. Although average
attendance is approximately two points higher than the figure reported at the
last inspection, it remains a cause for concern. Attendance in a significant
minority of lessons observed during the inspection was unsatisfactory.
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Punctuality is generally good. Most pupils are rarely late for lessons or the start
of the school day.

Most pupils behave very well, both in lessons and around the school. The
standards of their behaviour reflect well pupils’ moral and social development.
They understand the importance of fairness and honesty and this
understanding underpins their relationships. They show respect for diversity
within society and equality of opportunity. There have been no permanent
exclusions and relatively few temporary exclusions in the last year.

Most pupils make good progress in their spiritual development. They benefit
from opportunities provided in assemblies, some form tutor periods and
lessons in certain subjects to reflect on moral and ethical issues. They make
better progress in their cultural development. Their knowledge and
understanding of their own, and other cultural traditions are enhanced by
lessons in a variety of subjects and extra-curricular activities which include
raising funds for others who are less fortunate.

Sixth form

87

88

89

90

Attainment in the sixth form is good. Results at A Level across the range of
grades A to E are above local and national averages in most cases. Although
in most subjects relatively few students achieve the highest grades, most
students complete their courses successfully. Students generally achieve good
standards in relation to their abilities. Entry into the sixth form is open to
students of all abilities and this policy influences attainment outcomes.

In most cases, students make good progress towards achieving their agreed
learning targets. The most recent provisional figures indicate that results have
exceeded predictions and estimates in the average wider points score and the
Level 3 Threshold. In these cases, girls’ scores exceed the local figure and are
very close to the national average. Boys’ scores are below both figures. In all
cases, however, results in 2009 are significantly better than the average in the
previous three years.

In English and ICT, students achieve standards which have good features and
no important shortcomings. In the other four subjects inspected: science,
physical education, religious studies and health and social care, standards are
good with outstanding features.

The percentages of grades awarded for standards in 21 lessons observed in
the six subjects are set out in the table below.

Grade 1 Grade 2 Grade 3 Grade 4 Grade 5

Sixth form 43% 52% 5% 0% 0%

91

In comparison with the corresponding figures in the most recent annual report
of the Chief Inspector, these figures are very good. The percentage of lessons
where the top two grades were awarded is 12 points higher than the national
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figure. These figures should, however, be considered with caution because

their reliability is constrained by the relatively small size of the sample.

92 Overall, students demonstrate standards that have good features and no
important shortcomings in all key skills. They make very good progress in
developing them beyond the levels achieved at KS4. To a considerable extent,
this is due to their involvement in the WBQ. They apply their communication
and ICT skills particularly well in the subjects inspected. Although almost all
students have a sound basic understanding of the Welsh language, they lack
confidence in using it and are reluctant to demonstrate their competence.

93 In the sixth form, students show increased maturity and generally adapt well to
the demands and expectations of study at this level. Most students show high
levels of interest and enthusiasm in their learning. They begin to study more
independently and most students make good progress. This prepares them
well to move on to the next stage of learning in further or higher education or
to seek employment.

94  Most students in the sixth form accept more responsibility. Many become
prefects or senior prefects. Others represent their peers and take on additional
responsibilities as members of the sixth-form committee. The head boy and
head girl attend some meetings of the GB. Almost all students are good role
models for younger pupils. They take a lead in fund-raising activities and are
involved in selecting charities to support. The school community benefits from
the contributions made by sixth-form students.

95 In the sixth form, students have good attendance records. Their attendance is
recorded in each lesson they attend and the average rate of attendance in the

last three terms is 95%. Most students arrive punctually to their lessons.

The quality of education and training

Key Question 2: How effective are teaching, training and assessment?

\ Grade 2: Good features and no important shortcomings

96 This grade matches the grade in the school’s self-evaluation report.

KS3 and KS4

97 The following table shows the overall grades awarded for the quality of
teaching and assessment in the 57 lessons observed in the six subjects

inspected.
Grade 1 Grade 2 Grade 3 Grade 4 Grade 5
KS3 30% 53% 17% 0% 0%
KS4 41% 44% 15% 0% 0%
KS3 and KS4 35% 49% 16% 0% 0%
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98 A further 32 lessons were observed in other subjects. The following table

shows the overall grades awarded for teaching and assessment in all 89

observed lessons.

Grade 1 Grade 2 Grade 3 Grade 4 Grade 5
KS3 21% 56% 19% 4% 0%
KS4 27% 54% 20% 0% 0%
KS3 and KS4 24% 55% 19% 2% 0%
99 At 24%, the percentage of lessons where teaching and assessment were

100

101

102

103

104

awarded grade one is higher than the Welsh average, as reported in the Chief
Inspector’s report of 2007 - 2008. Overall, therefore there are outstanding
features in almost a quarter of all lessons observed. This figure rises to 41%
in the six subjects inspected at KS4. In the six subjects inspected, outstanding
features were seen in every subject except ICT.

In total, 79% of lessons had good features and no important shortcomings.
This figure is very close to the 80% target set for 2010 in the Welsh Assembly
Government's document, “Vision into Action”. Furthermore in 98% of lessons,
good features outweighed shortcomings and this meets the Welsh Assembly
Government's target that 98% of lessons be graded one, two or three by 2010.

Lesson planning is a strength of the school. Teachers understand how
different pupils learn and they plan their lessons so that all pupils have the
chance to succeed. Nearly all lessons have clear objectives and teachers
communicate these to pupils in clear language. They choose a wide range of
tasks that challenge and motivate different pupils.

Teachers introduce their lessons with enthusiasm. They provide good clear
explanations and illustrate their points with easily understood examples that
pupils understand. The various activities within the lesson follow a logical
sequence to help pupils develop their understanding. Most allocate
appropriate amounts of time to the various activities and so lessons proceed at
a good pace. Almost all teachers are very skilled in asking relevant questions
that help pupils understand their work.

There is considerable mutual respect between pupils and teachers. All pupils
are treated equally and their views are welcomed and encouraged. Pupils
frequently compliment the support that they receive from their teachers. The
quality of relationships in the classroom is outstanding and helps ensure that
pupils have a positive attitude to their work.

Nearly all teachers have excellent, up-to-date knowledge of their subjects and
are very competent in teaching the NC and examination courses. They use a
wide range of well-chosen resources during their lessons. Almost all use very
effective visual aids, usually shown using data-projectors. Learning support
assistants work extremely well alongside teachers and assist pupils with their
learning very effectively.
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In a few lessons teachers provide basic opportunities for pupils to use their
bilingual skills. Some subjects provide pupils with both the English and Welsh
versions of technical terms. Many teachers, however, do not do enough to
develop the use of Welsh by their pupils.

The planning of lessons for pupils with SEN is good. Teachers provide
additional support for pupils who have difficulty with the subject. Others
provide additional work to challenge and extend the understanding of the more
able.

A few lessons have shortcomings. Sometimes they lack sufficient challenge for
the average and more able pupils, whilst in others teachers do not provide
enough support for the less able. A few teachers spend too long introducing
the lesson or explaining new ideas to pupils. This leaves insufficient time to
complete the work planned. A very few teachers do not make it sufficiently
clear what they expect pupils to do.

A few teachers ask questions that are too simple or do not require pupils to
provide well-thought-out answers. Occasionally their questions show that
pupils do not understand the work in hand, but they do not modify their
approach in light of this knowledge.

In a very few cases teachers do not demand sufficiently high standards of
behaviour and consequently pupils do not make enough progress during these
lessons.

Teachers assess pupils’ work regularly using both grades and the recently
introduced ‘PTX’ system. This determines whether pupils are performing below
target (X), on target (T) or working at high level — “The “Porth Standard”. The
PTX system is understood well by all involved and gives parents and school
managers a useful overview of pupils’ performance.

The school meets all statutory and examination board requirements. A
common marking policy has been agreed at KS2 and KS3 and procedures
exist to ensure that assessment is based on a common understanding of
standards. There are good procedures for moderating assessment at the end
of KS3. All the core subjects have accredited centre status.

The quality of marking and feedback to pupils varies too much across the
school. In around half of the departments, teachers mark pupils’ work carefully
and thoroughly. They correct errors, diagnose misunderstandings and make
useful suggestions for improvement. Too many teachers, however, mark
superficially and do not give focused advice on how to improve in the subject.
Many teachers do not provide enough opportunities for pupils to assess their
own performance and so plan how to improve their own learning.

Reporting arrangements to parents and carers are good and meet all statutory
requirements. Annual reports are of a consistent format in all years and
across all subjects. They are detailed and include useful information on pupils’
academic and personal progress. Although subject teachers set targets for
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improvement, these are often too general and do not indicate clearly enough
what a pupil needs to do to improve.

Sixth form
114 The following table shows the percentages of grades awarded for the quality of
teaching and assessment in the 21 lesson observed in the six subjects.
Grade 1 Grade 2 Grade 3 Grade 4 Grade 5
Sixth form 47% 43% 10% 0% 0%
115 The following table shows the percentages of grades awarded for the quality of
teaching and assessment in the 27 lessons observed overall.
Grade 1 Grade 2 Grade 3 Grade 4 Grade 5
Sixth form 37% 52% 11% 0% 0%
116 The quality of lesson planning is an outstanding feature. Teachers plan their

117

118

119

120

121

lessons carefully and provide students with a high level of challenge. All
lessons have clear objectives, which are shared with students.

Teachers have excellent, up-to-date knowledge of their subjects. They have a
confident and enthusiastic presence in the classroom and this enlivens their
lessons and motivates the students. Their explanations are clear and easy to
understand. Their use of questioning to extend students’ understanding is
particularly effective.

Relationships between teachers and students are outstanding. Teachers
know their students well and cater for their individual learning needs. Students
are very appreciative of the support and individual help given to them by their
teachers.

Teachers use a wide range of well-chosen resources to support learning.
Most teachers use data-projectors in effective ways to provide suitable visual
interest and information.

Work is marked regularly and, in many cases, in a detailed and rigorous
manner. Although most teachers’ comments give encouragement and clear
advice about how to improve there is some inconsistency in marking and the
quality of feedback given to students.

Reporting arrangements to parents and carers are good and meet statutory
requirements. Annual reports are detailed and include useful information on
students’ academic and personal progress. Subject teachers set targets for
improvement, but these are often too general and do not indicate clearly
enough what a student needs to do to improve.
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Key Question 3: How well do the learning experiences meet the needs and
interests of learners and the wider community?

\ Gradel: Good with outstanding features

122 This grade matches the grade in the school’s self-evaluation report.

123 The curriculum has many outstanding features. At KS3 pupils have
opportunities to accelerate progress and commence their GCSE studies in
several subjects. Option menus within the Learning Pathways 14-19 meet the
needs of individuals. A wide range of academic and vocational courses gives
pupils opportunities to gain qualifications at their particular level. The WBQ,
successfully introduced for all pupils at KS4, widens further the curricular
provision.

124 The curriculum provides clear progression between key stages. It is balanced
and flexible. An outstanding feature is the breadth of courses offered to all
learners. Curricular provision is enhanced through consortium links with local
schools and colleges.

125 The school has addressed well the key elements of Learning Pathways 14-19
and the various requirements of the Learning Core and the five domains.

126 The school has developed effective curricular links with primary schools.
Notable features are the Physical Education and School Sport (PESS)
programme and the Welsh Language teaching project. Both initiatives support
successfully the development of these subjects across the primary and
secondary sectors.

127 A wide range of curricular options in the sixth form prepares students very
effectively for higher or further education or the world of work. In addition to
their option studies all students follow the WBQ at intermediate or advanced
levels. This enables students to develop new skills and further enhances their
learning. Many sixth-form students are actively involved in community projects
and initiatives.

128 The provision to develop learners’ basic skills and key skills features
prominently in the curriculum. The school has retained the Basic Skills Quality
Mark. The various learning experiences across the key stages develop
effectively pupils’ basic and key skills. Key skills are highlighted in a wide
range of learning contexts. All key skills are accredited.

129 The school provides a number of impressive extra-curricular activities which
contribute greatly to pupils’ personal and social development and also
strengthen further the school’'s community links. Learners appreciate the
extensive provision in subject areas both in school time and out-of-school
hours. Numerous visits contribute greatly to developing learners’ cultural
development.
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The outstanding e3 and e3+ programmes initiated by the school allow pupils to
experience a wide range of after-school activities, both educational and
recreational. Many pupils participate enthusiastically in different activities
throughout the week.

Learners’ personal development is promoted effectively in various ways. The
PSE programme is delivered by a team of specialist teachers and visiting
speakers. Pupils at KS3 receive timetabled PSE lessons. At KS4 and in the
sixth form PSE is delivered through the WBQ provision. Learners are very
involved in charity work and raise large sums of money for others less
fortunate.

Partnerships with parents, the community and other providers of education are
outstanding. Parents are supportive and meetings are attended well. Links
with the community are extensive and beneficial. There is a co-ordinated,
coherent approach from a wide range of partners who are in regular contact
and who understand the benefits to the school community. There are
established and very successful links with initial teacher training institutions.

Learning experiences at all key stages meet statutory requirements. The
school meets the requirement to provide a daily act of collective worship
except on a few occasions in form-tutor periods.

Work-related education and careers guidance have a number of outstanding
features. There are timetabled careers lessons starting in Y8. The school has
a comprehensive and very well co-ordinated careers programme. Notable
features include an EBP World of Work programme, ‘Compact’ arrangements,
a bi-annual conference and a range of industry activities. Off-site mock
interviews by employers give learners in Y10 and Y12 first-hand experience of
the work place. The school benefits greatly from its links with Careers Wales.

All pupils study the Welsh language and make good progress. Pupils have a
positive attitude towards learning the language. Bilingual signs and the use of
incidental Welsh in certain lessons and registration periods raise learners’
awareness. Aspects of Y Cwricwlwm Cymreig feature in schemes of work and
the successful annual eisteddfod is a notable feature.

The school tackles stereotyping and social disadvantage in a very successful
manner. All pupils have equality of access to the curriculum. The broad range
of suitable vocational courses at various levels enables many pupils to return
to the sixth form to further their education. Such courses also take full account
of employers’ needs.

Education for sustainable development is promoted in schemes of work.
Learners are very involved in a variety of learning experiences. A notable
feature is the development of an allotment near the school and the introduction
of a Land Management course. Pupils are enthusiastic members of an eco
club. Aspects of global citizenship are promoted well. The school has adopted
12 families from third-world countries. Learners are very aware of the
importance of recycling and of the significance of healthy eating.
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138 Several initiatives develop learners’ entrepreneurial skills. This is an
outstanding feature. Learners benefit greatly from participating in a
comprehensive whole-school programme including ‘Project Dynamo’, many
business challenges and a number of enterprise activities within the WBQ
course.

139 The curriculum reflects the Welsh Assembly Government national priorities
and lays successfully the foundations for learners’ lifelong learning.

Key Question 4: How well are learners cared for, guided and supported?

| Grade 1: Good with outstanding features

140 This grade matches the grade in the school’s self-evaluation report.

141 The quality of care, support and guidance has several outstanding features.
Positive caring attitudes are explicit in the school's aims and values. Key stage
managers work closely with learning managers. They oversee their work and
have clear lines of communication. The use and co-ordination of a wide range
of relevant support agencies are outstanding. This ensures the best possible
and most appropriate support for individuals. Form-tutor periods are not
always used productively.

142 The school’s partnership with parents is good. The school takes parents’ views
into consideration and provides them with a wide range of information about
their child’s learning. The school’s multi-agency approach towards support
ensures the close involvement of parents in pastoral issues. The school
council provides an active voice for learners. It has secured changes and
benefits for the school population. Learners elected to the school council in Y7
stay on the council until they leave.

143 Learners and parents are provided with clear guidance about the range of
options and pathways available at the end of KS3, KS4 and in the sixth form.
Advice of good quality is provided through comprehensive option guidance
documents, open evenings, one-to-one and mock interviews as well as
university events and visits. The trained Learning Coaches provide effective
impartial guidance to identified learners.

144 The work of the careers department in providing advice, guidance and
experience of the world of work is outstanding. It is an integral part of the KS4
and sixth-form WBQ programme. There are very good links with Careers
Wales. The school has achieved the Careers Wales Quality Mark as well as
the Careers Work-Related Education Award.

145 A very well-planned and established transition programme allows new pupils to
settle in quickly. There is a successful induction programme, both before and
after transfer. In addition to the exchange of teaching and learning strategies,
Y6 pupils take part in a range of e3 activities which include residential
weekends. Vulnerable pupils are supported sensitively and very effectively in
nurture groups upon and after transfer. This is an outstanding feature.

20



146

147

148

149

150

151

152

Report by Peter Guy Carter
Porth County Community School, 19/10/09

There is a clear focus on personal support. The school responds sensitively
and effectively to the personal concerns and issues of individual learners.
Additional specialist support is available through the school nurse, full-time
school counsellor, multi-agency co-ordinator, nurture co-ordinator and other
relevant support agencies. This is outstanding and emphasises the caring
nature of the school. This support is reinforced by a well-delivered PSE
programme of good quality at all stages. This programme is evaluated and
appreciated by the learners.

The school has good procedures for monitoring punctuality and attendance but
these have not produced significant improvements, particularly at KS4. At
present, sixth-form attendance is only recorded in lessons rather than when
students arrive or leave the school site. Monitoring and tracking of individual
academic progress have developed significantly in the last twelve months and
effective use is made of data generated by the PTX system.

The wellbeing of learners is a priority in the school which has achieved the
Healthy Schools’ Initiative status. Pupils are encouraged to eat healthily and to
take part in physical activities, both in and after school. Involvement in e3 and
e3+ activities is significant in this respect. Child protection procedures are
clearly indicated in staff handbooks and all new staff, students and e3 coaches
are provided with awareness training. However, a few members of staff are
not familiar with these procedures.

Aspects of provision for learners with SEN are outstanding. Their needs are
assessed systematically and individually through strong links with primary
schools. Uniformity in assessment and sharing information leads to a more
even diagnosis. Learners with low self-esteem or lacking self-confidence,
identified in primary schools, are supported very effectively in the organisation
of their work by the nurture co-ordinator when they transfer. This is an
outstanding feature.

The school’s growing commitment to inclusion means that most learners with
SEN are taught alongside their peers in mainstream. Good progress is made
at all key stages. The school has made significant progress since the last
inspection in this respect. Lessons are taught well by SEN or subject
specialists. Many pupils with SEN follow GCSE courses. A good range of
courses provides accreditation in vocational areas, thus providing pupils with
suitably balanced opportunities to gain vocational and academic qualifications.

Detailed information on individual pupils’ needs is communicated on the school
intranet. Exchange of information is also facilitated through regular meetings
of the ALN working party. These meetings involve representatives from all
faculty areas as well as senior staff, the co-ordinator of provision for MAT
pupils and the child protection officer. The headteacher chairs this group, thus
giving it status within the school. It also ensures an awareness of SEN in each
faculty and reinforces the whole-school responsibility towards SEN.

Effective and sensitive support is provided by LSAs in most mainstream
classes. They have a good knowledge of learners and there is a good
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supportive relationship between them. This is a significant strength. Support is
logged systematically and monitored by the SEN co-ordinator (SENCO). The
use of LSAs by a few teachers is not monitored sufficiently for the full benefit of
support to be effective.

Every pupil on the SEN register has an appropriate Individual Education Plan
(IEP) which relates well to their needs. Relevant IEPs are also provided by the
behaviour support teacher and specific learning difficulties teacher. Targets
are reviewed twice a year and shared with learners and parents. Teachers are
encouraged to access IEPs through the school intranet and include an
appropriate subject-specific target. Statutory requirements are fully met.
Information on progress in subjects is included in all annual review meetings.

The CDU is a significant feature of the provision and is an integral part of the
school. The CDU has explicit aims and values that promote equality for all. It is
a very effective educational and social placement for pupils from outside the
catchment area who have a diagnosis of ASD. The careful and planned
integration of these pupils into mainstream education is outstanding. They are
fully included in the life of the school including extra-curricular activities, where
support is provided if required.

The Head of the SEN faculty who is also the SENCO provides very good
leadership and guidance. She is very enthusiastic and has a vision to move
the faculty forward. Assessment and recording of the progress of pupils with
SEN are outstanding features of the faculty’s management. Senior staff and
the designated governor provide very good support.

Social inclusion is a priority in the school. Pupils of all backgrounds are made
to feel important. The school is outstanding in removing barriers to learners’
learning experiences. Planned initiatives allow learners access to the
coursework, revision and planning for improvement programme after school
with expert tuition, free transport home and free refreshments. This is
outstanding practice.

The school provides clear policies on recognising and appreciating social
harmony including gender equality, racial harmony and diversity within the
community. The PSE programme, units in religious education, ‘thought of the
week’ as well as school assemblies effectively promote these principles. The
racial equality policy is comprehensive and reviewed regularly. Its contents are
available for all staff, governors and, as appropriate, all learners and parents.

Parents, learners and staff are fully informed of anti-bullying strategies.
Learners were fully consulted in the formulation of the policy on anti-bullying.
Staff members have been trained in restoring relationships between young
people after inappropriate behaviour. Learners indicate they are satisfied and
confident that incidences of bullying are dealt with promptly and sensitively.

The Disability Equality Scheme and Access Plan are comprehensive and
reinforce equality of access to all school activities. There is effective support
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for learners with visual impairment and good vocational links with the local
general hospital for pupils with disabilities.

160 Respect for diversity within the school, the community and the outside world is
an outstanding feature. Extensive voluntary support for local and national
charities as well as international exchanges and links have significantly
strengthened learners’ understanding of diversity and global poverty. The
planning by the Charity Committee ensures that support is prioritised, and not
duplicated. Links with Vietnam, Thailand, Nicaragua and Kenya through Plan
International have led to extended curricular links in geography and religious
education.

Leadership and management

Key Question 5: How effective are leadership and strategic management?

\ Grade 1: Good with outstanding features

161 This grade is one grade higher than the grade awarded by the school in its
self-evaluation report. This is because the inspection team identified
outstanding features in leadership and strategic management. These
outstanding features relate particularly to the leadership of the headteacher
and the support provided by senior managers and governors.

162 The grade awarded for this key question is one grade higher than that
awarded for key question one. This is because the outstanding features of
leadership and strategic management have empowered pupils and students to
achieve standards which are high in relation to their abilities and to make
significant progress in relation to their prior attainment.

163 The headteacher provides outstanding leadership. He has a clear vision for
the school which places it at the heart of the community it serves. This gives a
sense of purpose to the work of the school which promotes and sustains
improvements. The effectiveness of this leadership is shown by the underlying
pattern of improvement in standards and by the school’s involvement in
initiatives to improve learning experiences.

164 The headteacher receives excellent support from the highly committed SMT.
Members of this team have a wide range of experience and professional
expertise and form a cohesive group. Their aims and values promote equality
for all members of the school community and these are evident in the
operation of daily routines. They are very successful in catering for the varied
needs of learners. Senior leaders have good links with middle managers.

165 Senior leaders and managers take full account of national priorities. They are
particularly successful in promoting community regeneration and this is an
outstanding feature of their management. They work very well in partnership
with other local providers of education. These partnerships have had a positive
impact in a number of areas including transition and induction from KS2, the
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quality of careers education and guidance and the provision of vocational
opportunities to gain qualifications.

Teams and departments are generally managed effectively with clear
expectations of performance. Expectations are based on the setting of suitably
realistic and challenging goals. The performance of teams and departments,
and their progress in meeting targets are monitored and evaluated
systematically. In a few cases, monitoring is not carried out consistently
enough, for example, in respect of the use made of time in form-tutor periods.

Leaders and managers have appropriate arrangements in place to manage
the performance of individual members of staff. Through these procedures the
professional needs of staff members, both individually and collectively, are
identified. This enables leaders and managers to provide relevant
opportunities for continuing professional development. Most members of staff
have benefited from these arrangements and they have had positive impacts
on improving standards and quality.

The leadership and management of the sixth form are carried out effectively.
This has ensured that a suitably wide range of subjects and courses are
available to students. Most students benefit from the school’s collaboration
with relevant local partners and from their involvement in the WBQ. Students’
views are taken into account by leaders and managers and sixth-form
representatives are invited to attend meetings of the GB.

The work of the GB in helping to monitor the quality of provision and plan
future developments has outstanding features. Governors work very closely
with the school and provide very effective links with the wider community.

Governors are very well informed about the work of the school. They are
closely involved in setting the school’s strategic direction and take a keen
interest in the standards that learners achieve and in the quality and range of
learning experiences that the school provides. Governors operate through a
good range of working groups and committees and, through this work, are
familiar with reviewing management policies and their implementation.

Governors act as critical friends of the school. They are proud of the school’'s
achievements and help evaluate its performance. They use their knowledge of
the school well to take effective and appropriate decisions, for example, about
financial management and staffing. When necessary, they are prepared to
hold the school to account for the standards and quality it achieves.

In most important respects, the GB meets its regulatory and legal
requirements. There are, however, a few minor omissions from the most
recent Annual Governors’ Report to Parents and the school prospectus
contains insufficient detail about access for the disabled.

24



Report by Peter Guy Carter
Porth County Community School, 19/10/09

Key Question 6: How well do leaders and managers evaluate and improve
guality and standards?

\ Grade 2: Good features and no important shortcomings

173 This grade matches the grade in the school’s self-evaluation report.

174 The grades awarded by the inspection team for each of the seven key
guestions match those of the school except for key question five and key
guestion seven, where the team awarded one grade higher because of the
outstanding features that were identified during the inspection.

175 The school’s self-evaluation report provides a thorough analysis of the school’s
strengths and areas for development. Departmental self-evaluation reports
follow the same format. Nearly all are detailed and accurate.

176 All senior leaders and most middle managers are fully committed to the
process of school evaluation and improvement. They are well informed about
performance in the area for which they are responsible through formal and
informal means. Most evaluations focus well on improving standards, learning
and teaching and on enabling pupils of all abilities to achieve their potential.

177 The school uses a broad range of evidence to identify areas of strength and
those for further development. This includes external examination performance
data, value-added data, internal assessments, external reviews by LEA
advisory teams, lesson observations and scrutiny of work. However, in a small
minority of cases at middle management level, the analysis and use of data
are not thorough and the monitoring of form-tutor time lacks sufficient rigour.

178 There is a strong reflective culture within the school. The self-evaluation
procedures have been reviewed and strengthened; they are embedded. The
school has managed the development of self-evaluation well. Processes have
been supported through good training. The value of teamwork in collecting
evidence and setting targets for improvement is understood by most staff.

179 An outstanding feature of self-evaluation is the role played by governors. This
is evident at full governing-body, sub-committee and departmental levels. They
employ their expertise and knowledge extremely effectively in the wide-ranging
consultation process that underpins the school’s self-evaluation.

180 A strong feature of self-evaluation is the breadth of consultation with pupils,
parents, staff and partners in the wider community. These consultations have
involved issues such as uniform, healthy eating, timings of the school day,
transport and provision in extending the curriculum.

181 Members of support staff are involved effectively in reviewing their work. The

assistant headteacher reviews their performance on an annual basis and
appropriate continuing professional development (CPD) is made available.
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The outcomes from self-evaluation are mostly used well to plan for
improvement. This is particularly so with the school’'s SDP 2009 - 2012. It is
well organised around prioritised goals and focuses clearly upon pupils’ and
students’ performance and welfare. It identifies priorities which have clear,
measurable success criteria with realistic time-scales and specifies
appropriately costed resources.

Most departments produce detailed improvement plans of good quality that
reflect those of the whole school. In these cases self-evaluation is robust and
planning for improvement is logical and effective. However, developmental
planning is not as consistently good in all departments. A small minority of
targets lack precision and rigour and they are not appropriately costed.

Where priorities are identified they are supported well by the adequate
allocation of resources and funding. In addition, the school has been extremely
successful in bidding for additional funding. These funds are used carefully to
improve learning experiences in a variety of ways including the appointment of
a Basic Skills Tutor and the creation of a ‘digilab’ for sixth-form research.

Good progress has been made since the last inspection. Standards have been
improved or maintained in most subjects and there has been significant
improvement in the key skills of oracy and ICT. The proportion of teaching that
IS good or better has risen since the last inspection.

There were four key issues for action arising out of the last inspection. At least
good progress has been made in addressing all four key issues and there has
been outstanding progress in improving the standards in English and science
at KS4 and the provision for inclusion.

Overall, the statutory requirement to provide a daily act of collective worship
has been met.

Key Question 7: How efficient are leaders and managers in using resources?

\ Grade 1: Good with outstanding features

188

189

190

This grade does not match the grade two in the school’s self-evaluation report.
This is because outstanding features were identified which made the award of
the highest grade more appropriate.

The grade awarded for this key question is one grade higher than the grade
awarded for key question one. This is because inspectors identified
outstanding features in the management of resources which help pupils to
make good and often very good progress in learning.

There are sufficient qualified, knowledgeable and specialist teachers to deliver
the curriculum very effectively. The innovative training available to them is of
exceptionally high quality and is an outstanding feature. The plans, the training
and the record-keeping are considered by the LEA to be an exemplar for other
schools.
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The school has implemented workload reform and workforce remodelling
effectively. All teachers receive their entitlement to planning, preparation and
assessment time. However, a few teachers choose to use this time flexibly.

A dedicated team of technicians for science, ICT and design and technology
enable lessons to run smoothly. The LSAs give very good support to
individuals and in class. Administrative staff members are very dedicated, work
as a unit and support senior and middle managers very effectively. The school
day runs smoothly.

The provision of learning resources in all departments is good. Following
substantial financial investment, the school now has several well-equipped
computer suites. The internet connection, however, is slow and this restricts its
use as a learning resource.

Accommodation in the more modern upper-school buildings is good. It
provides a suitable learning environment. The older buildings provide
satisfactory settings for teaching and learning. Externally, their condition is
good, except for the science block. The ceiling in a classroom in the lower
school leaks because of the poor condition of the roof. Tiles are missing on the
swimming pool roof which is made of asbestos. Both boys’ and girls’ toilets are
old-fashioned and have inadequate ventilation systems.

The library is suitably stocked with a range of fiction and non-fiction books.
Pupils use it as a study area and borrow books. There is no quiet, comfortable
area in which to read as a relaxation.

Attractive displays enhance classrooms and corridors making a good
contribution to learning. The grounds are looked after well by the site
management team. There is littering on the astro-turf after break and lunch
time, which, otherwise, is in a satisfactory state.

Economic, efficient and effective use is made of all resources. They are
matched to the school’s priorities for development and are monitored and
managed very professionally by the finance officer. Five-year financial
projections are drawn up to match possible changes in resources, and the
budget is reviewed constantly. This is excellent practice. The school achieves
very good value for money.

The sixth-form curriculum is delivered by an appropriate number of
appropriately qualified specialist teachers. The resources for learning are
good. Accommodation for the sixth form, including the WBQ department, is
very appropriate. Students have access to quiet study areas and also make
very good use of the library. Their common room provides a suitable area for
relaxation and socialising and includes a refreshment area.

The school prioritises students’ needs rather than financial gain in curricular
provision for the sixth form. However, very prudent budgeting and effective
collaborations with other schools and colleges, have enabled the school to
achieve good value for money for its sixth-form provision.
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Standards achieved in subjects and areas of learning

\Eng“sh

KS3
KS4

Grade 2: Good features and no important shortcomings
Grade 2: Good features and no important shortcomings

Sixth form Grade 2: Good features and no important shortcomings

200

201

KS3

Examination results in English at GCSE in the last two years have been below
local and national averages for passes at A* to C and A* and A grades.
However, these results are generally improving and represent good
achievement by pupils.

Examination results in English at A level in the last two years have been below
local and national averages for passes at A and B grades. However, results at A
to E grades have been slightly above national and local figures. Overall, results
are in line with students’ ability.

Good features

202

203

204

205

206

207

Most pupils listen attentively to each other and to the teacher. They speak
clearly and confidently. They answer questions and play an active role in
lessons, working with others when appropriate in order to generate ideas.

Most pupils understand the value of group and paired discussion. In the best
examples, they know how to take different roles within a group discussion.
When engaged by tasks pupils work with persistence and enthusiasm.

Most pupils understand the value of the focused reading and writing tasks that
they are asked to carry out, completing them briskly and with commitment. Most
pupils read aloud clearly, accurately and with reasonable expression. They
understand and respond to a range of texts and their progress is very rarely
impeded by serious lack of understanding.

Pupils write to respond to a range of stimuli, both text and media-based. Many
develop a good understanding of the characteristics of various types of text. In
most classes pupils draw explicitly on understanding and skills gained in
previous lessons, developing writing which is increasingly sustained and
purposeful. Spelling of familiar words and words with regular patterns is
generally good.

A majority of pupils show some awareness of their own strengths and
weaknesses, and are able, with support, to take part in peer-assessment and
setting targets.

A minority of pupils, mostly in Y7 and Y8, use the library regularly, borrowing
books and attending reading clubs.
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Many pupils start KS3 from a low baseline in both reading and writing. Despite
this, the progress made across the key stage by most pupils of lower and
middle ability and those with SEN is good.

Shortcomings

209

210

211

KS4

In many classes, there is a lack of sustained discussion of issues raised by
texts. Much speaking and listening is focused on short, sharp tasks, which do
not allow pupils to explore and develop their thinking or their oral responses.

A few pupils do not find it easy to listen to the views of others.

Most pupils read for pleasure only infrequently, and the range of their personal
reading is narrow.

Good features

212

213

214

215

216

217

218

A majority of pupils contribute orally to lessons. They understand that speaking
and listening are important aspects of learning and they are able to use group
and partner work in order to deepen their understanding of texts and concepts.
Where active approaches are employed, pupils react positively, carrying out
tasks with energy and enthusiasm.

Many GCSE coursework files are of good quality. Pupils explore difficult
concepts in depth and write about them at length. Even pupils of moderate
abilities work hard to produce substantial coursework; there are few examples
of desultory and incomplete written work.

Much of the imaginative writing that is undertaken in response to classroom
activities is fluent and lively, often showing wit, imagination and a sense of
audience and purpose.

Most pupils show good understanding of a range of texts, some of them
reflecting Wales or cultures beyond their own. They carry out successfully a
range of tasks, which are constructed to deepen their understanding, not only of
content but also of the strategies and techniques used by writers. They
understand the concept of quoting from texts and are able to make reference to
relevant details in their discussions of what they have read.

Reading for implicit meaning is developed well in many pupils. They have
learned how to recognise literary and persuasive strategies and they show
persistence in reading challenging texts in order to explore them.

Many pupils are not only able to recognise persuasive strategies but are able to
apply them in their own writing.

When suitably engaged, many pupils of the lowest ability show a willingness to
focus on tasks and to develop sustained responses to texts and other stimuli.
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Shortcomings

219

220

221

A few pupils struggle to move beyond the “spotting™ of literary and persuasive
techniques. They find it difficult to link their observations into fluent and coherent
paragraphs and essays.

In general, pupils at KS4 are not enthusiastic readers for pleasure and a
significant minority lack the experience of dealing with literary texts
independently. Consequently they sometimes struggle to understand the
sophisticated literary vocabulary and concepts employed by writers, especially
when reading fiction.

Many GCSE coursework essays closely follow patterns and models that have
been offered by teachers; thus, they often lack individuality of response.

Sixth form

Good features

222

223

224

225

226

The great majority of students have good factual knowledge of the texts they
are studying. Many of their coursework essays are of a good standard. Not only
is evidence from texts used in order to extend arguments but also the written
style of many students is developed well.

Most students involve themselves actively in discussion, picking up and
developing points made by other students and by the teacher. Students explore
texts in pairs and small groups and are able to scan for relevant information and
supporting quotations. When given the opportunity they share their ideas with
enthusiasm.

Most students show persistence and resilience in coming to terms with
challenging texts and ideas.

Many students, especially in Y13, are beginning to make connections between
texts from different writers and different periods, and, both orally and in writing,
are beginning to place literary works in their cultural context. Most students are
developing a good working understanding of relevant terminology and critical
vocabulary.

In general, relatively large numbers of students opt to study English in the sixth
form, including a reasonable number of boys. The majority of these students
persist beyond AS level and achieve well at A2 level, with over 70% obtaining at
least a C grade in 2009, and none obtaining lower than a D grade.

Shortcomings

227

Few students read widely for pleasure and the majority find it difficult to develop
a context for literary discussion. Many students are highly dependent on the
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teacher for their ideas. Although this is most apparent in Y12 it is also true of a
few students in Y13.

228 Although students generally develop an understanding of sophisticated literary
techniques, a few find it difficult to link their observations into fluent responses.

| Science
KS3 Grade 1: Good with outstanding features
KS4 Grade 1: Good with outstanding features

Sixth form Grade 1. Good with outstanding features

229 Examination results in science at GCSE in the last two years have been well
above local and national averages for passes at A* to C grades. These results
are well above those from similar schools in Wales. In relation to pupils’ abilities,
results in science are outstanding.

230 Examination results in science at A level have been above local and national
averages in the last two years across the range of A to E grades. These results
represent very good achievement in relation to students’ ability.

KS3

Outstanding features

231 All pupils listen respectfully and attentively to teachers and each other. They
work with great purpose and confidence in the laboratory. They show awe and
wonder in the discovery of revelations of scientific phenomena.

232 The development of scientific knowledge and understanding is outstanding.

Good features

233 All pupils have a good understanding of concepts and processes. Most pupils
use scientific terms correctly and accurately. They apply new knowledge and
understanding with confidence.

234 All pupils are familiar with laboratory procedures. They make reasoned
predictions of experimental outcomes. They work together in a co-operative and
helpful manner to investigate problems and research scientific information. They
discuss the meaning of results and pay due attention to the views of others. All
pupils work with enthusiasm on practical tasks.

235 All pupils, including those with SEN, make good progress towards fulfilling their
potential.

Shortcomings
236 A very few pupils make slightly slower progress in science because of limited

reading and writing skills.
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KS4
Outstanding features

237 Most pupils anticipate, work for and achieve outstanding standards. They
achieve two or three GCSE passes in science, many at A* to C grades. Results
are very impressive, particularly in relation to pupils’ abilities on entry to the
school.

238 All pupils are motivated to work at a challenging standard and pace. They are
enthusiastic and committed, with a very high level of engagement in lessons.
They enjoy science.

Good features

239 Pupils recall previous work well. They build upon existing knowledge and
understanding of science. They learn new processes quickly and apply
knowledge confidently. Most pupils show a wide range of skills in science. They
explain their work well using appropriate scientific terminology.

240 Most pupils develop skills necessary to further their independent learning. This
is shown by their willingness to ask relevant questions that help to further their
understanding.

241 Pupils produce a uniformly good standard of written work. They have a high
ability to follow written instructions accurately in practical work. They are good at
making, and justifying, practical predictions of the outcomes of experiments.

Shortcomings

242 A very few pupils do not complete coursework for examinations due to
inconsistent attendance.

Sixth form

Outstanding features

243 Most students are very focused on furthering their scientific knowledge. They
have a very good in-depth understanding of their work. They make sure that
their work and understanding is up-to-date. This allows them to quickly
assimilate new ideas and concepts and appreciate wider implications.

Good features

244 All students keep detailed records, use appropriate scientific terminology and
can explain complex ideas. They make good progress in lessons and extend

their scientific knowledge and understanding.

245 They carry out practical work and simulations carefully with confidence. They
make systematic measurements accurately and record data well. They have an
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awareness of the implications of results and the scale of social problems, for
example with regard to organ donation.

Students are confident in the presentation of their work and research to other
members of the group using appropriate technological aids.

Shortcomings

247

A very few of the students lack consistency in their personal motivation.

| Information and Communications Technology

KS3
KS4

Grade 3: Good features outweigh shortcomings
Grade 2: Good features and no important shortcomings

Sixth form Grade 2: Good features and no important shortcomings

248

249

KS3

Examination results in ICT (Office Technology) at GCSE in the last two years
have been well below local and national averages for passes at A* to C grades.
However, following a change of examination course, provisional results in 2009
represent a considerable improvement with 87.3% achieving A* to C grades.

Examination results in A level Computing in the last two years have been
broadly in line with local and national averages for passes at grades A to E, and
well below local and national averages for passes at grades A and B. The 2008
results represent attainment well below expectations for these students.

Good features

250

251

252

253

254

Nearly all pupils use the computer network confidently to access files and, by
the end of Y9, many select the most appropriate application to solve problems.

Many pupils create presentations which are fit for purpose and meet the needs
of their intended audience. They search for and select information confidently
from a range of sources with a minority able to consider relevance and accuracy
appropriately.

Many pupils create their own database and search or sort on more than one
field to follow particular lines of enquiry. Many demonstrate good understanding
of how to frame a question for a clear purpose.

All pupils create their own models and investigate the effect of changing data.
The more able are confident in selecting an appropriate chart and labelling
charts with clear purpose.

The work on e-safety enables most pupils to be aware of the dangers
associated with misusing the internet and related technologies.

33



Report by Peter Guy Carter
Porth County Community School, 19/10/09

255 By the end of the key stage, many pupils combine a variety of information and
media when creating, refining and developing their own ideas and information.

256 Pupils with SEN are integrated well within the class and make good progress.
Shortcomings

257 A minority of pupils show insufficient planning of design ideas prior to producing
a solution. This limits the quality of work produced.

258 Poor organisation and slow progress by a minority of pupils have an adverse
impact upon the quality of outcomes they produce.

259 The more able pupils do not produce work at a level appropriate to their ability
and potential.

KS4

Good features

260 Most pupils know the basic functions of hardware and software and recognise
the implications of using a computer network. The more able respond well to
materials on the school network to support their independent learning.

261 The majority of pupils identify the advantages and limitations of different
applications available to match the purpose of each task. Many create
databases and demonstrate basic data-handling skills such as searching on one
or more field. At least half understand validation rules and input masks.

262 Many pupils create a spreadsheet model using a variety of data types and are
able to use basic formula, functions and formatting techniques. A few of the
more able pupils demonstrate the use of more complex features of modelling.

263 Pupils with SEN are supported well within the class and, consequently, make
appropriate progress.

Shortcomings

264 A small minority of pupils have difficulty in refining their solution after checking
for accuracy.

265 A small minority of pupils fail to recall skills from KS3 and do not plan their work
sufficiently. This hinders their progress and restricts the quality of their
coursework.

Sixth form

Good features

266 All students plan, implement and document their solutions independently with a
clear understanding of the intended user and the need to develop a distinct
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house style. They conduct appropriate research using a variety of sources,
including the internet, and are discerning about the information they use.

Most students understand the need to check the relevance, plausibility and
accuracy of layout and content. The majority of students are able to evaluate
critically the solutions of others. This helps them know how to improve.

By the end of the course most students can import data from a variety of
external sources and demonstrate the use of advanced formatting techniques to
create a professional quality solution.

Shortcomings

269

270

A few students lack confidence in acting upon peer-assessment to develop and
deepen their own knowledge and understanding of each topic in order to make
further improvement.

A very few are easily distracted and this hampers their progress.

Physical Education

KS3
KS4

Grade 1: Good with outstanding features
Grade 1: Good with outstanding features

Sixth form Grade 1. Good with outstanding features

271

272

273

274

External examination results in physical education at GCSE over the past three
years have been mostly below local and national averages for passes at A* to C
grades. Results have improved recently with a new examination syllabus being
used. The most recent results represent good achievement for these pupils.

In the past two years, examination results at A level in physical education have
been around local and national levels for passes at A to E grades. The most
recent results have been excellent. These results represent good achievement
for these students.

The school provides a wide and successful range of extra-curricular sporting
activities. Standards in extra-curricular activities are good, and often excellent,
for both individual performers and school teams. A number of pupils and teams
reach the highest standards at county, national and international level. The
school is justifiably proud of these achievements.

There has been a positive impact of the recently commenced, 5X60 scheme in
the school and many new pupils have participated in a range of new sporting
activities. The PESS scheme has been particularly successful in the school and
has contributed well to developments in partner primary schools. The school
has recently been awarded the Active Marc Cymru award for excellence in
physical education provision. The school has also successfully undertaken
pioneering work in collaboration with the University of Glamorgan in the Active
Learning Pathways initiative.
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Outstanding features

275

276

277

In competitive games activities, many pupils display excellent standards in
netball skills. Most pupils pass and receive the ball with good control. Nearly all
pupils demonstrate good standards in executing defensive and attacking tactics.
A few pupils demonstrate excellent standards in performing more complex
skills. Many pupils show very good standards in planning their own work,
performing complex skills with confidence and evaluating their own work and
the work of others.

Most pupils’ understanding of adventurous activities is very good. Nearly all
pupils participate enthusiastically in challenging swimming exercises;

performing a range of techniques to very good effect. Most pupils demonstrate a
very good understanding of swimming strokes, personal survival and rescue
techniques.

In creative activities most pupils display very good standards in dance
movements and choreography. Nearly all pupils display good timing, good use
of levels and are skilful in creating expressive gestures. Most pupils
demonstrate very good abilities in designing motifs and working collaboratively
with peers to produce short dance presentations.

Good features

278

279

In competitive activities nearly all pupils demonstrate good levels of
understanding in, and an application of, attacking and defensive tactics. Many
pupils display very good standards in individual technical skills. Passing,
dribbling, heading, tackling and shooting skills are performed well, both in
practices and in game situations. Many pupils show good abilities in dodging
defenders and moving into open spaces when attacking.

In health, fithess and wellbeing activities all pupils participate enthusiastically in
challenging circuit-training exercises, monitor the physiological changes to their
bodies and discuss the effect of activities on their personal fithess. An example
of this is pulse monitoring, where all pupils are able to take their own pulse,
exercise with intensity and then recalculate their pulse rates to ascertain the
effects of their activity. Most pupils are able to discuss with confidence, the
components of fitness.

Shortcomings

280

281

The physical fitness of a few pupils constrains their levels of achievement.

The acquisition of fine motor skills is underdeveloped in a few pupils.

36



Report by Peter Guy Carter
Porth County Community School, 19/10/09

KS4
Outstanding features

282 Many pupils demonstrate excellent standards in planning, performing and
evaluating their own work and the work of others. This is particularly evident in
health, fitness and wellbeing activities, competitive activities and creative
activities. The work of certain pupils is outstanding.

283 Nearly all pupils participate very well in fithess activities that develop strength,
endurance and flexibility. Most plan, undertake and evaluate programmes and
lead warm-up and cool-down activities. They understand very well how the
components of physical fitness are developed, and how these relate to active
and healthy lifestyles. All pupils understand training thresholds and related
pulse-rate targets. Nearly all pupils sustain high intensity activity with correct
technique, and they understand the importance of rest and recovery time.

284 Nearly all pupils demonstrate very good standards in step aerobics. Two pupils
lead the class for periods of time. A few display excellent levels of fitness.

285 Nearly all pupils demonstrate very good soccer skills. Most pass accurately,
receive the ball with good control and dribble effectively. Most pupils execute
shooting, heading and tackling skills to a high standard. Nearly all pupils
demonstrate very good understanding of attacking and defensive tactics and
apply them confidently in competitive situations. In badminton, nearly all pupils
demonstrate very good standards of shot execution and tactical appreciation.
Many pupils serve, sustain a rally and move about the court effectively.

Good features

286 The majority of pupils following the external examination course demonstrate
good levels of knowledge and understanding of the requirements. Many pupils
analyse standards of performance and associated training methods. They are
confident and knowledgeable when discussing muscle groups and how they
work together when performing certain movements. Pupils reason and reach
consensus about why certain methods of training are effective.

Shortcomings

287 The physical fithess of a few pupils constrains their standards of achievement.

288 The depth of knowledge displayed by a few pupils in the examination group is
insufficient to achieve a high pass mark.

Sixth form
Outstanding features

289 Nearly all students display very good standards of knowledge and
understanding in examination modules. A good example of this is in the
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performance section of the syllabus. Nearly all students identify and name the
full range of muscle types, locations and functions with confidence.

In the sports leadership and communication module all students demonstrate a
very good range of effective strategies. All students are confident when using
known techniques and are also adept at being creative and implementing their
own innovative strategies.

Nearly all students use their own experiences very well, to illustrate their
understanding of how motivation affects their personal participation in a variety
of sports. This knowledge enables them to suggest a good range of positive
actions for improvement and sustainability for both themselves and others.

Shortcomings

292

The depth and breadth of a very few students’ knowledge are limited.

| Religious education (including religious studies)

KS3 Grade 2: Good features and no important shortcomings
KS4 (RE) Grade 3: Good features outweigh shortcomings
KS4 (RS) Grade 2: Good features and no important shortcomings

Sixth form (RS)  Grade 1: Good with outstanding features

293

294

295

KS3

It was not possible to gather sufficient evidence in order to make a judgement
about standards in religious education in the sixth form.

Examination results in religious studies at GCSE were broadly in line with local
and national averages for passes at A* to C grades in 2007, and below them in
2008. These results are in line with pupils’ ability.

Examination results in religious studies at A level were below local and national
averages in 2007, but well above them in 2008, for passes at A and B grades.
These results represent good achievement for these students.

Good features

296

297

All pupils, including those with SEN, make good progress in their exploration of
fundamental questions, which they consider in appropriate depth at the start of
their course.

Most pupils have a sound understanding of the concept of creation and its
significance to religious believers. Most have good insight into the Hindu and
Christian accounts of how the world came into being. Many compare the
accounts and identify the similarities and differences. Most pupils use religious
language appropriately and demonstrate a good understanding of key terms.
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298 Building on this foundation, all pupils appreciate the importance of the concept
of stewardship for religious believers and the need for a responsible attitude to
the planet. Most discuss with confidence the ways in which the environment can
be harmed by humans and ways to protect it. They consider the evidence
carefully on the basis of cause and effect and form their opinions competently.

299 As part of their study of Islam most pupils identify key features of the mosque.
They have a sound understanding of religious practices which occur there and
appreciate the importance and significance of the mosque for worshippers.

Shortcomings

300 Most pupils do not relate issues to their own experiences and develop personal
responses from their own feelings and values.

KS4 (Religious education)
Good features

301 Most pupils develop the skills, knowledge and understanding to enable them to
raise and respond to fundamental and religious questions.

302 All pupils have a clear understanding of the concepts of prejudice and
discrimination. They are able to identify a range of examples and explore the
reasons why people act in these ways.

303 Many pupils have a valuable understanding of the significance of the life of
Martin Luther King. They appreciate the message contained in his speeches.
Most pupils recognise the importance of dealing with racism in society.

304 Most pupils have a clear understanding of the concepts of divorce and
annulment and know how they can be defined. They are able to discuss a
variety of reasons given for divorce and explore those which they regard as
valid. Most pupils are able to give reasons for their views with confidence and
clarity. They have good insight into the teaching of a number of different
Christian church traditions about marriage and divorce.

Shortcomings

305 Most pupils do not develop skills of reflection to help them analyse their feelings
about sensitive issues, nor are they developing skills of empathy sufficiently.

KS4 (Religious studies)
Good features
306 All pupils develop well the skills, knowledge and understanding which enable

them to engage with fundamental and religious questions and formulate their
opinions.
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307 All pupils gain new knowledge and understanding of the roles and
responsibilities of a range of special people in Judaism. They show valuable
insight into the functions and importance of, for example, the rabbi and sopher
and use religious terms accurately. They build skilfully on previous knowledge
and understanding and ask relevant and probing questions. As a result, most
pupils can empathise effectively with these key people.

308 Most pupils have a sound understanding of Hindu belief and tradition. They
know about the main gods and their role in the world and have good
understanding of Hindu teaching about life after death. Most use key terms
accurately. They are developing well the skills and strategies necessary to
analyse and evaluate effectively the responses to and views about Hinduism.

Shortcomings

309 Many pupils do not explore their own beliefs, feelings, emotions and values in
relation to the issues being discussed.

Sixth form (Religious studies)
Outstanding features

310 All students approach their study with enquiring and critical minds and this is
reflected in their excellent investigative work.

311 All students demonstrate analytical and evaluative skills of a very high standard.
Good features

312 All students in Y12 make good progress in their study of Islam, and, in
particular, in their appreciation of how important Muhammad is as a role model
for Muslims. Most students are able to use appropriate vocabulary and have a
sound understanding of key terms.

313 Most evaluate successfully a number of religious concepts and ideas and
express their own views with confidence. In their discussions they respond to
other students’ opinions intelligently and with respect.

314 1In Y13, all students have a sound understanding of the various perceived roles
of women in Hinduism and traditions related to them. They are able to ask
pertinent questions and make links to other aspects of the religion.

315 They know the religious significance of traditions and empathise with those

involved. They use reasoned arguments to good effect, draw relevant
information from the religious tradition and formulate their opinions skilfully.
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Shortcomings

316

Students do not explore sufficiently their own beliefs and relate their learning to
fundamental questions in life.

Health and Social Care

KS4

Grade 1: Good with outstanding features

Sixth form Grade 1. Good with outstanding features

317

318

KS4

Examination results in this BTEC course in recent years have been above local
and national figures. Many pupils gain the equivalent of GCSE A and B grades
and almost all achieve the equivalent of A* to C grades. These results represent
very good achievement as in many cases pupils achieve higher grades than
predicted.

Retention rates in the sixth form are very good and examination results in this
subject over the last three years compare well with local and national figures.
These results represent very good achievement for many students in relation to
their ability.

Outstanding features

319

320

Pupils have a very secure knowledge and understanding of health and social
care issues which they apply very effectively to class and coursework tasks.

Most pupils make outstanding progress over time.

Good features

321

322

323

324

Research and investigational skills are good and pupils extract relevant
information from a variety of sources including personal contact with clients and
carers.

Pupils gain a good insight into work-related situations via role-play activities and
formal and informal work placements. They acquire good practical caring skills
and fully understand the benefits of therapeutic activities and effective
communication to the personal development of individual clients.

Most pupils work well together to carry out appropriate tests to measure health
and make reasoned judgements as to their use in promoting and maintaining
good health.

Pupils benefit from the opportunity to redraft and improve their work and utilise
good ICT skills to enhance the final presentation.
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Shortcomings

325 A few pupils lack focus and commitment in lessons. This affects their overall
progress and performance.

Sixth form

Outstanding features

326 Students have exceptionally good knowledge and understanding of the holistic
nature of care services and care-related situations. This is clearly evident in
lesson activities where they demonstrate sustained and productive work.

327 Many students display outstanding investigative skills. They carry out effective
planning, research and evaluation of a range of topics, using a variety of
sources and methods. They often complete assignments to a very high
standard.

Good features

328 Good community links enable students to relate the work they do in class to
realistic care settings. They often draw on first-hand evidence gained from

professional speakers, visits and relevant work placements.

329 Most students take responsibility for their own learning, making personal
arrangements to gather pertinent information from clients and carers.

330 Students work effectively individually and in teams to prepare practical activities
and to discuss issues such as diseases and the needs of the elderly displaying
sensitivity and maturity. They use subject-specific language appropriately and
accurately.

331 Students use ICT very well as a tool to access current information and to
enhance the quality of presentation, which is often impressive.

Shortcomings

332 There are no significant shortcomings.
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School's response to the inspection

333

334

335

336

337

338

The Governors, Headteacher, staff and students of Porth County Community
School are delighted that the inspection report concludes that Porth is a very
good school that has many outstanding features.

The school has been graded highly for all seven key questions, providing a
positive endorsement of the school’s mission statement of being Positive
Caring Challenging and Successful. Whilst we are delighted with this analysis,
which aligns very closely to our own judgments, we are not complacent and
see this report as a platform to aspire to even higher standards in all we do
within the school and our community.

We are particularly proud of the fact that the percentage of lessons observed
which were judged to be grade one and two lessons were significantly above
the comparative figure for all secondary schools inspected in Wales in 2007-
2008.

The school is extremely proud of the fact that our care and guidance for
students was judged to be outstanding in particular in terms of the provision for
SEN students. The report also confirms that our curriculum ensures no pupil is
disadvantaged and highlights that the E3/E3+ programme as outstanding.
Leadership and governance were also deemed to be outstanding showing
innovation, clarity of vision and with the capacity to move the school forward

We are appreciative of the recommendations and the need for continuing to
improve standards. The findings and recommendations of the inspection report
will be incorporated into our development planning with the specific aim of
further raising standards.

We would wish to thank the inspection team, led so carefully by Mr Peter Carter
and acknowledge the professional and objective approach of the inspection
team and their highly skilled and rigorous approach throughout the inspection
process.
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Appendix 1

Basic information about the school

Name of school

Porth County Comprehensive School

School type Secondary
Age range of pupils 11-18
Address of school Cemetery Road,
Porth
Rhondda Cynon Taf
Postcode CF39 0BS

Telephone number

01443 682137

Headteacher

Mr S T Bowden

Date of appointment

1%' September 1996

Chair of governors /

Appropriate authority

Mr J Davies

Reporting inspector

Mr Peter Guy Carter

Dates of inspection

19" — 23" October 2009

Appendix 2

School data and indicators

Year group Y7 Y8 Y9 Y10 | Y11 | Y12 | Y13 Total
Number of 205 | 182 | 189 | 227 | 229 | 180 | 78 1290

pupils
Total number of teachers

Full-time Part-time Full-time equivalent (fte)

Number of teachers 72 7 76.9
Staffing information
Pupil: teacher (fte) ratio (excluding special classes) 16.8:1
Pupil: adult (fte) ratio in special classes
Average teaching group size 21
Overall contact ratio (percentage) 83%

Percentage attendance for three complete terms prior to the inspection

Y7 Y8 Y9 [Y10 | Y11l | Y12 | Y13 Whole school
Term 1 914 |91.8 |90.1 |89.9 |91.1 | 96.1 | 93.1 91.8
Term 2 91.0 | 90.1 |85.8 |87.9 |90.3 | 949 | 922 90.0
Term 3 87.9 |87.4 |84.9 | 79.7 |97.9 | 945 | 98.2 89.2
Percentage of pupils entitled to free school meals 24.4

Number of pupils excluded during 12 months prior to inspection 26 (temporary)

0 (permanent)
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Appendix 3

This report uses data for 2009 for LEA and Wales comparative information

Porth County Community
Rhondda Cynon Taf

School comparative information: National Curriculum Assessments 2009 with benchmarking

LEA/School no: 674/4087

Key Stage 3
Percentage of boys, girls, and pupils achieving at least the expected level [Level 5+):
Boys Girls Pupils

School 2000 LEA 008 Wales 2008 School 20008 LEA 2008 Wales 2008 School 2009 LEA 2008 Wales 2008
English 54 ] B3 70 74 T8 &1 B4 71
Welzh . 62 &7 . Bi 83 . 72 75
Maths ag &7 T2 a5 2 75 a5 lilt] 73
Science aa &7 T4 a3 73 T8 ili] 70 i
Csl a7 40 57 52 &2 Jili] 24 ] a1

B5chool 2003WLEA 200G OViales 2008

£
fr
1
i &
x5 w/
30
on
B 0 4
E 0 8 : d ! -
s P R
Pupils
School Performance over time (2005 - 2009)
100
i
i ill]
[ ——
H B
E?__._. 40
E an
% 1]

Contextual Information

Benchmarked against schools win 3 slmilar percentage of pupls 2ligibie for free schoal meals.
School's r2sUts shown I grayed bowes. Column headings raferto...

Quariia 1 Scnedl ks In e fop 25 per cent Fraz School Meal Group
Quaria 2 Zonodl s in e top 50 par cent but not the Sop 25 per cent. More than or equal to 20 per cent and up
Quariz 2 Sznedal ks In the boslom 5D per cent but not Tie botiom 25 per cant. to 30 per cent ellgible for FSM
Juariz 4 Sinedl ks In the bostom 25 per cent.
Lower ? i
Quartie 4 | Quarile | Quarie3 | ghotlr | Quartte 2 [YRESE S| Guanie 1

Enalish £ 70

Weish o 73

Maths 24 71

[Seence Fil Fit<

sl 54 &0l

Motes:

1. Figures for Welsh refer 5 attainment In Welsh first language only.
2 CSl = Core Subject Indicalor. To achleve the CS1 a pupll must achieve at least e expectad level 5 In both Mamematics and Science

and afther Englisn or Welsh first Ianguage.

3. If tnere were no pupls eligibie for assessment In @ subject for 3 paricular year the grapn will discontinue and show & gap far that

yEar
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This report uses data for 2009 for LEA and Wales comparative information

Porth County Community
Rhondda Cynon Taf

LEA/School no: 674/4087

School comparative information: National Curriculum Assessments 2008 with benchmarking
Key Stage 3

Percentage of pupils achieving the expected level (Level 5+)

Boys Girls Pupils

School 2009 LEA 2009 Wales 2009 School 2009 LEA 2009 Wales 2009  School 2009 LEA 2009 Wales 2009
Welzh Second Language 53 43 46 70 63 66 60 52 56
Modem Foreign Language 37 55 55 a7 72 T3 45 63 B4
Design and Technclogy 54 62 68 72 79 83 61 70 75
Information Techmology 79 63 72 BT 75 83 82 70 77
History 35 57 66 51 73 78 42 B85 72
Geography 48 61 BT &1 73 7 54 BT 72
Art 24 59 66 39 82 g5 30 70 75
Music 47 59 66 68 7T 81 56 68 73
Phiysical Education 75 69 72 =] 69 72 71 &9 72

WEChool 200 9WLEA 2003 O'wsles 2009

255

Percentage of pupils schisung the
expetiodiovel (Level §+
E

e

SoE

School Performance over time (2005 - 2009)

Fupils

100
EE
i =1)
SE L3
) - :
i P : b -
%I w -
E: T ¥
2 L] -
i y &
0 A
£
= 0
‘Peleh Secard friodern ForeiEn Desion and Iniormatian Hiztory ey Al iz Prrsical Eduselion
Lanpuane Lanane Tachnoirgy Technoirgy

Contextual Information

Benchmarked against schools with a similar percentage of pupils eligible for free school meals.
School's results shown in greyed boxes. Column headings refer to. .

Quartile 1 School is in the top 25 per cent. Free School Meal Group
Quartile 2 School is in the top 50 per cent but not the top 25 per cent. More than or equal to 20 per cent and up
Quartile 3 School is in the bottormn 50 per cent but not the bottom 28 per cent. to 30 per cent eligible for FSM
Quartile 4 School is in the bottom 25 per cent.
- Lower } Median - - |Upper Quartile -
Quartile 4 | Quartie | Quartile 3 | goondary | Quartie 2 |“FES e Quartite 1
Boundary
Welsh Second Language 45 51
Modern Foreign Language 57 65
IDesign and Techniclogy B2 it 75|
Information Technology [ 71 74
History =4 63 70
\Secgraphy 54 (% 70|
jart B0} il 81
Pusic 54 75
Physical Education el 7 7

Notes:

1. If there were mo pupils eligible for assessment in a subject for a particular year the graph will discontinue and show a

gap for that year.
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Summary of Secondary School Performance (1)

SSSP

LEA/School No. 674/4087

Pupils aged 15

Number of pupils aged 15 who were on roll in January 2008: 210
Percentage of pupils aged 15 who :

entered at achieved the achieved the achieved the Level 2 threshold Core Subject Average wider

least one Level 1 Level 2 including a GCSE pass in Indicator (2) points score per
qualification threshold threshold English or Welsh first language pupil

and mathematics

School 2007/08 100 79 53 33 34 337
LEA Area 2007/08 98 84 53 37 36 340
Wales 2007/08 98 87 58 46 44 356
School 06/07/08 11 302
School 05/06/07 27 288

Number of boys aged 15 who were on roll in January 2008: 119
Percentage of boys aged 15 who :

entered at achieved the achieved the achieved the Level 2 threshold Core Subject Average wider

least one Level 1 Level 2 including a GCSE pass in Indicator (2) points score per
qualification threshold threshold English or Welsh first language pupil

and mathematics

School 2007/08 100 71 48 34 35 308
LEA Area 2007/08 97 80 46 35 34 314
Wales 2007/08 98 84 53 42 41 334
School 06/07/08 12 280
School 05/06/07 23 261

Number of girls aged 15 who were on roll in January 2008: 91
Percentage of girls aged 15 who :

entered at achieved the achieved the achieved the Level 2 threshold Core Subject Average wider

least one Level 1 Level 2 including a GCSE pass in Indicator (2) points score per
qualification threshold threshold English or Welsh first language pupil

and mathematics

School 2007/08 100 89 59 32 32 375
LEA Area 2007/08 99 88 60 40 39 368
Wales 2007/08 99 90 63 50 48 379
School 06/07/08 9 325
School 05/06/07 32 315
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Summary of Secondary School Performance (1)

SSSP

LEA/School No. 674/4087

Pupils aged 15

Percentage of pupils

Percentage of boys

Percentage of girls

aged 15who : aged 15 who : aged 15who:
achieved one or Left full time achieved one or Left full time achieved one or Left full time
more ELQ (2) education more ELQ (2) education more ELQ (2) only education
only without a only without a without a
qualification qualification qualification
3) (©)] 3
School 2007/08 1.9 2.4 3.4 4.2 0 0
LEA Area 2007/08 3.6 15 4.7 1.8 23 1.2
Wales 2007/08 26 15 3.4 1.9 1.7 1.2
School 06/07/08 24 35 1.2
School 05/06/07 2.2 3.1 14

Pupils aged 17

Number of pupils aged 17
who were on roll in
January 2008: 97

Number of boys aged 17
who were on roll in
January 2008: 39

Number of girls aged
17 who were on roll in
January 2008: 58

Percentage of 17 Average
year old pupils wider points

entering a volume score for

equivalentto 2 A pupils aged

Levels who 17
achieved the
Level 3 threshold

Percentage of 17 Average
year old pupils wider points

entering a volume score for

equivalentto 2 A pupils aged

Levels who 17
achieved the
Level 3 threshold

Percentage of 17 Average
year old pupils wider points

entering a volume score for

equivalentto 2 A pupils aged

Levels who 17
achieved the
Level 3 threshold

School 2007/08 98 424
LEA Area 2007/08 93 542
Wales 2007/08 94 631

School 06/07/08
School 05/06/07

95 395
91 516
93 596

48
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SSSP

Porth County Community

School Type: Secondary

Linguistic Delivery: Bilingual or English
LEA/School No. 674/4087

Number of SEN Unit/Special Classes: 3

Number of Pupils on Roll in NCY 11: 212

Percentage of compulsory school age pupils eligible for FSM 2007/08: 20.9

Percentage of compulsory school age pupils eligible for FSM 06/07/08: 23.4

Percentage of compulsory school age pupils on SEN register: 13.1

Percentage of 15 year old pupils on SEN register: 11.9

Level of Welsh Baccalaureate Offered:

Post-16 Pupils Pre-16 Pupils
Intermediate Pilot Pilot Pilot Advanced
Intermediate Foundation  Foundation
Welsh Baccalaureate Offered: Yes Yes Yes No Yes Yes
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SECONDARY SSSP EXAMINATION DATA, 2006 - 2008

Porth County Community School

674/4087

Free School Meals, 2006 - 2008 2006 2007 2008

% of pupils entitled to Free School Meals 24.2 24.8 20.9

Free School Meal band 20%<FSM<=30% 20%<FSM<=30% 20%<FSM<=30%
Key Stage 4, 2006 - 2008 2006 2007 2008

% achieving the Level 1 threshold . 73.6 79.0
Benchmark Quartile . 4 4

% achieving the Level 2 threshold . 50.6 52.9
Benchmark Quartile " 1 2

% achieving the Level 2 threshold including a
GCSE at grade A*-C in English or Welsh first

language and Maths . . 329
Benchmark Quartile . . 3
% achieving the Level 2 threshold in the core . . 33.8
subjects . . 33.8
Benchmark Quartile . . 2
Average wider points score 286 286.6 337.2
Benchmark Quartile 3 3 2

For 2004 onwards, the FSM percentage was based on pupils of compulsory school age only.

.. the data item is not available
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Appendix 4

Evidence base of the inspection

Fifteen inspectors, including a peer assessor and the school’s nominee, spent the
equivalent of 55 days in the school. They held a meeting before the inspection.

During the inspection, inspectors visited:
e 116 lessons or part lessons, 78 in the six subjects and 38 in other subjects;
e registrations, assemblies and form-tutor periods in each year group; and
e some extra-curricular activities.

Members of the inspection team met with:

staff, parents governors and a representative of the LEA before the inspection:
senior leaders, middle managers, teachers and members of support staff;
groups of pupils and students representing each year group; and
representatives of the school council.

The inspection team considered:
e the school’s self-evaluation report;
e 211 responses to the parents’ questionnaire;
e comprehensive documentation provided by the school before and during the
inspection;
e samples of pupils’ and students’ reports; and
e arange of pupils’ and students’ work.

After the inspection, inspectors held meetings with departments, senior leaders and
governors.
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Appendix 5

Composition and responsibilities of the inspection team

Team member Responsibilities

Peter Carter Summary, Recommendations KQ1, KQ5,

(Registered Inspector) Appendices

David Hughes KQ2

Clive Rowlands KQ3

Gwyn Griffiths KQ4

Tony Sparks KQ6

Rhiannon Boardman KQ7

(Lay Inspector)

Philip Jackson English

Ronald Graham Science (leading)

David Bullock Science (supporting)

Paul Martin ICT

Stephen Lloyd Physical Education

Graham Davies Religious Education
Religious Studies

Margaret Herbert Health and Social Care

Stephen Senior Peer Assessor

Peter Rees Nominee
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