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CURRICULUM NOMENCLATURE AND KEY STAGES

A new nomenclature to describe pupils’ progress through school was introduced in 1989. This
system of numbering year groups from the start of compulsory schooling to age 18 is intended to
ease communication among schools, governing bodies, parents and LEAs and emphasise the
importance of continuity.

The term “Reception” (R) is applied to the year group of pupils in a primary school (not a
nursery class) who attain the age of 5 during the academic year “Year 1” (Y1) is applied to the
year group of pupils who attain the age of 6 during the academic year and so on to Y13 the year
group who attain the age of 18 during the academic year:

{PRI | R Y1 | Y2 | Y3 Y4 | Y5 Y6 Y7 Y8 Y9 Y10 Y11 Y12 Y13
VAT

E}

Years | 45 | 56 | 6-7 | 78 | 89 | 910 | 10-11 | 11-12 12-13 | 13-14 | 14-15 | 15-16 [ 16-17 | 17-18

Key stage 1 of the national curriculum consists of Y1 and Y2; KS2 of Y3 to Y6; KS3 of Y7 to
Y9; KS4 of Y10 and Y11 (which is the final year of compulsory education).

GRADE DESCRIPTIONS

The five-point grading scale used to represent the main judgements in this report is as follows:
1. Very good: many good features, some of them outstanding.

2. Good: good features and no major shortcomings.

3. Satisfactory:  good features outweigh shortcomings.

4. Unsatisfactory: some satisfactory work but shortcomings in important areas.

5. Poor: many shortcomings.
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1. CONTEXT

The school and its priorities

St. John Baptist School is a five form entry, co educational 11-18 school. It is one of only
three Church in Wales Schools in Wales, all of which are located in the Diocese of Llandaff.
The Parish of Aberdare has always had a strong interest in the provision of education. The
history of the present school dates back to 1930 with the opening of the Maerdy House
Secondary School, and until 1963 it was the only Church in Wales Secondary School.

In 1975 the school, still a secondary modern school, moved to new buildings on the present
site and was re-named St. John Baptist School. Since that time the school has continued to
grow and has been extended with the most recent additions to the buildings being completed
in January 2001.

In 1977, with the introduction of comprehensive education in the Aberdare area, the status of
the school changed to an 11-16 comprehensive school with 351 pupils. In 1983 the status of
the school changed again when it became an 11-18 comprehensive school and by 2003 the
school population had grown to 953 with a staff of 54.

The school serves a wide area which, although centred on Aberdare and the upper part of the
Cynon Valley, covers the Northern part of the Diocese of Llandaff. This incorporates a large
part of the local authority area of Rhondda-Cynon-Taff but also extends to the immediately
adjoining areas of the county boroughs of Merthyr Tydfil, Neath and Port Talbot, Caerphilly
and Southern Powys.

This wide catchment area is varied and includes valley communities that were formerly
linked to the traditional mining industry, as well as new housing development for commuters
to Cardiff and Swansea and areas which are more rural in character.

The objective of the school is to provide for all pupils a full and balanced range of
educational opportunities which recognise their value as individuals, and will help to provide
a preparation for adult life.

As a Voluntary Aided School and reflecting the obligations in the School Trust deed the
school provides Religious Education and Worship distinctive of the teaching and practices of
the Church in Wales. The school sets out to help pupils to find and develop within the
fellowship of the Church, a faith by which to live and an inner spiritual life that provides
proper moral values for themselves and which are shown in their dealings and responses to
others.

2. MAIN FINDINGS

The main findings of the report

St. John Baptist School provides a good quality of education for all its pupils. Standards in most
subjects and aspects of the school are good and the ethos of the school — the behaviour,
relationships and spiritual values — are a strength that has a positive influence on achievement.




Educational standards achieved by pupils
Standards of achievement have improved since the previous inspection.

In key stage 3 (KS3), the National Test results in English, mathematics and science are
consistently above those for the Unitary Authority (UA) and Wales. The proportion of pupils
gaining the core-subject indicator (level 5 or better in each of English, mathematics and science|)
is significantly above national and local norms.

In key stage 4 (KS4) the proportion of pupils gaining 5 or more grades A*- C at GCSE has
improved from 63% at the time of the previous inspection to 71% in 2003. This result was
significantly above the local and national averages. The proportion of pupils achieving the core
subject indicator in 2003 was 61% compared to Wales at 38% and the Unitary Authority at 32%.
Target setting by the school is accurate; the results in 2003 were at or slightly above the targets
the school had set for itself in agreement with the local education authority.

If the KS3 and GCSE results are compared with the outcomes of schools with similar
proportions of pupils entitled to free school meals, they are above average and are very good in
some subjects.

Advanced Supplementary (AS) and Advanced Level (A Level) results for the school are good.
The number of students achieving 2 or more A - C grades at A level, and the average points
scores for students exceeds the comparable figure for the UA and Wales.

Standards in subjects

Subject KS3 KS4 Sixth form
English Good Good Very Good
Mathematics Good Good Very Good
Science Good Good Good
Welsh (Second Language) Good Good Good
Design and technology Good Good Good
Information technology Good Good Good
History Good Good Good
Geography Satisfactory Unsatisfactory Satisfactory
Modern foreign languages Good Good Good
Art Good Good Good
Music Good Good Good
Physical education Satisfactory Good -
Physical education (examination) - Very Good Good
Personal and social education Good Good -
Business and Communications Systems - Good -
Child development - Very Good -
Catering - Very Good -
Home Economics - Good -
Leisure and tourism - Satisfactory -
Economics - - Good
AVCE Business Studies - - Good
Law - - Good
Customer Service - - -




Standards in Key Skills

Key Skill KS3 KS4 Sixth form
Listening Good Good Good
Speaking Good Good Good
Reading Good Good Good
Writing Good Good Good
Numeracy Satisfactory | Satisfactory | Satisfactory
Information and Communication Satisfactory | Satisfactory | Satisfactory
Technology
Working with others Good Good Good
Improving own learning and performance | Satisfactory | Good Good
Problem solving Good Good Good

Good features

Standards of achievement are satisfactory or better in 97% of all classes, and are good or
better in 75%.

Since the previous inspection standards have improved most in KS4 where standards are at
least satisfactory in 97% of lessons and are good in 82%.
Very good standards were achieved in 11% of classes overall, with KS3 having the lowest
figure at 8%.

Since the previous inspection standards of achievement have improved in the majority of
subjects with most now being judged good.

In the great majority of subjects the achievement of pupils relative to their ability is good, so
that the more able and those pupils with special educational needs all achieve well.
Across the curriculum, standards in literacy are good.

Most pupils listen well, and they are willing speakers, expressing themselves clearly in
answers to questions.

Standards in reading and writing across the curriculum are mostly good.
Standards in numeracy across the curriculum are satisfactory overall.
Overall, pupils achieve satisfactory standards in the use of
communications technology (ICT) across the curriculum

information and

Shortcomings

Standards in geography at KS4 are unsatisfactory.

There is no consistency in practice and in the use of terminology in numeracy across the
curriculum

Whilst standards of achievement are good or better in 64% of lessons in KS3, they are
significantly lower than standards in the rest of the school.

The ethos of the school

Good features

e The quality of spiritual, social and moral provision is very good and cultural provision is

good.



Much of the curriculum contributes directly to spiritual development. Religious
education, taught to all pupils throughout the school, makes a strong contribution.

The twice weekly assemblies are explicitly spiritual and reinforce school values. They
also celebrate pupils’ achievement.

There is further spiritual development through prayers in morning tutor group meetings
and the school meets the requirement for a daily act of worship.

Provision for moral development is very good. Expectations of good behaviour by pupils
are made explicit and they have a clear sense of right and wrong.

Social development is very good. Relationships between teachers and pupils and among
the pupils themselves are very good.

Pupils’ cultural development is good. There is a wide range of extra-curricular visits to
theatres, museums, art galleries and other places of cultural significance.

Pupils’ own cultural heritage is emphasised through the Cwricwlwm Cymreig

The overall quality of behaviour in school is good; it is often very good. It makes an
important contribution to the good learning environment and quality of life that benefits
all pupils.

Pupils are polite and courteous to one another, to their teachers and to visitors.

No instances of bullying were recorded during the inspection although teachers and pupils
acknowledge that a small amount of bullying occurs in school. Any instances are swiftly
and sympathetically dealt with.

Overall attendance for Y7 to Y11 is satisfactory.

Most pupils are punctual to school and lateness is almost always due to transport
difficulties.

Shortcomings

In a few instances time in tutor groups not used effectively.

Pupils are often late to individual lessons; the large distance to be traversed between some
lessons and congested narrow corridors contribute to this.

The level of unauthorised absence is generally low but in the summer term some years
approach 4%, which is unsatisfactory.

Quality of education

The quality of education provided by the school is mostly good and in a few subjects is very
good. The school makes a particular effort to care for and support its pupils, and this is
valued and appreciated by them.

Good features

The quality of teaching is satisfactory or better in 97% of classes and is good or better in
76%.

Both KS4 and the sixth form have very good teaching in about 14% of classes. KS3 has
the lowest proportion at 10%.

Teaching is very good at KS4 in catering, child development and in GCSE physical
education. In the sixth form it is very good in English.

Across all subjects the match of teaching to the learning needs of pupils is mostly good
and occasionally very good.

The assessment, recording and reporting of pupils’ achievements is good.



Good use is made of computerised data collection and analysis of results to inform the
setting of targets and the monitoring of pupils’ progress.

Pupils’ work, including homework, is regularly and conscientiously marked.

Parents are kept well informed of pupils’ progress through an end of year report and
annual parents’ evenings for each year group.

The curriculum is generally broad and balanced and meets the statutory requirements for
the national curriculum and religious education.

There is a satisfactory range of provision at KS4.

The overall quality of the sixth form curriculum is satisfactory. It provides good
continuity from KS4.

Pupils with special educational needs have access to all National Curriculum subjects.
Extra curricular provision is good.

The pastoral system is very effective and clearly demonstrates concern for pupils’
educational and personal welfare.

The quality of careers education and guidance is good.

The school’s provision for pupils with special educational needs (SEN) is good.
Individual education plans (IEPs) are in place for all pupils for whom they are required.
Standards achieved by the most able pupils in lessons and in examinations are good.

The quality of the partnerships with parents, the community and other schools and
institutions is good, contributing significantly to the quality of life in school and to pupils’
development.

KS2 to KS3 transition is very well organised and effectively managed.

Links with further education colleges and higher education institutes are good.

The quality of the partnership with industry is good.

Overall the programme of work-related education in school provides a good link between
employment and the curriculum. It acts as a beneficial stimulus to learning and personal
development

Shortcomings

There is a very small percentage of unsatisfactory teaching at each key stage and in the
sixth form. Some teaching lacks the range and quality of techniques found elsewhere in
the school.

Whilst the quality of teaching is good or better in some two thirds of lessons in KS3, this is
lower than standards in the rest of the school.

Over 60% of pupils in KS4 take single science. The curriculum therefore does not meet
the National Curriculum expectation that the majority of pupils should follow double
award science or the three separate sciences.

The time allocated to physical education in Y8 and Y9 is too short to enable pupils to
develop appropriate skills.

GCSE music is not timetabled and is only available during lunch hour sessions.

Whilst all requirements of the Code of Practice for SEN are met those of the national
recommendations on social inclusion are not.



Management

Good features

The school management and governors provide the school with a clear vision of the
school as a Christian and caring community where a high priority is given to the care of
each individual pupil.

Governors and senior managers are committed to the success of the school. They have a
clear sense of purpose that is focussed on high standards and the good reputation of the
school.

Some aspects of whole school work are monitored and evaluated effectively, as is the work
of a few subject departments.

There are strategies in place to promote high expectations, and senior managers
consistently promote the concept of the equal value of all pupils.

There are both high expectations and shared attitudes to behaviour and relationships.

The School Development Plan (SDP) and supporting school policies focus on improving
an important range of spiritual, teaching and learning standards.

The quality of departmental management is almost always satisfactory, is frequently good
and in one case is very good.

The financial management of the school is efficient and effective and reflects the
priorities in the development plan.

The school is satisfactorily staffed, and teachers are well qualified.

The non-teaching staff makes a valuable contribution to the life of the school.

The existing accommaodation is well maintained.

Shortcomings

The school has a monitoring and evaluation policy which is inconsistently applied, or in
some departments is only applied in part or without the necessary rigour.

The teaching and learning initiatives at the school, which are appropriate, are not carried
out with sufficient consistency and commitment to move the school from being a good
school with very good aspects, to a school which is very good overall.

High staff costs, which are above national averages, lead to lower than national average
spending on learning resources, accommodation and its maintenance.

There are shortages of specialist teachers of design and technology, information and
communication technology and mathematics.

There is over-crowding in many classrooms and the dining hall suffers from long queues.
Additional laboratory and workshop space is needed

The library has to be used as a teaching space for most of the timetable which
significantly reduces its value as a teaching resource. There is a poor stock of books.

3.

EDUCATIONAL STANDARDS ACHIEVED BY PUPILS

3.1

Standards achieved in subjects and areas of learning

Standards of achievement have improved since the previous inspection. They are satisfactory or
better in 97% of all classes, and are good or better in 75%. Standards have improved most in
KS4 where standards are at least satisfactory in 97% of lessons and are good in 82%. Standards




are lowest in KS3 where 64% of lessons are judged to be good or better. Very good standards
were achieved in 11% of classes overall, with KS3 having the lowest figure at 8%. In the 1997
Report only one third of standards were judged to be good, and fewer than 2% of classes were
very good. The proportion of unsatisfactory classes is 3%. The school exceeds the targets set
by the Welsh Assembly Government.

Standards of achievement in the subjects of the curriculum

Subject KS3 KS4
English Good Good
Mathematics Good Good
Science Good Good
Welsh (Second Language) Good Good
Design and technology Good Good
Information technology Good Good
History Good Good
Geography Satisfactory Unsatisfactory
Modern foreign languages Good Good
Art Good Good
Music Good Good
Physical education Satisfactory Good
Physical education (examination) Very Good
Personal and social education Good Good
Business and Communications Systems - Good
Child development - Very Good
Catering - Very Good
Home Economics - Good
Leisure and tourism - Satisfactory

In KS3 the results in English, mathematics and science are consistently above those for the
Unitary Authority (UA) and Wales. The proportion of pupils gaining the core-subject indicator
(level 5 or better in each of the 3 core subjects) is significantly above national and local norms.

At GCSE the proportion of pupils gaining 5 or more grades A*- C has improved from 63% at
the time of the previous inspection to 71% in 2003. This result was significantly above the local
and national averages. The proportion of pupils achieving the core subject indicator in 2003 was
61% compared to Wales at 38% and the Unitary Authority at 32%. The results in 2003 were at
or slightly above the targets the school had set for itself in agreement with the local education
authority.

If the KS3 and GCSE results are compared with the outcomes of schools with similar
proportions of pupils entitled to free school meals (These tables are produced by the Welsh
Assembly Government)), they are above average and are very good in some subjects,
particularly for English, mathematics and the core subject indicator at GCSE.

Value added data indicates that, at both GCSE and A level for the last three years, about half of
subjects consistently add value to pupil performance.



In the great majority of subjects the achievement of pupils relative to their ability is good, so that
all pupils, including the more able and those pupils with special educational needs all achieve
well.

Since the previous inspection standards of achievement have improved in the majority of
subjects with most now being judged good. Standards are very good in KS4 in child
development, catering and GCSE physical education. No subjects are judged very good in KS3.
Geography at KS4 is the only subject judged unsatisfactory.

3.2 Standards achieved in key skills across the curriculum
Across the curriculum, standards in literacy are good.

There is a whole-school policy, focusing on pupils in KS3. There has been some appropriate
training for teachers. A coordinator is in post to promote good practice with the object of
achieving the Basic Skills Agency Quality Mark, though the process is at an early stage of
development. There has not yet been an audit of whole school practice nor has the
effectiveness of departmental policies been monitored. The development of pupils’ reading
skills is monitored through the use of standardised tests but the lack of a functioning school
library limits the encouragement of reading for study and pleasure.

Listening, speaking, reading and writing

Most pupils listen well. They are attentive to teachers and to their classmates’ contributions
to whole class activities and pair and group work.

Most pupils are willing speakers, expressing themselves clearly in answer to questions,
though in a number of subjects answers are brief. They make sensible contributions in group
activities. They undertake set speaking tasks conscientiously, preparing and delivering them
to classmates quite unselfconsciously.

Standards in reading across the curriculum are mostly good. Most pupils are able to respond
to the wide range of reading material they are given and extract information to support their
answers. Many pupils take advantage of opportunities to read aloud.

Standards in writing are mostly good. Pupils write for a range of purposes and produce
increasingly extended pieces as they move up the school, using an appropriate range of
vocabulary. Writing is generally careful and spelling is mostly accurate.

Numeracy
Standards in numeracy across the curriculum are satisfactory overall.

At present, there is not a school policy for numeracy across the curriculum; nor is there a
coordinator to provide an informed, constructive approach to its planning and teaching. As a
result, there is considerable variation in the quality of planning for numeracy across
curriculum. There is no consistency in practice and in the use of terminology.

However, most pupils have a good understanding of number and can complete calculations
confidently and accurately. They can measure and weigh accurately using a range of units in
many subjects. They collect, record and analyse data successfully in a number of contexts and



make good use of a range of graphs. Most pupils use calculators well and appropriately. In
both KS3 and KS4 standards are good in IT and science.

ICT (Information and Communications Technology)

Overall, pupils achieve satisfactory standards in the use of information and communications
technology across the curriculum

Pupils use ICT well in English at KS3 and KS4 and in home economics at KS4. The
standards achieved in the use of ICT are unsatisfactory in geography and music at KS3.
Pupils use ICT satisfactorily in all other subjects.

Wider key skills

Pupils’ ability at problem solving is good at both KS3 and KS4. Good examples are to be
found in many subjects. Problem solving is frequently planned into lessons and pupils are able
to devise their own solutions to the challenges presented to them.

At all ages the ability and preparedness of pupils to work together in pairs or groups is good
and occasionally very good. This has a positive impact on their achievements.

The pupil’s ability to develop their own learning improves as they progress through the
school. It is mostly satisfactory and sometimes good in KS3, and improves to mostly good and
sometimes very good in KS4.

4, ETHOS OF THE SCHOOL

4.1  Pupils’ spiritual, moral, social and cultural development

The quality of spiritual, social and moral provision is very good and cultural provision is
good. Many subjects plan for the development of these areas through their teaching. Pupils
respond very well to the provision.

The school makes its Christian values explicit and they underpin all that it does. Much of the
curriculum contributes directly to spiritual development. Religious education, taught to all
pupils throughout the school, makes a strong contribution. Several areas of the history
curriculum enable pupils to reflect upon the importance of the spiritual dimension of man’s
life in the past. Art provides good opportunities for pupils to express their personal beliefs. In
home economics pupils learn of religious influences on food choice and family values. In
music lessons, time is allowed for pupils to reflect upon different aspects of music. Teaching
styles overall value pupils questions and allow them to express their own thoughts, ideas and
concerns.

The twice weekly assemblies are explicitly spiritual and reinforce school values. They also
celebrate pupils’ achievement. Pupils take an active part in assemblies. There is further
spiritual development through prayers in morning tutor group meetings and the school meets
the requirement for a daily act of worship. In only a few instances is this time not used
effectively.




Provision for moral development is very good. Expectations of good behaviour by pupils are
made explicit and they have a clear sense of right and wrong. Pupils show respect for each
other and their teachers. They are encouraged to take responsibility for actions in their own
lives through caring for the school environment. In many subjects they consider their wider
responsibilities in the world through the exploration of environmental issues in geography
and environmental and genetic issues in science; through establishing the conventions for fair
play and competition in physical education; through discussion of themes such as
homelessness, drug abuse and bullying in personal development lessons. Pupils show concern
for others through their generous support for a very wide range of charities.

Social development is very good. Relationships between teachers and pupils and among the
pupils themselves are very good. In lessons pupils listen with respect to each other and work
successfully as a member of a group or a team. They show good self-discipline. In practical
subjects such as music and art they value each others’ efforts and share ideas. A large number
of pupils are involved in a series of initiatives that help to improve the school’s life such as
improving merit awards, environmental improvement and fighting bullying.

Pupils’ cultural development is good. There is a wide range of extra-curricular visits to
theatres, museums, art galleries and other places of cultural significance. Pupils encounter
traditions from a range of cultures through art, geography, music, literature and religious
education. There are regular visits to France and Germany and European awareness for all
pupils is encouraged through such activities as a European day and a French breakfast.
Pupils’ own cultural heritage is emphasised through the Cwricwlwm Cymreig. It is better
established in the school than at the time of the last inspection and examples drawn from
Wales are used in most subjects.

4.2 Behaviour and attitudes

The overall quality of behaviour in school is good; it is often very good. It makes an
important contribution to the good learning environment and quality of life that benefits all

pupils.

Pupils are polite and courteous to one another, to their teachers and to visitors. They move
from place to place, often through narrow, congested corridors, in a self-controlled and
orderly fashion, with only occasional displays of impatience. In the playground there is more
boisterous, but very seldom unacceptable, behaviour. The assembly into managed lines for
reconvening for lessons after breaks and for departure to the buses effectively forestalls
potential behavioural issues at these times.

In lessons pupils’ attitudes to learning are good, with all but a very small minority keen to
engage with the set tasks and working with sustained concentration. Occasionally the pace
and content of a lesson is insufficiently challenging to maintain good focus by all pupils.
These instances are frequently associated with congested classrooms which restrict variation
in teaching strategy.

The school has effective arrangements for promoting good behaviour. There are clear and
well understood expectations, and appropriate rewards for good behaviour and sanctions for
non-compliance. They are uniformly and equitably applied and regarded as fair. Appropriate
strategies, including in-school isolation of disruptive pupils and access to an alternative
vocational curriculum, provide beneficial support to pupils at risk of exclusion. Exclusion is a
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last resort and only used after very careful consideration. There were no permanent
exclusions in the last year.

No instances of bullying were recorded during the inspection although teachers and pupils
acknowledge that a small amount of bullying occurs in school. Pupils affirm, and inspection
of the schools’ responses to recent events show, that instances are swiftly and sympathetically
dealt with.

School policies and procedures effectively eliminate sexism, racism and other forms of
discrimination.

4.3 Attendance

Overall attendance for Y7 to Y11 is satisfactory. Leaving aside the figure of 46% attendance
for Y11 in the summer term the average over the last three terms was 91.7%. The low figure
for Y11 is due to the school rigorously recording as authorised absence the leave permitted
for study for exams. This is a correct and very strict procedure, but rather hard on pupils who
diligently use the time for revision. The school has maintained attendance at these levels over
the past few years. The level of unauthorised absence is generally low but in the summer term
some years approach 4%, which is unsatisfactory.

The school has appropriate and effective procedures in place to promote regular attendance
and to pursue absentees; there is a very good, supportive working relationship with an
Educational Welfare Officer. Registration procedures on arrival at school and to individual
lessons securely monitor pupils’ presence and diligent contacting of the parents of absentees
maintains pressure to attend and elicits reasons for absence. Home/school agreements are in
place.

A small amount of absence is due to holidays taken in term time, and some is due to transport
failure in the very large catchment area. The vast majority is due to sickness.

Most pupils are punctual to school and lateness is almost always due to transport difficulties.
In contrast, pupils are often late to individual lessons; the large distance to be traversed
between some lessons and congested narrow corridors contribute to this. The arrangement of
the nine lesson day exacerbates the problem. There is no time between morning and
afternoon registration and the start of lessons so only one lesson begins after a break during
which pupils can easily move across the campus. In accommodating this difficulty, single
lessons often lose 5 or 6 minutes, sometimes more, of teaching time from an already very
short period, a loss that affects standards.

The school complies fully with statutory requirements for registration of pupils of
compulsory school age.

S. QUALITY OF EDUCATION

5.1 Teaching

The quality of teaching is satisfactory or better in 97% of classes and is good or better in 76%.
The highest standards are in the sixth form where 85% are good or better, and standards are
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least good in KS3 where 66% are good or better. Overall there is very good teaching in some
12% of classes; this is higher in KS4 (15%) than KS3 (10%). Standards have improved since
the time of the previous inspection when about 50% of teaching was good or better and 6%
was very good.

Teaching is consistently good or better in business studies, child development, economics,
English, home economics, law and music. Examples of very good teaching are found in some
two-thirds of subjects.

Teachers have good subject knowledge and understanding, and in home economics, history,
mathematics and modern foreign languages it is often very good. In the majority of subjects
the quality of planning is good. The good and very good lessons are thoroughly prepared,
based on detailed schemes of work and include a range of appropriate activities. Examples of
such planning are to be found in history where lessons challenge pupils’ investigative skills, in
art where there are lots of effective demonstrations, and in modern foreign languages where a
variety of activities is used to cover the 4 language skills. The best planning also builds into
lessons purposeful questioning by teachers that frequently encourages pupils to give extended
answers.

Classroom organisation is always satisfactory and is frequently good and is sometimes very
good. The pace and challenge in lessons is mostly good but is unsatisfactory in geography.
Across all subjects the match of teaching to the learning needs of pupils is mostly good, so
that pupils of all abilities achieve well.

In those lessons judged to be very good, there is a brisk pace and pupils are challenged to
develop extended answers in question and answer sessions. They are encouraged to develop
their thinking and analytical skills and are expected to meet high and explicit standards of
achievement and behaviour. Subjects where teaching is weakest often use a restricted range
of teaching techniques that does not challenge or encourage pupils to develop independent
learning skills and understanding.

5.2  Assessment, recording and reporting
The procedures for the assessment, recording and reporting of pupils’ achievement are good.

A whole-school policy clearly identifies principles and practices which are regularly
reviewed by an assessment committee. Members of the senior management team undertake
monitoring to ensure consistency of practice across the school. The processes of recording
pupils’ achievements and analysing their significance are well-established. Very good use is
made of computerised data collection and analysis of results to inform the setting of targets
and the monitoring of pupils’ progress.

Pupils’ work, including homework, is regularly and conscientiously marked. Accurate
assessments are made in relation to National Curriculum and GCSE criteria. Standards are
expressed on reports for pupils in KS3 using a school grade rather than National Curriculum
levels, though statutory requirements are met for reporting these levels at the end of KS3.
GCSE grades are used on KS4 reports. Within subjects there is some variation in the forms of
assessment but pupils understand the systems used. Individual pupil and whole school targets
are set with a considerable degree of accuracy. Pupils are given good opportunity for self-
assessment. Pupils with SEN are additionally assessed in line with the requirements of the
Code of Practice.
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Parents are kept well informed of pupils’ progress through an end of year report and they are
able to consult with staff about their children at annual parents’ evenings for each year group.
The school reports are clear and helpful, including pastoral comments and assessments for
each subject, though some of the subject comments are not helpfully specific about particular
steps for improvement. Pupils are involved in the process of compiling their Progress File
which is a comprehensive record of their time in school.

There has been good progress since the previous inspection in the setting of targets and
monitoring pupils' progress, which was a key issue for action.

5.3 Curriculum

The curriculum is generally broad and balanced and meets the statutory requirements for the
National Curriculum and religious education. Provision reflects the overall aims of the school
and is generally appropriate to pupils’ needs, interests and abilities. It successfully promotes
their spiritual, moral, social, cultural and physical development and prepares them for the
opportunities and responsibilities of adult life. The curriculum meets the 25 hours per week
recommended by the National Assembly for Wales, although significant time is lost during
the change over between lessons.

All pupils, including those with special educational needs (SEN) have equal access to the
curriculum. Arrangements for social inclusion include an alternative curriculum for a small
number of pupils at KS4. Pupils with SEN are well supported by specialist teachers with
additional attention to basic skills. Very able pupils are able to enter GCSE examinations in
English and mathematics at the end of Y10. Pupils of differing abilities do not have
opportunities to interact socially within tutor groups or to work together in lessons.

In KS3, pupils are taught in three ability bands. Banding at the start of Y7 is based on KS2
national test results and other tests. In the upper band, able pupils choose between French
and German but cannot follow both languages. In Y8 and Y9, setting is appropriately
introduced in a number of subjects. All pupils have planned access to ICT within subject
areas and to an IT course. Generally, sufficient time is allocated to each subject. The time
allocated to physical education in Y8 and Y9 is too short to enable pupils to develop
appropriate skills. The large class sizes in many subjects limits the range of activities used
especially in practical subjects. Curricular links with primary schools are at an early stage of
development.

There is a satisfactory range of provision at KS4. All the National Curriculum subjects
continue to be available, and a number of new GCSE subjects are added including a limited
number of vocational courses. Music is only available during lunch hour sessions. In an
extended core, all pupils study English, mathematics, single science and a full religious
education course together with personal development and physical education. They have
access to four options. One choice must include Welsh either as a full or short course. The
Welsh short course is tied to either information technology or Spanish. These constraints
limit the breadth of some pupils’ choices. Over 60% of pupils take single science. Although
the school responds well to the expressed needs of its pupils, the curriculum does not meet
the National Curriculum expectation that the majority of pupils should follow Double Award
science or the three separate sciences.
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Planning for the key skills of ICT and literacy are generally good but numeracy is much less
well developed across the curriculum. Planning for the Cwricwlwm Cymreig is satisfactory
overall and is good in a small number of departments.

Planning for the delivery of the National Curriculum and examination syllabuses is good in
most subjects. Planning for continuity and progression is generally good. Departments have
appropriate homework guidelines and pupils have a formal homework timetable in their
planners. The quantity and quality of homework tasks varies both within and across subjects.

There is a well planned programme of personal and social education (called personal
development or PD) meeting the needs of each pupil and conforming to national guidelines.
Sex education, citizenship, health education, including education about drug misuse and
careers education and guidance are all appropriately included in the plans. A team of
committed teachers delivers the programme throughout the school with the additional input
from a range of external speakers.

Extra curricular provision is good. There is a wide range of academic, musical, social and
sporting activities. There are regular visits abroad including trips to France and Germany.
There are very good links with local churches, the police, local industry and commerce.
Many teachers give valuable voluntary additional support to pupils preparing for
examinations.

Good quality peripatetic instrumental tuition, provided for one in eleven of pupils on roll,
together with a number of extra-curricular groups of good and sometimes very good standard,
complement the work of the music department. These make a worthwhile contribution to the
life of the school and the community.

5.4  Support, guidance and pupils’ welfare

The quality of support and guidance is good and is a strength of the school. The pastoral
system is very effective and clearly demonstrates concern for pupils’ educational and
personal welfare. Teachers work hard to promote personal development and to identify and
address problems of underachievement. Procedures for monitoring academic and personal
progress have been well established and pupils are well supported to achieve their potential.

There is good informal day-to-day communication between form tutors and the heads of
school. Record keeping is good.

Pastoral links with the most of the feeder primary schools are very successful and pupils
settle quickly. Pupils in need of support are identified early. Subject teachers identify
underachievers, take appropriate remedial action and, if necessary, communicate with the
heads of school for mentoring to take place. Pupils appreciate this help and it improves self-
esteem. The merit system, which rewards both academic and wider achievement, is effective
particularly at KS3. Periodically, there are merit assemblies where pupils are presented with
certificates.

On entry to the school in Y7, pupils are placed into academic bands and into banded tutor
pastoral forms. If possible, pupils will remain with the same pastoral tutor in each of the
lower and middle schools. Relationships between form tutors and their pupils are very good
and form tutors know their pupils well. During registration there are prayers and time for
contemplation of current local and international events. In a few instances time in tutor
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groups is not used effectively. Usually assemblies for most year groups take place twice a
week.

A house system offers a very good incentive for pupils across the year groups to collaborate
and compete in sporting events and in the eisteddfod. The school council is effective in
enabling pupils from all year groups to discuss a range of issues and help to improve school
life. Elected representatives gain experience in expressing viewpoints and formulating
reports. All pupils have the opportunity to attend and take part in various groups and
committees in the school’s enrichment programme, which successfully improves the life of
the school.

The quality of careers education and guidance is good. The well planned programme
develops pupils’ self awareness, career planning skills, and understanding of career
opportunities in the world of work. The small careers library is used well. Activities are well
integrated into the personal development programme and work experience programme.
Pupils value this and most have a good understanding of job opportunities and their
requirements. There is a good relationship with careers advisers, who are at the school for
part of the week, and who attend parents’ evenings. From Y8 onwards there are useful
interviews with a careers advisor. Pupils undertake useful mock interviews to develop their
interview skills. Good support is received from the local Careers Company.

Procedures for child protection are very good and meet statutory requirements. There is a
close liaison with relevant external agencies. At certain times a counsellor, who has an input
into the personal development programme, is available in school for pupils. At present, the
provision of first-aiders is unsatisfactory. There are 3 pupils looked after by the UA, and their
required care plans have not been kept up to date by the UA. Procedures for ensuring the
health and safety of the pupils are good and effective. During the week of the inspection, the
head was made aware of a small number of areas of concern.

5.5 Provision for pupils with special educational needs (SEN)
The school’s provision for pupils with SEN is good.

74 pupils, less than one tenth of the roll of the school, are on the register for SEN. This
proportion is well below the average for Wales. Six of these pupils have statements of special
educational need.

The school makes appropriate arrangements for pupils with SEN. Early in Y7 the twelve
pupils with the lowest attainment scores are allocated to Band C where they are taught in
small classes. A small number of other pupils with specific learning difficulties or disabilities
are placed on the school’s register for pupils with SEN but are taught in mainstream classes.

Standards in lessons and in external examinations in KS3 and KS4 are good. Almost all
pupils achieve at least level 4 in national tests at the end of KS3. At the end of KS4 all pupils
with SEN achieved five or more GCSE passes at grade G or better. This achievement is well
above that of the UA. A number of pupils gained some passes at grade C and many achieved
high grades in Basic Skills and in the Entry Level examination.

Standards of the most able pupils in lessons and in examinations are good. At KS3 high

proportions of these pupils achieve level 6 or 7 in English, mathematics and science. The
most able pupils in English and mathematics are entered for GCSE at the end of Y10. They
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achieve very well as most gain the highest grades A* and A. At the end of KS4 in the
majority of subjects the most able pupils achieve a high proportion of grades A* and A, well
above the average for the UA. In a small minority of subjects they do not achieve well.

In KS3 pupils with SEN have access to the same curriculum as other pupils. In KS4 they
have a satisfactory choice of courses. The teaching they receive is good and on occasions
very good. For English and mathematics in KS3 and for mathematics in Y10 they are taught
well by a teacher who has expertise in meeting their needs. Their learning in English lessons
is enhanced by effective use of a computer integrated learning system and some intensive
work by the teacher and sixth form mentors to develop literacy skills. For other subjects in
KS3 they are taught well by subject specialist teachers. Tasks and materials are appropriate
for pupils’ particular learning needs. Teachers offer much individual support to pupils. The
learning support assistant helps other pupils where appropriate in lessons in addition to the
one pupil she is assigned to assist.

There are some shortcomings in the school’s arrangements for teaching pupils with SEN.
Although in theory it is possible to move between bands and sets, in practice this does not
often happen, and for some subjects pupils are placed in teaching groups in which they are
not challenged enough. Pupils with SEN are registered in lower band tutor groups; they do
not have appropriate opportunities to mix socially or academically with pupils of higher
ability. The national advice on social inclusion is not met fully.

Individual education plans (IEPs) are in place for all pupils for whom they are required. They
contain good specific targets for pupils in English and maths. An effective link teacher
system helps keep staff well informed about the learning needs of pupils on the school’s
register for pupils with SEN and many departments develop their own IEPs. The progress of
pupils with SEN is closely monitored by the special educational needs coordinator (SENCO).

All requirements of the Code of Practice for SEN are met. The provision made by the school
for pupils with statements of SEN meets all the requirements of the statements. Parents are
successfully encouraged to help the development of their children’s literacy skills through
reading at home with them and using a structured reading scheme. All parents of pupils with
statements of SEN attend the annual review meetings. The school enjoys good support from
external agencies.

The leadership and management of the provision by the experienced SENCO are very good.
She provides regular and frequent inset for staff and oversees the progress of pupils with SEN
very well. Her work is hampered by the lack of private space in which she can interview
parents and in which confidential records can be kept.

Progress since the last inspection is good although there is still only one specialist teacher for
pupils with SEN.

5.6 Partnership with parents and community, schools and other
institutions

The quality of these partnerships is good, contributing significantly to the quality of life in
school and to pupils’ development.

Parents receive very good information about the school. A clearly written prospectus gives a
comprehensive guide to the curriculum and pastoral organisation. Informative options
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booklets in Y9 and guidance for Y11 on sixth form entry help at these critical times. Parents
are kept up-to-date on school activities by detailed newsletters and are well informed about
school achievements and aspirations in the Annual Report from the Governors. Parents
benefit from constructive reports on their children and informative discussion at well attended
parent evenings.

Parents become involved in school management as parent Governors. They can participate in
the Friends Association both as fund-raisers and in providing catering and host/hostess
support at school functions.

There are high quality links with the community. There are very close links with local
churches. Pupils engaged in the extensive activities of the enrichment programme consult
with community groups on subjects such as crime prevention, environmental development,
and youth behaviour. The many pupils engaged in the Duke of Edinburgh Scheme make links
of benefit to the community in fulfilling the community service elements of those awards.
The schools’ well organised charity programme raises considerable funds for local, national
and international concerns. Local businesses, art and sports organisations, and local service
providers give good support for delivery of the curriculum and provision of work experience.

KS2 to KS3 transition is very well organised and effectively managed, despite the enormous
difficulties of needing to liaise with over 40 feeder schools each year. Senior teaching staff
visit all feeder primary schools. There is a properly time-tabled programme of open days for
prospective pupils and parents, and a full taster day for new pupils. These ensure a good
exchange of pastoral and other information to ease transition. Within the small cluster of
schools that provide 55% of the intake department staff have visited to observe teaching,
meet pupils and help streamline schemes of work across Y6 and Y7. In the core subjects of
English, mathematics and science bridging projects have been developed.

Links with further education colleges and higher education institutes are good. Pupils are
made well aware of further education opportunities available elsewhere that the school cannot
provide. A further education college supports the provision of alternative curriculum
provision in Y10 and Y11 for the few pupils that the school feels would benefit.

The school has well established links with an initial teacher training institutes and regularly
hosts trainees in many departments. Students are very well mentored and provide a useful
additional range of personalities, perspectives and ideas for school pupils.

5.7 Partnership with industry

Overall the quality of this partnership is good. The school policy is effectively designed to
link an understanding of the work-place with classroom curriculum studies.

Pupils usefully explore personal characteristics and preferences in personal development
lessons during Y7 and Y8. These are constructively linked to both option choice and to the
world of work in high quality career education lessons in Y9 onwards. Further development
of potential career options in Y10 is profitably linked to forthcoming work-experience
placements. Classroom education is beneficially reinforced by a range of extra-curricular
activities such as visits to local industry and Engineering Days, Industry Days and
Technology Challenges.
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Pupils in Y10 receive appropriate work experience training. Pupils are briefed before their
placement, keep useful diaries of their experiences and receive feedback from employers. The
value of this information is not fully realised as the opportunity for debriefing and discussion
is necessarily postponed until the following academic year. At present the organisation of
work experience is undergoing review and the work-place links are now undertaken by a
Careers Advisory Company. This has widened and enhanced the range of opportunities and
provided high quality professional documentation. This new process is not, as yet, used to its
full potential.

Local employers are used to provide useful mentoring for pupils in Y10 and mock-interviews
for selected pupils in Y11. Other pupils are given guidance on interview techniques and
strategies in careers education lessons and in discussion with a careers advisor.

The school has good, supportive relationships with an Education Business Partnership/
Career Advice Company through which the careers education, work experience programme,
help with mentoring schemes and staff placements in industry are brokered. A career advisor
is available for consultation in school during the week.

The school sensibly encourages placement in industry for staff development where positive
benefits for school management or enhancement of curriculum delivery can be expected.
Recent placements have been useful in developing project work in Design and Technology.

Overall the programme of work-related education in school provides a good link between
employment and the curriculum and acts as a beneficial stimulus to learning and personal
development.

6. MANAGEMENT

6.1  Quality of self-evaluation and planning for improvement

The school has a monitoring and evaluation policy. Some aspects of whole school work are
monitored and evaluated effectively, but the policy is applied inconsistently; in some
departments it is only applied in part or without the necessary rigour. It is very good in history
and good in English, music, personal development, physical education, and science. It is
unsatisfactory in business studies, design and technology, geography, leisure and tourism,
mathematics and Welsh.

The value and regularity of class observation varies widely across departments, and the role of
senior managers in linking with departments is not always effective. The school therefore
cannot evaluate accurately the implementation and impact of its teaching and learning
initiatives, or teaching standards across the school. Whilst there are explicit norms about the
desired development of learning styles these are not consistently applied across the school.

There are both high expectations and shared attitudes to behaviour and relationships, and
these are a strength of the school. Senior managers consistently and successfully promote the
concept of the equal value of all pupils. The good standards achieved show the effectiveness
of this approach.
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The school has recognised the need, identified in this inspection, to bring the existing equal
opportunities policy up to date and to improve social inclusion across the school in line with
national recommendations.

The School Development Plan (2003-2006) and supporting school policies focus
appropriately on improving the Christian ethos of the school, the performance of pupils, staff
development and the accommodation and facilities. This plan is detailed and identifies
responsibilities, timescales and resources. This plan was reviewed in 2004, progress analysed
and areas for further action identified. Those initiatives concerned with teaching and learning
are not carried out with sufficient consistency and commitment to move the school forward
from being a good school with very good aspects, to a school which is very good overall.

6.2 Leadership and efficiency

Governors, most of who were appointed within the last two years, are committed to the
success of the school and have a clear sense of purpose that is focussed on high standards and
the good reputation of the school. The head and the two deputy heads have all been in post
for some 20 years and they share the governors’ ambitions for the school. The school
management and governors provide the school with a clear vision of the school as a Christian
and caring community where a high priority is given to the care of each individual pupil.
Pupils themselves praise the care and support received from their teachers, and in this they
are supported by evidence from their parents. The school is well-ordered and successful.

The roles of senior staff are appropriate and members of the senior management team are
approachable by colleagues and pupils. Daily routines and administration are effective and
the school is well ordered and organised. The clerical and the ancillary staff make a valuable
contribution to the smooth running of the school.

The quality of departmental management is almost always satisfactory, is frequently good
and in one subject, history, is very good. In the better departments there is effective
leadership, so that the department shares agreed values and approaches to teaching, and
monitoring and evaluation are carried out rigorously and consistently. This then allows for
accurate and effective planning for both short and long term developments. These
departments focus their attention on the quality of teaching and learning.

The financial management of the school is efficient and effective and reflects the priorities in
the development plan. There is good management of the budget by the business manager, the
head and the governing body’s sub-committee for finance. Financial decisions are well
focussed on the educational priorities of the school development plan. Astute financial
management ensures best value for money and it receives extra funding and grants to
supplement the basic allocation. High staff costs, which are above national averages, lead to
lower than national average spending on learning resources, accommodation and its
maintenance.

The financial manager is responsible for the day to day running of the finances of the school
and provides regular weekly budget updates which are discussed with the head. The finance
sub-committee of the governing body meet at least once per term to receive detailed reports.
The allocation of capitation to departments, which is dependent on numbers of pupils
studying each subject at each key stage, is efficient and equitable. Heads of department can
receive instant breakdowns of current balances and they effectively monitor their spending.
The minor recommendations identified in the last auditors report have been addressed.
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6.3  Staffing, accommodation and learning resources
Staffing

The school is satisfactorily staffed. There are 53 full time and 4 part time teachers, providing
the equivalent of 54.4 full time teachers to deliver the curriculum. The pupil-teacher ratio of
17.4 tol is a little above the national average of 16.7 to 1. Teachers are well qualified. A wide
range of age and experience generally provides expertise matching the requirements of the
curriculum. There are shortages of specialist teachers of design and technology, information
and communication technology and mathematics. There is quite a low turnover of staff.
Nearly two thirds have been at the school for ten years or more. A relatively large number of
teachers receive additional salary points for responsibilities. Generally, effective deployment
ensures the best use of teachers’ knowledge and skills.

The non-teaching staff makes a valuable contribution to the life of the school. The
administration personnel, under the management of the school business manager, provide an
effective and efficient support system. Technical support is good, helping teachers to provide
meaningful learning opportunities for pupils. Specialist assistance in modern foreign
languages enables pupils to benefit from native language speakers. The site maintenance and
caretaking staff look after the school environment well.

There is a good induction process for new staff, coordinated by a deputy head. Newly
qualified teachers are well supported and the national induction programme, with the required
monitoring and assessment of progress, rigorously followed. There is a commitment to the
continuous professional development of staff whose individual training needs are identified
through performance management. Individual members of staff and the school benefit from
additional training. School needs are identified through the departmental and school
development plans and appropriate training undertaken. The school makes good use both of
external training opportunities and in-house training days. The training needs of all staff,
including the non-teaching staff are recognised and appropriate courses identified. The
school’s commitment to continuous professional development has been recognised in the
recent achievement of the “Investors in People” award.

Accommodation

The school has a Standard Admission Number of 132 but is essentially a five form-entry
school (i.e. 150 pupils), and is regularly oversubscribed. Just over 200 applications have been
received for the 2004 entry.

The existing accommodation is well maintained, and is mostly free of graffiti and litter. Most
areas have good displays of pupils work which help create an appropriate ethos of
achievement. In recent years the school has had a new teaching block, a sports hall, a new
cloakroom and the school hall/canteen has been extended.

Whilst there is sufficient space to accommodate the pupils currently at the school there is
over-crowding in many classrooms and the dining hall suffers from long queues. Additional
laboratory and workshop space is needed — a significant number of design and technology
and science lessons are taught in non-specialist rooms. This has a constraining effect on
standards. The shortage of space means that the library has to be used as a teaching space for
most of the timetable significantly reducing its value as a teaching resource. Many teachers
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do not have a fixed teaching base which results in lost time as specialist learning resources
are moved from room to room.

Resources

The quantity and quality of resources is unsatisfactory overall. The quantity of resources is
insufficient in design and technology, geography and Welsh. There are shortages of textbooks
in a significant number of subjects. The quality of resources is unsatisfactory in art.

Good use is made of the available resources in most subject areas. Since the last inspection,
additional computer facilities including interactive white boards and multimedia projectors
have been provided. The provision is good in the information technology courses provided
for all pupils and in the vocational courses. The use of ICT skills in many subject areas is
inhibited by a lack of software and by a shortage of hardware in many subject areas.
Provision is unsatisfactory in design and technology, mathematics, modern foreign
languages, music and Welsh.

The library provision is poor. It is available for research only during the lunch hour when
pupils have access to three networked computers and to books under the supervision of
members of the Homework Club. There are few books, approximately 2 per pupil. Many of
the books are old. The books have not been catalogued and none are for loan. There is no
budget for the library. It does not function as a library. Pupils do not have access to books for
leisure or for study.

7. SUBJECTS AND AREAS OF LEARNING

Standards achieved by pupils
English
Standards of achievement are good in KS3 and KS4.

Good features

KS3

e Results in the 2003 KS3 national tests at level 5 or above were well above both local and
national averages. These high standards maintain a rising trend.

e Most pupils listen attentively and respond to questions willingly and articulately. They
work cooperatively in pair and group speaking activities.

e They develop good speaking skills through informal opportunities for talk and formal
presentations.

¢ Reading standards are good. Pupils are skilful in finding information in both fiction and
non-fiction texts to support detailed oral and written answers.

e Most pupils respond to writers’ ideas and feelings perceptively, both orally and in
writing. Their writing is mostly careful and many make good use of ICT.

e Pupils undertake a considerable body of increasingly extended writing for different
purposes. They research topics carefully to produce extended projects and use a good
range of vocabulary in their imaginative writing.
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Pupils with SEN follow a similar programme to that of their peers, suitably adapted to
meet their needs so that they make similar progress and achieve well.

KS4

In the GCSE in 2003, results in both English language and literature at grades A* to C
were well above both local and national averages. These high standards have been
maintained over time.

Most pupils listen very attentively to teachers and their classmates. They respond
willingly to questions. They answer articulately, informing their answers with good recall
of previous work.

Pupils are able to develop their speaking skills through formal assessed activities.

Pupils’ reading skills are equal to the demands of set texts and lesson materials. They
respond perceptively to literature and are able to explain the effects of the use of
language.

Pupils make detailed notes on their examination texts and produce a good variety of
extended and well-organised essay answers. Good ICT skills are shown in the word-
processing of a significant amount of coursework.

Less able pupils make good progress, similar to that of their classmates through good
support and a suitably adapted programme of study.

Shortcomings

There are no significant shortcomings other than the limitation placed on pupils’
opportunity for wide reading and research by the lack of a school library.

Improvement since the previous inspection is good. Standards of achievement have risen.

Mathematics

Standards of achievement are good in KS3 and very good in KS4.

Good features

KS3

In 2003, the percentage of pupils gaining at least a level 5 in the National Curriculum
tests was well above both the national and unitary authority averages.

Most pupils across the age and ability ranges answer questions orally with clarity,
understanding and accuracy.

They have an understanding of number, vulgar fractions, decimal fractions and
percentages and the relationship between them.

They can perform calculations with angles on straight lines, about a point, with parallel
lines and with triangles.

They have a sound knowledge of the manipulation of algebraic expressions and can solve
simple equations.

They have a basic knowledge of probability and can apply it to simple situations in every
day life.

The more able pupils can apply their knowledge of the locus of a point to draw loci in
practical, problem solving situations in everyday life.

Pupils with SEN make good progress.
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e There is good and appropriate use of calculators.

KS4

e In the GCSE examinations in 2003, the proportion of pupils gained grades A* to C grades
was well above the national and unitary authority averages. There was little difference
between the attainment of the boys and the girls.

e Pupils can apply their knowledge of algebra to situations in everyday life and can solve
appropriate problems.

e They have spatial awareness. They can use appropriate units when calculating areas of
plane figures and volumes of regular solids.

e They have a basic knowledge of axes in coordinate geometry and understand the concept
of the equations of straight lines and curves.

e The learning of the more able pupils in classes is enhanced by the use of a range of
activities including extension tasks.

e The pupils, who pass the GCSE examination in year 10, have the experience of studying
aspects of A level pure mathematics.

e Pupils with SEN make good progress.

e There is good and appropriate use of calculators.

Shortcomings

KS3
e Not all pupils improve their mental ability skills through practice and reinforcement
during lessons.

KS3 and KS4
e A small minority of pupils are content to achieve as little as possible.
e Pupils do not have sufficient experiences in enhancing their knowledge using ICT.

Since the previous inspection standards of achievement have risen from at least satisfactory
to good at both KS3 and KS4.

Science
Standards of achievement are good in KS3 and KS4.
Good features

KS3

e In 2003, attainment in the National Tests was well above the national average.

e The majority of pupils have a good knowledge and understanding of a range of topics that
cover the NC.

e Pupils generally have a good recall of scientific information that they use well to describe
and explain scientific concepts and ideas.

e They are able to apply their knowledge and understanding to solve scientific problems.

e Scientific vocabulary is accurately and well used by a majority of pupils both orally and
in their written descriptions and experimental accounts.

e Pupils make good, and in some cases very good progress throughout the key stage. Pupils
with SEN make good progress in relation to their abilities.
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e They are generally good listeners and often make good oral contributions in class
discussions of scientific topics.

e Pupils maintain an accurate and often well presented record of their work in workbooks
and files. They effectively combine text, diagrams, tables and graphs.

e The majority of pupils make good use of mathematical skills in scientific calculations.

e Pupils make satisfactory use of ICT devices and software to collect, store and present
data. They can use a database effectively to access scientific information.

e Experimental and investigative skills are acquired and developed well during the KS.
Pupils can plan an investigation and are able to identify variables. They understand the
need to control variables in fair testing. They follow instructions carefully and carry out
experiments successfully.

e Pupils generally make appropriate observations and take accurate measurements. They
use appropriate units. Pupils describe and record their results accurately and most make
good use of graphs in their conclusions and analyses. Pupils co-operate well during
practical work giving good attention to safely.

KS4

e Almost all pupils enter a GCSE science examination. GCSE examination results are well
above the national average.

e A majority of pupils have a good and, in a significant minority of cases, a very good
knowledge and understanding of topics covering life processes and living things,
materials and their properties and physical processes.

e Pupils make good use their knowledge and understanding to describe and explain a wide
range of scientific phenomena.

e They are able to solve problems in familiar and unfamiliar contexts making good use of
mathematical skills when appropriate.

e Pupils can gain information from a variety of sources including text, diagrams, tables,
charts and graphs recorded in print or stored electronically.

e Pupils’ experimental and investigative skills are well developed and used. The majority of
pupils can plan a systematic enquiry. Their planning and predictions are usually well
linked to appropriate scientific theory and use is made of preliminary work.

e They successfully carry out investigations making an appropriate range of observations
and take accurate readings. They are aware of the need to repeat readings and to control
variables. Findings are clearly and appropriately recorded.

e Tables of results and graphs are generally well used in analyses and in making
appropriate conclusions. The majority of pupils can successfully link their conclusions to
scientific theory and to their original predictions. The most able make well reasoned
suggestions for improving their methods in good evaluations.

e ICT skills are extended and are well used especially in experimental accounts.

e Pupils reach mainly good and very good standards in externally assessed practical work.

e Pupils acquire an increasing knowledge and awareness of the important contributions
science makes to everyday life and to its impact on industry, the environment and the
economy.

e Pupils taking GCSE courses in the three separate sciences make good and often very good
progress.

e Pupils, including those with SEN, make generally good progress during the GCSE single
and double award science courses.
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Shortcomings

KS3 and KS4

A minority of pupils has less secure knowledge and understanding of scientific facts and
concepts.

Since the last inspection, the good standards of achievement have been maintained.

Welsh second language

Standards of achievement are good at KS3 and KS4.

Good features

KS3

Pupils’ listening skills are well developed and they respond confidently to teachers’
questions and instructions.

Pupils are able to extract appropriate information to accomplish oral and written tasks.
Most pupils have a good pronunciation and intonation and the more able speak clearly
and correctly.

Pupils’ confidence is developing well as they move through the key stage.

Pupils are able to convey information, share experiences and offer some reasons when
expressing opinions.

Most pupils across the ability range are able to read worksheets, short dialogues and
paragraphs with clarity.

Pupils respond well to structured writing varying verb tenses and sentence patterns when
writing short pieces of text.

KS4

All pupils are entered for a GCSE examination. About two-thirds of the cohort is entered
for the full course and the remainder are entered for the short course. The results of both
groups are well above national average.

Pupils make good progress from KS3 to KS4.

Pupils work well in groups appropriate to their ability, discuss set topics, express opinions
and occasionally support their view point with evidence.

Although lower ability pupils are more reluctant to initiate conversation in a whole class
discussion, they offer short relevant responses.

When reading aloud pupils’ expression is clear and they show good understanding of the
text.

Pupils show an increasing awareness of language development and attempt to improve
their skills.

Pupils extract information well from a variety of worksheets to use in oral and written
work.

When Y11 pupils read and respond to creative text they achieve high standards.

Pupils undertake a range of appropriately challenging extended tasks as they progress
through the key stage and the most able write with maturity and sensitivity.
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Shortcomings

KS3

e Reading for pleasure and whole class reading of stories and novels are underdeveloped.

e More able pupils do not progress from structured group work, using set patterns to
express opinions, to more open ended group work.

KS4

e Many pupils are reluctant to offer responses voluntarily and a few tend to be over-
dependent on direct translation.

e Pupils are not reading enough creative text in the form of poetry, stories and class novels.

The department has made good progress since the last inspection.

Design and technology
Standards of achievement are good in KS3 and KS4.
Good features

KS3

e Designing skills are at least satisfactory.

e Pupils understand the purpose of research and analysis and use this information well to
develop their design ideas

e Pupils make good use of the handbooks for each unit in KS3. They are a useful source of
knowledge but also allow for the development of individual ideas.

e Making skills are based on a firm foundation and reflect a good range of skills for the
materials that are available for use.

e The use of Computer-Aided Design (CAD) is developing well. All pupils get good
learning experiences of using CAD.

e Very good use is made of differentiated tasks and differentiated handbooks throughout
the key stage.

KS4

e GCSE results are well above UA and Wales averages

e Pupils’ make good progress and improve their designing skills which are of a good
standard.

e Pupils understand the purpose of research and analysis and use this information well to
develop their design ideas

e Graphic skills are well developed with some very good work in Graphic Products.

e Making skills are based on a firm foundation and reflect a good range of skills for the
materials that are available for use.

e The use of Computer-Aided Design (CAD) develops well with the use of more
sophisticated software packages.

e Project work is often innovative and very well presented in both resistant materials and
graphic products.
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Shortcomings

KS3 and KS4

Pupils’ knowledge and skills in Computer-Aided Manufacture (CAM) are
underdeveloped at both key stages.

Many lessons are taught in a non-specialist teaching area and this does have a negative
impact on standards.

Some groups are large and well above the recommended maximum size, this restricts the
range and standard of practical work that can be safely undertaken.

Good progress has been made since the last inspection in both key stages.

Information technology

Standards of achievement are good in KS3 and KS4.

Good features

KS3

Standards of achievement in the National Tests at the end of KS3 have improved
considerably in the last three years.

Pupils of different abilities work well together.

Most are articulate in discussing concepts.

Y7 pupils know most of the basics and some of the more sophisticated features of
spreadsheet applications. They know, for example, how to preview a printout before
printing, and how to remove gridlines. They can insert customised headers and footers.
Y7 pupils can download template spreadsheets from the school’s intranet site, insert rows
and columns, use page setup, and refer to cell addresses when writing formulae.

Y8 pupils are familiar with databases, spreadsheets and wordprocessing packages. Most
can search for records in a database with specific criteria. They can design and run
queries and sort records in ascending or descending order based on age or gender.

Y9 pupils have used digital cameras to record and scan in images of themselves on a
computer. Some of their PowerPoint presentations are of high quality, using a wide range
of features, such as special effects applied to text. They combine text and images very
effectively.

Pupils can explain why a wordprocessing application is more useful than a pen in certain
circumstances. They can save and print their work, justify paragraphs, centre headings,
and make print bold.

In database work they can explain technical terms correctly. They have created brochures
and pamphlets of good quality.

KS4

Most Y10 pupils make good progress in completing a wide range of basic tasks and in
using a wide range of features of five major applications. They knew, for example, how
to use absolute references in an EXCEL spreadsheet.

Y 10 pupils PowerPoint presentations are lively and varied. They involve comprehensive
combinations of text and graphics, with animations of images and words.
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e Y10 pupils have also used Wordart and hyperlinks to pre-written macros which execute
slideshows. The more able create hyperlinks to websites and slides with recordings of
their own voices.

e Y11 pupils have designed some interesting systems for small businesses in the area which
include headed formal letters, product databases, staff databases, and spreadsheets for
salary calculations.

e Y11 pupils have created some eye-catching front covers using Wordart. They have used
Word, Publisher, PowerPoint, Excel, and Access to produce their coursework.

e Y11 pupils know that the features of a graphical user interface can include a windows-
based environment, icons, a mouse and a pointer.

e Most Y11 pupils provide accurate answers to a series of questions about input and output
devices.

e Pupils have a good awareness of how well they are doing and what they need to do to
improve their work.

Shortcomings

KS3

e A few Y7 pupils do not know how to total figures in a column using the formula function.
They also do not know that formulae can be used to calculate averages.

e Some Y8 pupils know that they are attaining “about National Curriculum level 4” but are
unsure what they would have to do to attain level 5.

KS4

e A few pupils are unclear about the various units of file size such as kilobyte, megabyte
and gigabyte.

e Pupils cannot develop their skills in using electronic mail because the school has no
facilities for sending or receiving electronic mail.

Good progress has been made since the previous inspection

History
Standards of achievement in KS3 and in KS4 are good.
Good features

KS3

e Pupils have good levels of knowledge and understanding of the topics they study. Their
recall of previous learning is secure and they have good levels of chronological
awareness.

e Most pupils become more confident and make good progress in learning to apply their
background knowledge to the variety of challenging historical problems with which they
are presented. They use subject-specific vocabulary accurately.

e Pupils are developing good investigative approaches in examining historical problems;
they read and evaluate sources of evidence effectively to compare and contrast differing
interpretations of historical issues.
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e They develop a good ability to identify the important changes which occur over time.
They provide valid explanations for the causes of change and trace its effects
successfully, distinguishing between long-term and short-term causes of change.

e Pupils are confident in testing their sources of evidence to detect bias and to determine
the reliability and utility of a source. They recognise propaganda in sources and can give
good explanations for its use.

e Most pupils are successful in recognising the reasons for differences in historical
interpretations; a lesson on the benefits of British rule in India showed that most pupils
could identify why there were differences in the interpretations of British and Indian
historians.

e Pupils listen well in lessons and in group and paired work. Their written work is well
presented and they produce convincingly argued pieces of extended writing. Pupils record
their learning in a variety of ways and there is a good focus upon writing in different
formats for different purposes and audiences.

e Pupils’ knowledge of the history, culture and traditions of Wales is well developed.

KS4

e The GCSE results of the sizeable number of pupils who opted to study history have been
consistently above the national and local averages over the last three years. Overall, there
IS an improving trend in the standards being achieved.

e Pupils successfully build upon the skills acquired in KS3; their work shows a growing
maturity in the depth of their response and in their insights into the attitudes and
motivation of people in the past. They make progress in asking more complex questions
of the evidence.

e They continue to develop their investigative approaches when considering historical
problems. They effectively use complex sources of evidence and texts to compare
differing interpretations of events.

e Pupils continue to achieve good standards in selecting, organising and communicating
information and produce well balanced arguments in their written work. Extended writing
is of good and often of very good quality.

e Pupils effectively apply their knowledge and understanding from other curricular areas,
such as literacy and ICT, to extend their research and problem-solving skills.

e Pupils in both Key Stages develop a self-critical approach, setting themselves specific and
meaningful targets to improve the quality of their work. This has a significant impact
upon the standards which they achieve.

Shortcomings

KS3 and KS4

e Pupils in KS3 and KS4 are reluctant to provide extended oral responses to questioning
during lessons. They do not become sufficiently engaged in debate and discussion work.

e A minority of below average and some average ability pupils have insecure standards of
spelling and punctuation in their written work.

Good standards have been maintained since the previous inspection,
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Geography

Standards of achievement are satisfactory at KS3 and unsatisfactory in KS4.

Good features

KS3

Pupils are competent in a wide range of geographical skills. They can interpret and use
maps, plans, diagrams and graphs. Their good observational skills are shown in their
analysis of photographs.

They have skills of geographical enquiry. They can analyse and evaluate evidence and
draw reasonable conclusions, for instance in understanding how human activity causes
flooding.

Pupils of all abilities have a good subject vocabulary. Almost all use it with confidence
and accuracy in written and oral work.

Pupils have a good understanding of a range of physical and human geographical
processes such as earthquakes, soil erosion and the development of settlement hierarchies.
They can apply this knowledge in capable imaginative writing, such as first hand
accounts of the experience of an earthquake.

KS4

Pupils have enhanced geographical skills and vocabulary.

They use these to good effect in describing such processes as the development of weather
systems or of coastal landforms.

Pupils can reflect upon what they are learning to ask perceptive questions that extend
their understanding of, for instance, the development of shanty towns.

Shortcomings

KS3

There is much missing or incomplete work in exercise books from some pupils especially
those of lower ability.

While most pupils are quick to attend to written work many, of all abilities, are
inattentive during the rest of their lessons. They do not listen to or learn much of what
they are taught.

Some pupils with SEN do not test their understanding or knowledge by thinking before
they answer questions, but simply guess at answers and do not learn from the process.
Some pupils have limited skills in the interpretation of geographical details they observe
on photographs.

Pupils have no fieldwork skills.

KS4

Although pupils’ attainment on entry to the school is well above average, GCSE results
are only at the national average and are well below the average for the school. In 2002
and 2003 no pupil achieved A* and in 2003 the proportion of pupils gaining the highest
grades A* and A was well below the average for Wales.

In their exercise books, the written work of a significant number of pupils is missing or
incomplete.

The coursework of many pupils in Y11 is poorly completed — ideas are undeveloped and
processes inadequately explained.
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e Overall, pupils do not have the breadth or depth of knowledge and understanding of
geography that is commensurate with their ability.

Progress since the last inspection is unsatisfactory.

Modern foreign languages
Standards of achievement in modern foreign languages are good in KS3 and in KS4.
Good features

KS3

Pupils listen attentively to their teacher and each other.

They identify main points in language spoken by the teacher or recorded on cassette.
They respond with enthusiasm to the variety of language activities.

Most are keen to answer questions and use full sentences.

They work well together to prepare and take part in dialogues.

They understand a range of written texts and select books to read independently.

By Y9 most pupils use past present and future tenses effectively.

They write descriptions and letters using a range of vocabulary and idiom.

By Y9 pupils with SEN achieve very high standards in relation to their abilities.

KS4

e In French and German, results in GCSE examinations in the past two years have been

well above national averages.

GCSE results in Spanish ( short course ) have been in line with national averages.

Most pupils understand the foreign language spoken at a near natural pace.

They speak well on topics prepared for GCSE examinations.

They understand authentic texts and deduce the meaning of unfamiliar words from the

context.

They have a good grasp of the relevant grammar.

e Most pupils write articles, descriptions and letters using more complex language.

e Those of higher ability produce written work of a very high standard.

e Pupils who study the Spanish “ab initio” course make good progress in all language
skills.

Shortcomings

KS3 and KS4
e Many pupils are hesitant and lack confidence when speaking.
e They do not use the foreign language to ask their teacher for information or explanation.

The department has made good progress since the last inspection. Standards have improved
in KS3 and in KS4.
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Art
Standards of achievement are good in KS3 and KS4.
Good features

e In KS3, pupils work confidently with a range of two and three-dimensional media. These
include paint, collage, print and ceramics. Through these activities pupils develop a good
understanding of, and experience in, using the essential elements of line, tone, colour,
shape, form and texture.

e In KS4, pupils are able to build on these skills and explore new media by working
imaginatively with wire, fabric and plaster.

e Pupils know how to use sketchbooks to experiment with and record ideas.

e In both key stages, pupils are able to enrich their understanding and appreciation of Celtic
art and the traditional art of other cultures.

e By observing closely, and by not settling for their first attempt, pupils are able to apply
colour with great sensitivity.

e Pupils are becoming familiar with the key words of the art vocabulary, in English and
Welsh.

e Pupils are able to use art to express their thoughts on moral issues.

e They are accustomed to annotating their work and are beginning to express their own
thoughts and opinions about art in their writings.

e They measure shape accurately to produce delightful origami-based graphic package
designs.

e Pupils confidently use computers to create art and to research artists’ work.

e They extend their understanding of original works of art by visiting art galleries.

e As pupils progress through the stages they show an increasing capacity to work
independently and this is resulting in a diversity of individual imaginative responses.

Shortcomings

e In both stages, pupils do not extend their knowledge and understanding of art by working
with artists-in-residence.

e Pupils are not sufficiently well acquainted with graphic designers or artists associated
with Wales.

There has been good progress in responding to issues raised in the previous report.

Music

Standards of achievement are good in KS3 and KS4.

Good features

KS3

e Pupils sing in unison and two-parts with a pleasing tone, secure intonation and give
suitable attention to expression and clarity of diction.

e They perform confidently on classroom instruments and keyboards and achieve good
standards. Most pupils maintain good ensemble when performing together.
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e Pupils produce many short compositions in response to a range of stimuli. A few sound -
pictures based on “Vltava” and “The Planets” show imagination. Melodic work often has
shape and rhythmic interest as well as an awareness of structure.

e Pupils have an understanding of musical elements and can identify instruments and basic
features when appraising different extracts of recorded music. A few pupils make
perceptive comments about their own practical work.

KS4

e GCSE results, in recent years, have, in general, been well above the national average.

e Pupils, despite being taught during only one lunch hour a week, make suitable progress in
individual and group performance. Most achieve good standards; a few pupils achieve
very good standards.

e Compositions, in various idioms, often show imaginative treatment of ideas and good
awareness of style and structure. Pupils make use of the limited ICT resources to enhance
the quality of their work.

e Most pupils discern features well when appraising extracts of music from the different
areas of study.

Shortcomings

KS3

e Singing, in a few classes, lacks sufficient volume and conviction. A few pupils are not
always able to play in time with others in instrumental performance.

e A few sound-picture and melodic compositions lack coherence and are of limited musical
interest. Certain pupils, when appraising their own practical work, are reluctant to express
opinions or only make brief responses.

KS4
e A few Y11 pupils have not adequately developed their ideas in composing.
e The aural skills of a few Y11 pupils are insecure in certain appraising tasks.

Standards have been consolidated in both key stages since the previous inspection.

Physical education

Standards of achievement are satisfactory in KS3. In KS4, standards in the core curriculum
are good. Pupils studying the GCSE course achieve very good standards.

Good Features

KS3 and KS4

e The level of participation is very good and pupils dress appropriately.

e Pupils are able to plan, observe and evaluate their own and others work, and use teacher
observation and feedback in order to improve performance.

e Pupils practice, repeat and refine initial responses to set tasks and persevere hard at
securing greater control and accuracy in their work.

e Pupils listen attentively and respond well to question and answer sessions to recap
previous work, to set lesson objectives, to review progress and to set future targets.

33



e Pupils are developing a sound knowledge of health related exercise and its affects on
performance. They understand the importance of preparing the body prior to and post
physical activity, and have a good grasp of technical terminology.

e Pupils understand the importance of rules, work well within the parameters of the work
set and apply the spirit of fair play in competitive situations. They are well versed in
matters of safe practice and handle equipment safely, sensibly and with care.

KS3

e In Y7, pupils are making good progress. In games they are able and confident at sending
and receiving an object in flight and on the ground and can sustain these qualities to good
effect under more intense pressure in small sided games. In dance and gymnastics pupils
are developing and extending their movement vocabulary and observational skills. They
are able to repeat and refine their actions and are sensitive to the ideas of others when
planning and choreographing the work.

e In Y8 and Y9 pupils respond enthusiastically to more challenging situations.  In
gymnastics they handle and transport apparatus efficiently, demonstrate good cooperative
skills and the ability to perform work both in action and in stillness on floor and on
apparatus

KS4

e Pupils show greater levels of control and accuracy in their work. They demonstrate
greater efficiency, fluency and technical proficiency in their chosen game. Tactical
awareness and the ability to work at pace for sustained periods of time are features of the
work in football, rugby and netball.

e In games, pupils in Y10 and Y11 display good planning and thinking ahead, and of
anticipating the response of others by cooperating to outwit opponents.

e In GCSE physical education A* to C pass rates are very good. For the past three years
results have been significantly above the UA and national averages. Pupils perform well
in their chosen practical activities, have a sound grasp of the theoretical aspects of the
syllabus, and exhibit confidence in the correct use of technical terminology when
expressing their views orally and in writing. Knowledge and understanding is enhanced
by good use of ICT.

Shortcomings

KS3 and KS4
e Pupils’ ability to engage in peer observation independently of the teacher is generally less
well developed.

KS3

e Pupils’ progress beyond Y7 is restrained by a significant reduction of curriculum time in
Y8 and Y9. As a consequence there is a degree of under achievement in terms of what
pupils are expected to do at the end of the key stage.

KS4

e In GCSE examination work the progress of a minority of pupils is restrained by short
term recall, inconsistencies in written work and in the quality of files.
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Extra Curricular

The school provides a good range of sporting activities which complements the curriculum
and evokes a good response from pupils. School teams are successful with individual pupils
achieving honours at county, regional, national and international level.

Since the last inspection good progress has been made.

Personal and social development

Standards of achievement are good at KS3 and KS4.

Good features

KS3

Pupils work very cooperatively, showing personal and social skills which enable them to
interact well and contribute actively to pair and group discussion.

They have a good understanding of hazards to health such as drug use, smoking and
drinking, are aware of legal restrictions and recognise the influence of peer pressure.
Pupils develop good understanding of their rights and responsibilities and have an
awareness of how these differ in different societies.

They explore a good variety of social issues such as racism, bullying and other aspects of
anti-social behaviour, and develop an understanding of the place of the individual in
society.

Pupils respond well to visiting speakers, taking advantage of the opportunities to extend
and enrich their understanding of society.

KS4

Pupils participate actively in group and whole class discussion, making good use of their
knowledge and understanding of previous work and often informing their contributions
with personal experience.

They develop a mature understanding of health education and explore in more detail the
dangers of substance abuse and the effects upon society.

Pupils prepare for the future. They develop a good understanding of the world of work,
recognise the value of a well-prepared CV and prepare their Progress Files (Records of
Achievement) thoroughly.

They identify their own inclinations and ambitions, make career choices, participate in a
well-planned period of work experience and receive useful careers advice.

Shortcomings

A small number of pupils finds difficulty in recognising the relevance of the lessons and
is unwilling to contribute.

Personal, social and health education was not separately inspected as a subject at the time of
the previous inspection.
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Business and communication systems

Standards of achievement are good.

Good features

KS4

Pupils are well motivated and respond very well to questions and issues related to
business and communication systems.

Pupils cooperate and work well in small group activities.

All pupils make good use of ICT and are competent in a range of software applications.
They input data effectively and can interrogate and present in a range of formats.

The quality of coursework is good. The majority of pupils present their coursework in
well ordered and clearly structured folders.

All pupils have a good understanding of business terminology and can apply business
principles to a range of tasks.

Shortcomings

There are no significant shortcomings.

At the last inspection the school was offering a course in office studies. This has been
replaced by the course in Business and communication systems. Good progress has been
made.

Child development

Standards of achievement are very good.

Good features

Pupils gain very creditable examination results with the last three years consistently well
above national figures for A* - C grades at GCSE.

Pupils have good recall of previous work and display secure knowledge and
understanding of the care and development of babies and young children.

They work very well in class to research multicultural issues and confidently discuss how
they affect families and community child care provision.

Pupils make perceptive observations of individual children and record meaningful
comparisons to statistical norms. A number of child study folders are impressive in terms
of investigation, analysis and presentation.

Completed examination assignments are good to very good quality. Here pupils show
good skills of planning, research and investigation.

Y11 pupils produce well finished picnic foods and useful educational play items.

Most pupils make relevant use of ICT to enhance their work.

Shortcomings

There are no significant shortcomings.

Progress since the last inspection is good.
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Catering

Standards of achievement are very good.

Good features

Recent GCSE results continue to improve and are well above local and national figures.
Pupils display good knowledge of the structure, practices and technical language relating
to the catering industry.

They have a sound understanding of health and safety routines and all successfully gain a
basic food hygiene certificate.

Pupils have appropriate knowledge of nutrients and food commaodities and usually make
healthy choices when they plan for practical sessions.

Making skills are very good. Pupils use tools and equipment confidently and competently.
They produce high quality food products and pay careful attention to garnish and display.
Dietary analysis and sensory evaluation tasks are well undertaken.

All pupils gain valuable first hand knowledge of industrial methods via a related work
placement. They record their experiences well in their coursework folders.

ICT is used effectively to present menu cards, analyse nutritional data and to enhance the
quality of project work.

Shortcomings

There are no significant shortcomings

Progress since the last inspection is good.

Home economics — Food and nutrition

Standards of achievement are good.

Good features

Examination results for the last three years have been consistently high with pupils often
achieving grades above expectation.

Y10 pupils display sound knowledge of nutrition, food commodities and safe food
preparation.

They show good awareness of current dietary guidelines and understand the link between
a balanced diet and good health.

Pupils carry out research into a range of associated health problems and many record the
nutritional needs of individuals to a good depth.

Group tasks are well undertaken. Pupils use relevant sensory terminology to discuss and
evaluate a range of commercial products.

Pupils develop good practical and experimental skills.

Shortcomings

A minority of written answers are less accurate and detailed.
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e There is a small proportion of incomplete work in class files.

Progress since the last inspection is good.

Leisure and Tourism
This is a new course this year and is only taught in Y10. Standards are satisfactory.

Good features

e The majority of pupils increased their knowledge and understanding of the factors
influencing leisure choices.

e Pupils are developing an understanding of marketing principles.

e Most pupils’ files are satisfactorily organised and complete.

e Most pupils made progress in their understanding of the work of a local tour operator they
were studying.

e Most pupils are prepared to contribute to class discussions.

e Pupils are able to carry out basic word processing functions.

Shortcomings
e Not all pupil files are well organised and complete.

e Some pupils have difficulty staying on task through the lesson.
e Some pupils make insufficient progress in lessons.

8. SCHOOL IMPROVEMENT

8.1 Progress since the last inspection

There were 6 key issues for action identified in the 1997 Report. Good progress has been made in
three and satisfactory progress in the remaining three.

1 Review teaching and learning strategies across the curriculum with a view to:
provide better differentiation of tasks to meet the needs of individual pupils;
improve the range, quality and application of pupils’ oral, research and problem
solving; encourage pupils to make more use of their imagination and initiative.
Overall good progress has been made. The matching of pupils’ work to their ability
(differentiation) is now good across the school but this improvement is not uniform in all
subjects. Good progress has been made in oral work, problem solving. There is still a
need to encourage extended oral answers by pupils and the development of research
skills, though improved, is constrained by the lack of a functioning school library.
Satisfactory progress has been made in improving pupils’ preparedness to use
imagination and initiative, but there is still a need to encourage more independent
learning.
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2 Improve some aspects of work and the organisation and management of teaching
and learning in English and geography.
Overall satisfactory progress has been made. Good progress has been made in English
but only limited progress has been achieved in geography.

3 Set more explicit targets for pupils’ attainment at individual, subject and whole
school level and monitor progress towards these targets.
Good progress has been made and the school now has good procedures in place.

4 Ensure information technology is fully integrated into subjects across the
curriculum.
Satisfactory progress has been made. Standards have improved from unsatisfactory to
satisfactory.

5 Continue to analyse and seek ways of improving the performance of boys at GCSE.
Good progress has been made.

6 Identify more clearly, prioritise and cost options for curricular development over
the medium term, and consider further the implications for resource provision; as
resources become available, improve facilities for science, information technology,
physical education and the library.

Satisfactory progress has been made overall. Good progress has been made in physical

education and information technology. No improvements have been made to library
provision which is unsatisfactory. There is still a shortage of laboratories.

8.2 Key issues for action
Overall standards in the school are good; in order to raise them further the school should:

1 ensure the rigorous and consistent application of procedures for the monitoring and
evaluation of the quality of education provided;

2 improve standards of achievement in geography;

3 share existing good practice to widen and improve the range of teaching techniques
across the school, particularly at KS3;

4 establish and implement a strategy for the effective co-ordination of numeracy;
5 address as a matter of urgency the provision of a functioning library;

6 improve the social inclusion of all pupils in line with national recommendations;
7 improve the provision of resources for learning;

8 address the shortages in accommodation identified in the report.
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APPENDIX

A.  Basic information about the school
Name of School St. John Baptist High School
School type Church in Wales Voluntary Aided
Age -range of pupils | 11-18
Address of school Glan Road
Aberdare
Rhondda-Cynnon-Taff
Post-Code CF44 8BW
Telephone Number 01685 875414
Headteacher Mr. J.G.Jones
Date of appointment | 01/09/1984
Chair of Governors/ Mr. W. Allman
Appropriate Authority
Registered Inspector | T. O’Marah
Dates of inspection 15 to 19 March 2004

B.  School data and indicators
Number of pupils in each year group

Year group Y7 | Y8 | Y9 |YI0|Y1l| Y12 | Y13 | Y14 | Total
Number of pupils | 155 | 159 | 163 | 156 | 149 | 97 69 948

Total number of teachers

Full-time Part-time Full-time equivalent (fte)

Number of teachers 53 4 54.4

Staffing information
Pupil:teacher (fte) ratio (excluding special classes) 17:1
Pupil:adult (fte) ratio in special classes -
Average teaching group size 22
Overall contact ratio 79%

Percentage attendance for three complete terms prior to the inspection

Y7 Y8 Y9 | Y10 | Y11 | Y12 | Y13 | Whole school
Term 1 946 | 935 [925 [915 |90.1 [928 |86.3 |92.1
Term 2 92.7 [91.0 |87.2 [89.1 [46.1 |619 |46.2 [79.8
Term 3 95.2 |94.6 [93.3 [91.0 |89.9 [899 |856 |92.1
Percentage of pupils entitled to free school meals 8.7
Number of pupils excluded during 12 months prior to inspection | 19
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C. Results of National Curriculum assessments and public examinations

National Curriculum Assessment KS3 results: 2003

Total number of pupils in Y9: 176

Percentage of pupils at each level

1 2 N 3 4 5 6 7 8/EP

EN | Teacher School 1 1 0 4 13 30 28 19 0
assessment | National 0 2 1 9 22 34 21 9 0
Test School na |nfa |2 8 23 31 21 9 n/a
National n/a n/a 8 8 23 31 21 9 n/a

MA | Teacher School 0 1 1 9 21 26 27 13 1
assessment | National 0 1 1 9 22 26 27 13 1
Test School n/a n/a 1 8 22 23 27 12 n/a
National na |nfa |8 8 22 23 27 12 n/a

SC | Teacher School 0 1 1 9 22 32 24 10 0
assessment | National 0 1 1 9 22 32 24 10 0
Test School na |nfa |0 7 20 32 24 11 n/a
National n/a n/a 5 7 20 32 24 11 n/a

Percentage of pupils attaining at least level 5 in mathematics, science and either English or
Welsh (first language)

by Teacher Assessment by Test
In the school: 68.0 In the school: 68.4
In Wales: 54 In Wales: 54

n — pupils who failed to reach a level for reasons other than absence
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For pupils aged 15, results in GCSE, CoE, GNVQ and NVQ

Number of pupils aged 15 on the school roll in January 2003:

The percentage of 15 year old pupils who in 2003:

School UA Wales
were entered for 5 or more GCSEs 95 84 87
achieved 5 or more GCSE grades A*-C 71 46 51
achieved 5 or more GCSE grades A*-G 95 81 85
achieved GCSE grades A*-C in each of mathematics, 61 32 38
science, English or Welsh first language)
entered at least one CoE, GCSE short course or GCSE 97 96 93
achieved one or more GCSE grades A*-C 89 70 74
achieved one or more GCSE grades A*-G 96 90 93
achieved no graded GCSE 3 6 5
achieved one or more CoE only 1 4 3
achieved a GNVQ Part 1, a GNVQ at Foundation level or | -
NVQ level 1
achieved a GNVQ Part 1, a GNVQ at Intermediate level -
or NVQ level 2
achieved at least 5 GCSE grades A* to C, the equivalent 71
vocational qualifications or a combination of both
achieved at least 5 GCSE grades A* to G, the equivalent | 96

vocational qualifications or a combination of both

For pupils aged 16, 17 and 18, results in A/AS, GNVQs and NVQs

Number of pupils aged 16, 17 and 18 in January 2003:

Number of pupils entered for 2 or more GCE A level examinations or equivalent in 2003:

Number of pupils entered for fewer than 2 GCE A levels or equivalent in 2003:

School | UA | Wales
Percentage of pupils entered who achieved 2 or more grades A-C 71 61 68
Percentage of pupils entered who achieved 2 or more grades A-E 100 93 94
Average points score per candidate 22 18 20

Number of pupils who achieved a GNVQ Intermediate or NVQ at

level 2

Number of pupils who achieved a GNVQ Advanced or NVQ at

level 3
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D.  The evidence base of the inspection

Prior to the inspection week separate meetings were held with parents, governors and the
staff of the school at which a variety of issues were identified. The school sent a
questionnaire to all parents and 117 were returned for analysis by the inspection team.

The inspection team was provided with all the required documentation, detailed test and
examination results and a range of other sources of information. The documentation was
analysed thoroughly before the inspection started. A structured survey of exercise books and
files took place and subject inspectors looked at a wide range of pupils’ work.

Interviews were held during the inspection week with senior managers, all teachers who hold
posts of responsibility and many other members of the school staff. Interviews were arranged
with groups of pupils and during lessons many pupils were spoken to about their work.

During the week of the inspection the team observed 230 lessons covering all subjects, year
groups and abilities Some 31 tutor periods and 6 assemblies were observed. Inspectors saw
a wide range of school clubs and activities , and observed the daily life of the school outside
of the formal timetable.
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E. Composition and responsibilities of the inspection team

{PRIVATE }Team Subject responsibilities Aspect responsibilities

member

T.0’Marah Physical Education (support) Context: Main findings: Standards
achieved in subjects and areas of learning:
Standards achieved in key skills across the
curriculum: Quality of teaching: Quality of
self-evaluation and planning for
improvement: Leadership and efficiency:
progress since the last inspection: Key
issues for action.

Dr. M. Snow Behaviour; Attendance: Partnership with
parents and community: Partnership with
industry

A. Woods Science ( Co-ordinator & Resources: Curriculum.

Chemistry)

G. Leech English: Personal and social Assessment, recording and reporting:

education Literacy.

A. Edwards Mathematics Support and Guidance: Finance; Numeracy

L. Mortell Welsh

P. Rourke Geography Spiritual, social and cultural development.
Sixth-form; Special Educational Needs

C.Wood Design & technology

Business Studies
M.E. Herbert Design & technology (support)
Home Economics
Child development
Catering
Customer Services
Dr. D.K. Davies Science (Physics)
J. Loxton Science (Biology)
A. Newman History
Economics
Law

R. Isaac Information Technology
Computer Studies

G.M. Holland Modern foreign languages

E. Forster Art

A.W. Jones Music

D.A. Caughter Physical education
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Sixth Form Annex

1. CONTEXT

The school and its priorities

St. John Baptist School is a five form entry, co educational 11-18 school. It is one of only
three Church in Wales Schools in Wales, all of which are located in the Diocese of Llandaff.
The Parish of Aberdare has always had a strong interest in the provision of education. The
history of the present school dates back to 1930 with the opening of the Maerdy House
Secondary School, and until 1963 it was the only Church in Wales Secondary School.

In 1975 the school, still a secondary modern school, moved to new buildings on the present
site and was re-named St. John Baptist School. Since that time the school has continued to
grow and the school has been extended with the most recent additions to the buildings being
completed in January 2001.

In 1977, with the introduction of comprehensive education in the Aberdare area, the status of
the school changed to an 11-16 comprehensive school with 351 pupils. In 1983 the status of
the school changed again when it became an 11-18 comprehensive school and by 2003 _the
school population had grown to 953 with a staff of 54.

The school serves a wide area which, although centred on Aberdare and the upper part of the
Cynon Valley, covers essentially the Northern part of the Diocese of Llandaff. This
incorporates a large part of the local authority area of Rhondda-Cynon-Taff but also extends
to the immediately adjoining areas of the county boroughs of Merthyr Tydfil, Neath and Port
Talbot, Caerphilly and Southern Powys.

This wide catchment area is varied and includes valley communities that were formerly
linked to the traditional mining industry as well as new housing development for commuters
to Cardiff and Swansea and areas which are more rural in character.

The objective of the school is to provide for all pupils, a full and balanced range of
educational opportunities which recognise their value as individuals and will help to provide
a preparation for adult life.

As a Voluntary Aided School and reflecting the obligations in the School Trust deed the
school provides Religious Education and Worship distinctive of the teaching and practices of
the Church in Wales. The school sets out to help pupils to find and develop within the
fellowship of the Church, a faith by which to live and an inner spiritual life that provides
proper moral values for themselves and which are shown in their dealings and responses to
others.

2. MAIN FINDINGS

The sixth form is led and managed very well by the head of upper school. As assistant
headteacher he is a member of the senior management team. He has a clear view of the
opportunities and responsibilities of sixth form students and is committed to achieving the
highest possible standards for them.
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Students enjoy their experience in the sixth form and are appreciative of the maturity with
which the school treats them. Responsibilities of head of upper school are demanding as this
post includes responsibility for Y11.

Sixth form students are very active in the school. There is a very extensive range of extra-
curricular activities including working with younger pupils in school, charitable activities
outside school, fund raising events, and Young Enterprise. Community Awards are made for
good commitment

The school has an open sixth form, including provision for students with special educational
needs in a Customer Care course, although general emphasis is on more academic courses.

Educational standards achieved by students

The table below shows the consistently good levels of achievement across the curriculum

Subject Sixth form
English Very Good
Mathematics Very Good
Science Good
Welsh (Second Language) Good
Design and technology Good
Information technology Good
History Good
Geography Satisfactory
Modern foreign languages Good
Art Good
Music Good
Physical education Good
Personal and social education -
Business Studies Good
Home economics Good
Economics Good
Law Good
Customer Services (NVQ) -

Good features

e The proportion of students who achieved success by achieving grades A — C at advanced
level in two or more subjects 2003 was 71%, which is above the UA and Wales averages.

e The average points score achieved by students exceeds both local and national norms.

e Students achieve 100% success rate at grades A-E.

e Standards of achievement are always satisfactory in lessons and are good or better in
75%. They are very good in 11% of classes, the majority of which are in English and
mathematics.

e Students are quite confident speakers and courteous listeners, They have good reading
skills and they produce a significant body of written work which is carefully organised
and very conscientiously written.
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Standards in numeracy overall are satisfactory and they achieve satisfactory standards in
the use of information and communications technology.

Students show a good ability to work in collaboration with others both in pairs and in
groups. Their problem solving skills are good as is their ability to take responsibility for
their own learning.

In the last two years, well over 90% of students starting in the sixth form have continued
their studies into Y13

Behaviour and relationships are very good; students act as prefects and mentors to
younger pupils.

Quiality of education

Good features

Teaching is good or better in three-quarters of classes and it is very good in about 1 in 8
classes.

Teachers have good, and occasionally very good subject knowledge and understanding
and in the majority of subjects the quality of planning is good.

The pace and challenge in lessons is mostly good or very good.

The procedures for the assessment, recording and reporting of pupils’ achievement are
good. There is a monthly assessment of students’ progress.

Students’ progress in relation to individual targets is carefully monitored.

The overall quality of the sixth form curriculum is satisfactory.

The general studies course contains appropriate elements of personal development.

The school makes considerable efforts to accommodate the wide range of course choices
made by students.

Subject teachers give freely of their time to support individual students in need of help.
Students have access to the same wide range of very good extra curricular activities as the
rest of the school.

The support and guidance provided in the sixth form is good.

The quality of careers education and guidance is good.

There is very good liaison between the school and higher education establishment.

Shortcomings

A very small proportion of teaching is unsatisfactory.
There is no provision for physical education in the sixth form.

Leadership and management

Good features

The sixth form is led and managed very well by the head of upper school.

Students enjoy their experience in the sixth form and are appreciative of the maturity with
which the school treats them.

The school management and governors provide the school with a clear vision of the
school and sixth form as a Christian and caring community where a high priority is given
to the care of each individual student.

The curriculum offers a satisfactory balance of courses.
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e The financial management of the school is efficient and effective and reflects the
priorities in the development plan.

e Teachers are well qualified. There is a good balance of age and experience and teachers’
expertise matches well the requirements of the curriculum

Shortcomings

e The school has a monitoring and evaluation policy which is inconsistently applied, or in
some departments is only applied in part or without the necessary rigour.

e There is no functioning library, a shortage of laboratories and workshops and the sixth
form common room and study area are too small.

e There are shortcomings in both the quality and quantity of resources in almost a half of
the subject areas

3. EDUCATIONAL STANDARDS ACHIEVED BY STUDENTS

The proportion of students who achieved success by achieving grades A — C at advanced
level in two or more subjects 2003 was 71%, which is above the UA and Wales averages.
Similarly the average points score achieved by students exceeds both local and national
norms. Students achieve 100% success rate at grades A-E.

Standards of achievement are always satisfactory in lessons and are good or better in 75%.
They are very good in 11% of classes, the majority of which are in English and mathematics
and music.

Standards in key skills across the curriculum

Standards are mostly good. Students are quite confident speakers, expressing themselves
maturely. They are courteous listeners, to teachers and each other, and achieve a good level
of discussion. They have good reading skills which enable them to access the wide range of
demanding academic texts. The lack of a school library limits their opportunity for
independent reading and research to supplement their knowledge. They produce a significant
body of written work which is carefully organised and very conscientiously written. Many
make good use of information and communication technology to present their work.

Standards in numeracy overall are satisfactory. Students are able to interpret and analyse data
in a wide range of contexts. They change formulae confidently and use mathematical skills to
solve problems. These skills are used to advantage in science, history and information
technology, where standards of numeracy are good.

Overall, students achieve satisfactory standards in the wuse of information and
communications technology. They use information and communications technology (ICT)
well in English, home economics, modern foreign languages and Welsh.

Students show a good ability to work in collaboration with others both in pairs and in groups.

They work well with younger pupils in their role as prefects and as mentors. Their problem
solving skills are good as is their ability to take responsibility for their own learning.
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QUALITY OF EDUCATION

Teaching and assessment

Good teaching is a significant feature of the sixth form. Teaching is good or better in three-
quarters of classes and it is very good in about 1 in 8 classes. A very small proportion of
teaching is unsatisfactory.

Teachers of sixth form subjects have good, and occasionally very good subject knowledge and
understanding and in the majority of subjects the quality of planning is good. Classroom
organisation is always satisfactory, is good in most subject areas, and is sometimes very good.

The pace and challenge in lessons is good or very good other than in geography where it is
satisfactory. Across all subjects the match of teaching to the learning needs of pupils is mostly
good and occasionally very good.

The procedures for the assessment, recording and reporting of pupils’ achievement are good.
The good practice in the school for pupils from 11 to 16 is continued for students in the sixth
form. Marking of students’ work is equally thorough and good records are kept. Students’
progress in relation to individual targets is carefully monitored. There is a similar pattern of
school reports and parents’ consultation evenings.

Learning experiences

The overall quality of the curriculum is satisfactory. The school offers a wide range of
traditional academic AS and A2 courses that provide good continuity from KS4. Additional
courses are available in law, business studies and consumer service. The law provision
includes distance learning arranged in collaboration with UK Law. The school makes
considerable efforts to accommodate the wide range of course choices made by students. In
the last two years, well over 90% of students starting in the sixth form have continued their
studies into Y13. In 2003, 69% of Y11 pupils entered into the sixth form.

Students are able to re-sit GCSE English and mathematics. In Y12, but not in Y13, students
have access to key skills courses and to weekly lessons of religious education and general
studies. The general studies course contains appropriate elements of personal development.
The information technology key skills provision operates as an optional drop in facility rather
than a structured course. There are no arrangements for key skill accreditation. There is no
provision for physical education in the sixth form.

Students have access to the same wide range of very good extra curricular activities as the
rest of the school.

Support and guidance

The support and guidance provided in the sixth form is good. The monitoring of academic
progress is regular and thorough. Students meet their tutors daily for registration but
individual tutorial time is limited. The head of the upper school and subject teachers all play
important roles, communication between them is good. There is a monthly assessment of
students’ progress. Subject teachers give freely of their time to support individual students in
need of help.
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The quality of careers education and guidance is good. Students receive relevant information
and objective advice. Most students have a good understanding of the academic and wider
requirements of the careers they have chosen. Students use the small careers library well and
can, if required, undertake interviews with careers advisers.

Preparation for transition from year 11 to the sixth form, and from sixth form to higher or
further education, is very good. Thorough preparation and arrangements allow year 11 pupils
and their parents to receive comprehensive information regarding the sixth form. There is
very good liaison between the school and higher education establishments and this
contributes to students’ personal development and academic progress. Students and their
parents receive good informative booklets on higher and further education.

A small number of pupils with SEN return to the sixth form where they follow an appropriate
course in Customer Care. Although they are no longer on the school’s register for pupils with
SEN they are supported and guided well by their form tutor who has continued with them
from Y11.

6. LEADERSHIP AND MANAGEMENT

The sixth form is led and managed very well by the head of upper school. As an assistant
head, he is a member of the senior management team. He has a clear view of the
opportunities and responsibilities of students and is committed to achieving the highest
possible standards for them. Students enjoy their experience in the sixth form and are
appreciative of the maturity with which the school treats them. Responsibilities of head of
upper school demanding as the post includes responsibility for Y11.

Governors and senior managers are committed to the success of the school and the sixth form
and have a clear sense of purpose that is focussed on high standards. The school management
and governors provide the school with a clear vision of the school as a Christian and caring
community where a high priority is given to the care of each individual student. Students
themselves praise the care and support received from their teachers.

There is effective management of the budget by the business manager, the head and the
governing body’s sub-committee for finance. Financial decisions are well focussed on the
educational priorities of the school development plan. Astute financial management ensures
best value for money and it receives extra funding and grants to supplement the basic
allocation. High staff costs, which are above national averages, lead to lower than national
average spending on learning resources, accommodation and its maintenance.

Some aspects of sixth form work are monitored and evaluated effectively, as is the work of a few
subject departments. The school has a monitoring and evaluation policy which is inconsistently
applied, or in some departments is only applied in part or without the necessary rigour. The
value and regularity of class observation varies widely across departments and the role of
senior managers in linking with departments is not always effective. The school therefore
cannot evaluate accurately the implementation and impact of its teaching and learning
initiatives, or teaching standards across the school.
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Teachers are well qualified. There is a good balance of age and experience and teachers’
expertise matches well the requirements of the curriculum. There is good support from
technical staff and foreign language assistants, enhancing students’ learning opportunities.

Whilst there is sufficient space to accommodate the pupils currently at the school there is
over-crowding in many classrooms and the dining hall suffers from long queues. Additional
laboratory and workshop space is needed. The shortage of space means that the library has to
be used as a teaching space for most of the timetable significantly reducing its value as a
teaching resource. This is does not help students to develop as independent learners. The
sixth form common room and work area are too small. The school has made private study
arrangements for students in a staff supervised quiet room. However, students find access to
ICT in study periods difficult.

Resources for learning in the sixth form are satisfactory. Most subjects have sufficient
textbooks of appropriate quality. There are shortcomings in both the quality and quality of
resources in some subject areas. Library facilities are poor.

SUBJECTS AND AREAS OF LEARNING

Standards achieved by students

English
Standards of achievement are very good.
Good features

e In recent years, increasing numbers of students have taken English and all candidates
have achieved grades.

e In the A level examinations in 2003, results were well above both local and national
averages, with a significant proportion of the highest grades A and B.

e Students work well together, are comfortable in their relationships with their teachers and
share ideas maturely. They participate in class discussion quite confidently and show
familiarity with the vocabulary of literary analysis.

e They show good ICT skills in research and in word-processing essays.

e Students analyse and respond to a wide range of texts, showing perception and sensitivity.
They make detailed notes and their essays, well informed by research, are conscientiously
completed and display growing maturity.

e They benefit from a range of visits which enrich their appreciation and understanding of
literature.

Shortcomings

e There are no significant shortcomings other than the limitation placed on students’
opportunity for wide reading and research by the lack of a school library.

Improvement since the previous inspection is good. Standards of achievement have risen.
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Mathematics

Standards of achievement in the sixth form are very good.

Good features

Results at A level are very good with 18 students being entered in 2003. 89% had A-C
grades and 95% had A-E grades. Five students entered further mathematics, 80% had A-
C grades and 100% had A-E grades.

Students in Y13 have a very good understanding of a range of concepts and techniques in
pure mathematics, further mathematics, mechanics and statistics. They can adapt this
knowledge to solve associated questions.

Students in Y12 are making very good progress in understanding the basic concepts of
pure mathematics, mechanics, statistics and further mathematics.

Students’ learning is enhanced by the availability of support at all times.

Shortcomings

There are no significant shortcomings.

Since the last inspection standards of achievement have improved from good to very good.

Science

Standards of achievement are good.

Good features

In 2003, all A level students obtained an A-E grade. In chemistry and physics, two thirds
of students achieved the higher A-C grades.

Most students have a good and, in a minority of cases, a very good detailed knowledge
and understanding of a wide range of topics in the AS and A2 biology, chemistry and
physics courses.

Most students make good and, in a minority of cases, very good progress.

Students can successfully apply their knowledge, skills and understanding to problem
solving in both familiar and complex unfamiliar contexts.

Communication skills are well developed and standards are good. Mathematical skills are
well used in scientific contexts. Students research and organise information effectively
using a range of secondary sources. Good use is made of a range of ICT skills in scientific
contexts including experimental accounts. They build up comprehensive and generally
well organised and presented files.

Students explore and discus well the ethical dilemmas raised by scientific and
technological developments.

Students undertake an appropriate range of experimental investigations. Experiments are
well planned and researched, students work safely making appropriate risk assessment.
They make appropriate observations and collect a good range of accurate data. Results are
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well recorded, analysed, interpreted and evaluated. The standards reached in assessed
practical work are good.

Shortcomings

A small minority of students has a less secure knowledge and understanding of key facts
and concepts.

Since the last inspection, the good standards of achievement have been maintained.

Welsh second language

Standards of achievement are good in Y12 and Y13.

Good features

At AS level in 2003 all 18 students entered for the examination gained at least a grade D
and 72% gained grades A-C

At A level in 2003 all 7 students entered for the examination gained at least grade D and
86% gained A-C.

Y12 students are making good progress from KS4 and cope well with the demands of the
AS course.

Students show good understanding of the film and poetry studied and most are able to
express opinions.

Students’ folio work contains a variety of written formats appropriate for the purpose and
audience.

Y 13 students show a good understanding of literary texts and are able to analyse themes,
plot and characters.

More confident students are able to discuss the play and short stories well using
appropriate phrases and terms associated with the appreciation of literature. A small
group of students achieve very good standards.

The written work shows progress and development and most Y13 students are able to
produce extended work; the contents are of a high standard.

Shortcomings

A small number of students are not confident to generate extended conversations and rely
too heavily on their notes.
There are many grammatical errors in the work of a number of students.

Good progress has been maintained since the last inspection.

Design and technology

Standards of achievement are good in product design. Examination results at AS and A2 are
good.
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Good features

Design skills are well developed. Students present a good quality design folder with good
graphical skills throughout.

ICT is effectively used to develop design ideas. Research and presentation skills are
appropriately developed through the use of the computer.

Students display a good command of the subject and are able to discuss their projects
with confidence, reflecting a good understanding of the knowledge and skills involved.
Making skills are well developed. Students make use of a wide range of materials and
techniques to develop their project ideas.

Project work is of a good standard. Materials are manipulated well and appropriate to the
finished product.

Students work independently and solve problems effectively.

Shortcomings

There are no significant shortcomings.

Good progress has been maintained since the last inspection.

Information technology

Standards of achievement in the sixth form are good.

Good features

Y12 students use a wide range of the features and functions of wordprocessing
applications.

Students use all the main applications to produce their coursework which is usually of
good quality. They describe well how to operate a chain of commands in a menu.

Their spreadsheet and database work is quite complex at times.

Students have produced systems analysis work which is thorough and detailed. They pay
good attention to the needs of the customer or the user.

Students compare different programming languages and environments with regard to
fitness for purpose and compatibility with different commercial platforms.

Students’ explanations of how their systems work are logical, clear and well-presented.
Students write straightforwardly in pseudo-code.

Students make knowledgeable references to data recovery, file backups, security and
validation.

Students have tackled challenging aspects of database work including the creation of
comprehensive testing strategies.

Shortcomings

There are no major shortcomings.

Good progress has been made since the previous inspection.
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History

Standards of achievement are good.

Good features

In the A-level examinations held in 2003, all of the students entered gained grades A-C.
This demonstrates a continuing pattern of improvement in standards.

In Y12, students have good levels of knowledge and understanding of the growing
demands for electoral reform before 1867. They show a good recognition of the long-term
social and economic factors which added to the political pressure to bring about a reform
of the franchise. They successfully synthesise the views of the major professional
historians of the mid 19" century.

Y12 students make effective use of ICT presentations to improve their understanding of
how the Nazis used the class divisions in Germany to consolidate and extend their grasp
on power. Students extend their learning successfully in their careful research work on the
role of women in Nazi Germany.

Y 13 students display a very good understanding of the operation of change and continuity
on the historical process. They show a very good knowledge of the various intellectual
influences, such as Utilitarianism on the development of government social policy during
the 19™ century. Where their interest is aroused, they provide confident and fluent oral
responses to class discussions, demonstrating wide background reading and the ability to
sustain a sophisticated and wide-ranging argument.

Y13 students have good interpretative skills and work effectively with a range of
demanding and complex sources of evidence on the Third Reich. They use their analytical
and evaluative skills effectively to explain the differences found in the arguments of
historians of the period. They make good progress in organising their material to tackle
the demands of the synoptic paper in the Advanced level examination.

Y12 and Y13 students have a good ability to use their knowledge and the evidence from
the sources to construct opposing and balanced arguments when considering historical
problems. Written work is generally thorough and detailed and note-taking skills are well
developed.

Shortcomings

The oral contributions to discussions of some Y12 and Y13 students lack consistency.
They do not regularly contribute to class discussions by providing extended and
convincing arguments and there is limited engagement in debate.

The department has continued to make good progress since the last inspection.

Geography

Standards of achievement are satisfactory.

Good features

AS and A level results improved from 2002 to 2003. Half the students achieved high
grades in AS in 2003.
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e Students have a good subject vocabulary that they use well in written and oral work.

e When given the opportunity students learn well with and from each other. Students in
Y13 worked well in groups. They presented conclusions to their colleagues who
challenged their solutions and developed a helpful debate

e Students carry out good first hand investigations. They can develop and test a hypothesis
and draw reasonable conclusions. They can illustrate their text with appropriate and well-
labelled maps, diagrams and photographs, supporting their conclusions with well
integrated theory.

e Students are able to think on a local, national and global scale about such issues as
economic inequalities. They illustrate their understanding of the economic, social and
political complexity of development with a wide range of examples, from the demise of
traditional industries in Wales to the rapid rise of the South East Asian economies.

Shortcomings

e Maps and diagrams are carelessly drawn in students’ notes and essays. They do not, as
they should, enhance descriptions in the text.

e Occasionally students’ use of geographical language is inaccurate.

e Students’ essays overall are not well done. They do not attend closely to the requirements
of the question and do not structure their answers well enough.

e In many lessons students either do not have, or do not take, opportunities to test their own
knowledge and thinking by actively joining in lessons. Their passive style of learning
does not secure good understanding.

Since the last inspection standards have improved from unsatisfactory to satisfactory.

Modern foreign languages
Standards of achievement in French and German are good.
Good features

e In the past two years all students entered for A level examinations in French and German
gained a pass grade.

e Students in Y12 have made a rapid transition from GCSE to AS level work.

e By Y13 students understand complex language spoken at a natural pace.

e They sustain discussions in both formal and informal situations and express opinions on
prepared topics.

e They understand factual and imaginative texts and access the Internet for up to date
information.

e Most write with increasing accuracy and in an appropriate style.

e They adapt the language they know to differing contexts.

Shortcomings

e Students lack confidence when speaking in unrehearsed situations.
e The written work of some students is marred by grammatical inaccuracies.

The department has made good progress since the last inspection. Standards have improved.
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Art

Standards of achievement are good.

Good features

Students are developing as individual artists who work with imagination and flair.
Independent research skills are developed well.

Students are able to work creatively with a wider range of new media.

They are able to work in a range of different scales in both two and three-dimensions.
When exploring topics such as ‘homelessness’ they are able to express their social and
moral values through their art.

They enrich their practical work by exploring the art of Wales and other cultures.

They speak clearly about art and express their opinions and judgements in their writings.
They use computers and digital cameras confidently to research, create and to present
their work.

Students develop their communication skills by making and studying video recordings of
the presentation of their work.

Students’ knowledge and understanding of both historical and contemporary art is
broadened by visits to national art galleries.

Shortcomings

Students do not have experience of working with contemporary artists, designers or
craftworkers.

Standards are limited by the less than average taught time provided on the course and by
the quality of some of the materials that students have to work with.

Since the previous report, good standards have been maintained.

Music

Standards of achievement are good.

In recent years, A level results have been above the national average, though the number
of candidates has been small.

Students are able and experienced performers. They perform with conviction and a good
sense of style and achieve very good standards.

Most of the work in Y12 free composition demonstrates good development of initial
ideas. The Y13 student has a good understanding of Baroque style composing techniques.
Draft essays by Y12 students for the coursework folios and notes and essays by the Y13
student on the set-work and general area of study vary from satisfactory to good standard.
They reflect personal research and sound knowledge and understanding, overall, of the
music being studied.

Aural skills are good.

57



Shortcomings

e Initial ideas have not been adequately developed in a few compositions.
e Certain essays display sound knowledge of the topic being studied but occasionally lack
sufficient focus and detail.

Physical education
Standards of achievement in AS and A Level are good.
Good features

e Students display mature and competent attitudes towards their work. They work well in
group situations, sharing ideas and supporting each other. They demonstrate a good
knowledge and understanding of subject content.

e Pupils respond willingly and contribute constructively to discussions using correct
terminology when analysing, evaluating and expressing views and opinions about the
work.

e Written assignments are often enhanced by in-depth independent research and good
presentations using word processing skills.

Shortcomings

e There are some inconsistencies in the presentation of written assignments and in the
quality of students’ files.

e There is no timetabled provision for physical education for sixth form students, other than
for those who study the subject to examination level.

There was no examination course at the time of the last inspection.

Personal, social and health education

Personal, social and health education is incorporated in the sixth form key skills and general
studies programme. There is a fortnightly lesson dedicated to personal, social and health
education but it was not able to be observed during the inspection so no judgement can be
made about standards of achievement. It is clear, however, that students have a good
understanding of themselves, their place in society and the challenges it offers. They
undertake responsibilities cheerfully, work cooperatively and display maturity. In the
broadest sense, therefore, standards are good.

Personal, social and health education was not separately inspected as a subject at the time of
the last inspection.
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AVCE Business studies
Standards of achievement are good.
Good features

e Students are confident and competent users of ICT and make effective use of software to
present information in a variety of appropriate formats.

Students work very well independently and also give good contributions to group work.
All students are making good progress in all the units of the course.

The quality of written work is good and is very detailed. It is well presented.

The quality of dialogue between students is excellent.

Year 12 students make a very positive contribution to the administration of the school
bank.

Shortcomings
There are no significant shortcomings.

The department has maintained good standards since the last inspection.

Home economics
Standards of achievement are good.
Good features

e Results at A level are good with the majority of students achieving grades in line with
their ability.

e AS and A level students demonstrate good knowledge of theoretical and practical issues
relating to the various aspects of the course.

e Many take responsibility for their own learning and display good skills of independent
study and problem solving when they discuss and investigate case studies and consumer
topics.

e Students have a good understanding of dietary reference values, the requirements for
various groups and the link between diet and specific deficiencies.

e They successfully identify, plan and complete practical and experimental tasks.

e Nutritional analysis and sensory evaluation is well undertaken.

e Investigative work is of good to very good quality. Project folders contain a range of
relevant information and research data.

e Effective use is made of ICT for analysis, accessing websites and to enhance presentation.

Shortcomings
e A minority of students are less secure in subject knowledge and understanding and are
more reluctant to volunteer opinions and ideas in whole class discussions.

e The spell-check facility is not used consistently to improve the quality of work.

Progress since the last inspection is good.
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Economics

Standards of achievement in Years 12 and 13 are good. There were no entries for the
Advanced level examination in 2003; in the AS examination held in 2003, 67% of the
students entered gained the higher grades A-C.

Good features

Students have good levels of knowledge and understanding of economic laws and
principles, such as those governing supply and demand. They can apply these principles
successfully to real life situations and economic problems.

Students compile data effectively and use the information gained to tackle problems and
to present their ideas in a variety of forms. Students develop good problem-solving skills
and adopt a more self critical approach in reviewing their work and effort.

Students demonstrate an increasing ability to think analytically and to be critical in their
consideration of data and its relationship to economic problems. They have good
calculation skills and record their learning systematically. Graph and diagram work is
careful, well plotted and well presented. It is well used to illustrate the points made in
written explanations.

Students read complex texts and statistical data accurately and confidently. They extract
relevant information from these sources and use this to produce well organised essays
and surveys.

Students make good use of subject-specific vocabulary to convey their ideas. They make
good efforts to read widely to ensure that they keep up to date with the current economic
situation, making good use of the internet to access new interpretations and debates.
Students make good use of their own experiences and their knowledge of the locality to
provide apt illustrations in their work, for instance on different forms of unemployment.

Shortcomings

Students are reluctant to provide extended oral responses to class discussions.

The department has continued to make good progress since the last inspection.

Law

Standards of achievement in Years 12 and 13 are good.

Good features

In the AS examinations held in 2003, 83% of the students entered gained the higher
grades A-C. There were no Advanced level entries for 2003. The achievements of the AS
group indicate that good standards are being achieved.

Students have good levels of knowledge and understanding of legal principles and of the
difference between Common Law and Statute Law. They have a secure knowledge of the
English court system and know the difference between civil and criminal law.

Students make good use of legal terminology and use it accurately in the correct context.
They make good progress in applying their background knowledge and understanding to
specific legal cases and problems.
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Students have a good working knowledge of relevant case law and can accurately
pinpoint the legal implications of particular cases. They construct convincing legal
arguments and know which areas of the law they must apply to the particular problem
they are considering. Case studies are well used to illustrate and back up their line of
argument.

Students show a growing ability to categorise the different parts of problems they have to
consider, for example in the operation of Contract Law. They examine each part logically
and make successful use of their previous learning.

Students make good use of a variety of research techniques to further their knowledge and
understanding; their use of the internet and e-mail promotes their progress.

Shortcomings

There are no significant shortcomings.

Law is a new introduction to the Sixth Form curriculum and was not inspected during the last
inspection.

Customer Service - NVQ - Level 2

This is a new course for Y12 students.

At the time of the inspection, all six students were out on a five-week work related
placement. Consequently, no lessons were observed.

Examination of a selection of students’ work and discussion with the teacher in charge,
indicate that pupils are developing a range of competencies relevant to working with a
variety of customers and service establishments.

Positive comments from work supervisors are recorded on evidence/assessment sheets.
These demonstrate that students prepare well for their placements and display appropriate
skills, attitudes and behaviour in their dealings with customers first hand or on the
telephone.

There are students who are yet to complete sufficient written evidence to meet all unit
requirements of the course.

RECOMMENDATIONS

Recommendations for the sixth form

Overall standards in the sixth form are good; in order to raise them further the school should:

1. address the accommodation shortages identified in the report with particular urgency
being given to the provision of a functioning library;

2. ensure the rigorous and consistent application of procedures for the monitoring and
evaluation of the quality of education provided;

3. share existing good practice to widen and improve the range of teaching techniques
across the school;
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