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St David’s High School was inspected as part of a national programme of school
inspection. The purpose is to identify good features and shortcomings in schools in
order that they may improve the quality of education offered and raise the standards
achieved by their pupils. The inspection of all schools within a six-year cycle is also
designed to give parents more information about their child’s school. A copy of the
summary is sent to every family with a child at the school. The full report can be
obtained from the school.

The inspection of St David’s High School took place between 7-10 February 2005.
An independent team of inspectors, led by J Emlyn James undertook the inspection.
Estyn, a statutory body independent of, but funded by, the National Assembly for
Wales, commissioned the inspection.

The team was required to report on the standards achieved by pupils, the quality of
education provided by the school, the quality of leadership and management and the
contribution made by the school to its pupils’ spiritual, moral, social and cultural
development.

The five-point scale used to represent all inspection judgements in this report is as
follows:

Grade 1 good with outstanding features

Grade 2 good features and no important shortcomings

Grade 3 good features outweigh shortcomings

Grade 4 some good features, but shortcomings in important areas
Grade 5 many important shortcomings



Year groups and key stages

Schools use a common system of numbering year groups from the start of
compulsory schooling to 18 years age. This system emphasises the importance of
continuity and eases communication among schools, governing bodies, parents and
LEAs.

The term ‘Reception’ (R) refers to the year group of pupils in a primary school who
attain the age of 5 during the academic year. Year 1 refers to the year group of
pupils who attain the age of 6 during the academic year and so on. Year 13 is the
year group of students who attain the age of 18 during the academic year.

Primary phase:

Year R Y1 Y2 Y3 Y4 Y5 Y6
Ages | 4-5 5-6 6-7 7-8 8-9 9-10 | 10-11

Secondary phase:

Year | Y7 | Y8 | Y9 [ Y10 [ Y11 [ Y12 [ Y13
Ages | 11-12 | 12-13 [ 13-14 | 14-15 | 15-16 | 16-17 | 17-18

The national curriculum covers four key stages as follows:

Key stage 1 Year 1 and Year 2
Key stage 2 Year 3 to Year 6
Key stage 3 Year 7 to Year 9
Key stage 4 Year 10 and Year 11
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Context

The nature of the provider

St David’'s High School is a well-established 11-18 comprehensive school
situated on the outskirts of the city of Chester and maintained by Flintshire
County Council (LEA). Although 11-16 numbers have fallen slightly, there are
631 pupils on roll, with slightly more girls than boys, compared with 606 at the
time of the previous inspection in April 1999, the increase being due to a greater
proportion of pupils choosing to enter the school sixth form. The proportion of
pupils choosing to remain in full-time education, about 70%, compares very
favourably with other schools, as does the retention rate for students completing
sixth form courses.

Post 16 education in the area is provided by the Deeside Consortium, which
consists of St David’s, two other high schools and a local college of further
education. Teaching is shared. Students are based at their own school and
travel to whichever establishment is providing a particular course subject.

Most pupils come from the two neighbouring, but dissimilar, small towns of
Saltney and Broughton, and a few over the border from parts of the city of
Chester, who have expressed a preference for the school. All pupils come from
homes where English is the dominant language. There are no pupils who speak
Welsh as a first language or to an equivalent standard. There are very few
pupils from ethnic minority backgrounds.

Pupils are drawn from the full range of economic and social backgrounds. Most
parents are in employment, many close to home. Most pupils are from neither
prosperous nor economically disadvantaged homes, although there are distinct
areas of acknowledged deprivation within the catchment. The school has
evidence within the intake, of a number of socially disadvantaged and
behaviourally challenged pupils, although the proportion of pupils registered for
free school meals which is fairly stable at 13.6 %, is slightly smaller than
nationally.

Pupils come from the full range of ability. The intake is fully comprehensive,
although it contains a relatively high proportion of pupils of mainly average
ability and below, as measured on entry to the school. Seven pupils have
statements of special educational need (SEN). There are an additional 64
pupils on the school’'s SEN register for school action (SA) or school action plus
(SA+). These figures indicate that about 13% of the school’s pupils present
aspects of SEN.

All but one of the five members of the senior leadership team (SLT), of
headteacher, deputy headteacher, assistant headteacher and senior teachers
have been appointed since the headteacher took up post in September 2003.
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The school’s priorities and targets

The school’s published philosophy, aims and values include providing a high
quality pupil-centred education to enable achieving full potential for all, equal
value and respect for all members of the school community, maintaining a well
disciplined and supportive learning environment, developing partnerships with
pupils, employers and the local community, preparing for adult and working life
and ensuring that the school’s actions match its belief that young people are of
equal worth regardless of age, ability or background. In addition, the school
also publishes clearly the expectations and responsibilities resting on the pupils
themselves in this respect.

The current school improvement plan, (SIP) produced by the SLT after detailed
whole staff, faculty and pastoral consultation, identifies seven whole school
priorities, success criteria and performance targets. Faculty and pastoral
improvement plans clearly reflect these priorities, tying in and focusing their
particular contribution, where appropriate, with individual plans following a
common format to enable an overall coherent summary. QOutcomes are
measured through monitoring, evaluation and review (MER).

Summary

Tables of grades awarded

Key question Inspection
grade

1 How well do learners achieve? 3

2 How effective are teaching, training and assessment? 2

3 How well do the learning experiences meet the needs 3
and interests of learners and the wider community?

4. How well are learners cared for, guided and supported? 2

5 How effective are leadership and strategic 2
management?

6 How well do leaders and managers evaluate and 2
improve quality and standards?

7 How efficient are leaders and managers in using 2
resources?

In its self-evaluation report, the school awarded itself a Grade 3 for key
questions 2, 5, 6 and 7. The inspection team came to the considered judgement
that each question merited a Grade 2 award overall. The team judgements
agree with the school’s other self-evaluation grades.




Report by Mr J Emlyn James
St David’s High School — February 2005

Standards

Standards in subjects inspected

Subject KS3 KS4 Sixth Form

Mathematics 2 3 2

Welsh second language 3 3 -

Design and technology (DT) 3 2 -

Modern foreign languages 2 2 2

Art 2 1 2

Physical education 3 3 2

10. The team inspected the standards that pupils achieve in six subjects. In KS3
good features outweigh shortcomings in three of these subjects and three
subjects include good features and no shortcomings in important areas.

11. In KS4 standards are good with outstanding features in one subject, in two
subjects there are good features and no important shortcomings. Good
standards outweigh shortcomings in three subjects.

12. Sixth form standards in each subject have good features and no important
shortcomings.

13. The following table shows the standards that pupils and students achieved in the
Six subjects inspected:

60 lessons % grade 1 % grade 2 % grade 3 % grade 4 % grade 5

KS3 3 53 37 7 0

KS4 6 50 33 11 0

Sixth form 0 100 0 0 0

Whole school 3 56 34 7 0

14. Pupils achieved well in the 2004 KS3 national assessment tests in English,
mathematics and science. The proportion achieving level 5 and above in
mathematics and science is well above national figures. English results match
national averages. Usually, the proportion gaining level 5 is above average, and
below at higher levels 6 and 7, giving some indication of under-representation in
the school of the highest achievers, and is confirmed by levels and standardised
tests on entry to the school.

15.  Usually, in recent years, science results have been well above national figures

and school targets. Mathematics results have shown steady improvement
following school action. Boys outperformed girls in mathematics and science,
but in English level 5 and above was gained by 75% of girls and 50% of boys,
holding down the core subject indicator (CSI) — the proportion gaining level 5 or
above in all three subjects. Although standards achieved in KS3 tests have
improved greatly since the last inspection, the CSI has only held steady, around
national figures.




16.

17.

18.

19.

20.

21.

22.

23.

24.

25.

26.

27.

Report by Mr J Emlyn James
St David’s High School — February 2005

Achievements in GCSE examinations have also shown general improvement
over 5 years. The proportion of pupils gaining 5 or more GCSE grades A*-C
rose from 38% in 2000 to 48% in 2003. In 2004 it fell to 42%, a decline
predicted by the pupils’ scores on entry to the school and in the 2002 SATs.
The proportion gaining 5 or more grades A*-G is consistently higher than
national averages.

There is no great difference between the performance of boys and girls.

Pupils who present a range of SEN, make very good progress. They respond
and achieve very well to the quality of the school provision, which is a strength.

Performance data analysis over the years, shows that the majority of subjects
consistently add residual value as pupils progress from KS3 through KS4.

Post-16 in the Deeside Consortium, the average points score for students taking
at least two GCE A level examinations has been consistently below the national
and local averages as in the proportion of students gaining A-C awards.
Differences in performance between boys and girls are smaller than those
nationally.

Value added data analysing outcomes from GCSE to A level shows, overall, that
students from the school attain their expected outcomes.

Progress is mainly even in subjects across the school. It is better in KS3 than in
KS4. Pupils also make good progress in acquiring and developing their key
skills in virtually all lessons.

The overwhelming majority of behaviour in lessons and around the school is of a
high standard. All pupils understand well the school’s expectations for good
behaviour. Relationships in school are very good. There is a strong ethos of
mutual respect. Pupils move around school in a sensible fashion. In the
playground they relax as a happy, integrated community. Overall attendance for
KS3 and KS4 over the last year, at 90%, was on a par with national figures.

Standards in speaking, listening, reading and writing are good. Writing skills
are good overall. Problem solving skills are good. There is good co-operation,
negotiation and mutual support. Creative skills are also good. In some
subjects, pupils use strategies well to improve their own learning.

Overall, the standards of pupils’ numerical skills through the school are good.
ICT skills are good. Pupils confidently use computers and produce good quality
work.

Sixth formers are well behaved, with healthy attitudes to their work, role and
responsibilities.

At 97%, their overall attendance for 2004 was excellent, although attendance
between subjects varies.
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Sixth form students also make good progress, applying their knowledge well to
move forward.

The quality of education and training

29.

The following table shows the quality of teaching in all the lessons observed
during the inspection:

100 lessons

% grade 1

% grade 2

% grade 3

% grade 4

% grade 5

KS3

3

59

32

6

0

KS4

10

61

24

Sixth form

0

100

0

Whole school

5

64

27

5
0
4

0
0
0

30.

31.

32.
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34.

35.

36.

37.

38.

There are no important shortcomings in the teaching in 69% of classes. This
greatly exceeds the WAG targets of 50% to match this criterion. The WAG
target for 95% of teaching to achieve grade 3 or better is met.

The quality of teaching in the six subjects inspected, was predominantly judged
to have good features and no important shortcomings.

Good quality teaching is one of the school's strengths. It has a positive
influence on pupils’ learning, behaviour and attitudes. Teachers know their
pupils well and take full account of individual pupils’ differing needs.

The school has recently established an effective system for collating and
analysing assessment data.

Assessment is generally accurate and fair; the regularity and quality of marking
are inconsistent within and between subjects.

The quality of the targets which are set to challenge pupils to raise their
standards varies within and between subjects. There are some good examples
of well focused, subject specific and measurable targets.

All records of pupils’ performance are kept in their Record of Achievement
folders which build up a useful profile of a pupil’s achievements.

The curriculum is accessible for all pupils, including those with SEN. Pupils
have opportunities to gain an appropriate range of GCSE and vocational
qualifications. Access to the sixth form is open to all students. The curriculum is
appropriately broad and balanced in each key stage.

In KS3 and KS4, the school has taken strides to develop pupils’ basic and key
skills. Progress has been made in the development of literacy across the
curriculum and including ICT in each pupil’s programme. Numeracy is not fully
developed in all subjects. Sufficiently rigorous systems for co-ordinating and
monitoring the delivery of key skills are not fully developed. An audit has been
carried out to evaluate how the five aspects of Y Cwricwlwm Cymreig are
addressed across the curriculum.
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A wide range of extra-curricular activities is available for all years. Pupils and
students benefit from the range of activities available, which broaden their
experiences and promote their personal social development.

Pupils have a clear sense of right and wrong. They show respect for each
other, adults, the school environment and resources. Pupils are co-operative
and work well together in lessons and other activities. Relationships throughout
the school are good.

The school provides comprehensive and helpful information for parents. Open
dialogue about school provision or pupils’ concerns is strongly encouraged and
good opportunities are given for discussion at parents’ evenings.

The partnership with the community is extremely productive. A range of local
enterprises provide curricular, extra-curricular and pastoral support for pupils.

Very well organised and constructive links facilitate easy transition from primary
schools.

The school provides very effective work-related education. A comprehensive
and progressive course of careers education and guidance is closely integrated
with well-focused work-related education in the PSE programme.

Expertise amongst the governors, good local community knowledge, college and
workplace links and close collaboration with professional advisers ensures the
school is well aware of the needs of employers, both locally and nationally.

Good teaching strategies in many areas of the curriculum provide ample
opportunities for pupils to develop problem solving and decision making abilities.

The breadth and quality of the curriculum, extra-curricular opportunities and
work-related education ensures that the learning experiences reflect national
priorities and lay the foundation for lifelong learning.

The school has been successful in establishing a caring and congenial
community that is inclusive for pupils from different backgrounds. The
supportive quality of the relationship between the teachers and the pupils is
based on good knowledge of each other.

The provision for pupils with SEN is good.

Social inclusion measures are particularly pro-active with much additional
support for those pupils considered to be at risk.

Good IEP and Individual Behavioural Plans (IBP) are prepared. They relate well
to the needs of the individual and, where appropriate, the statement.
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Leadership and management

52.

53.

54.
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58.

The school has a clear, published philosophy, together with statements of aims
and values, which are understood by all. In addition, it publishes clearly the
expectations and responsibilities resting on the pupils in this respect. A
consistent range of appropriate policies and position statements is in place to
reflect and facilitate the coherent attainment of these aspirations.

The headteacher and senior managers provide very effective leadership.
Together, they have a thorough understanding of the school’s many strengths
and, through the outcomes of the in-depth self-evaluation process initiated by
the new headteacher, the insights and awareness of areas for development and
the common concern to effect improvement. This has been underpinned by
appropriate restructuring of management roles. All pupils and staff are known,
respected and valued. Monitoring, evaluation and review systems are fit for
purpose and inform planning for improvement at individual and whole-school
levels.

The school’s self-evaluation report is an excellent working document. It honestly,
realistically and comprehensively addresses the seven key questions of the
common inspection framework. The monitoring, evaluation and review (MER)
programme has developed rapidly since the appointment of the headteacher in
2003 and has proved a valuable exercise for all concerned. The report findings
of the inspection team largely match those of the school’s self-evaluation report,
which is an accurate analysis of the important strengths and areas for
development in the school.

The SIP covers seven whole school umbrella priority headings identified in the
self-evaluation process and was put together after detailed whole staff, faculty
and pastoral consultations. Faculty and pastoral improvement plans clearly
reflect these priorities, breaking down, tying in and focusing their particular
contributions, where appropriate. Individual plans follow a common format,
which enables an overall coherent summary and overview to be established,
and matches responsibilities, time scales, targets, success criteria and resource
implications in terms of finance and staff time. Although the budget has
increasing constraints, careful budgeting ensures equitable funding for priorities.
Outcomes are measured through the cycle of monitoring, evaluation and review.

Leadership has a clear vision and overview for the school’s direction, which is
shared by the staff, who have ownership of the progress of many initiatives
through membership of working groups. Self-evaluation and development
planning have, in the short term, led to measurable improvement in a number of
aspects and the culture is now prominent.

The school is well staffed to meet the needs of the curriculum and learning
needs of pupils. The everyday life of the school is enhanced by its skilled non-
teaching and support staff. The professional development of all staff is good.

Overall, the provision of resources is such that good features outweigh
shortcomings, although basic available capitation budget is low for a school of
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this type. Very good use is made of any additional grants or funds to
supplement provision. The provision of computers is above average. When not
used for timetabled lessons, the suites are heavily booked for use by subjects
across the curriculum.

The accommodation is sufficient for the number of pupils currently on roll. A
number of rooms are small and cannot comfortably accommodate the larger
classes, especially of older pupils. Accommodation for the number in the sixth
form is limited.

There has been refurbishment of rooms in food technology and textiles but in
rooms used for science and resistant materials, there is urgent need for similar
upgrading.

The standard of decoration in rooms throughout the school has improved of late
and is good in sections. Many displays are bright and colourful, providing a
stimulating learning environment. The school and grounds are clean and well
maintained.

The governing body is both effective and supportive. Individual governors
provide a wide range of expertise and a useful familiarity with national and local
issues that impinge on the school.

The school has made good progress in addressing the key issues identified for
action in the previous report.

The school manages its budget efficiently and effectively, although fixed
commitments leave little room for manoeuvre.  The educational objectives
identified in the SIP are clearly reflected in budget proposals. The budget is
planned and processed with the informed involvement of the governing body’s
finance committee. Expenditure is properly reviewed and evaluated.

The school achieves good value for money.

Recommendations

66.

The school has established an impressive process of self-evaluation and
development. In order to improve further, it needs to:

R1 Maintain the positive recent developments and the consistency of
teaching and learning. Review, share and disseminate existing
identified best practice to all, in order to extend the range of teaching
and learning styles and strategies.

R2 Continue to raise standards, especially in those areas where
shortcomings have been highlighted.
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Continue to develop the current whole school assessment policy, to
ensure the consistency of day-to-day marking, that pupils are set
challenging and realistic individual targets, understand their strengths
and weaknesses and what they must do in order to improve.

Further develop and implement initiatives for the coordination and
monitoring of key skills throughout the school.

Continue to work closely with the LEA to secure identified
refurbishment and updating of the buildings.

Ensure that all classes have access to a daily act of worship.

The governing body is responsible for amending its current development plan to
incorporate action in response to the recommendations within 45 working days
of receiving this report, showing what the school is going to do about the
recommendations. This plan, or a summary of it, will be circulated to all parents
at the school.
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Standards

Key question 1: How well do learners achieve?

Grade 3:  Good features outweigh shortcomings

68.

69.

70.

71.

72.

73.

74.

This grade is in agreement with the school’s own self-evaluation grade.

Pupils achieved well in the 2004 KS3 national assessment tests in English,
mathematics and science. The proportion achieving level 5 and above in
mathematics and science is well above national figures. English results match
national averages. Usually, the proportion gaining level 5 is above average, and
below at higher levels 6 and 7, giving some indication of under-representation in
the school of the highest achievers, and is confirmed by levels and standardised
tests on entry to the school.

Usually, in recent years, science results have been well above national figures
and school targets. Mathematics results have shown steady improvement
following school action. Boys outperformed girls in mathematics and science,
but in English level 5 and above was gained by 75% of girls and 50% of boys,
holding down the core subject indicator (CSI) — the proportion gaining level 5 or
above in all three subjects. Although standards achieved in KS3 tests have
improved greatly since the last inspection, the CSI has only held steady, around
national figures.

Achievements in GCSE examinations have also shown general improvement
over 5 years. The proportion of pupils gaining 5 or more GCSE grades A*-C
rose from 38% in 2000 to 48% in 2003. In 2004 it fell to 42%, a decline
predicted by the pupils’ scores on entry to the school and in the 2002 SATs.
The proportion gaining 5 or more grades A*-G is consistently higher than
national averages. Attainment in the higher grades for the CSI has also
improved, to be in line with national figures, although this figure has been
depressed to some extent by results in mathematics. There is no great
difference between the performance of boys and girls.

Pupils who present a range of SEN, make very good progress. They respond
and achieve very well to the quality of the school provision, which is a strength.

Performance data analysis over the years, shows that the majority of subjects
consistently add residual value as pupils progress from KS3 through KS4.

The following table shows the standards that pupils and students achieved in the
six subjects inspected:

10
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60 lessons % grade 1 % grade 2 % grade 3 % grade 4 % grade 5

KS3

3 53 37 7 0

KS4

50 33 11

6 0
Sixth form 0 100 0 0 0
Whole school 3 7 0

56 34

75.
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The team inspected the standards that pupils achieve in six subjects. In KS3
good features outweigh shortcomings in three of these subjects and three
subjects include good features and no shortcomings in important areas.

In KS4 standards are good with outstanding features in one subject, in two
subjects there are good features and no important shortcomings. Good features
outweigh shortcomings in three subjects.

Standards in each of the subjects inspected in the sixth form have good features
and no important shortcomings.

Standards in speaking, listening, reading and writing are good in KS3 and KS4.
Most listen attentively to the teachers, to each other and to video. They show
respect for each other’s views in class discussion and many give extended and
thoughtful responses. Most pupils are confident and articulate speakers. There
is good use and understanding of subject terminology. Relationships are very
good so that there is particularly effective collaboration in pair and group work.

Reading skills are good. Those with reading difficulties have effective specialist
support when withdrawn from lessons and by the use of Successmaker. Good
progress is made. Most pupils read with fluency and accuracy and there is good
understanding of a range of texts including pictures, films, graphs and the
Internet. Pupils demonstrate good standards in retrieving information. There is
effective use of the library and Y12 students offer good support to develop
reading for pleasure in KS3.

Writing skills are good overall. Most pupils produce well structured extended
writing for a variety of audiences and purposes. Written work is usually well
presented. Standards in spelling and punctuation are in line with abilities but not
all pupils revise and redraft effectively so that in some cases, errors persist.

Overall, the standards of pupils’ numerical skills throughout the school are good.
There is a general policy and each mathematics teacher acts as a ‘consultant’ to
a particular subject. However, further progress is being hindered by the
absence of a specific coordinator. In the subjects inspected, there was good
evidence of the use of a range of mathematical techniques in calculations,
measurement and drawing, graphs to analyse and illustrate data, and formulae
in spreadsheets. A number of subjects effectively apply humeracy to situations
in everyday life.

ICT skills are good. In KS3, the Discovery programme in Y7 and the discrete

ICT lessons in Y8 and Y9, provide skills and experiences that are effective and
useful. In KS4, most pupils gain GCSE qualification. The use of ICT by subjects

11




83.

84.

Report by Mr J Emlyn James
St David’s High School — February 2005

across the curriculum is restricted by difficulties with access. Despite these
difficulties, a range of applications enable pupils to make good use of their skills.
However in art, pupils do not have the opportunity to enhance their learning
using ICT.

Pupils confidently use computers and produce good quality work using text and
graphics. They are able to record, save and analyse data using spreadsheets
and databases. Pupils competently and effectively use computers for data-
logging, design and to accurately operate equipment.

They use computers well to gather information from a variety of sources
including the internet. Most pupils make good use of ICT to enhance the
presentation of their work. There is no formal strategy to collate pupils’ ICT
progress and achievement across the curriculum.

Sixth form

85.

86.

87.

Post-16 in the Deeside Consortium, the average points score for students taking
at least two GCE A level examinations has been consistently below the national
and local averages as is the proportion of students gaining A-C awards.
Differences between the relative performance of boys and girls are less than
national figures.

Value added data analysing outcomes from GCSE to A level shows, overall, that
students from the school attain their expected outcomes.

Standards in each of the subjects inspected in the sixth form had good features
and no important shortcomings.

Pupils’ progress in learning

88.

89.

90.

91.

Progress is mainly even in subjects across the school, with progress that is
better in KS3 than in KS4. The school uses an increasing range of analyses
and data to determine targets and to benchmark whole school and departmental
progress. Many pupils are involved in assessing their own progress. Actual
performance indicates that pupils generally make good progress towards their
potential in acquiring new subject knowledge, understanding and skills.

Pupils also make good progress in acquiring and developing their key skills in
virtually all lessons.

Problem solving skills are good. In a number of subjects such as media, design
and technology, drama, discovery and Welsh, pupils respond enthusiastically to
a range of open ended tasks.

In many lessons and in whole school initiatives such as the Buddy Scheme,

pupils and students collaborate well together in pairs and small groups. There is
good co-operation, negotiation and mutual support,

12
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Creative skills are also good. Pupils are often imaginative and creative in their
ideas, writing, composition, design and performance. Good examples are
particularly evident in the work in English, drama, art, media and music. There is
also imaginative use of computers to support the development of creative skills.

In some subjects, pupils use strategies to improve their own learning. For
example, they rehearse and evaluate their own work and that of others in
drama. In English many draft their writing for improvement. In a few subjects
pupils are regularly given targets but there is inconsistent use of target setting
by teachers to improve the performance of individual pupils.

Sixth form

94.

95.

96.

97.

Sixth form students also make good progress, applying their knowledge well to
move forward. They are aware of their goals and learning needs. They
understand their strengths and areas for development. Experience of the
different cultures of each establishment within the Consortium provides valuable
insights for life beyond school.

Sixth form students are polite and confident when they communicate with fellow
pupils, students, teachers and visitors. At all times, they are outstandingly
respectful in their relationships with others. Reading skills are good and they
frequently engage in effective research. Writing is in line with abilities. Written
work indicates progress over time, a growing confidence and maturity of style
although not all are competent in spelling and punctuation.

They work very well with one another in lessons and there are examples of very
good collaboration with other pupils and students to organise events and to
support the learning of others.

Most students are mature and effectively engage in problem solving, improving
their own learning and a range of creative activities. In some cases, students
tend to be reliant on teachers and can lack confidence in independent
approaches to learning.

Development of pupils’ personal, social and learning skills

98.

99.

The vast majority of behaviour in lessons and around the school is of a high
standard. All pupils understand well the school's expectations for good
behaviour and the consequences that wayward behaviour may have on
themselves and others. There are good procedures for promoting good
behaviour and for dealing with potentially disturbing misbehaviour. There is a
very small minority who occasionally exhibit challenging behaviour in class but
rigorous monitoring and good pastoral support prevent poor behaviour having
an adverse effect on pupils’ progress.

Relationships in school, both between pupils and with teachers, are very good.

Pupils are considerate and courteous, teachers are friendly and understanding.
There is a strong ethos of mutual respect.
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Pupils move around school from lesson to lesson in a sensible and comradely
fashion. In the playground they relax as a happy integrated community, with no
evidence of conflict. Although pupils acknowledge that a limited amount of verbal
bullying occurs, they are confident that this is swiftly dealt with; none was seen
during the inspection.

Overall attendance at school for KS3 and KS4 over the last year, at 90%, was
below the LEA average but on a par with national figures. Attendance dipped
after the previous inspection but, thanks to the school’s strategies, now matches
the overall figures although KS3 attendance has improved a little whereas in
KS4 it has declined. Unauthorised absence, under 1%, is low. There is a small
group of persistent non-attenders but most absence is due to sickness and
family holidays in term-time.

Pupils’ punctuality to school and to lessons is good. The introduction of an
immediate 15 minute detention at lunchtime for any unreasonable lateness has
secured a considerable improvement since the last inspection.

Procedures for registration, identification of absentees and initiatives to secure
improved attendance are appropriate and take full account of NAW Circular
3/99. The Education Welfare Services are only available to the school on two
days weekly. Although rigorously used, this support is insufficient to bring about
reliable improvement in attendance and requires liaison for cross border pupils.

Sixth form

104.

105.

Students are well behaved, with healthy attitudes to their work, role and
responsibilities. They know that they are responsible for their own actions and
conduct themselves maturely and demonstrate a good level of independence.
Their approach to learning and problem-solving also embraces collaboration,
teamwork, and mutual reliance, where appropriate. They have a well developed
sense of right and wrong and show respect to each other and to adults.

Attendance is monitored through the Consortium database. At 97%, overall

attendance for 2004 was excellent, but a matter of concern is the variation of
attendance between subjects.
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The quality of education and training

Key question 2: How effective are teaching, training and
assessment?

Grade 2:  Good features and no important shortcomings

106. In its self-evaluation report, the school judged this key question as Grade 3. The
inspection team judged the quality of teaching, training and assessment to be
Grade 2 because there are no important shortcomings overall.

How well teaching and training meet learners’ needs and the curricular or
course requirements

107. The following table shows the quality of teaching in all the lessons observed
during the inspection:

100 lessons % grade 1 % grade 2 % grade 3 % grade 4 % grade 5

KS3 3 59 32 6 0

KS4 10 61 24 5 0

Sixth form 0 100 0 0 0

Whole school 5 64 27 4 0

108. There are no important shortcomings in the teaching in 69% of classes. This
greatly exceeds the WAG targets of 50% to match this criterion. The WAG

target for 95% of teaching to achieve grade 3 or better is met.

109. In KS3 and KS4 the quality of teaching in the six subjects inspected was judged
to have good features with no important shortcomings or better in 65% of
lessons. In art, DT, mathematics and modern foreign languages, the great
majority of lessons had good features and no shortcomings. In physical
education and Welsh, the majority of lessons had good features which
outweighed shortcomings. Outstanding features were judged in a small number
of lessons in art, DT and mathematics. Important shortcomings were judged in a
very small number of lessons in art, physical education and Welsh.

110. Good quality teaching is one of the school’s strengths. It has a positive influence
on pupils’ learning, behaviour and attitudes. It contributes significantly to the
good standards achieved by the majority of pupils.

111. Teachers are suitably well qualified, and have good knowledge and
understanding of the subjects which they teach. This secure base of knowledge,
often kept up-to-date through continuous professional development, enables
them to plan appropriately challenging work which is well matched to the needs
of all pupils.
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Relationships between teachers and pupils are very good, allowing learning to
take place in a friendly and caring environment. There is an obvious ethos of
mutual respect and courtesy.

Teachers know their pupils well. They prepare work carefully, and take full
account of the differing needs of individual pupils and their prior attainment.
Teachers often use a range of teaching strategies to ensure that pupils apply
themselves with purpose and self-confidence.

In most lessons, pupils are made aware of the objectives at the beginning of the
session, and at the close they are required to summarise what they have
learned and evaluate the progress they have made. Most teachers also take
every opportunity to indicate the links between current and previous learning.

Where lessons are well structured and tasks are tightly timed, the pace of
lessons is brisk and purposeful and pupils know what is expected of them. Most
teachers use well-considered questioning to test understanding and develop
oral skills. In a small minority of lessons where shortcomings are identified, pace
is slow, pupils are not clear what they are expected to do, and brief and one-
word answers are accepted.

In most subjects, teachers plan well to develop learners’ key skills as well as
skills in the key elements of the subjects concerned. Some subjects, though,
have yet to develop numeracy and the use of ICT fully within their curriculum. In
some subjects, teachers use strategies to encourage investigative approaches
to learning, this is underdeveloped in some with teachers relying on a more
directed approach to learning.

Most teachers have high expectations of success and behaviour for their pupils.
Pupils are made well aware of these and most respond positively to the
challenging tasks provided.

Teachers help pupils consolidate and extend their learning by setting homework
of challenge and interest in most subjects. These homework tasks often
encourage pupils to develop their problem solving, investigative and creative
skills. In a very small minority of subjects, homework is not set regularly and
lacks sufficient challenge.

Teachers and classroom learning assistants work well together. The co-
operation between them provides valuable support to help pupils make
appropriate progress.

Teachers make good use of displays of pupils’ work in many classrooms and in
some corridors to help motivate pupils. Many teachers give generously of their
time outside lessons to help individuals in revision clubs and extra-curricular
activities to extend and broaden pupils’ learning.
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There is consistent implementation of the school’s policy for equal opportunities.
Pupils’ social, educational, ethnic and linguistic backgrounds are considered to
ensure progress.

Teachers monitor and review pupils’ progress systematically and employ a good
range of support procedures to help pupils gain success. In most subjects,
pupils are aware of the appropriate targets which have been set. The teaching
and support for pupils with SEN is good with the work closely matching the
targets identified in their IEPs.

Sixth form

123.

124.

125.

126.

127.

128.

129.

130.

131.

In all the sixth form lessons observed, teaching was adjudged to have good
features and no important shortcomings.

Good and consistent quality teaching is one of the school’s strengths. It has a
positive impact on students’ learning.

Teachers have very good working relationships with their students and are
sensitive to their needs.

Teachers have good subject knowledge. They ensure that their lessons not only
help students meet examination requirements but also encourage students to
consider relevant issues, which enhances their understanding.

The planning of lessons is good and takes into account previous learning.
Overall teachers set challenging tasks appropriate to the abilities of individual
students.

Teachers encourage students to become independent learners. In some
lessons, teachers promote original and innovative responses from their students
by engaging them in quality discussions and questioning.

Resources and stimuli material are well chosen and varied. Teachers make use
of a range of resources, including the interactive whiteboard, to improve student
learning.

Lessons are conducted in an atmosphere of mutual respect and tolerance
where all students, irrespective of gender, race or disability are encouraged to
achieve to the best of their ability.

Teachers within the consortium monitor progress and performance carefully and
regularly. Using a review system after the completion of substantial assignments
of work, individual students who may not be achieving their minimum target
grade are identified so that they may be given additional support.
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The rigour of assessment and its use in planning and the improving of
learning

132.

133.

134.

135.

136.

137.

The school has recently established an effective system for collating and
analysing assessment data. Pupils’ progress is regularly monitored and graded
in all subjects. The data collected is regularly shared with teachers, pupils and
their parents so that individual performance can be tracked and areas requiring
improvement can be addressed. This system has already proved to be effective
in addressing areas of concern relating to Y11 pupils, but is not fully embedded
in other year groups.

The school meets statutory requirements for assessing and reporting pupils’
achievements.

Assessment is generally accurate and fair; the regularity and quality of marking
are inconsistent within and between subjects. Where there is good practice,
teachers’ comments on assignments are informative and helpful, but in other
cases there is insufficient information on how pupils can improve their
standards.

The quality of the targets which are set to challenge pupils to raise their
standards varies within and between subjects. There are some good examples
of well focused, subject specific and measurable targets, but in other cases the
targets are too broad and do not provide pupils with sufficient guidance on the
next step forward in their learning.

The school provides pupils and their parents with two reports which are
compiled after monitoring exercises. These are useful in tracking pupil progress
and in identifying underachievement. Parents are also presented with a full
annual report which explains the criteria for success in each subject and
generally contains advice on how pupils can raise their standards of
achievement.

The school encourages pupils to evaluate their own performance and to identify
areas of their work which require further attention. However, the quality of
pupils’ self assessment is inconsistent and remains an area for further focus. All
records of pupils’ performance are kept in their Record of Achievement folders
which build up a useful profile of a pupil’s achievements in both key stages.

Sixth form

138.

139.

Assessment is well used to monitor students’ progress. Good quality marking of
written work, using detailed and informative comments helps students identify
ways of improving their standards.

Students are made fully aware of the minimum target grade which they are
expected to achieve. Their progress is regularly and carefully monitored;
records of students’ progress are recorded on a data base. Regular interim
progress reports provide students and parents with clear and helpful indications
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of areas of strength and weakness in subject areas. They contain detailed
advice on how improvements can be achieved in the quality of work.

Students are encouraged to evaluate the quality of their own achievement and
to identify ways in which they can raise their standards. As they mature, they
become more confident in setting themselves realistic and achievable targets.

Parents receive a full report on academic and personal progress annually.
Reports contain accurate and well focused information on standards achieved
as well as clear advice on how students can raise their standards to meet their
target grades.
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Key question 3: How well do the learning experiences meet the

needs and interests of learners and the wider
community?

Grade 3:  Good features outweigh shortcomings

142.

This grade is in agreement with the school’s self-evaluation grade.

The extent to which learning experiences meet learners’ needs and interests

143.

144.

145.

146.

147.

148.

149.

The curriculum overall successfully meets the needs of all pupils and reflects the
aims set out for pupils of statutory school age in the Education Act 1996.

The curriculum is accessible for all pupils including those with SEN. Pupils have
opportunities to gain an appropriate range of GCSE and vocational
qualifications. Access to the sixth form is open to all students; they have
opportunities to gain qualifications at A, AS, GCSE and in vocational courses.

The curriculum is appropriately broad and balanced in each key stage. It
provides effective continuity and progression between years and key stages.

Overall, the curriculum in KS3 meets the requirements of the NC and religious
education. Pupils have the choice of studying either French or German in the
key stage. All pupils have the opportunity of developing a range of skills through
studying drama and ICT throughout the key stage. A good feature of the Y7
curriculum is the cross-curricular Discovery Programme which supports the NC
and reinforces pupils’ basic skills. In DT, the majority of elements in the
programme of study are covered, however electronics is not taught due to
staffing and resource constraints.

Pupils in KS4 continue to study the statutory core subjects in addition to a
programme of optional subjects with all pupils following an ICT course. A small
number of pupils follow an effective alternative curriculum at the local college for
one session per week.

In the sixth form, students can choose from an extensive programme of AS and
A2 courses organised through the Deeside Consortium. At present, they have
access to a modest vocational programme.

In KS3 and KS4 the school has taken strides to develop pupils’ basic and key
skills and has been successful in gaining the Basic Skills Quality Mark. Progress
has been made in the development of literacy across the curriculum and
including ICT in each pupil’s programme of study. However, numeracy is not
fully developed in all subjects. Sufficiently rigorous systems for co-ordinating
and monitoring the delivery of key skills in different subjects, including the wider
key skills are not fully developed.
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In the sixth form, key skills are delivered through a well designed general
studies programme. At present the school does not have a clear accreditation
strategy.

A wide range of extra-curricular activities is available for all years. In addition to
a number of clubs that meet during the lunch-hour and after school, there are
visits off-site to places of interest, and to venues such as galleries and theatres.

A large number of pupils represent the school in a range of activities with
considerable success. A number of visits abroad take place for a range of
valuable curricular and social purposes. Pupils and students benefit from the
range of activities available, which broaden their experiences and promote their
personal and social development.

Pupils’ spiritual development has good features which outweigh shortcomings. A
number of subjects contribute to pupils’ spiritual development by giving pupils
opportunities to gain an understanding, and a feeling of curiosity in reflecting on
creative work, poetry and the natural world.

Year collective acts of worship give pupils the opportunities to reflect on respect,
care for others and contemporary moral and social issues. When pupils are not
in a Year assembly the school has prepared a ‘thought for the day’ for the tutor
groups. However, in a minority of groups there was no act of collective worship
and the school does not therefore meet statutory requirements.

Pupils’ moral, social and cultural development has good features and no
important shortcomings.

Pupils have a clear sense of right and wrong. They show respect for each other,
adults, the school environment and resources. Pupils show their concern for
others by initiating and enthusiastically supporting events that raise substantial
amounts of money to support local and national charities.

Pupils are co-operative and work well together in lessons and other activities.
Relationships throughout the school are good. In the school council and many
other activities they show maturity when participating in decision making or
when supporting younger pupils.

Cultural development is well reflected in aspects of the curriculum and extra-
curricular activities in a number of subjects. Pupils benefit from cultural visits to
theatres and practical involvement with local artists and dance companies.
Pupils have a good understanding of the cultural aspects of Wales, Britain,
Europe and other world countries such as India, Africa and America.

The school provides comprehensive and helpful information for parents. Open
dialogue about school provision or pupils’ concerns is strongly encouraged and
good opportunities are given for discussion at parents’ evenings. The
contributions of the parent-governors effectively inform management planning
and guide support for learning. Parents and extended families gave excellent
support for the Fiftieth Anniversary celebrations. A large number of
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questionnaires were returned to the inspection and these indicated a high level
of satisfaction with the school.

The partnership with the community is extremely productive. Governors are
active, knowledgeable and effective representatives of the community. Activities
are extremely well co-ordinated by the school’s public relations officer who
ensures that links provide beneficial support to the curriculum wherever
possible. The good management of links also successfully maintains the school
as a focus for lifelong learning. Many local enterprises provide curricular, extra-
curricular and pastoral support for pupils. Local employers provide good support
for work-related education and opportunities within the broad vocational
curriculum.

Very well organised and constructive pastoral links with primary schools
facilitate easy transition from KS2 to KS3. Joint INSET for teachers and cross
phase projects in core subjects helps curriculum continuity. A useful partnership
with several local schools (the Deeside Consortium) enables the provision of a
broad sixth form curriculum. Good knowledge of local college provision ensures
that school leavers can select appropriate educational options as they finish
KS4.

There are established links with three teacher training institutes and the school
regularly offers a wide range of opportunities for students. Trainees bring variety
and innovation to the classroom and broaden the experiences of pupils.

The curriculum overall meets legal requirements with the exception of an act of
worship in a minority of tutor periods. The programmes for personal, health and
social education, work related education and careers education and guidance
meet ACCAC guidelines and are well planned in the guidance programme.

The extent to which the learning experiences respond to the needs of
employers and the wider community

164.

165.

166.

The school provides very effective work-related education.

A comprehensive and progressive course of careers education and guidance is
closely integrated with well-focused work-related education in the PSE
programme. A professional careers adviser, available in school on two days of
the week, provides individual guidance to pupils in Ys9-11 to develop their
personal career plans. Local companies provide extensive and supportive
mentoring for KS4 pupils. Pupils have a useful opportunity to assess a range of
possible careers at a biennial Careers Fair.

Y10 pupils undertake a useful, well monitored, 2-week work-experience. An
outstanding feature of this is a requirement that all pupils are interviewed by
employers prior to the work experience. The work experience is a useful basis
for classroom studies in some departments, particularly in English. Y12 students
pursuing vocational courses are expected to undertake a similar work
experience.
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An audit has been carried out to evaluate how the five aspects of Y Cwricwlwm
Cymreig are addressed across the curriculum. The activities are identified in
schemes of work. Most departments contribute to the annual eisteddfod which is
an important event in the school calendar.

The insufficient time allocated to Welsh at KS3 highlighted in the last inspection
remains. This does not provide a sound base for pupils to choose to study the
full GCSE course. At KS4 all pupils follow the GCSE Welsh short course, with a
high percentage achieving A*-G grades.

Welsh is not immediately visible around the school with the exception of the
physical education and DT departments. Good practice was observed in a KS4
ICT lesson where pupils created a bilingual information system.

The school is successful in enabling pupils of all abilities equality of access to
the curriculum. All pupils are encouraged to achieve success in each key stage
and to participate fully in the life of the school.

Pupils’ awareness and understanding of the concepts of sustainable
development and global citizenship are well developed in several subject areas
including geography, science, DT, music and PSE. They are encouraged to
become involved in a number of practical projects in the school, including the re-
cycling of paper, cans, mobile phones and ink cartridges. Pupils’ understanding
is enhanced by the focus