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St. Giles Junior Controlled School was inspected as part of a national
programme of school inspection. The purpose is to identify good features and
shortcomings in schools in order that they may improve the quality of education
offered and raise the standards achieved by their pupils. The inspection of all
schools within a six-year cycle is also designed to give parents more information
about their child’s school. A copy of this summary is sent to every family with a
child at the school. The full report can be obtained from the school.

The inspection of St. Giles Junior Controlled School took place between 9 — 12
May 2005. An independent team of inspectors, led by Mr. R. Fry undertook the
inspection. Estyn, a statutory body independent of, but funded by, the National
Assembly for Wales, commissioned the inspection.

The team was required to report on the standards achieved by pupils, the quality
of education provided by the school, the quality of leadership and management
and the contribution made by the school to its pupils’ spiritual, moral, social and
cultural development. This summary report may be reproduced for non-
commercial educational purposes but only as a whole and provided it is
reproduced verbatim without adaptation and the source and date thereof are
stated.

The five-point scale used to represent all inspection judgements in this report is as
follows:

Grade 1 good with outstanding features

Grade 2 good features and no important shortcomings

Grade 3 good features outweigh shortcomings

Grade 4 some good features, but shortcomings in important areas
Grade 5 many important shortcomings
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Year groups and key stages

Schools use a common system of numbering year groups from the start of
compulsory schooling to 18 years age. This system emphasises the importance of
continuity and eases communication among schools, governing bodies, parents and

LEAs.

The term ‘Reception’ (R) refers to the year group of pupils in a primary school who
attain the age of 5 during the academic year.
pupils who attain the age of 6 during the academic year and so on. Year 13 is the

Year 1 refers to the year group of

year group of students who attain the age of 18 during the academic year.

Primary phase:

Year R Y 1 Y2 Y3 Y4 Y5 Y6

Ages 4-5 5-6 6-7 7-8 8-9 9-10 | 10-11
Secondary phase:

Year Y7 Y8 Y9 Y 10 Y 11 Y 12 Y 13

Ages | 11-12 | 12-13 [ 13-14 | 14-15 | 15-16 | 16-17 | 17-18

The National Curriculum covers four key stages as follows:

Key Stage 1 Year 1 and Year 2
Key Stage 2 Year 3to Year 6
Key Stage 3 Year 7 to Year 9
Key Stage 4 Year 10 and Year 11
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Context

\ The nature of the provider

1.

St. Giles Junior Controlled School is situated in Wrexham and was last
inspected in 1999. The school serves pupils from south Wrexham and the
surrounding area. Twenty three per cent of pupils are entitled to free school
meals, which is a little above average. The school’s catchment area is mixed
and a significant proportion is disadvantaged socially and economically. The
school’s records of children’s attainment on entry to the school show that
children are typically below average when they start Year 3.

There are currently 167 pupils aged 7 to 11 years at the school, representing
the full range of ability. There are no pupils from Welsh speaking homes and
Welsh is taught as a second language. Twenty-nine pupils have been
identified as needing additional support with their work and are on the
register for pupils with special educational needs. This proportion is average.
One pupil in the main school has a statement of their special educational
needs.

A recent trend this year is the growing proportion of pupils with linguistic
needs. Seven cent of pupils are from ethnic minorities and speak English as
an additional language. Eleven pupils receive extra support to help them
learn English. A small number of pupils within this group are refugees.

The school has a unit for nine pupils with special educational needs that
caters for children from a wide area of Wrexham. All pupils have statements
of special educational need.

| The school’s priorities and targets

5. The aims of the school include to:

help all pupils develop lively and enquiring minds;
instil respect for moral values;
help children understand the world in which we live;

help children to appreciate how the nation earns and maintains its standard of
living;

enable children to gain the essential skills necessary for modern life;

teach children about human achievement and aspirations;

encourage and foster the development of children whose social and
environmental disadvantage cripple their capacity to learn.

The school’s priorities include to:

raise standards in mathematics;
raise standards in writing;

improve the provision for IT;
improve the provision for music;
implement the workload agreement;
review teaching and learning.
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Summary

6.

St. Giles Junior Controlled is a good school and continues to provide good
value for money. The school’s care and support for pupils is very good. The
inspection team agrees with most of the judgements made by the school
about the standards pupils achieve and in other areas of its work.

Table of grades awarded

. Inspection

Key question grade

1 How well do learners achieve? 2

2 How effective are teaching, training and assessment? 2

3 How well do the learning experiences meet the needs and >
interests of learners and the wider community?

4  How well are learners cared for, guided and supported? 1

5 How effective are leadership and strategic management? 2

6 How well do leaders and managers evaluate and improve 5
quality and standards?

7 How efficient are leaders and managers in using >
resources?

Standards in subjects

7. The standards of achievement seen in lessons were as follows:
Grade 1 Grade 2 Grade 3 Grade 4 Grade 5
Pupils’ 0 75% 18% 7% 0

standards of
achievement

Pupils’ standards of achievement in lessons are above the Welsh Assembly
Government’'s (WAG) targets, which are for 95% of pupils to attain grade 3 and
above, and of those, 50% to achieve grade 2.

Subject Key Stage 2
English 3
Mathematics 2
Art 2
History 2
Music 3
Religious education 2

The 2004 National Curriculum (NC) assessment results indicated that
standards achieved by pupils in the core subjects of English, mathematics
and science were close to local and national averages. Pupils’ writing
standards are lower than those in reading. The school’'s core subject
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indicator of 67 per cent was slightly lower than the 2004 national average of
70 per cent.

When compared with similar schools locally and nationally, based on pupils’
entitlement to free school meals, the school performs over time as well as
other schools of similar type.

Pupils’ standards of achievement in key skills have good features. Standards
achieved in speaking and listening are good. Standards in reading and
writing in other subjects are sound, but many pupils lack confidence in their
writing skills. Pupils’ have good numeracy skills. Pupils’ use of a range of
information and communications technology (IT) is adequate. Pupils’
bilingual skills are not as well developed as some other key skills.

Pupils with special educational needs (SEN) in the mainstream classes make
good progress and usually reach the targets they have to complete. Pupils in
the ‘Resourced Provision’ for pupils with statements of their special
educational needs also achieve well. They make particularly good progress
with their social skills.

Most pupils from ethnic minorities who have early English also make
adequate but variable progress with learning English. The support teacher
who visits pupils has had her time in school reduced by a third. In Year 3
there is not enough support for pupils with additional needs.

Levels of attendance are a little below average. There are effective
procedures to monitor and follow up absences. Punctuality at the start of the
school day is satisfactory. A few pupils are regularly late.

Pupils’ behaviour and attitudes to learning are good and have a positive
effect on standards achieved and the quality of life in the school. Pupils
make good progress in learning to take responsibility for their own work and
when working in pairs or collaboratively in groups.

Pupils make good progress in their personal, social and moral development.
They have a good understanding of fairness and respect each other. They
learn to accept that people are different within school and in society.

The quality of education and training

16.

In the lessons observed the quality of teaching was judged as follows:

Grade 1 Grade 2 Grade 3 Grade 4 Grade 5

6% 73% 19% 3% 0

17.

The overall quality of teaching in lessons exceeds the WAG’s targets. The
quality of the teaching has a significant, positive effect on pupils’ standards of
achievement and their enjoyment of school.
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The overall good quality of teaching has been maintained since the previous
inspection. In lessons, teachers provide opportunities for pupils to work at
tasks that are well matched to their abilities in English and mathematics. In
some other subjects work is not as well matched to pupils’ abilities and
pupils’ progress is not as good. Teachers introduce new ideas in interesting
ways that maintain pupils’ interest, such as the work that links history and
mathematics after a visit to Chirk Castle in Years 5 and 6.

All teachers effectively use both their specialist knowledge and the resources
available to enhance the quality of lessons.

Information and communication technology (IT) work is not as well developed
in class-based lessons. Good use is made of the IT suite to develop pupils’
IT skills.

Teachers provide pupils with opportunities to work as a whole class, in
groups, in pairs or as individuals. Teachers mark pupils’ work in detail, but
not enough subject specific advice is written down in pupils’ books so that
they can refer to it in the future.

The quality of assessment of pupils’ progress is good in English and
mathematics. The procedures for assessing pupils’ knowledge,
understanding and skills in other subjects are more limited. Pupils have a
good understanding of their own progress and they talk knowledgeably about
their targets and achievements.

The quality of written reports to parents is very good. They give a detailed
and very clear account of pupils’ achievements in each subject. Reports
inform parents what their children need to do to improve.

The school overall provides a broad, varied and balanced curriculum, which
motivates pupils and offers them a coherent and well-structured programme
of learning. Legal requirements are met.

The school’s attention to key skills across the curriculum has good features.
Pupils make good use of their speaking and listening and mathematics skills
in other subjects. There is too little attention paid to creative and problem-
solving skills.

Educational visits and visitors to the school interest pupils and bring
relevance to pupils’ learning, such as St David’s Day celebrations and visits
to Chirk Castle.

The school successfully promotes pupils’ spiritual, moral, social and cultural
development. As a consequence, pupils have a sense of ownership and
responsibility for the school and its environment.

Good relationships exist with external agencies, but links with industry are
limited. The school does not encourage pupils’ entrepreneurial skills enough.



29.

30.

31.

32.

33.

34.

35.

36.

Report by Mr. R. Fry
St. Giles Junior Controlled School — 9 to12 May, 2005

Teachers provide suitable opportunities in some subjects, such as history, to
raise pupils’ awareness of the culture of Wales. Pupils’ bilingual
development is not consistently planned for throughout the school.

The school actively promotes equality of access and equal opportunities
effectively. The effectiveness of the school’s work in this area reflects the
very well expressed school’s aims. Pupils in the 'Resourced Provision’ for
pupils with special educational needs have a good curriculum that meets
their needs.

The school teaches pupils about sustainable development. Teachers
strongly promote global citizenship, with particular emphasis currently on the
knowledge and experiences gained from the headteacher’s recent visit to Nepal.
Pupils have subsequently completed several projects about Nepalese life.

Pupils are very well cared for, guided and supported on a day-to-day basis.
The school provides a happy and caring environment in which pupils can
learn. Parents are pleased with the care, support and guidance provided by
the school. Visitors provide a good level of support to the school.

Good relationships exist between pupils, staff, parents and the local
community. A high proportion of parents attend open-evenings and parents’
evenings.

There are good induction arrangements for pupils joining the school. The
school is very good at promoting tolerance amongst pupils and there are very
good measures to eliminate any form of harassment. The reward system for
pupils motivates them effectively.

The provision for pupils with special educational needs and additional needs
in mainstream classes is good overall. Pupils make good progress through
their individual education plans in all classes and in the ‘Resourced Provision’
unit for pupils with statements of their special needs.

The school ensures that all pupils, whatever their ability, background or
gender, have equal access and opportunity to participate in all school
activities.

Leadership and management

37.

38.

The quality of leadership and management is good. There are very clear
aims, including a commitment to equality of opportunity for all, which promote
good standards in the school's work. The headteacher provides caring
leadership and ensures a clear sense of purpose and direction for the work
of the school.

The governing body is supportive of the school and effectively fulfils its
regulatory and statutory obligations. Governors help to set the school’s long-

10
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term direction but do not regularly monitor the quality of provision and pupils’
standards of achievement.

The school’s capacity to evaluate its work is good. The self-evaluation report
clearly identifies strengths and areas for further improvement using the
helpful local education authority’s (LEA) system for school self-review.

Subject co-ordinators monitor the school’s work and standards successfully
overall because the headteacher involves all in everything that the school
does.

The school can demonstrate that improvement has happened as a result of
its work. For example, pupils’ in the ‘Catch-Up’ programme make good
progress. Pupils’ achievement in mathematics and religious education are
further strengths.

The overall provision for staffing, accommodation and learning resources is
good and these features have a beneficial impact on pupils’ standards of
achievement. Pupils are usually well supported by qualified and experienced
staff, but the school lacks expertise in music teaching. The level of extra
adult support is too low in Year 3. Support for pupils with early English has
been cut at a time when the school has increased the number of pupils’ with
little English. Staff and pupils make effective use of all available books,
materials and equipment.

The school has very good accommodation for the number of pupils on roll.
Good use is made of all available space to provide a purposeful working
environment for pupils. Classrooms and shared areas are enhanced by
good quality displays, which support pupils’ learning.

The school secretary provides good administrative support. The most recent
financial audit found procedures to be in good order.

Resources are managed efficiently and budget planning reinforces the aims
of the school, ensuring good value for money. Targets for improvement are
set and are incorporated into the School Development Plan (SDP). It is a
helpful working document that prioritises areas for improvement.

The school has made good progress since the previous inspection and has
met the targets set in the action plan written after the last inspection.

11
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Recommendations

47. The school should maintain the good and very good features present and

improve:

R1 - standards in pupils’ writing;

R2 - the support for pupils with early English;

R3 - pupils’ bilingual competence;

R4 - governors’ first-hand understanding of the school’s work;

R5 - links with industry and pupils’ entrepreneurial skills;

The governing body is responsible for amending its current development plan to
incorporate action in response to the recommendations within 45 working days of
receiving the report, showing what the school is going to do about the
recommendations. This plan, or a summary of it, will be circulated to all parents at
the school.

| Standards

Key question 1: How well do learners achieve?

Grade 2: Good features and no important shortcomings.

48. Inspection findings match the school's self-evaluation. Each lesson
represents nearly four per cent of the total observed. The standards of
achievement seen in lessons were as follows:

Grade 1 Grade 2 Grade 3 Grade 4 Grade 5
Pupils’ 0 75% 18% 7% 0

standards of
achievement

49.

50.

Pupils’ standards of achievement in lessons are above the Welsh Assembly
Government’s (WAG) targets, which are for 95% of pupils to attain grade 3
and above, and of those, 50% to achieve grade 2.

The 2004 National Curriculum (NC) assessment results indicated that
standards achieved by pupils in the core subjects of English, mathematics
and science were close to local and national averages. Pupils’ writing
standards are lower than those in reading. The school’'s core subject
indicator of 67 per cent was slightly lower than the 2004 national average of
70 per cent. When compared with similar schools locally and nationally,
based on pupils’ entitlement to free school meals, the school performs over
time as well as other schools of similar type. Overall, the school has

12
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maintained the good standards of achievement reported during the last
inspection.

Subject Key Stage 2

English
Mathematics

Art

History

Music

Religious education

NDWINININ|W

Pupils achieve good standards in mathematics, history, religious education
and art. They achieve appropriately in English overall and in music. The
good teaching and pupils’ good attitudes to work result in pupils’ good
standards of achievement. Teachers’ more limited knowledge of aspects of
English and music explains pupils’ lower achievement, both of which are
recognised by the school as areas for improvement.

Pupils usually meet and sometimes exceed the targets they have to attain.
Pupils make good progress towards fulfilling their potential overall. They
respond well to the tasks they have to do, which are usually challenging and
require pupils to work hard. Teachers’ predictions for pupils’ results were
higher than actual attainment last year. The school has looked in detail at the
patterns in the results and acknowledges that a few pupils did not perform as
well as expected for various individual reasons. Overall, teachers’
predictions reflect the high expectations they have for pupils.

Pupils are making good progress in their speaking and listening skills. They
listen carefully and respond promptly and accurately to instructions. They
ask questions confidently and many develop their ideas at some length. In
school council meetings the representatives generally express their views
clearly. Pupils are making steady progress in reading. There are times
when pupils work slowly because they lack confidence in their reading or are
unable to skim-read appropriately, for example, when reading the computer
screen.

Pupils lack confidence in writing at length and this often affects the quality of
their work across the curriculum. They tend to fill in answers, which require
only one word, or give short sentence answers. Pupils make good use of
their mathematics skills across the curriculum, especially in number,
measuring and graph work in subjects such as science and history.

Pupils lack regular experience of information and communication technology
(IT) skills in class lessons but make good progress when they use IT in
computer suite lessons. Pupils do not hear enough Welsh spoken or see
much Welsh written around the school, so their bilingual skills are developing
at a slower pace than learning in most other key sKills.

The school has a ‘Resourced Provision’ unit for pupils with statements of
special educational need. (The local education authority funds the extra

13
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‘Resourced Provision’. The class is made up of pupils who have statements
of their special educational needs from across Wrexham.) Pupils make good
progress because the adult to pupil ratio is very good and pupils’ individual
social and learning needs are met.

Pupils with special educational needs (SEN) in the mainstream classes make
good progress and usually reach the targets they have to complete.

Pupils who have early English make adequate but variable progress overall.
Their progress is good when the support teacher is present. The external
support teacher who visits pupils has had her time in school reduced by a
third. In Year 3 there is not enough support for the small number of pupils
with linguistic needs and pupils’ progress, although adequate and sometimes
good, is not as fast as it might be.

Pupils’ understanding of how well they are progressing and what they need
to do to improve is good. Pupils help to set their own targets for
improvement and record what they need to do to improve thoughtfully.

Pupils settle to their tasks promptly and are involved in their work. They
demonstrate good attitudes towards learning and take on some responsibility
for their own progress. With very few exceptions, the behaviour of pupils is
good. Pupils move around the school in a quiet, orderly and courteous
manner. They are respectful to their fellow pupils and to all adults, listening
and responding appropriately to instructions.

Pupils’ manners and attitudes at playtime and at lunchtime are very good.
Pupils are happy and participate with interest in the lessons and activities.
They are considerate of others and of school property and demonstrate a
good level of self-confidence, taking a degree of responsibility for their own
behaviour and attitudes. Pupils understand what is expected of them, in
terms of their standards of behaviour and practice the requirements of their
‘Golden Rules.’” (‘Golden Rules’ are a set of whole-school rules that all pupils
are expected to follow, that deal with, for example, how pupils should behave
towards one another.)

There have been very few incidents of bullying or inappropriate behaviour.
They have been dealt with promptly and as a result there have been four
fixed term exclusions during the last reporting period.

The level of attendance is the same as at the time of the previous inspection,
averaging around 93 per cent. The schools' attendance rate is marginally
above the Wrexham County average (92.8%) and a little below the Wales’
average (93.7%). A number of parents take their children on holiday during
term time, which causes pupils to miss valuable learning time. The school
does not condone this practice. Punctuality is satisfactory at the start of, and
throughout the school day. The school takes appropriate account of the
requirements of Welsh Assembly Government (WAG) Circular 3/99.
However, the small amount of late attendance is not properly recorded as
‘unauthorised’ absence in all cases. Similarly holidays in term time for more
than 10 days are not recorded correctly as ‘unauthorised’ absence.

14
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64. Many pupils work well in pairs and groups and pupils, when given the
opportunity, produce good work when working independently. Some more
able pupils do not have enough experience of working for a length of time on
individual work.

65. Most pupils make good progress in developing spiritual, moral, social and
cultural skills. In school assemblies pupils respond very positively to the
atmosphere and sense of ‘other place’ created by the headteacher and staff.
The commitment to the Christian faith in collective worship is strong. Pupils
frequently reflect on their own values and those of others in certain lessons,
such as personal and social education (PSE) and in class discussions.

66. Pupils are fully aware of what the school expects of them in relation to moral
and social behaviour and, with very few exceptions, pupils respond well.
They contribute willingly and generously to support a wide range of charities
and show kindness and concern for each other. They recognise, understand
and respect the diversity of faiths in their society. Pupils show interest in the
culture of others as shown in their enjoyment of the Tibetan chant and
learning about life of children in the Brick School of Nepal. Pupils have an
adequate understanding of the culture of Wales but too little time is spent
learning about contemporary Welsh figures, artists and music makers.

67. Pupils have a good grasp and acceptance of equal opportunities for all.
Pupils are developing a respectful understanding of their immediate
community and of traditions shared with representatives of other cultures in
the school. The numerous and varied organised school trips and regular
visits to the school by the police, fire service and parents help in the initial
development of pupils’ knowledge and understanding of the workplace and
the local community. The school enthusiastically encourages pupils to take
an active part in the local community activities, such as attendance at church
services.

\ The quality of education and training

Key question 2: How effective are teaching, training and assessment?
Grade 2: Good features and no important shortcomings.
68. Inspection findings match the school's self-evaluation. One lesson

represents three per cent of the lessons observed. In the lessons observed
the quality of teaching was judged as follows:

Grade 1 Grade 2 Grade 3 Grade 4 Grade 5
6% 73% 19% 3% 0

69. The overall quality of teaching in lessons exceeds the WAG’s targets. The
quality of the teaching has a significant, positive effect on pupils’ standards of
achievement and their enjoyment of school.

15
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Teachers introduce new ideas in interesting ways that maintain pupils’
interest, such as the work that links history and mathematics after a visit to
Chirk Castle in Years 5 and 6. Teachers plan effectively to explore ideas that
interest pupils. In history lessons in Years 3 and 4, pupils learned much
about change over time by looking at bicycles from different periods.

Teachers have good relationships with pupils. The quality of relationships
helps pupils make good progress in lessons. In most subjects teachers have
good subject knowledge. In many subjects, teachers actively increase their
knowledge by attending courses or visiting places of interest that they can
later explore with their classes. Teachers’ knowledge of some aspects of art,
and in music is presently limited. The school has recognised this
shortcoming and has plans to rectify them.

The overall good quality of teaching has been maintained since the previous
inspection. In lessons, teachers provide good opportunities for pupils to work
at tasks that are well matched to their abilities in English and mathematics.
Teachers provide pupils with varied opportunities to work as a whole class, in
groups, in pairs or as individuals. The grouping of pupils by ability in all
classes helps teachers plan effectively to match work closely to pupils’
abilities. Pupils make better progress as a result.

In some other subjects work is not as well matched to pupils’ abilities. Pupils’
progress is not as good because some pupils in mixed-ability classes find the
work too easy or too hard. Teachers are clear about the content of their
lessons and they display lesson targets and what pupils should know at the
end of lessons clearly. Teachers check pupils’ learning effectively at the ends
of lessons.

There is inconsistency in the quality and usefulness of teachers’ marking.
Good practice observed in Years 3 and 4 is not always continued in Years 5
and 6. In most subjects, teachers often assess the quality of literacy rather
than the subject content of the work that they are marking. Pupils’
presentation of work, such as the way worksheets are attached into books, is
significantly better in Years 3 and 4.

Information and communication technology (IT) work is not as well developed
in class-based lessons as it is in specific IT lessons. Teachers make good
use of the IT suite to develop pupils’ IT skills.

Teachers provide good equality of opportunity overall. All pupils have the
opportunity to join in all that the school does. Boys and girls have similar
access to all aspects of lessons. The needs of pupils with special
educational needs are met effectively. Most pupils have their language
needs met effectively. The variety of language needs that pupils have is
growing. The extra external support for pupils with early English is not
sufficient to meet all pupils’ needs because the provision has been cut. In
Year 3 there is too little adult support for the few pupils with linguistic needs
and pupils’ learning is not as rapid as it might be. Bilingual teaching is limited
and is a shortcoming.

16
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The assessment of pupils’ achievement is fair, accurate and is carried out at
regular intervals in English and mathematics. The information gleaned from
the assessments is carefully used to set individual pupils annual targets.
These targets are realistic yet challenging for most pupils. The school meets
statutory requirements for assessing and recording the progress of pupils but
assessment in subjects such as religious education, music and art is not
sufficiently systematic.

The assessment process is used effectively to identify pupils with special
educational needs in the ‘Resourced Provision’ and in mainstream classes.
For example, those mainstream pupils whose reading levels qualify them for
the ‘Catch-Up’ reading support programme receive extra help.

Results from standardised tests are used to identify strengths and
weaknesses in English and mathematics and this information helps teachers
to plan lessons and to consider how, for example, to improve the
shortcomings in pupils’ writing. Individual progress tracking cards are used
to chart pupils’ progress. This useful information is shared with parents in
the autumn and summer terms. However, the school does not combine all
the information available to provide a more sophisticated record of the trends
in the progress of individual pupils or year groups over time.

Pupils are closely involved in compiling their records of achievement. Pupils
understand the purpose of assessment. Pupils make good progress in
assessing their own strengths and weaknesses. Pupils consult with their
teachers to set targets for improvement and they record them on paper in a
thoughtful way.

The annual reports to parents are very well considered and relevant. They
focus on how well pupils achieve in knowledge, skills and understanding.
Each report contains information about how pupils can improve. The school
has a good ‘open door’ policy to discuss pupils’ progress with parents at
regular intervals during the school year.

Key question 3: How well do the learning experiences meet the needs and
interests of learners and the wider community?

Grade 2: Good features and no important shortcomings.

82.

83.

The findings of the inspection team do not match the judgement of the school
in the self-evaluation report (Grade 1) because there is little provision for
work related education.

Overall, the school provides a good range of learning experiences that meet
pupils’ needs and interests. The school curriculum caters well for pupils’
learning needs by providing them with a breadth and balance of experiences.
The curriculum meets statutory requirements. Teachers plan in teams and
share ideas well. The teaching of higher and lower groups in English and
mathematics in Years 5 and 6 works well.
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91.
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Provision for pupils with SEN is good in the ‘Resourced Provision’ unit where
the adult to pupil ratio is very good. The assessment and administration of
support for pupils on the SEN or early English lists in mainstream classes is
efficient and systematic. Draft individual education plans are discussed with
parents each term. The special needs co-ordinator meets with teachers and
the headteacher arranges that all mainstream classes have fewer than 30
pupils in each. The ‘Catch-Up’ programme successfully supports the
provision for pupils who are not achieving well in reading skills.

Concise policies and schemes of work for most subjects have been
converted effectively into programmes of study that teachers use to plan
lessons. The headteacher is making arrangements to rectify the lack of
specialist teaching for music.

Pupils’ acquisition of key skills has good features, but the planning for key
skills lacks rigour in some areas. Most teachers refer to the basic skills
appropriately in their plans. Pupils make good use of their speaking, listening
and mathematical skills in other subjects. There is too little attention paid to
creative and problem solving skills and IT skills are not well developed in
class lessons away from the computer suite. Although some teachers use
incidental Welsh well this is not apparent in many classes across the school.
As a result pupils are not developing their bilingual skills sufficiently well.

The school provides a good variety of activities to develop pupils’ learning.
There is a good range of clubs for pupils to attend, such as for sports and the
arts. Local places of interest are used well to enrich their experiences and to
reinforce skills learned in the classroom.

The headteacher has established a very good school ethos that encourages
pupils’ spiritual, moral, social and cultural development, especially in
collective worship and PSE sessions. Pupils are very aware of aspects of life
in Nepal and other areas of the world but do not fully explore multi-cultural art
and music. Pupils have a basic grasp of Welsh culture and a good
knowledge of aspects of Welsh history.

There are effective links with parents, the parish church and the community.
Parents are involved constructively in the consultation process on developing
an inclusive school.

Current partnerships and links with local industry are limited and are
underdeveloped. Members of staff have yet to undertake any appropriate
work placements in local industry and subsequently use the experience to
enhance the curriculum. However, several topics contained in the schools’
comprehensive PSE programme help to enrich pupils’ work related
education. The school does little to develop pupils’ entrepreneurial skills,
through for example, buying and selling activities.

Although there are no Welsh-speaking pupils, most enjoy learning basic
Welsh and are making adequate progress. However, there are few
examples of written or spoken Welsh observed in the daily life of the school.
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The school has high expectations of its pupils’ attitudes and behaviour and
actively and enthusiastically promotes equality of access, equal opportunities
and staff continually challenge stereotyping. Policies for equal opportunity
and racial equality are effectively implemented and meet statutory
requirements. Every pupil is encouraged to participate fully in all activities
and no pupil is barred from any of them.

Although the school does not have a written policy for sustainable
development it has many practical ways of promoting and encouraging the
curriculum in this area. Through several initiatives, in subjects such as
geography and science, and the extensive PSE programme, pupils are
developing a wider understanding and appreciation of sustainable economic
development.

Teachers strongly promote global citizenship, with particular emphasis
currently on the knowledge and experiences gained from the headteacher’s
visit to Nepal. Pupils have subsequently completed several projects about
Nepalese life. The school is now in partnership with a Nepalese school.
There are extensive displays relating to global citizenship located around the
school. Pupils are fully aware of the aims of the ‘Fair Trade’ initiative.

Teachers emphasise the importance of homework throughout the school.
Homework is well organised and teachers encourage pupils to complete
tasks promptly.

Pupils take an increasing level of responsibility for their own learning. A
number of aspects of the school's comprehensive and extensive PSE
programme help to develop pupils’ understanding of being adaptable and
tolerant. Pupils often use local community facilities, such as the church,
library, and old people’s homes, which help them appreciate their
surroundings and the contribution of members of the community.

Key question 4: How well are learners cared for, guided and supported?

Grade 1: Good with outstanding features.

97.

98.

99.

Inspection findings match the school’s self-evaluation.

Pupils are very well cared for, guided and supported. The school provides a
happy, safe and caring environment in which pupils learn. Parents and the
governing body confirm this judgement.

The deployment of support staff, such as the educational psychologist, police
liaison officer and the school nurse is well organised and they meet many of
the needs of the school and its pupils. Positive and meaningful relationships
exist between pupils, staff, parents and the local community. The school has
an active ‘Friends’ organisation, which supports the school and raises
valuable funds.
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The school operates a good ‘open door’ policy and parents attend two
parents’ evenings yearly to discuss their child’s progress or any other matter
related to their education. There is an appropriate signed home—-school
agreement for all pupils who attend the school. The school informally seeks
parents’ and governors’ views and opinions on a range of relevant matters.
The combined effect of these arrangements is that pupils feel that the school
works with everyone and they learn from this good example.

Pupils settle into the junior school quickly and soon begin to make progress.
There are good induction arrangements for pupils joining the school and the
transfer arrangements for pupils moving to the high school are effective.

Classroom support staff work effectively to meet pupil’s individual needs.
The relationships between staff and pupils and between pupils themselves
are constructive. Many health education related topics are contained in the
schools’ comprehensive PSE programme. The educational social worker
(ESW) contacts the school regularly and visits when required. The school
has effective links with appropriate support services. Pupils therefore learn
about healthy and safe living for the future.

The school expects pupils to attend punctually and regularly and most pupils
do. A manual system is used for recording attendance and punctuality, and
pupils arriving late sign in the ‘late book’ on arrival. Teachers complete
registers at the start of the morning and afternoon sessions promptly.
Registers are summarised weekly and the headteacher follows up instances
where pupils are identified as persistently absent or who are absent without
reasonable explanation.

The school expects high standards of behaviour, and bullying is not tolerated.
When considered necessary, appropriate action is taken promptly, including
the use of fixed-term exclusions. Pupils feel safe at school.

The pupil reward system is in effective use throughout the school. In addition
the school operates for each year group a ‘pupil of the week’ scheme. Pupils
are very enthusiastic about this scheme and all say it is fair and worthwhile.
The system motivates pupils to do better.

Staff and pupils have a good awareness of health and safety matters. The
school is progressing purposefully towards a Healthy School award.
Assessments of physical risk are undertaken regularly to ensure that the
school remains a safe place for all pupils and staff.

Most school staff are basic first-aid trained, and two are fully trained at
present. Very good procedures are in place to meet the needs of pupils who
are unwell or who have suffered an injury whilst in school. The child
protection policy is in place and all members of staff have received relevant
training and update briefings. Adults are aware of the specific procedures
they must follow.
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The provision for pupils with SEN and other additional needs is good in the
mainstream school overall. Provision meets the requirements of the new
Code of Practice. The co-ordinator leads and manages the provision well.
Representatives from support services form an important part of the
provision and the school welcomes advice and help. The progress of those
pupils catered for in the mainstream classes is usually good. In a few
instances, pupils’ individual education plans (IEPs) are not rigorously
followed when teachers plan their lessons. Where the match of work is well
refined and pupils’ progress recorded carefully, pupils achieve better. Pupils
in the ‘Catch Up’ programme make good progress and usually achieve the
targets set for them.

Pupils with special educational needs are well supported by well-trained and
knowledgeable teaching and support staff. Teachers work closely with the
special needs co-ordinator to ensure that pupils' individual education plans
are up-to-date and relevant. Few pupils at the school exhibit behaviour that
impedes their progress or the progress of others. However, a very small
number of pupils need consistent one to one support with an adult.

The school has a ‘Resourced Provision’ for pupils with statements of their
special educational needs, which draws pupils from a large area of
Wrexham. The provision in the unit is good and pupils are well inducted into
the school and class. Pupils receive an education that meets their needs
which is broadly based on individual work. Pupils benefit from the very good
pupil to adult ratio and make good progress. Pupils have good opportunities
to join other classes for lessons. There are good links between the main
school and the unit. Pupils make good, well measured, progress.

Provision for the induction of pupils who are learning English as an additional
language is good. Each pupil’s needs are assessed and a programme of
work prepared by the teachers and the external support teacher.

The school has analysed the standards achieved by boys and girls
effectively. This shows that there are no significant differences in the
performances of different groups, though older boys’ performances show as
slightly lower than girls’ in assessments.

The promotion of good race relations in the school is subtle but very
effective. Pupils work and play well together because much is expected of
them. The school has taken very effective, fair and considered measures to
deal with any issues relating to harassment, including a well focused series
of talks on bullying by the police liaison officer.

The school has been very well adapted to accommodate pupils with physical
disabilities. In the light of the rapid social change taking place in the school’s
catchment area the headteacher and staff are responding flexibly and
sensitively so that all pupils feel secure and welcome. The school has
identified global citizenship and positive attitudes to diversity as areas for
further development and a very positive start has been made.
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| Leadership and management

Key question 5: How effective are leadership and strategic management?

Grade 2: Good features and no important shortcomings.

115.

116.

117.

118.

119.

120.

Inspection findings match the school’s self-evaluation.

The quality of leadership by staff with management responsibilities and
subject co-ordinators is good. The quality of management and leadership
shown by the headteacher is good. His work since the last inspection has
ensured that the school continues to provide good value for money. The
headteacher’s leadership skills show in the very good acts of collective
worship seen during the inspection. The leadership of the school allows
pupils to make good progress in most subjects.

The school's values, aims and objectives are in evidence in the school and
there is a very clear sense of giving all pupils a good and fair start in life. The
effect of the clear school aims is that pupils learn, for example, to be tolerant
and fair-minded. The senior staff work closely together and they ensure that
the school's aims and targets are put into action. They also ensure that each
member of staff has an important role to play. Duties are spread equitably
across the school staff.

Subject leaders have monitored the quality of work in their subjects
effectively in the main. They make an important contribution to the efficiency
of the school and there is a very good sense of shared commitment to
improve the school. Each subject co-ordinator takes account of national
priorities, such as the requirement for pupils to study the idea of sustainable
economic development.

Development planning meets the needs of the school and the pupils within it
overall. Teachers have put the literacy and numeracy strategies into action
well. Within these two initiatives there have been challenging targets for staff
and pupils to meet in terms of improving the provision and raising pupils'
standards of achievement, which the school has largely met. Pupils’
numeracy, and speaking and listening skills are good but there has been less
progress, for example, with pupils’ writing skills.

The management of staff performance is good. Teachers’ targets for
improvement meet many of the school’s needs and those of individual staff.
Teachers attend relevant courses that match well with their responsibilities
and they share this information at appropriate times with all the staff so that
all may improve their work. The leadership is aware that expertise in music
teaching is now an issue for the school to address. Less well known to the
school are shortcomings in art and bilingualism. Staff who are new to the
school have every opportunity to do well because they are inducted
effectively into the school’s ways of doing things.
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The governing body helps the headteacher and senior staff set the direction
for the school each year. The chair of governors and experienced governors
know many of the strengths and points for development of the school. They
have ensured that the school meets most legal requirements. However, the
governing body has not looked closely enough at the quality of what the
school does and at children's work. The governing body has seen little
evidence at first-hand. Governors have not checked how, for example, the
school records non-attendance at school to ensure registers fully meet
statutory requirements. The governors’ annual report to parents is
informative and helpful to parents.

Key question 6: How well do leaders and managers evaluate and improve
quality and standards?

Grade 2: Good features and no important shortcomings.

122.

123.

124.

125.

126.

127.

Inspection findings match the school’s self-evaluation.

The headteacher and subject leaders are well informed overall about the
performance of the school. They use the information they have gained from
self-evaluation exercises effectively. For example, the information about
pupils’ standards on entry to the school has meant that the ‘Catch-Up’
programme in Year 3 can be used to help pupils most in need. Staff monitor
aspects of the performance of the school carefully and use this information
effectively for school development planning.

The school is mostly rigorous in what it does. There is a good timetable for
the evaluation of subjects and aspects of the school. It is systematic and the
school does what it plans. The self-evaluations include scrutinies of pupils'
work and discussions with pupils about different subjects. Good action
planning follows. Overall pupils’ standards of achievement have benefited
from the close attention to self-evaluation.

The yearly self-evaluation report clearly identifies strengths and areas for
further improvement using the helpful local education authority’s (LEA)
system for school self-review. The self-evaluation report that inspectors
used during this inspection was written in September 2004.

The school development plan is comprehensive and contains much the
school should do to improve further. The results of evaluations made by
subject leaders and senior staff are used effectively in this document. The
targets for improving pupils’ writing are appropriate. The school supports its
priorities with allocations of money from the school’s budget and other
sources effectively.

The school takes full account of the views of pupils, staff and other interested
parties, such as parents. The school is regularly in touch with parents
through newsletters and questionnaires. The school council is proving to be
a good channel of communication for pupils' views. Pupils have opportunities
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to agree targets with their teachers for their individual improvement in
English. Everyone feels included in what the school is doing and knows that
they have an important role to play.

The performance management process has a positive impact on the school.
Targets that teachers agree are relevant to the school's work and teachers
report that there is a sense of cohesion in the work of the school and in the
way that senior staff set targets. All teachers with more than one year's
experience in the school have a subject or area to co-ordinate.

Actions taken over the recent past have led to pupils’ good standards of
achievement overall. Four of the six subjects inspected have been judged
‘good with no important shortcomings’ during the inspection.

Key question 7: How efficient are leaders and managers in using resources?

Grade 2: Good features and no important shortcomings.

130.

131.

132.

133.

134.

135.

Inspection findings do not match the school's self-evaluation (Grade 1)
because the provision of adult help in Year 3, and for pupils across the
school with early English and for music is limited.

Pupils are generally well supported by an experienced staff that is well
deployed. Overall pupils’ good progress reflects the efficient use of
resources. Many teachers have attended a relevant range of professional
development courses that have helped to raise pupils’ standards of
achievement. Teachers, for example, are adept at ensuring that work
interests boys. The support staff are conscientious and effective.

The part-time teachers provide good quality support for pupils with SEN and
in Year 6. Most subjects are well co-ordinated and teachers have a good
grasp of the demands of their subjects.

Learning resources are good, imaginatively used and meet the needs of the
curriculum. The computer suite is well used but there are occasions when
spontaneous use of IT is limited because there are too few computers in use
in the classrooms. The school library is used well.

The accommodation is very good. It has been very well converted in the past
to provide a positive and pleasant ambience for learning. It is well
maintained by the caretaker. Most classrooms, though small, are light and
stimulating. There are adequate areas for staff to use to provide small group
support for pupils. Colourful displays of pupils’ work offer positive
reinforcement of pupils’ learning.

Resources are managed efficiently and budget planning reinforces the aims
of the school, ensuring good value for money. The overall good efficiency
has a beneficial effect on pupils’ standards of work. Targets for improvement
are set and are incorporated into the school development plan (SDP). Itis a
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helpful working document that prioritises areas for improvement. The school
develops teachers’ skills well. Each teacher has responsibilities that they
develop effectively.

Financial control is efficient. The school plans, acquires and regularly
reviews resources in line with targets set in the SDP. The school secretary
provides good administrative support. The most recent financial audit found
procedures to be in good order.

The school has made good progress since the previous inspection and has
met the targets set in the action plan written after the last inspection. The
school provides good value for money.

\ Standards achieved in subjects and areas of learning

| ENGLISH

Grade 3. Good features outweigh shortcomings.

Good and outstanding features

138.

139.

140.

141.

142.

143.

Pupils listen well, have good recall of previous lessons and respond promptly
to instructions. Pupils make good progress in their speaking skills and many
pupils have a good enough grasp of a range of vocabulary to develop their
ideas at length.

Boys and girls contribute equally to class discussions. Most pupils both pose
and answer questions relevantly. They are quite confident in role-play
situations and communicate easily with each other in group work.

In Year 6, lower attaining pupils decide which factors are most important
when siting an imaginary castle several hundreds of years ago and explain
why they have made their choices to the class. Their standards of
achievement in this activity are good. They grade their answers on a one to
five scale and record them efficiently on a grid.

Less able pupils are making good progress, overall, in their reading skills.
They have a working grasp of letter sounds and use their various reading
strategies effectively.

Pupils have a good understanding of the conventions of books and how they
are best used for research. They are making effective progress in describing
characters and settings. Most pupils have a firm grasp of parts of speech.

In Year 5 pupils have good research skills. They find information quickly

from books and prepare relevant questions to ask the class. Their
handwriting is legible.
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Pupils in Year 3 understand what a sentence is. They read their sentences
aloud clearly and with interest.

Pupils in Years 3 and 4 are making better progress in writing in a range of
styles than in Years 5 and 6. They draft their work effectively. In Year 4,
pupils find adjectives in the work they have to read and offer good
alternatives. They compare the qualities of two stories effectively both
verbally and in their written responses.

Shortcomings

146.

147.

Pupils are not making rapid enough progress in reading widely with full
comprehension of the texts. As a result, many do not use their knowledge of
books to make sensible predictions of possible outcomes to the books they
read. Pupils’ hesitancy in reading slows down their ability to scan the text on
a computer screen quickly.

Overall, pupils in Years 5 and 6 make slower than expected progress in
writing accurately and at length. By the end of Year 6 pupils are not writing
in a sufficiently wide variety of ways. Many pupils lack ideas and a good
range of vocabulary to use when writing.

| MATHEMATICS

Grade 2. Good features and no important shortcomings.

Good and outstanding features

148.

149.

150.

151.

152.

Pupils enthusiastically participate in regular whole class mental warm-ups at
the start of lessons. They show increasing mathematical agility in working
out multiplication tables and other computations. Many pupils respond
competently to quick-fire questions.

Pupils use mathematical language with increasing confidence to justify and
explain their work to partners, groups or the class before recording their
answers. Pupils from ethnic minorities and those with SEN make good
progress in mathematics.

Most pupils in Year 3 count on and back in 2s, 5s and 10s successfully.

In Year 4, pupils accurately give change in the least number of coins. Higher
attainers work with complex calculations such as, £2.89 minus £1.98. Lower
attainers competently give change in multiples of five from 50 pence.
Average attaining pupils add 77p+15p+25p accurately.

Pupils draw bar graphs tidily, work with numbers to 500 with familiarity and
most understand a thermometer scale.
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Most pupils in Year 5 confidently use co-ordinates to draw shapes and
animals. They know the names of the axes and many pupils join 20 points in
the correct order. Pupils complete many calculations in their heads, which is
a good feature of their work. They work in different bases successfully (20
and 12) when the teacher explains the previous monetary denominations
prior to 1971.

Links to work in history are strong. Pupils in Year 6 translate a small-scale
plan of Chirk Castle into a larger one using a ratio of 1:2. The activity shows
that pupils can use pairs of compasses accurately to draw in the turrets.
Higher attainers soon have the internal walls in place too. The standard of
drawing is good.

Most pupils regularly work with numbers to 1000. They measure in
centimetres and millimetres usually accurately. Pupils subtract 0.57 from
6.24 and present their work tidily. Pupils have a good understanding of
fractions and rotational symmetry. They measure angles accurately to one
degree.

Shortcomings

156.

There are no important shortcomings.

‘ RELIGIOUS EDUCATION

Grade 2. Good features and no important shortcomings.

Good and outstanding features

157.

158.

159.

160.

161.

Pupils make good progress learning about and from Christianity and
Judaism.

In Year 3, pupils begin an extensive study of stories from the Bible. They
retell the story of the ‘Secret Baby’ well. By the end of Year 4 they know
many stories, such as Abraham’s Journey and about the Ten
Commandments, and understand what they mean.

In Year 4 pupils understand that God works through people. Pupils
understand that the thought behind a gift is more important than the size of it.
They have a good recall of the story of the ‘Good Samaritan.” They
recognise Mother Theresa and know how much time and energy she gave to
poor people in India.

Pupils discuss fluently how they help at home and ways they could be more
helpful.

In Year 6, pupils learn about Mary Jones’ walk to Bala. They demonstrate a

good sense of empathy for her commitment and suffering, and record their
ideas well.
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Pupils successfully explain how Mary might have felt when she finally
received her copy of the Bible. They effectively use the moral of the story to
explore issues in their lives, such as how they are looking forward to
receiving something important and why.

Pupils in Years 5 and 6 successfully use the knowledge they gain from their
study of Christianity and Judaism to compare the lifestyles, rituals and beliefs
of each of them. They successfully compare, for example, the rituals that are
part of a Christian religious observance with those that take place in a
synagogue. They have good knowledge of religious artefacts and know that
the Jewish Torah and the Christian Bible are both holy books.

Shortcomings

164.

Pupils’ have considerably less knowledge of non-Christian religions. Pupils’
standards of achievement are not as good in learning from non-Christian
religions.

| ART

Grade 2. Good features and no important shortcomings.

Good and outstanding features

165.

166.

167.

168.

169.

170.

Pupils’ standards of achievement are good because, for example, they use
their sketchbooks to practise their skills. Pupils appraise each other’s work
constructively.

In Years 3 and 4, pupils demonstrate good observational drawing skills using
natural objects and their understanding of drawing patterns is developing
well. Many have a sharp eye for line, tone and form. They choose their own
shapes and use colour creatively.

They confidently describe the styles of famous artists such as Hokusai,
Clarice CIliff, Van Gogh and Paul Signe. They explain clearly why they like
the artists’ work.

Throughout the school pupils use IT competently to explore and extend their
skills in art. They make good use of their artistic skills to illustrate work in
many subjects.

Older pupils make good progress in portraiture and in the understanding of
symbolism in art.

Pupils select and use a wide range of media and persevere to improve their
work. Pupils regularly attend the school’s art club and exhibit their work out
of school. This work has a positive impact on their standards of
achievement.
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Shortcomings

171. Pupils in Years 5 and 6 do not build consistently on the skills acquired in
previous years; they are capable of more individualised and challenging
work. Pupils have little knowledge of Welsh art.

| HISTORY |

Grade 2. Good features and no important shortcomings.

Good and outstanding features

172.

173.

174.

175.

176.

177.

Transport is a major topic in Years 3 and 4. Pupils have a good
understanding of how to use clues in pictures to show that they understand
change over time. Most pupils put three types of bicycle in the correct order
by age.

Pupils write interesting descriptions independently explaining the uses of a
variety of Roman artefacts. They know what the different parts of a soldier’s
armour do and write sympathetic letters home to Rome, imagining that they
are homesick soldiers.

In Year 4, pupils explain successfully why transport systems have changed
over time. They compare the advantages and disadvantages of owning a
horse compared with a bicycle and make some well-informed suggestions.
They deduce that bicycles were easier to maintain and cheaper to run.

Pupils in Year 5 have a good knowledge of the Tudors. They know that
Henry VIII became much richer after the dissolution of the monasteries and
why he did it. Pupils show great interest in their work.

In Year 6, pupils have studied Chirk Castle in considerable detail. The
curriculum is interesting and pupils’ respond well. They know why so many
castles were built in Wales. They understand ‘what happened when’ on a
time-line of the key periods in British history. Pupils gain an extensive
knowledge of the history of Wrexham.

The standard of work in displays is good and they reflect pupils’ commitment
to the subject.

Shortcomings

178.

There are no important shortcomings.
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| MUSIC

Grade 3. Good features outweigh shortcomings.

Good and outstanding features

179.

180.

181.

182.

183.

Most pupils enunciate clearly and sing with correct pitch and with
enthusiasm. They sing in two parts confidently.

Pupils recall and repeat rhythms well. They control a range of musical
instruments effectively and keep a steady beat.

Many pupils contribute creatively in music making lessons and group
performances.

In their composition work on the course of the River Dee, pupils demonstrate
imagination and some individuality in their work.

Those pupils who learn instruments outside school make an invaluable
contribution to the learning of others in small group work.

Shortcomings

184.

185.

Some pupils are not fully involved in lessons, particularly the more skilled
pupils who are working at too low a level.

Pupils have little knowledge of Welsh music.
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School's response to the inspection

The Headteacher, staff and governors appreciated the professionalism in which the
inspection was carried out. All staff appreciated the opportunity for constructive
dialogue with members of the inspection team.

The Head, who was the school's nominee inspector, welcomed the continual
dialogue with the Registered Inspector which enabled him to respond to the areas
that required further exploration.

The inspection findings recognise that the school has maintained the high standards
identified in the school's last inspection report and in some areas e.g. special needs,
improved.

The school is particularly pleased that the inspectors have graded 'How well are
learners cared for, guided and supported' as being Good with Outstanding Features.
These areas are the most important aspects of school life and are only achieved
through a combination of skill and dedication of all school staff and an excellent
relationship that exists between the school and its pupils and parents.

The school is delighted that the overall quality of teaching and the standards pupils
achieve in lessons are the above the Welsh Assembly Government's targets.

The school is delighted by the outcome of the inspection. The report clearly
acknowledges the high standards of learning and teaching, the successful teamwork,
the care of pupils, which facilitates learning and the breadth of activities that are
provided for the children of St Giles Junior Controlled School.

Recommendations for further development highlighted by the inspection team will be
addressed and acted upon by the school.
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Appendix A

Basic information about the school

Name of school

St. Giles Junior Controlled

School type

Community - Voluntary Controlled

Age-range of pupils 7-11 years
Address of school Madeira Hill,
Wrexham
Post-code LL13 7HD
Telephone number 01978 266944
Headteacher Mr. P. Miller

Date of appointment

September 1989

Chair of governors/
Appropriate authority

Canon G. Marshall

Registered inspector

Mr. R. Fry

Dates of inspection

9-12 May 2005

Appendix B

School data and indicators

Number of pupils in each year group

Year group N R | Y1 Y2 | Y3 Y4 | Y5 Y6 | Total
(fte)
Number of pupils 0 0 0 0 35 49 41 42 167
Total number of teachers
Full-time Part-time Full-time equivalent (fte)
Number of 8 5 93
teachers
Staffing information
Pupil: teacher (fte) ratio (excluding nursery and special 18.5:1
classes)
Pupil: adult (fte) ratio in nursery classes 0
Pupil: adult (fte) ratio in special classes 3:1
Average class size, excluding nursery and special classes 24
Teacher (fte): class ratio 1.3:1
Percentage attendance for three complete terms prior to inspection
Term R KS1 KS2 Whole School
Spring 2005 0 0 93.3 93.3
Autumn 2004 0 0 92.5 92.5
Summer 2004 0 0 92.8 92.8
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Appendix C

National Curriculum Assessment Results - End of Key Stage 2:

National Curriculum Assessment KS2 Results 2004 Number of 64
pupils in Y6
Percentage of pupils at each level
D |[A|lF |W [1|2|3 |4 5 6
English Teacher School O |[0j0 |O |0(3(14 (53 (30 |O
assessment |National 1 01 0 11516 |46 |30 |0
Test/Task School 0O |0/0 (0O (0|6|13 |39 |39 |0
National 1 11 0O |0]4]13 (42 |37 |0
Mathematics | Teacher School 0O |[0|0 |0 |0|3|16 (58 |23 |0
assessment |National O |0|]0 |O 13|17 |46 |31 |0
Test/Task School 0O |[0/0 (0O (0|8|16 |48 |27 |0
National 1 11 O |0|3]|15 (43 |36 |0
Science Teacher School 0O |0/|0 (0 (0|2|14 |59 |25 |0
assessment |National 0O |0]j0 (O |O]1]11 (50 |37 |0
Test/Task School 0O [0j|0 |0 |0|O|6 (52 |38 |0
National 1 10 |0 |O0|1]|8 |51 39 |0
Percentage of pupils attaining at least level 4 in mathematics, science, and English
by Teacher Assessment by Test
In the school 81 In the school 67
In Wales 71 In Wales 71
D Pupils who are excepted under statutory arrangements from part or all of the National Curriculum
A Pupils who have failed to register a level because of absence
F Pupils who have failed to register a level for reasons other than absence
W Pupils who are working towards level 1
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Appendix D

Evidence base of the inspection

A team of three inspectors spent nine inspection days at the school.

Before the inspection:

Meetings were held with the headteacher and staff, the governing body and
parents; three parents attended the pre-inspection meeting.
Questionnaires were distributed to all parents and the twenty-two completed

questionnaires were analysed; the inspection team took note of the results.
The school’s documentation was scrutinised.

During the inspection:

Thirty-two lessons or parts of lessons were observed across all age groups.
Other observations included acts of collective worship, small group sessions
playtimes, clubs and registrations.

Discussions were held with the headteacher, class teachers and teaching
assistants about their roles and responsibilities.

Discussions were held with pupils about aspects of their work and life in school.
Inspectors heard a representative sample of pupils read.

A scrutiny of a sample of pupils' work from each year group was undertaken as
well as work in classrooms and on display around the school.

After the inspection:

Meetings were held with the headteacher, the staff and the governing body to
provide oral feedback about the findings of the inspection.
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Appendix E

Composition and responsibilities of the inspection team

Team member Responsibilities
Mr. R. Fry Mathematics
(Registered Inspector) History

Religious Education

Key questions 1, 2, 5, 6

Mrs. M. Meredith Jones English
(Team Inspector) Art
Music

Pupils with special educational needs

Key questions 3, 7 and contributions

to others
Mr. K. Jones Key question 4 and contributions to
(Lay Inspector) others

Acknowledgement

The registered inspector and team wish to thank the governors, headteacher, staff and
pupils for their co-operation and courtesy before, during and after the inspection.

Contractor:

Lincolnshire Inspection Team
37 Park Drive

Grimsby

North East Lincolnshire
DN32 0EG
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Basic information about the school

Name of school

St. Giles Junior Controlled

School type

Community - Voluntary Controlled

Age-range of pupils 7-11 years
Address of school Madeira Hill
Wrexham
Post-code LL13 7HD
Telephone number 01978 266944
Headteacher Mr. P. Miller

Date of appointment

September 1989

Chair of governors/ Canon G. Marshall

Appropriate authority

Registered inspector Mr. R. Fry

Dates of inspection 9-12 May 2005

The inspection

St. Giles Junior Controlled School was inspected as part of a national
programme of school inspection. The purpose is to identify good features and
shortcomings in schools in order that they may improve the quality of education
offered and raise the standards achieved by their pupils. The inspection of all
schools within a six-year cycle is also designed to give parents more information
about their child’s school. A copy of this summary is sent to every family with a
child at the school. The full report can be obtained from the school.

The inspection of St. Giles Junior Controlled School took place between 9 — 12
May 2005. An independent team of inspectors, led by Mr. R. Fry undertook the
inspection. Estyn, a statutory body independent of, but funded by, the National
Assembly for Wales, commissioned the inspection.

The team was required to report on the standards achieved by pupils, the quality
of education provided by the school, the quality of leadership and management
and the contribution made by the school to its pupils’ spiritual, moral, social and
cultural development. This summary report may be reproduced for non-
commercial educational purposes but only as a whole and provided it is
reproduced verbatim without adaptation and the source and date thereof are
stated.

The five-point scale used to represent all inspection judgements in this report is as
follows:

Grade 1 good with outstanding features

Grade 2 good features and no important shortcomings

Grade 3 good features outweigh shortcomings

Grade 4 some good features, but shortcomings in important areas
Grade 5 many important shortcomings



Year groups and key stages

Schools use a common system of numbering year groups from the start of
compulsory schooling to 18 years age. This system emphasises the importance of
continuity and eases communication among schools, governing bodies, parents and

LEAs.

The term ‘Reception’ (R) refers to the year group of pupils in a primary school who
attain the age of 5 during the academic year. Year 1 refers to the year group of
pupils who attain the age of 6 during the academic year and so on. Year 13 is the

year group of students who attain the age of 18 during the academic year.

Primary phase:

Year R Y1 Y2 Y3 Y 4 Y5 Y6

Ages 4-5 5-6 6-7 7-8 8-9 9-10 | 10-11
Secondary phase:

Year Y7 Y8 Y9 Y10 | Y11 Y12 | Y13

Ages 11-12 | 12-13 | 13-14 | 14-15 | 15-16 | 16-17 | 17-18

The national curriculum covers four key stages as follows:

Key stage 1 Year 1 and Year 2
Key stage 2 Year 3to Year 6
Key stage 3 Year 7 to Year 9
Key stage 4 Year 10 and Year 11




Context

\ The nature of the provider

1.

St. Giles Junior Controlled School is situated in Wrexham and was last
inspected in 1999. The school serves pupils from south Wrexham and the
surrounding area. Twenty three per cent of pupils are entitled to free school
meals, which is a little above average. The school’'s catchment area is mixed
and a significant proportion is disadvantaged socially and economically. The
school’s records of children’s attainment on entry to the school show that
children are typically below average when they start Year 3.

There are currently 167 pupils aged 7 to 11 years at the school, representing
the full range of ability. There are no pupils from Welsh speaking homes and
Welsh is taught as a second language. Twenty-nine pupils have been
identified as needing additional support with their work and are on the
register for pupils with special educational needs. This proportion is average.
One pupil in the main school has a statement of their special educational
needs.

A recent trend this year is the growing proportion of pupils with linguistic
needs. Seven cent of pupils are from ethnic minorities and speak English as
an additional language. Eleven pupils receive extra support to help them
learn English. A small number of pupils within this group are refugees.

The school has a unit for nine pupils with special educational needs that
caters for children from a wide area of Wrexham. All pupils have statements
of special educational need.

| The school’s priorities and targets

5. The aims of the school include to:

help all pupils develop lively and enquiring minds;
instil respect for moral values;
help children understand the world in which we live;

help children to appreciate how the nation earns and maintains its standard of
living;

enable children to gain the essential skills necessary for modern life;

teach children about human achievement and aspirations;

encourage and foster the development of children whose social and
environmental disadvantage cripple their capacity to learn.

The school’s priorities include to:

raise standards in mathematics;
raise standards in writing;

improve the provision for IT;
improve the provision for music;
implement the workload agreement;
review teaching and learning.



Summary

6.

St. Giles Junior Controlled is a good school and continues to provide good
value for money. The school’'s care and support for pupils is very good. The
inspection team agrees with most of the judgements made by the school

about the standards pupils achieve and in other areas of its work.

Table of grades awarded

. Inspection

Key question grade
How well do learners achieve? 2

2 How effective are teaching, training and assessment? 2

3 How well do the learning experiences meet the needs 5
and interests of learners and the wider community?

4  How well are learners cared for, guided and 1
supported?

5 How effective are leadership and strategic 5
management?

6 How well do leaders and managers evaluate and 5
improve quality and standards?

7 How efficient are leaders and managers in using 5
resources?

Standards in subjects

7. The standards of achievement seen in lessons were as follows:

Grade 1

Grade 2

Grade 3

Grade 4

Grade 5

Pupils’

standards of
achievement

0

75%

18%

7%

0

Pupils’ standards of achievement in lessons are above the Welsh Assembly
Government’'s (WAG) targets, which are for 95% of pupils to attain grade 3 and

above, and of those, 50% to achieve grade 2.

Subject

Key Stage 2

English

Mathemati

CS

Art

History

Music

Religious education
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8. The 2004 National Curriculum (NC) assessment results indicated that
standards achieved by pupils in the core subjects of English, mathematics




10.

11.

12.

13.

14.

15.

and science were close to local and national averages. Pupils’ writing
standards are lower than those in reading. The school’'s core subject
indicator of 67 per cent was slightly lower than the 2004 national average of
70 per cent.

When compared with similar schools locally and nationally, based on pupils’
entitlement to free school meals, the school performs over time as well as
other schools of similar type.

Pupils’ standards of achievement in key skills have good features. Standards
achieved in speaking and listening are good. Standards in reading and
writing in other subjects are sound, but many pupils lack confidence in their
writing skills. Pupils’ have good numeracy skills. Pupils’ use of a range of
information and communications technology (IT) is adequate. Pupils’
bilingual skills are not as well developed as some other key skills.

Pupils with special educational needs (SEN) in the mainstream classes make
good progress and usually reach the targets they have to complete. Pupils in
the ‘Resourced Provision’ for pupils with statements of their special
educational needs also achieve well. They make particularly good progress
with their social skills.

Most pupils from ethnic minorities who have early English also make
adequate but variable progress with learning English. The support teacher
who visits pupils has had her time in school reduced by a third. In Year 3
there is not enough support for pupils with additional needs.

Levels of attendance are a little below average. There are effective
procedures to monitor and follow up absences. Punctuality at the start of the
school day is satisfactory. A few pupils are regularly late.

Pupils’ behaviour and attitudes to learning are good and have a positive
effect on standards achieved and the quality of life in the school. Pupils
make good progress in learning to take responsibility for their own work and
when working in pairs or collaboratively in groups.

Pupils make good progress in their personal, social and moral development.
They have a good understanding of fairness and respect each other. They
learn to accept that people are different within school and in society.

The quality of education and training

16.

In the lessons observed the quality of teaching was judged as follows:

Grade 1 Grade 2 Grade 3 Grade 4 Grade 5

6% 73% 19% 3% 0

17.

The overall quality of teaching in lessons exceeds the WAG’s targets. The
quality of the teaching has a significant, positive effect on pupils’ standards of
achievement and their enjoyment of school.



18.

19.

20.

21.

22.

23.

24.

25.

26.

27.

28.

The overall good quality of teaching has been maintained since the previous
inspection. In lessons, teachers provide opportunities for pupils to work at
tasks that are well matched to their abilities in English and mathematics. In
some other subjects work is not as well matched to pupils’ abilities and
pupils’ progress is not as good. Teachers introduce new ideas in interesting
ways that maintain pupils’ interest, such as the work that links history and
mathematics after a visit to Chirk Castle in Years 5 and 6.

All teachers effectively use both their specialist knowledge and the resources
available to enhance the quality of lessons.

Information and communication technology (IT) work is not as well developed
in class-based lessons. Good use is made of the IT suite to develop pupils’
IT skills.

Teachers provide pupils with opportunities to work as a whole class, in
groups, in pairs or as individuals. Teachers mark pupils’ work in detail, but
not enough subject specific advice is written down in pupils’ books so that
they can refer to it in the future.

The quality of assessment of pupils’ progress is good in English and
mathematics. The procedures for assessing pupils’ knowledge,
understanding and skills in other subjects are more limited. Pupils have a
good understanding of their own progress and they talk knowledgeably about
their targets and achievements.

The quality of written reports to parents is very good. They give a detailed
and very clear account of pupils’ achievements in each subject. Reports
inform parents what their children need to do to improve.

The school overall provides a broad, varied and balanced curriculum, which
motivates pupils and offers them a coherent and well-structured programme
of learning. Legal requirements are met.

The school’s attention to key skills across the curriculum has good features.
Pupils make good use of their speaking and listening and mathematics skills
in other subjects. There is too little attention paid to creative and problem-
solving skills.

Educational visits and visitors to the school interest pupils and bring
relevance to pupils’ learning, such as St David’s Day celebrations and visits
to Chirk Castle.

The school successfully promotes pupils’ spiritual, moral, social and cultural
development. As a consequence, pupils have a sense of ownership and
responsibility for the school and its environment.

Good relationships exist with external agencies, but links with industry are
limited. The school does not encourage pupils’ entrepreneurial skills enough.



29.

30.

31.

32.

33.

34.

35.

36.

Teachers provide suitable opportunities in some subjects, such as history, to
raise pupils’ awareness of the culture of Wales. Pupils’ bilingual
development is not consistently planned for throughout the school.

The school actively promotes equality of access and equal opportunities
effectively. The effectiveness of the school’'s work in this area reflects the
very well expressed school’s aims. Pupils in the 'Resourced Provision’ for
pupils with special educational needs have a good curriculum that meets
their needs.

The school teaches pupils about sustainable development. Teachers
strongly promote global citizenship, with particular emphasis currently on the
knowledge and experiences gained from the headteacher’s recent visit to
Nepal. Pupils have subsequently completed several projects about Nepalese
life.

Pupils are very well cared for, guided and supported on a day-to-day basis.
The school provides a happy and caring environment in which pupils can
learn. Parents are pleased with the care, support and guidance provided by
the school. Visitors provide a good level of support to the school.

Good relationships exist between pupils, staff, parents and the local
community. A high proportion of parents attend open-evenings and parents’
evenings.

There are good induction arrangements for pupils joining the school. The
school is very good at promoting tolerance amongst pupils and there are very
good measures to eliminate any form of harassment. The reward system for
pupils motivates them effectively.

The provision for pupils with special educational needs and additional needs
in mainstream classes is good overall. Pupils make good progress through
their individual education plans in all classes and in the ‘Resourced Provision’
unit for pupils with statements of their special needs.

The school ensures that all pupils, whatever their ability, background or
gender, have equal access and opportunity to participate in all school
activities.

Leadership and management

37.

38.

The quality of leadership and management is good. There are very clear
aims, including a commitment to equality of opportunity for all, which promote
good standards in the school's work. The headteacher provides caring
leadership and ensures a clear sense of purpose and direction for the work
of the school.

The governing body is supportive of the school and effectively fulfils its
regulatory and statutory obligations. Governors help to set the school’s long-



39.

40.

41.

42.

43.

44,

45.

46.

term direction but do not regularly monitor the quality of provision and pupils’
standards of achievement.

The school’s capacity to evaluate its work is good. The self-evaluation report
clearly identifies strengths and areas for further improvement using the
helpful local education authority’s (LEA) system for school self-review.

Subject co-ordinators monitor the school’s work and standards successfully
overall because the headteacher involves all in everything that the school
does.

The school can demonstrate that improvement has happened as a result of
its work. For example, pupils’ in the ‘Catch-Up’ programme make good
progress. Pupils’ achievement in mathematics and religious education are
further strengths.

The overall provision for staffing, accommodation and learning resources is
good and these features have a beneficial impact on pupils’ standards of
achievement. Pupils are usually well supported by qualified and experienced
staff, but the school lacks expertise in music teaching. The level of extra
adult support is too low in Year 3. Support for pupils with early English has
been cut at a time when the school has increased the number of pupils’ with
little English. Staff and pupils make effective use of all available books,
materials and equipment.

The school has very good accommodation for the number of pupils on roll.
Good use is made of all available space to provide a purposeful working
environment for pupils. Classrooms and shared areas are enhanced by
good quality displays, which support pupils’ learning.

The school secretary provides good administrative support. The most recent
financial audit found procedures to be in good order.

Resources are managed efficiently and budget planning reinforces the aims
of the school, ensuring good value for money. Targets for improvement are
set and are incorporated into the School Development Plan (SDP). It is a
helpful working document that prioritises areas for improvement.

The school has made good progress since the previous inspection and has
met the targets set in the action plan written after the last inspection.



Recommendations

47. The school should maintain the good and very good features present and
improve:
R1 - standards in pupils’ writing;
R2 - the support for pupils with early English;
R3 - pupils’ bilingual competence;
R4 - governors’ first-hand understanding of the school’s work;
R5 - links with industry and pupils’ entrepreneurial skills;
The governing body is responsible for amending its current development plan to
incorporate action in response to the recommendations within 45 working days of
receiving the report, showing what the school is going to do about the

recommendations. This plan, or a summary of it, will be circulated to all parents at
the school.



