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CURRICULUM NOMENCLATURE AND KEY STAGES 
 
A new nomenclature to describe pupils’ progress through school was introduced in 1989.  This 
system of numbering year groups from the start of compulsory schooling to age 18 is intended to 
ease communication among schools, governing bodies, parents and LEAs and emphasise the 
importance of continuity. 
 
The term “Reception” (R) is applied to the year group of pupils in a primary school (not a 
nursery class) who attain the age of 5 during the academic year “Year 1” (Y1) is applied to the 
year group of pupils who attain the age of 6 during the academic year and so on to Y13 the year 
group who attain the age of 18 during the academic year: 
 
 R Y1 Y2 Y3 Y4 Y5 Y6 Y7 Y8 Y9 Y10 Y11 Y12 Y13 
Years 4-5 5-6 6-7 7-8 8-9 9-10 10-11 11-12  12-13 13-14 14-15 15-16 16-17 17-18 

 

Key stage 1 of the national curriculum consists of Y1 and Y2; KS2 of Y3 to Y6; KS3 of Y7 to 
Y9; KS4 of Y10 and Y11 (which is the final year of compulsory education). 
 
GRADE DESCRIPTIONS 
 
The five-point grading scale used to represent the main judgements in this report is as follows: 
 
1. Very good: many good features, some of them outstanding. 
 
2. Good: good features and no major shortcomings. 
 
3. Satisfactory: good features outweigh shortcomings. 
 
4. Unsatisfactory: some satisfactory work but shortcomings in important areas. 
 
5. Poor: many shortcomings.        
 

 



LIST OF ACRONYMS USED IN THE REPORT IN ALPHABETICAL ORDER : 
 
 

ACCAC - Awdurdod Cymwysterau Cwricwlwm ac Asesu Cymru 

  (The Qualifications, Curriculum and Assessment Authority for 
Wales) 

AT  - Attainment Target 

CoP - Code of Practice 

CPD - Continued Professional Development 

EBP - Education Business Partnership  

EWO - Education Welfare Officer 

GB - Governing Body 

HOD - Head of Department 

HOY - Head of Year 

ICT - Information and Communications Technology 

IEP - Individual Education Plan 

INSET - In-Service Education and Training 

KS  - Key Stage 

LEA - Local Education Authority 

NAfW - National Assembly for Wales 

WAG - Welsh Assembly Government 

NC - National Curriculum 

NNEB - National Nursery Education Board 

NQT - Newly Qualified Teacher 

PSE - Personal and Social Education 

PTA - Parent-Teacher Association 

RoA - Record of Achievement 

SDP - School Development Plan 

SEN - Special Educational Needs 

SENCO - Special Educational Needs Co-ordinator 

SMT - Senior Management Team 

Y  - Year 
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1.  CONTEXT 

The school and its priorities 

Tredegar is an 11 – 18 Comprehensive School in Blaenau Gwent. The school is situated in the 
south of Tredegar and serves what was formerly a mining community. Most pupils live in 
Tredegar and the surrounding area. There are 948 pupils on the school roll, including 116 
sixth form students.  
 
According to the school’s evidence, approximately seventy-five per cent of pupils come from 
an economically disadvantaged area. The remainder of pupils come from homes that are 
neither prosperous nor economically disadvantaged. Approximately twenty-one per cent are 
entitled to free school meals, above the national average of 18.5 per cent. Very few pupils 
come from ethnic minority families and none speak Welsh as a first language. There are a few 
able pupils and many less able pupils in the school. Twenty-one pupils are on the school’s 
special educational needs (SEN) register.  In addition, the school identifies seventy-one pupils 
on school action and sixty-one pupils on school action plus.   
 
The school has clear aims and objectives that include working together to achieve success in a 
caring and inclusive environment. A new leadership team has been recently established. The 
headteacher has been in post since September 2002, the deputy head was in post at the time of 
the last inspection and two of the three assistant headteachers have recently been appointed 
from within the school.  
   
   
 

2.  MAIN FINDINGS 

The main findings of the report 

Tredegar Comprehensive School is an improving school. The very positive relationships in 
the school create a caring environment with a strong sense of community. It is well led and 
has highly motivated staff committed to improving standards in the school.  
 
Educational Standards Achieved 
 
Standards in the subjects 
 
Subject KS3 KS4 Sixth form 
English Good Good Good 
Mathematics Good Satisfactory Good 
Science Good Satisfactory  
Biology   Satisfactory 
Chemistry   Good 
Welsh second language Good Satisfactory Good 
Design and technology Satisfactory Satisfactory  
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Information technology Good Satisfactory Good 
History Good Good Good 
Geography Good Good Good 
MFL Satisfactory  Good Good 
Art Good Good Good 
Music Good Good  
Physical education Very good Core: Very good 

GCSE: Good  
Good 

Religious education Good  Good Unsatisfactory 
Religious studies    Good 
Drama  Good  
Business studies  Good Good 
Child Development  Good  
Health and Social Care  Good Very good 
Personal and social 
education 

Satisfactory Good Good 

Motor vehicle and road user 
studies 

 Very good  

 
Standards in key skills 
 
Key skill KS3 and KS4 Sixth form 
Listening  Good Good  
Speaking Satisfactory Satisfactory 
Reading  Good Good 
Writing Satisfactory Satisfactory 
Numeracy Satisfactory Good 
ICT Unsatisfactory Satisfactory 
 
• Standards are at least satisfactory in 98 per cent of classes and good or very good in 67 

per cent. These figures are a considerable improvement on those of the last inspection of 
80 per cent and 25 per cent respectively. 

 
• Standards of achievement are very good in core physical education at KS3 and KS4 and 

motor vehicle and road user studies at KS4 and health and social care in the sixth form.  
 
• Standards of achievement are very good in health and social care in the sixth form.  

Standards are good in nearly all other subjects in the sixth form. 
 
• Standards are good in both key stages in English, history, geography, art, music and 

religious education. They are good in mathematics, science, information technology and 
Welsh second language at KS3 and good in modern foreign languages physical education 
(GCSE), drama, business studies, child development, health and social care and personal 
and social education at KS4.  

 
• In all other subjects standards are satisfactory in KS3 and KS4.  They are satisfactory in 

biology in the sixth form. 
 
• There has been a clear pattern of improvement in standards in most subjects since the last 

inspection. This improvement has recently been recognised nationally with the school 
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gaining the ACCAC award for the most improved school in South East Wales for 2003. 
 
• The majority of pupils across the ability range make good progress.  
 
• Standards in the key skills of reading and listening are good at KS3, KS4 and in the sixth 

form. Standards in numeracy are good in the sixth form. 
 
• Results in the NC tests at the end of KS3 have improved year by year and in 2003 were 

just below national figures. 
 

• Many KS4 pupils gain good results in a range of Entry Level Qualifications. 
 

• Over the past three years, the gap between the attainment of boys and girls in GCSE 
examination results has reduced considerably. Boys and girls now gain a similar 
percentage of top grades.    

 
• Advanced level results have improved and are slightly higher than the local average for 

students who achieved two or more grades A to C.  
 
Shortcomings 
 
• Standards are unsatisfactory in religious education (core) in the sixth form. 
 
• The most able pupils are not always sufficiently challenged to think for themselves and 

research aspects of their work.  
 
• Unsatisfactory attendance and low levels of motivation sometimes adversely affect 

standards in a minority of less able groups. 
 
• GCSE results are below local and national figures. The number of pupils leaving school 

without a qualification is above local and national figures. When compared with other 
schools in Wales, they are in the bottom twenty five per cent. 

 
• The number of students who achieve two or more grades A to E at advanced level is 

below both local and national averages.  
 
• Most pupils have made slow progress in developing the key skills of speaking and 

writing. They make basic grammatical errors and have difficulty providing extended 
answers.   

 
• Standards in ICT across the curriculum at KS3 and KS4 are unsatisfactory. Pupils do not 

make consistent use of ICT in subjects to enhance their learning.  
 
Quality of Education Provided 
 
Good features 
 
• Teaching is at least satisfactory in 98 per cent of classes and good or very good in 67 per 

cent including 11 per cent in which teaching is very good.  These figures are a 
considerable improvement on those of the last inspection. The proportion of good or very 
good teaching has doubled. 
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• Teaching is good in most subjects and there is evidence of some very good teaching in the 

majority of departments. 
 
• There is a well-planned, broad and balanced curriculum that is equally accessible to 

pupils of all abilities. Pupils have opportunity to be entered for a good range of 
examination courses of both an academic and vocational nature. 

 
• There is a very good range of extra-curricular activities available to pupils in most subject 

areas. A number of pupils have achieved national honours in different activities.  
 
• Pupils with SEN benefit from working in a good supportive environment. 
 
• There is a well-established pastoral system managed by year heads, assistant year heads 

and form tutors that supports pupils effectively as they move through the school. 
 
• There are effective links with industry that extend opportunities for pupils to access 

relevant work experience often resulting in employment.  
 
• Links with primary schools are very good and ease transition and continuity of learning.   
 
• Links with the community are good and create extensive opportunities for pupils to 

contribute to projects and learn from experts in the area. 
 
• The facilities for physical education and the new Jubilee teaching block provide a very 

good environment for teachers and pupils to work and study. 
 
Shortcomings  
 
• Teachers’ questioning does not always sufficiently challenge pupils to provide extended 

answers that demonstrate their knowledge and understanding of the work in progress. 
Progress is slower in classes where the most able are not sufficiently challenged and the 
least able are not well enough supported in their learning. 

 
• Lack of access to ICT resources limits the range of teaching strategies used. 
 
• The quality of planning for the development of key skills varies from subject to subject 

and in some departments it is unsatisfactory. 
 
• Procedures for the monitoring and tracking of pupils’ academic progress across the 

curriculum are inconsistent and opportunities for form tutors and departments to have an 
effective overview of each pupil’s academic profile are limited.  

 
• Procedures for the setting and marking of homework and the impact it has on pupils’ 

standard of achievement are variable across subjects. 
 
• There are significant shortcomings in the quality of accommodation, which adversely 

affect pupils’ learning experiences. These include, accommodation for sixth formers, 
facilities for drama and lack of sound proofing in the music rooms.  

 
• The governors' annual report to parents and the school prospectus do not meet statutory 
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requirements. 
 
Pupils’ Spiritual, Moral, Social and Cultural Development 
 
Good features 
 
• The school has a clear sense of purpose and determination to improve all aspects of its 

provision. The very positive relationships in the school create a caring environment with a 
strong sense of community. This ethos is evident throughout the school.  

 
• The well-organised year and student councils encourage pupils to show initiative and take 

responsibility for various aspects of school life. 
 
• Behaviour is very well managed and the positive discipline policy has been implemented 

successfully by all teachers.   
 
• Pupils display good behaviour and positive attitudes in the classroom and around the 

school. Pupils have a clear sense of right and wrong and thoughtfully consider moral and 
ethical issues.  

 
• The ‘buddy’ system, organised by trained Y10 and sixth form counsellors help eradicate 

bullying. 
 
• A comprehensive personal and social education programme includes a wide range of 

topics and successfully enhances pupils’ personal development.  
 
• There are very positive working relationships between pupils and between staff and 

pupils. 
 
• Pupils’ moral, social and cultural development is good; their spiritual development is 

satisfactory.  
 
• There is a well thought out equal opportunities and racial harmony policy that addresses 

all types of discrimination. 
 
Shortcomings 
 
• The school does not comply with the statutory requirement for a daily act of collective 

worship for all pupils.  
 
• Unsatisfactory attendance disrupts pupils’ learning and progression.  
 
Leadership and efficiency 
 
Good features 
 
• Good leadership is provided by the headteacher. In the short time she has been in the 

school, she has established a collaborative working relationship with governors, staff and 
pupils that has contributed to a clear sense of purpose and determination to improve 
standards.  

 



 
6 

• She has made positive changes to the management structure and is ably supported by an 
experienced deputy headteacher and three assistant headteachers. They work effectively 
as a team and have implemented a number of very good initiatives.  

 
• Governors take an active interest in the life and work of the school. Many are new in post 

and are eager to develop their skills in order to provide good support to the school.   
 
• The professional development programme is well organised and is closely matched to 

individual, departmental and whole school needs. It includes a very good programme for 
NQTs. 

 
• Communication between the leadership team, heads of year and form tutors is good and 

ensures that the pastoral support provided for pupils is good.  
 
• The rigorous system for monitoring and reviewing subject departments provides clear 

direction for improvement, particularly in relation to teaching and learning. 
 
• Financial planning is very thorough and the school has a healthy surplus. There are robust 

systems in place to ensure that the school’s finances are carefully managed.  
  
Shortcomings 
 
• Systems for monitoring pupils’ academic progress are not sufficiently rigorous.  
 
• Governors are not fully aware of how pupils attainment in external examinations compare 

with national and local figures.  
 
• Insufficient use is made of examination data to set targets for improvement in standards.  
 
• Resources for ICT across the curriculum are unsatisfactory. There is a lack of appropriate 

hardware and software to enhance learning in a number of subjects. 
 
Progress since the last inspection.  
 
The school has made good progress since the last inspection. Overall standards of 
achievement have improved. The 2003, KS3 national curriculum results are the best the 
school has ever achieved. A level results have improved year by year. Pupils’ key skills have 
improved overall. Reading and listening are now good. Nevertheless, there are still 
shortcomings in pupils’ skills in writing, numeracy and, more particularly, in speaking and 
ICT.  
 
Specialist staff now teach most classes and the curriculum has improved significantly since 
the last inspection and is now good. A very good strategically planned performance 
management system is now in place that is linked well to teachers’ continued professional 
development needs. The leadership team effectively reviews subject departments to help 
ensure that strengths and areas for development have been identified and feature in 
departmental development plans. 
 
The following issues remain as shortcomings: 
 

• the monitoring of pupils’ academic progress and the setting of targets for 
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improvement: 
• unsatisfactory attendance: and 
• statutory requirements with regard to the daily act of collective worship and religious 

education in Y13.  
 
3.  EDUCATIONAL STANDARDS ACHIEVED BY PUPILS 

3.1 Standards Achieved in Subjects and Areas of Learning 

KS3 and KS4 only 
 
Standards are at least satisfactory in 98 per cent of classes and good or very good in 65 per 
cent. Standards are similar across both key stages although there is slightly more good and 
very good work in KS4. These figures are a considerable improvement on those of the last 
inspection of 80 per cent and 25 per cent respectively.  
 
In KS3, standards of achievement are: 
 
• satisfactory in design and technology, modern foreign languages and personal and social 

education: 
 
• good in English, mathematics, science, information technology, Welsh second language, 

history, geography, art, music and religious education: and 
 
• very good in physical education 
 
In KS4, standards of achievement are: 
 
• satisfactory in mathematics, science, information technology, Welsh second language, 

design and technology; 
 
• good in English, history, geography, modern foreign languages, art, music, physical 

education (GCSE), religious education, drama, business studies, child development, 
health and social care, personal and social education: and 

 
• very good in physical education (core) and motor vehicle road user studies . 

 
Overall, there has been a clear pattern of improvement in standards in subjects at both key 
stages since the last inspection. The school has recently gained the ACCAC award for the 
Most Improved School in South-East Wales. 
 
Results in the NC tests at the end of KS3 have improved year by year and in 2003 were just 
below national figures. Forty-seven per cent of pupils reached level 5 and above in the three 
core subjects combined. Results in science were highest of the three subjects with seventy per 
cent of pupils gaining level 5 or above.  
 
GCSE results in individual subjects vary considerably. Results have been consistently good in 
geography, history, modern foreign languages, music and child development.  Although 
GCSE results have improved since the last inspection, they remain below local and national 
figures. When compared with similar schools in Wales they are in the bottom twenty five per 
cent. In 2002, 36 per cent of pupils gained five or more grade A* - C. This was in line with 
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local figures but below national figures. The percentage gaining A*-G was also below local 
and national figures. In 2003, the percentage of pupils gaining five or more grade A* - C and 
grades A* - G was also below local and national figures.  
 
There is a broad range of Entry Level Qualifications in KS4 and many pupils gain good 
results in a range of subjects. Over the past few years, just over ten per cent of pupils have left 
school without a qualification, more than locally and nationally. About twenty percent of 
pupils gained grades A*-C in the three core subjects. This figure is also below local and 
national figures.  
 
The majority of pupils across the ability range make good progress. Most listen attentively 
and confidently recall and apply work they have previously learned. In the best examples, 
pupils work hard to improve the quality of their work and present it accurately. Expectations 
in these classes are high. Work covered in class is often further enhanced through the wide 
range of good quality extra- curricular activities. Overall, pupils with SEN receive good 
support and achieve consistently good standards in most subjects. Across the ability range, 
many pupils are reluctant to contribute orally and few provide extended answers that 
demonstrate their knowledge and understanding of the work being covered. The most able 
pupils are not always sufficiently challenged to think for themselves and research aspects of 
their work. Unsatisfactory attendance and low levels of motivation sometimes adversely 
affect standards in a minority of less able groups.  
 
The school has made very good progress in tackling disaffection and the underachievement of 
boys. In collaboration with primary schools in the area, they have established a number of 
very good initiatives and projects to identify problems and act on them quickly. This has 
enabled the early identification and tracking of pupils most in need of support.  Teachers have 
received training to help them identify strategies and modify work to motivate boys. Over the 
past three years, the gap between the attainment of boys and girls in GCSE examination 
results has reduced considerably. There were 15 percentage points difference in the 
proportion of boys and girls gaining five or more grades A* - C in 2001. This has been halved 
and is now just over seven per cent. Boys and girls now gain a similar percentage of top 
grades.    
 
 
3.2 Standards Achieved in Key Skills across the Curriculum 

Pupils’ skills in reading and listening are good, and their skills in writing and speaking are 
satisfactory. Their skills in numeracy are satisfactory and in ICT they are unsatisfactory.. 
 
 
Communication 
 
Pupils’ reading skills are mostly good. In English, pupils show good levels of proficiency in 
reading although some are reticent to read aloud. In other subjects, such as art, history, 
geography and religious education pupils read with fluency and with reasonable accuracy. In 
physical education pupils read the lesson’s learning objectives from the white board and in 
business studies pupils show good ability in reading and understanding business documents. 
However, in these and other subjects, too little is expected of pupils in terms of background 
reading in preparation for lessons or through specific homework tasks. Reading is mostly of 
short extracts in, for example, personal and social education and mathematics and in some 
subjects it is limited to little more than the course textbook.    
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The vast majority of pupils listen well to teachers’ instruction and to one another. Most, 
when questioned, show satisfactory understanding of what they have been listening to, 
although several are rather passive and do not request further detail or explanation from their 
teacher if they do not understand fully. 
 
For most pupils their writing skills are sufficiently good to support adequately their progress 
across subjects and they improve from KS3 to KS4. Most pupils, particularly more able 
pupils and girls, write neatly, use correct grammar and sentence construction and show pride 
in their work. In history and English, for example, able pupils produce good quality extended 
pieces of writing and in music they make perceptive comments about their work. In some 
instances, such as in aspects of English and design and technology pupils redraft their work to 
improve its accuracy and overall calibre. More usually, however, in several subjects, writing 
contains grammatical and spelling errors, sometimes in subject-specific words, is rather 
untidy and limited in scope. Pupils are often expected to copy from the board or from a book 
and to complete sentences by filling in gaps. Less frequently are they required to compile 
their own sentences after discussion, in order to demonstrate understanding of a concept and 
to consolidate their skills in thinking and writing. 
 
Pupils’ skills in speaking are satisfactory overall in both key stages. They are developed 
rather better and more consistently in English, drama, geography, art, Welsh second language, 
modern foreign languages, child development and health and social care than in other 
subjects.  In English and drama, for example, where teachers use talk purposefully as a tool 
for learning, pupils show willingness to contribute to discussion and speak well. In 
geography, pupils make some good quality oral presentations to their peers, or speak well 
when working in pairs or small groups. In Welsh second language and French, pupils use the 
target language to good effect in role-play. In art and physical education, pupils are required 
to use subject-specific vocabulary in making evaluations of work in progress. More usually, 
however, in these subjects to some extent, and in others more particularly, pupils are reticent 
to take part in discussion and offer only very brief responses to questions asked of them. 
Extended speech is not used sufficiently in many lessons across the curriculum. Pupils often 
use poor grammar in their speech, which is sometimes not corrected by teachers and so they 
continue to use it. 
 
Numeracy 
 
Pupils’ recall and use of basic number facts is usually secure and most are competent in the 
use of a scientific calculator. Most use one appropriately although a few pupils use them for 
relatively simple calculations that might better be carried out mentally. Some good work in 
science, design and technology and art helps pupils to become more confident in their basic 
number skills and to give further purpose for the work they do in mathematics lessons. For 
example, in design and technology, pupils measure accurately and carry out simple 
calculations to do with the construction of bridges. They cost items and, although not always 
choosing the most appropriate tables and graphs, present the results of their calculations 
satisfactorily.  In history there is some use of statistical analysis but, as in most subjects, there 
is no planned policy to integrate and develop numeracy in the work carried out and pupils’ 
skills remain underdeveloped and do not support them in the subject as well as they might. In 
geography, pupils have difficulty in constructing graphs accurately and with confidence.  
Pupils in general lack confidence in using and applying their basic mathematical skills in 
other subjects.   
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ICT 
 
There is inconsistency across the curriculum in how these skills are developed in order to 
assist learning and understanding in subjects, and in improving pupils’ quality of education. 
Most pupils word process coursework to a satisfactory or better standard and can use 
appropriate software to generate a simple table or chart.  However, whereas ICT is used well, 
on occasion, by pupils to enhance the presentation of their work, it is not sufficiently 
embedded in several subjects to help them improve their understanding of underlying 
concepts or to extend their knowledge base or own performance in the subject. In KS3, skills 
are unsatisfactory in mathematics, science, history, modern foreign languages and religious 
education and satisfactory in all other subjects apart from information technology where they 
are very good. In KS4 they are very good in information technology, good in Welsh second 
language for pupils following the new vocational course, music, business studies, child 
development, health and social care and PSE, unsatisfactory in mathematics, history, modern 
foreign languages and religious education and satisfactory elsewhere.  
 
In some classrooms, such as in science, teachers and pupils have access to an interactive 
whiteboard and in design and technology pupils use CAD and CAD/CAM to good effect. In 
other subjects, such as music and physical education, pupils’ learning and understanding in 
the subject are enhanced by good use of television and video. Nevertheless, there are too few 
occasions across subjects when these technologies are used purposefully to enhance pupils’ 
learning. The use of the Internet to aid pupils’ learning and research skills is good in, for 
example, art and business studies. However, its use is not widespread.  Whereas, in 
geography and science for example, some pupils have delivered good quality presentations 
using Powerpoint, the use of ICT as a tool to support the delivery of subject programmes of 
study is irregular across the curriculum.   
 
Subject teachers and form tutors advise pupils in refining their work from subjects and in 
presenting it in a portfolio ready for submission for accreditation in Y9. These key skills 
portfolios are starting to develop in Y7 but there is too little material in them at the present 
time to gauge pupils’ standards. 
 
 

4.  ETHOS OF THE SCHOOL 

4.1 Pupils’ Spiritual, Moral, Social and Cultural Development 

Pupils’ moral, social and cultural development is good; their spiritual development is 
satisfactory.  
 
The aims of the school endorse the benefits and importance of developing pupils’ spiritual, 
moral, social and cultural development.  The cross curricular and extra curricular nature of 
this provision is acknowledged in school policy documents but the extent and quality of this 
varies across subjects. The school does not comply with the statutory requirement for a daily 
act of collective worship for all pupils.  
 
Pupils’ spiritual development is well developed in religious education where they reflect upon 
the issues raised by their study of religion and consider questions of purpose and meaning. 
They effectively develop their personal insight in aspects of personal and social education 
such as the MOTIVATE programme. Natural wonders of the world promote feelings of awe 
in pupils in a few subjects.  Pupils attend a year assembly twice a week. Here pupils 
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respectfully listen to relevant topics and sometimes quietly reflect upon the theme of the day. 
This opportunity for reflection is not always consistently utilised. Pupils are encouraged to 
participate and some do so effectively in the delivery of these assemblies through drama, 
dance and music. Acts of collective worship are not offered to pupils during daily form tutor 
periods. 
 
Pupils’ moral development is good. They have a clear sense of right and wrong and 
thoughtfully consider moral and ethical issues, such as racism, which are explicitly covered in 
personal and social education and religious education. Fair play is upheld in physical 
education and moral issues successfully taken into account in history, art and English. Pupils 
are encouraged to consider sustainable development in geography and religious education. An 
effective positive discipline policy is consistently enforced and understood by the pupils. 
Pupils’ behaviour is generally good in lessons and throughout the school. Pupils speak 
positively about the school Buddy system where Y10 pupils and Y12 students, trained by 
Childline, provide a valuable support for pupils concerned about bullying. An Events 
Committee selects a charity each year, for instance the Hospice of the Valleys, and pupils 
organise and participate in events to raise money.  Pupils studying health and social care 
arrange an annual party for the elderly and distribute food hampers to the housebound in the 
community.  
 
Pupils’ social development is good. A comprehensive personal and social education 
programme effectively develops and promotes pupils’ social skills. Relationships between 
pupils and between staff and pupils are mutually respectful. Within some lessons pupils 
regularly work co-operatively in pairs and larger groups. The well organised Year and 
Student Councils encourage pupils to take responsibility for aspects of school life and has 
resulted in them taking the initiative with such matters as litter, the condition of the toilets, 
bullying and school uniform in the sixth form. Pupils have also arranged a forum in which 
questions were put to key figures in the community. A recently modified house system based 
on three Welsh saints is beginning to develop and strengthen the sense of belonging to a 
group within the school. 
 
The cultural development of pupils is good. Many subjects make good use of the cultures of 
other countries to enrich the learning of the pupils. Religious and cultural issues are addressed 
effectively in health and social care and religious education where pupils have a good 
knowledge and understanding of the requirements of the many cultural communities now 
found in Britain. In music they consider the music of Wales and other cultures around the 
world and have benefited from a visit of the Band of the Welsh Guards.  In art, they study 
artistic expression in different cultures, in history they explore aspects of Welsh culture and 
in geography they consider values around the world. Pupils benefit from the range of extra-
curricular actives the school offers and opportunities to attend residential courses in Wales 
and to travel abroad. 
 
The development of Y Cwricwlwm Cymreig is satisfactory. Many subjects make use of local 
examples in their teaching such as Welsh care organisations in health and social care, artists 
of Wales in art and the music of Wales in music. Pupils participate in an annual Eisteddfod 
and assemblies take account of the Welsh ethos and heritage.   
 
Provision is at least as good as the last inspection and better in relation to pupils’ spiritual 
development. 
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4.2 Behaviour and Attitudes 

Behaviour is good and has improved since the last inspection. 
 
The school has introduced a very good behaviour management and positive discipline policy, 
implemented successfully by all teachers.  The various stages to address indiscipline and the 
use of the 'remove' room for isolation are very well known to pupils and effectively control 
most unsatisfactory behaviour.  During assemblies, at break times and in their movement 
around the school, pupils mainly behave in a very orderly manner and are polite and pleasant. 
There is however a great deal of litter discarded on the floor after break times as pupils do not 
use the bins provided.  
 
Pupils have good, and sometimes very good, attitudes to learning. They listen attentively, 
follow instructions and work well in pairs and in groups.  A small minority of pupils of lower 
ability in KS4 do not behave well and disrupt the learning of others. 
 
Pupils have high regard for the merit scheme and strive hard to collect merits in order to win 
the rewards, which has a good impact on improving, among other things, behaviour.  Not all 
form tutors, however, check the back of the planners to maintain oversight of pupils’ 
behaviour which is, in the first instance, dealt with by class teachers or individual 
departments.  
 
During the last three terms 34 pupils have been temporarily excluded, mainly from Y9 and 
Y11.  The governors and parents were appropriately involved.  Overall, disciplinary records 
are good. 
 
Good opportunities are in place to enable pupils to exercise responsibility, for example class 
captains are elected and there is an active school council.  Particularly noteworthy is the new 
Buddy system introduced principally to help support the school's good anti-bullying 
measures.  These are, in the main, effective although the school reports that, if the action 
taken is not successful the first time, pupils often do not come forward again so that  
difficulties are not always rectified.  Overall, parents are generally happy with the standards 
of behaviour in the school. 
 
There is a well-thought out equal opportunities and racial harmony policy that addresses all 
types of discrimination. Although different religious traditions, cultures and beliefs are 
covered through the religious education and personal and social education programmes, the 
school does not involve members of ethnic minority groups to enable pupils from this 
principally white community to learn first-hand about racial diversity. 
 
4.3 Attendance 

Levels of attendance are unsatisfactory although there has been a significant improvement 
since the last inspection.  Rates for the whole school in the last three terms prior to the 
inspection averaged around 89 per cent with the figure reaching the school's target of over 90 
per cent for the first time in the autumn 2003 term. 
 
Registers are marked properly and the data are logged and analysed thoroughly. Pupils with 
attendance rates below 88 per cent are telephoned but there is no 'first day response' by the 
school for all absentees. The good work done in checking attendance is, however hampered 
by the lack of an Education Welfare Officer (EWO) assigned to the school; there has not been 
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one since September 2003.  
 
As part of a very good cluster group initiative, the school works closely with local primary 
schools to identify early any pupils whose attendance is a cause for concern.  This enables 
them to be tracked closely in Y7 and has had a positive effect on attendance in Y7.  Rates of 
over 90 per cent have been recorded in the last three terms, a significant improvement on the 
previous year.  Random truancy checks are carried out so that senior staff can take 
appropriate action. This helps to improve attendance. 
 
Good rewards and incentive schemes are now in place to encourage all pupils to attend school 
regularly and parents are often reminded of their role and responsibilities to ensure that their 
child attends school regularly and on time. The number of unauthorised absences have varied 
over the last three terms with the highest rates recorded in the summer term.  This is 
principally due to holidays taken in term time but parents do mainly seek authorisation and do 
not exceed the statutory 10 day allowance. 
 
Most pupils arrive punctually to school and lessons begin promptly.  However a few 
latecomers join classes without explaining their lateness or offering any apology. 
 
The school meets the WAG requirements for the recording and reporting of attendance. 
 
 

5.  QUALITY OF EDUCATION    

5.1 Teaching 

In KS3, 98 per cent of the teaching observed is satisfactory or better, with 67 per cent good or 
very good. In KS4, 97 per cent of the teaching is satisfactory or better, with 77 per cent good 
or very good. These figures represent considerable progress since the last inspection, when 
teaching was at least satisfactory or better in 85 per cent of classes and good or very good in 
about 33 per cent.  
 
Teaching is good in most subjects and there is evidence of some very good teaching in the 
majority of departments. Overall, teachers are well qualified and most use their subject 
knowledge well to ensure that pupils make progress. Planning is thorough and usually takes 
account of pupils’ particular needs.  
 
Teachers know their pupils very well. Most teachers have high expectations and use a wide 
range of strategies to challenge pupils across the ability range. Pair work, group work and 
tasks that are well matched to ability level, are used effectively to ensure that pupils make 
good progress. Pupils with SEN make particularly good progress when they are well 
supported in class. In practical subjects, teachers use the limited time well to maximise 
pupils’ learning. The extent to which work is matched to differing abilities varies somewhat 
from subject to subject. Progress is slower in classes where the most able are not sufficiently 
challenged and the least able are not well enough supported in their learning. In some classes 
teachers give too much direction and there is insufficient opportunity for pupils to discuss 
aspects of their work at length.  Teachers’ questioning does not sufficiently challenge pupils 
to provide extended answers that demonstrate their knowledge and understanding of the work 
in progress.  
 
Positive relationships between teachers and pupils and amongst pupils create a purposeful 
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learning environment in most classes.  Overall behaviour is good and is well managed by 
most teachers. A very small minority of lower ability KS4 pupils disrupt learning in some 
classes.  
 
Teachers in most departments produce good quality support materials. These are used 
effectively to enhance pupils’ learning. Some have started to use the interactive whiteboards 
installed in a few departments to enhance their teaching.  Lack of access to ICT resources 
limits the range of teaching strategies used and affects pupils’ ability to readily access 
subject-specific information for their work.  
 
The school has worked hard to improve teaching and learning. The departmental reviews 
conducted by the leadership team have had a significant positive impact on the quality of 
teaching in the school.   
 

5.2 Assessment, Recording and Reporting 

Assessment is satisfactory, recording and reporting are good. 
 
There is a whole-school policy on assessment, recording and reporting providing useful 
guidelines and advice.  Statutory assessment requirements for the NC, public examinations, 
and vocational courses are in place and pay due regard to the requirements of the SEN Code 
of Practice.  
 
Assessment is carried out accurately across the curriculum. Accuracy and consistency are 
satisfactory at both key stages.  The are good in English, drama, French, music, physical 
education, business studies, child development and health and social care, and very good in 
geography. Where they are good, departments use a variety of assessment methods, mark 
work regularly giving constructive feedback on how to improve, set targets and encourage 
pupils to set their own targets.  
 
The use of assessment to promote higher standards is insufficiently rigorous and the 
diagnostic use is imprecise.  The use made of data to inform pupils’ of their progress, set 
specific targets and select appropriate teaching strategies is inconsistent between subjects.  
 
The school makes good use of a range of data to place Y7 pupils in ability sets, as 
appropriate, and to predict KS3 NC results.  The SEN department purposefully use 
assessment information to construct useful IEPs for pupils with special needs. The assessment 
of pupils with SEN is satisfactory but some subject-specific targets are too general to help 
pupils improve performance. The senior management team makes good use of examination 
and test data to identify underachievement and provide support. The responsibility for this 
innovation has not yet been devolved to middle management, academic and pastoral staff. 
The analysis of GCSE results in relation to the underachievement of boys has resulted in 
procedures being instituted which have narrowed significantly the gap between boys’ and 
girls’ achievement. 
 
Departments keep detailed records of the results of specific assessment tasks carried out by 
pupils and as required in schemes of work. These inform pupils well of the current standard 
of their work. Analysis of pupils’ progress is effective within most departments but 
procedures for the monitoring and tracking of pupils’ academic progress across the 
curriculum are inconsistent and opportunities for tutors and departments to have an effective 
overview of each pupil’s academic profile are limited. The monitoring of pupil planners by 
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form tutors is ineffective in checking, week by week, pupils’ progress across subjects.  
 
Interim reports are issued half-way through the school year and formal reports, which 
comply with statutory requirements, at the end of the year. Pupils are graded with respect to 
attitude and attendance and provided with informative comments on their strengths and 
weaknesses in each subject. In a significant minority of entries in reports the subject 
comments refer more to effort than to achievement. There is some variation in the quality of 
information provided particularly in respect of what the pupil must do to make progress. 
Pupils undertake a self-evaluation of their progress on each occasion and during one-to-one 
interviews with form tutors set themselves targets for improvement. Parents are invited to 
comment on the report and visit school to discuss progress. Attendance at these meetings has 
improved in recent years. 
 
5.3 Curriculum 

The quality of curricular provision has improved significantly since the last inspection and is 
good. Overall, the curriculum meets school aims. It offers breadth and balance to pupils’ 
education and meets the needs of the vast majority of them. It is unobtrusively socially 
inclusive and offers very good equality of opportunity and access to pupils of all ability and 
across all subjects and aspects of school life. It is planned and organised well across both key 
stages with only a few shortcomings within a small minority of subjects. Schemes of work 
are, for the most part, of good quality. The full range of NC core and foundation subjects and 
religious education, are provided in KS3 and KS4 and pupils have opportunity to be entered 
for a good range of examination courses of both an academic and vocational nature. There are 
a growing number of innovative courses on offer for pupils whom academic study is 
inappropriate. This includes some courses in conjunction with a local college. The NC is 
disapplied or modified for a very small number of pupils. The provision made for them is 
appropriate, supportive and of good quality.  
 
The timetable, with lessons of fifty minutes duration, is organised well and, overall, gives 
adequate time for pupils to settle in class and make good progress. The lesson time is, 
however, sometimes insufficient and, for example, in physical education and design and 
technology this impacts adversely on pupils’ learning. Curriculum time in total is adequate 
for subjects to deliver the requirements of the NC although there are some difficulties in 
various subjects. Time is very limited in KS3 in design and technology and in Welsh and 
modern foreign languages, making it difficult for pupils to reach their potential. There is loss 
of continuity in pupils’ design and technology work in KS3 and food technology is not 
currently offered as an option in KS4.  There are one or two instances when, because of the 
constraints of the timetable, pupils with SEN have difficulty in moving to a mainstream class 
when they have made sufficient progress in their work. The school is aware of this difficulty 
and of the others noted above and is working to find solutions.   
 
The school is working very hard to help its pupils improve all aspects of communication, 
numeracy and ICT. There is a literacy co-ordinator, a newly appointed numeracy co-
ordinator, and an overall key skills co-ordinator. There are various initiatives, mostly, but not 
entirely, for less able pupils, such as Reading Reflex, the ASDAN course in Y10 and 
CHAMPS, to support individual pupils’ development of key skills and their learning in 
general. Whilst these are planned effectively by various teachers and are of good quality, 
whole-school co-ordination and monitoring of the processes or outcomes are insufficiently 
rigorous. The school gives a high profile to improving pupils’ key skills. Nevertheless, there 
is considerable variation within subject lessons on how much emphasis is placed upon them 
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in terms of planned teaching strategies to help pupils improve them. The quality of planning 
in departmental documentation for the routine development of pupils’ key skills in lessons 
varies from unsatisfactory to very good. Planning for the development of literacy is 
satisfactory in mathematics and business studies, very good in physical education and good in 
all other subjects. For numeracy, planning is unsatisfactory in history and English, good in 
Welsh, mathematics, science, information technology, art, and design and technology, and 
satisfactory in all other subjects. Planning for ICT is unsatisfactory in mathematics, history, 
modern foreign languages, physical education and religious education. It is satisfactory in 
English, design and technology, PSE, geography, science and Welsh in KS3, and good in all 
other subjects. Most subjects make a satisfactory attempt to incorporate a Welsh dimension 
into the programme of study. It is particularly good in business studies and art. Whole-school 
planning to help pupils understand the importance of sustainable development is at a very 
early stage. However, the school has just entered a national initiative to become an Eco-
school and is hoping to improve pupils’ attitudes towards their own school environment and 
to the wider world.  
 
As part of the curricular provision, homework is set for pupils in all subjects and, for most 
pupils, it supports their learning well. Nevertheless, the type and frequency of work set, the 
effectiveness of procedures for marking and feedback to pupils by teachers, and the use made 
of the outcomes in subsequent planning and teaching, are highly variable across subjects. The 
impact homework has, therefore, on pupils’ standard of achievement is also variable across 
subjects. In most cases homework does not develop adequately skills of problem solving, the 
use of ICT or research. Several of pupils’ books, particularly in KS4, show incomplete or 
missing work.  
 
Arrangements for the various aspects of PSE, for example, visiting speakers, the MOTIVATE 
Project and other initiatives, are effective and generally highly appreciated by pupils. The 
Gwent Police Force and particularly local community police officers make a very good 
contribution to the programme. The removal of pupils from timetabled PSE lessons, for 
assemblies, has an adverse affect on the continuity of those lessons and upon pupils’ 
achievement.  
 
Arrangements for work-related education are very good. Careers Wales, the pupils 
themselves and teachers, find good quality and appropriate two-week placements for pupils in 
Y10. Their progress is monitored well by teachers and employers and reports are written. 
Pupils, with the help of form tutors, are also involved in self- evaluation and, in some subjects 
such as English, in giving a presentation about their experiences to their class. The 
presentation supports well pupils’ development of various key skills. Arrangements for pupils 
to receive careers education and guidance, sex education and education concerning drug 
misuse are good. 
 
There is a very good range of extra-curricular activities available to pupils including various 
clubs, sporting and musical activities and study clubs in most subjects.  There are 
opportunities for several aspects of, for example, physical education, drama, Welsh, art and 
music to be enhanced. Pupils take part in geography field trips and visits to theatres or 
historic sites. Several pupils perform at the highest levels and have taken part in, for example, 
the National Youth Choir of Wales or represented Wales in sport in an individual event or as 
a member of a team.  
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5.4 Support, Guidance and Pupils’ Welfare 

The quality of support, guidance and pupils' welfare is good.   
  
This is a caring school where pupils are known well by academic and pastoral staff alike.  
Effective personal guidance is provided through a well-established pastoral system managed 
by year heads, assistant heads and form tutors who stay with their year groups as they move 
from Y7 to Y11. Day-to-day communication between members of the pastoral team is good 
and formal meetings to discuss pupils’ progress are held regularly. 
 
Pupils’ personal and social education is developed through a comprehensive programme that 
includes health and sex education and a range of social issues. The programme is delivered in 
a weekly rolling lesson although the quality of delivery is variable with some form tutors 
more effective than others. Suitable activities to complement the personal and social 
education programme are planned for delivery during morning tutorial time but again 
implementation is inconsistent across the year groups.  
 
Pupils receive good support as they move from one stage of their education to the next. 
Strong and productive links have been established with feeder schools. Children in Y6 are 
introduced to the school at successful acclimatisation days. In addition heads of department 
visit feeder schools to promote good curricular links.  Pupils in Y9 benefit from MOTIVATE, 
a week-long event held at the end the school year which promotes self-esteem.  Good links 
are forged with Careers Wales through an effective careers guidance programme that begins 
in Y8 and is regularly supported by weekly visits of a careers officer.  Pupils are well 
informed of the options available at the different key stages through relevant booklets, 
visiting speakers, one-to-one interviews with the careers officer and parents’ evenings. Pupils 
benefit from their period of work experience which, in some cases, leads to permanent 
employment. 
 
Systems are in place to monitor pupils’ academic progress. Many teachers provide additional 
sessions at lunch time and after school to further enhance pupil learning. In best practice, 
departments monitor each pupil’s progress, discuss this with them and set individual targets 
for improvement. However, this good practice is inconsistent across departments and lacks 
effective co-ordination within the school. 
 
Policies and procedures ensuring social inclusion are satisfactory.  The needs of pupils with 
learning difficulties and those with physical and sensory disablements are well considered, 
met and monitored. They are well supported through the unitary authority. The introduction 
of a ‘Buddy’ system, with trained Y10 and sixth form counsellors, has been well received and 
most pupils are confident that bullying is dealt with promptly. Members of staff implement 
the positive discipline policy consistently and the merit award system successfully promotes 
good behaviour in the classroom. The recently reorganized house system offers a good 
incentive for pupils to cooperate and compete in a range of sporting events and in the annual 
Eisteddfod. 
 
The school is served well by a full-time first aider who is supported by weekly visits of a 
school nurse. Pupils with medical conditions are supported well, as are pupils in the care of 
the local authority. The deputy headteacher is the child protection officer and the school’s 
policy is understood and implemented by members of staff. Health and safety regulations are 
in place and are reviewed regularly by the leadership team. 
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5.5 Provision for Pupils with SEN 

Provision for pupils with SEN is good. 
 
Pupils with SEN are assessed and appropriately placed with 71 on School Action, 61 on 
School Action plus and 21 with statements of SEN. All statutory procedures are followed.  
IEPs are reviewed twice a year with parents and pupils. Pupils on School Action do not have 
IEPs but have precise literacy targets based on their progress using Successmaker and 
Reading Reflex programmes that are very well delivered and monitored. This early literacy 
intervention significantly helps over 100 pupils in KS3 to make good progress across the 
curriculum.  Their skills in reading and listening are good, and their skills in writing, 
speaking, numeracy and ICT are satisfactory. 
 
Pupils' access the same broad, balanced curriculum as their peers. The school successfully 
integrates pupils from a local special educational needs school. They make good progress 
both socially and academically.   
 
The MLD unit funded by the UA is devolved into special classes in KS3 to promote 
inclusion.  The UA also provides a specialist teacher for pupils with SpLD (dyslexia).  
Subject specialists teach pupils for most lessons.  These classes however are not taught the 
same subjects at the same time as their peers which makes movement difficult for those 
pupils who are making good progress in a particular subject.  
 
Pupils with sensory and physical difficulties are very well supported by well trained support 
assistants and multi-agency professionals who visit frequently. Health and safety are well 
monitored and risk assessments and care plans are considered carefully in liaison with the 
appropriate professionals. 
 
The SENCO manages the department well and provides a good supportive environment 
where pupils readily come to discuss their problems. Comprehensive pupil information is 
regularly updated and given to all staff.  Staff and resources are deployed effectively to best 
meet the wide range of pupils’ needs.  The SENCO has developed very good links with the 
local FE college and external agencies who visit the school frequently.  
 
IEP targets are written by subject teachers and are helpful. Monitoring of their use in 
mainstream lesson planning is not sufficiently rigorous to ensure learning is focused on 
individual needs. There is insufficient contact between subject departments to ensure good 
practice is disseminated both in teaching strategies and writing precise IEP targets.  
 
Since the last inspection the school has more actively involved pupils, parents and carers in 
the IEP review process.  The SEN department is currently collating year-on-year data for 
individual pupils to assist in development and planning. 
 
5.6 Partnership with Parents and Community, Schools and Other 

Institutions 

Links with parents are good and those with other schools and institutions are very good.  
These links have improved since the last inspection.  The school's work with the cluster 
primaries is very good and is an outstanding feature of the school. 
 
The school works hard to involve parents. About two-thirds of parents attend parents’ 
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evenings.  Information provided for parents through newsletters, reports, meetings, and letters 
is of good quality and keeps parents well informed about the life and work of the school and 
their child's personal development and academic achievement.  The governors' annual report 
to parents and the school prospectus, however, do not meet statutory requirements. 
 
The community's view of the school is improving. Pupils benefit greatly from community 
initiatives, for example the 'Community First' and 'Catapult' schemes.  Very good community 
links are in place through the health and social care departments and many community 
organisations and members are involved in the delivery of the curriculum.  Pupils have a 
developing awareness of the needs of the local community.  An annual Christmas party is 
held for pensioners and gifts, supplied by the community, are distributed.  Good links are also 
in place with the local churches. Members of the community provide effective support for the 
personal and social education programme.  The school makes very good use of the 
community leisure facilities. 
 
A strength of the school is the innovative approach to working with their feeder primary 
schools.  For example, the home/school agreement remains the same throughout the pupils' 
school years with the parents re-signing the agreement in Y7.  Continuity and progression are 
also addressed with all schools following the same assessment and testing procedures so that 
pupils' learning continues from where it left off in Y6. There is very good liaison between 
primary and secondary teachers.  Pastorally, great care is taken to ensure that transition is 
smooth, with Y6 attending taster days, lessons and music and sporting events at Tredegar 
Comprehensive.  
 
Very good links are in place with the local college, with pupils from the comprehensive 
attending courses there and vice versa.  Three formal partnerships are in place with initial 
teacher training universities and the school ensures that the trainees are fully informed about 
its routines and rules.  There is a systematic monitoring and mentoring programme and the 
school works very closely with universities. 
 
5.7 Partnership with Industry 

The school's link with industry is good. 
 
A formal partnership agreement exists with Careers Wales, which sets out a planned 
programme of education, careers guidance, information and assessment services in line with 
appropriate aims and expectations in KS3 and KS4.  Pupils have satisfactory access to careers 
information and are independently advised as to the routes open to them.   
 
Pupils undertake a two-week work experience in Y10.  This process is very well monitored 
and evaluated and pupils receive a report from the employer which is added to their ROA.  
They are able to share their experiences with each other so that much useful advice and 
insight are gained into the requirements of the workplace.  The placements increase pupils' 
sense of responsibility and their personal and social skills.  The system is further reinforced 
by the year tutors who monitor and evaluate careers guidance as part of the annual personal 
and social education review. 
 
A very valuable experience is afforded to pupils as part of the Young Enterprise scheme, for 
which pupils set up their own company to design, market, manufacture and sell goods.  A 
business plan is drawn up and pupils gain a good understanding into the workings of today's 
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manufacturing companies. Local companies are involved in this and pupils benefit from their 
input. 
 
Good links are also in place with a variety of companies.  The health and social care 
department has numerous very good links to support their pupils' learning, for example, with 
a nearby hospital to support education about nursing as a career and other first-aid skills.  
Other links include a graphic design company, TRW Cwmbran (future engineers) and CITB 
“Construction Challenge”, all of which develop teamwork, decision-making, planning and 
entrepreneurial skills.   Businesses, however, do not play a part in the build-up to 
employment, for example helping with mock interviews and generally informing pupils of 
future employees’ expectations.  
 
A well-monitored and well-run scheme exists for staff development through work 
placements.  Many staff have benefited from this and their experiences support learning in the 
classroom and are shared with all teaching staff. 
 
Sustainable development is being addressed and the school has recently started an initiative to 
become an Eco-school.  Further progress is being made with the proposed development of 
nearby woodland into an eco-friendly resource. 
 
 

6.  MANAGEMENT 

6.1 Quality of Self-Evaluation and Planning for Improvement 

The quality of self-evaluation and planning for improvement is satisfactory.  
 
Since the appointment of the headteacher in September 2002, the school has conducted a 
thorough evaluation of its strengths and weaknesses. A clear development plan has been 
established to address identified key issues and these have been carefully prioritised. The plan 
identifies specific targets in key areas but does not include targets for improvement in 
standards and attainment. 
 
The school has made good progress in addressing most of the issues raised in the last 
inspection report, although some remain on-going, in particular, the monitoring of pupils’ 
academic progress and setting targets for improvement, unsatisfactory attendance and 
statutory requirements with regard to the daily act of collective worship and religious 
education in Y13. 
 
The school has developed a systematic approach to procedures for self-evaluation. As part of 
this process, individual departments are encouraged to evaluate most aspects of their work. 
They are also expected to set targets for improvement in line with issues identified in the 
school development plan. The use made of this information to effectively evaluate the quality 
of provision is satisfactory or better in all departments. Much of this evaluation has focused 
on teaching and learning rather than standards achieved by pupils. 
 
Overall, the leadership team and the governing body have a very good understanding of the 
school’s strengths and areas for improvement. The leadership team monitors the achievement 
of pupils and mentors those needing support. This mentoring system has not yet been 
expanded to include heads of year or form tutors. The leadership team reviews and compares 
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examination and other data in order to identify progress on a year-by-year basis. Some 
departments make good use of national and UA data to compare their results with those 
achieved in similar schools. This analysis is not rigorously applied by all departments and 
only a few critically compare the performance of individual pupils across subjects.  There is 
insufficient monitoring of pupils’ progress, inconsistencies in their work and target-setting for 
improvement across departments. 
 
The leadership team has recently established a good system for monitoring the quality of 
teaching and learning within departments. They have reviewed eight departments and 
provided detailed written feedback identifying strengths and areas for development. These 
reviews are rigorous and provide clear direction for improvement, particularly in relation to 
teaching and learning. The departments reviewed appreciate the benefit of the process and 
some have become far more reflective about their work. In addition, all HODs are expected to 
conduct individual departmental reviews. Teachers observe each other’s work and the 
outcomes are discussed within the department. This provides opportunity to share good 
practice within the department. However the sharing of good practice across departments is 
less evident. The quality and rigour of reviews conducted by HODs are inconsistent across 
departments. Departments have started to plan a course of action following management 
reviews but it is too early to judge the quality of these responses and their impact on 
standards.  
 
The quality of departmental development planning is good in just over fifty per cent of 
departments. Most plans are closely linked to the school development plan. In the best 
examples, plans are comprehensive and include specific measurable targets for improvement. 
Funds are clearly allocated and staff responsible for implementing aspects of the plan are 
identified. There are inconsistencies in the quality of plans across departments. There is too 
little focus on improving standards.  Targets are often descriptive and in some cases lack the 
necessary precision to accurately measure progress. Monitoring the implementation of DDPs 
and progress made by the department in meeting its objectives is insufficiently rigorous. 
 
The recently established Staff Forum provides a good opportunity for staff to identify and 
openly discuss whole-school issues. Pupils contribute to the self-evaluation process through a 
well -structured School Council. Pupils in each year group identify issues through their class 
and year representatives and these are discussed at council meetings. Parents’ contribution to 
the self-evaluation process is limited.  
 
6.2 Leadership and Efficiency 

The quality of leadership and efficiency is good. The school has clear aims that are 
understood by governors, staff, pupils and some parents. It achieves its overall aim of 
‘working together to achieve success’. The very positive relationships in the school create a 
caring environment with a strong sense of community.  
 
The headteacher, who has been in post since September 2002, provides good leadership and 
has implemented many new initiatives to good effect. She has maintained the very open and 
inclusive management system that already existed in the school. The collaborative working 
relationship she has established with staff and pupils has contributed to a clear sense of 
purpose and determination to improve standards. This ethos is evident throughout the school.  
 
The headteacher has made positive changes to the management structure since she has been 
in post. She is very well supported by an experienced deputy headteacher and three very able 
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assistant headteachers. The leadership team has introduced a number of very good initiatives, 
including rigorous departmental reviews, positive discipline, a successful buddies system, 
tackling disaffection and the underachievement of boys, a programme of support for NQTs 
and the staff forum. Tackling disaffection and the underachievement of boys have been 
developed in collaboration with other schools in Tredegar. Roles and responsibilities are 
clearly defined and regular management meetings ensure that the implementation of key 
initiatives is carefully monitored.  
 
The GB takes an active interest in the life and work of the school. Many governors are new in 
post and are eager to develop their skills in order to provide good support to the school. 
Members represent a good range of specialisms although these have not yet been fully 
utilised to effectively support the school’s development. Governors work closely with the 
leadership team and are well informed about the work of the school. They are aware of the 
standards that pupils attain in external examinations but are less familiar with how well they 
compare with national and local figures. Governors are linked to subject departments and 
have a good understanding of their strengths and areas for development. 
 
Communication between the leadership team and HOYs is good. Regular contact between 
HOYs and form tutors ensures that the pastoral support provided for pupils is good. 
Monitoring of academic progress is less well refined.  Individual departments are well 
supported by the leadership team. Most departments are effectively managed. A number of 
HODs are good role models and are sensitive to the needs of staff and pupils. Communication 
is often good and there is a clear sense of teamwork and high levels of enthusiasm. A few 
departments have acted on the outcome of departmental monitoring and have set clear targets 
for improvement.  
 
Financial planning is very thorough and the school has a healthy surplus. There are robust 
systems in place to ensure that financial matters are carefully managed. The headteacher and 
bursar manage the budget very effectively and the GB is kept well informed of the financial 
status of the school. Since April 2002 the school has operated its own bank account. This has 
improved their ability to monitor spending and to identify ways of maintaining cost 
effectiveness. The system for allocating money to departments is clear and fair and regular 
updates of financial spending are provided to HODs. The management of finances creates 
opportunities for money to be allocated to larger scale projects that affect developments 
across the whole school. The most recent auditor’s report identifies the effectiveness of 
financial management. Recommendations from this report have been acted upon. 
 
The good quality day-to-day management of the school means that the school is a well 
organised community.  
 
6.3 Staffing, Accommodation and Learning Resources 

Overall, staffing is good, learning resources and accommodation are satisfactory. 
 
Staff are highly motivated and most have relevant expertise in the subjects they teach. The 
school has 61 teachers, one of whom is part-time. The pupil-teacher ratio of 15.7:1 is below 
the average for Wales and reflects a good level of staffing. The school also enjoys a low 
average class size of 21 and a low contact ratio of 75 per cent. There is a good balance 
between experienced teachers and those who are relatively new to the profession. Specialist 
staff teach most classes. The few teachers who work outside their specialism are well 
supported. Support staff make a valuable contribution to the life of the school. Overall, 
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technical support is good, although there is a shortage of support in design and technology. 
Pupils and staff in art benefit from the regular support of an artist in residence who is an 
experienced ceramicist.  
 
Continued professional development is very well organised. Training is effectively linked to 
the SDP and DDPs and is well matched to individual, departmental and whole school needs.  
Systems for performance management have been effectively implemented and outcomes 
linked to training requirements. The impact of training is very well monitored by the CPD co-
ordinator. 
 
Support for newly-qualified teachers is very good. Most newly-qualified teachers benefit 
from working in a team-teaching situation with a more experienced teacher. They follow a 
carefully structured programme that includes weekly meetings with a mentor. The mentor 
also observes classroom practice and provides structured evaluation of teaching competence. 
The Career Entry Profile is used effectively to identify training need. All newly qualified 
teachers have attended relevant training courses since they have been in the school. The 
school has good links with initial teacher training establishments and trainees are well 
supported in the school. 
 
Accommodation 
 
The school is located on one site and has adequate accommodation for the number of pupils 
on roll. A perimeter fence has recently been installed and improved security on the site.   
 
Some rooms are well maintained and provide a stimulating environment for pupils’ learning.  
Most subject classrooms are located together allowing for regular and easy communication 
between staff. Following significant investment, the facilities for physical education have 
improved and are now very good. The new teaching block provides very good 
accommodation for business studies and English.  
 
There are however, significant shortcomings in the quality of accommodation. A number of 
rooms are in need of redecoration and refurbishment and a small number of rooms are untidy. 
In design and technology, the resistant materials workshop is in need of refurbishment and 
there is no designated room for textiles. The classroom used for theory work in physical 
education is unsatisfactory and is not well resourced. Music rooms are not sound-proofed and 
distract teachers and pupils in surrounding classrooms. Practice rooms for music are very 
small and the lack of blackout blinds in some rooms used to teach history adversely affects 
teaching and learning. The small hall used for drama is inadequate. It is used as an access 
route for a number of other classrooms and work is regularly disrupted. The main hall used 
for assemblies and drama productions is in need of refurbishment. The lighting box located in 
the hall has been condemned. The girls’ toilets in the main school are unsatisfactory. 
 
The quality of display varies across departments. Many departments effectively display 
pupils’ work to enhance learning. Display is generally good around the school.  
 
The cleaning staff work hard to ensure good levels of cleanliness throughout the school. 
However, an excessive amount of litter is left by pupils during and at the end of the school 
day. Catering arrangements are good and there is a wide range of healthy options available to 
staff and pupils.  
 
Most of the accommodation issues identified above are included in the SDP.  
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Resources 
 
Overall subject departments have sufficient resources and text books. Most are in good 
condition and are used well by teachers and pupils. A number of departments produce 
worksheets of good quality.  In science there is a shortage of relevant text-books and in music 
some equipment needs replacing. 
 
A small number of subjects have benefited from the installation of an interactive whiteboard. 
These are used effectively to enhance pupils’ learning. Where they are available, department 
based computers are usually used well in most subject areas. Access to the ICT suite is 
difficult because it is usually used for specific information technology classes. Resources for 
ICT across the curriculum are unsatisfactory. There is a shortage of appropriate hardware and 
software to enhance learning in most subjects. 
 
The library was not in use at the time of the inspection. Work has now finished on relocating 
the library to the new teaching block. 
 

7.  SUBJECTS AND AREAS OF LEARNING 

Standards achieved by pupils 

English 

Standards of achievement in KS3 and KS4 are good. 
 
KS3  

 
Good features  

 
• Pupils are confident in contributing to lessons orally and display a good understanding of 

the tasks and topics involved. 
 
• The great majority of pupils read proficiently. Texts studied embrace a broad range of 

suitable literature from modern fiction and poetry to Shakespeare. 
 
• Written work is good across a variety of suitably challenging topics that meet the 

demands of KS3. 
 
• Peer-marking by pupils enhances the standards achieved at KS3. 
 

 KS4 
 
Good features 
 

• The great majority of pupils are able to contribute confidently to discussions and offer 
mature opinions about topics being studied in language and literature. 

 
• Most pupils read competently and respond well to the suitable range of texts and activities 

that is appropriate for study at KS4. The most able read widely. 
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• In their written work, most pupils produce reasonably well-organised work. The most able 
write with imagination and technical accuracy. Some of the higher attaining pupils make 
good use of word-processors in their GCSE assignments. 

 
• The less able work well in smaller groups and make considerable progress in literacy. 
 
KS3 
 
Shortcomings  

 
• Pupils’ use of ICT to produce assignments in class and for homework is limited. 
 
KS4 

 
Shortcomings   

 
• A few pupils produce written work that is less sustained and more prone to technical 

errors. 
 
• The use of ICT is not sufficiently explicit in the work of some pupils to enable them to 

demonstrate their understanding and application of the full range of communication. 
  
Mathematics 

Standards of achievement are good in KS3 and satisfactory in KS4.  In classes for pupils with 
SEN standards are mostly good. 
 
Good features 
 
KS3 
 
• Most pupils listen well to teachers, make good progress through the programme of study, 

take a pride in their work and show understanding of key mathematical concepts. They 
often show perseverance in their work and, particularly in Y7, enthusiasm for it. 

 
• Pupils recall basic number facts well, spot patterns well and understand how pattern in 

number can be used to aid mental calculation. Some more able pupils see how pattern 
leads to generalisation. 

 
• Pupils understand how to estimate and to interpret statistical information correctly. Their 

data handling skills are good and most use calculators efficiently and appropriately to aid 
them. 

 
• Pupils of higher ability in Y9 use the theorem of Pythagoras to solve triangle problems 

and engage well in investigational activities of various types. 
 
• Pupils with SEN show willingness to participate in practical mathematical activities 

involving shape and space and basic probability. Several are successful in using basic 
number facts to solve simple problems. 

 
KS4 
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• Most pupils, particularly those in higher ability groups, make good progress through the 

programme of study, continue to recall and use effectively basic number and algebraic 
skills and produce good quality work. 

 
• Pupils of higher ability show good understanding of compound interest and of how basic 

trigonometric functions are represented graphically. They use trial and improvement 
methods well and understand the need for accuracy in their calculations. 

 
• In middle and lower ability sets pupils show understanding of relative frequency and its 

link with simple theoretical probability. 
 
• Pupils with SEN work well and show interest in their tasks. They try hard with much 

success to add and subtract numbers mentally and to estimate and measure lengths and 
angles. 

 
Shortcomings 
 
KS3 and KS4 
 
• A small number of very able pupils, pupils in low ability groups in KS4, and pupils in 

some mixed ability groups in Y7 do not always reach their potential. 
 
• A significant minority of pupils, of all abilities, has difficulty in using mathematics to 

explore within unfamiliar contexts and do not take the initiative to try to learn 
independently of teachers. They wait to be told what to do next. 

 
• Pupils find difficulty in engaging in extended discussion about their mathematics and 

sometimes their misconceptions about underlying concepts are not overcome. 
 
Science 

Standards of achievement are good in KS3 and satisfactory in KS4. Standards are good in Y9 
and satisfactory in Y7 and Y8.  
 
Good features 
 
KS3 
   
• A significant majority of pupils demonstrate a secure knowledge of basic science, recall 

previous work accurately when questioned using correct scientific terminology in context 
and keep a neat record of work in well maintained exercise books.  

 
• When undertaking practical work as individuals and in small groups pupils show due 

regard for safety requirements, demonstrate good manipulative skills and collaborate well. 
 
• The majority of pupils have good listening skills and apply their mathematical skills to a 

range of scientific topics including measurement and the graphical presentation of 
experimental results. The introduction of CASE lessons (Cognitive Acceleration through 
Science Education) is having a positive effect on pupils’ problem solving skills. 
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• Pupils with SEN make very good progress relative to their abilities. 
 
KS4 
 
Good features 
 
• Pupils following the double award science course develop a full understanding of 

scientific concepts and use their knowledge well in explaining industrial processes and 
environmental issues. 

 
• The majority of pupils reach a good practical standard demonstrating good skills in 

planning, undertaking and evaluating their experiments and are aware of the requirements 
for a fair test.   

 
• More able and middle ability pupils, particularly those following the Applied Science 

course, are able to apply their scientific knowledge to addressing problems linked to 
everyday life and use ICT to present their findings. 

 
• Pupils with SEN follow an Entry Level Qualification and achieve satisfactory standards 

relative to their ability.  
 
Shortcomings 
 
KS3 
 
• A minority of average and lower ability pupils have an insecure knowledge of earlier 

work and experience difficulty when responding to questions requiring extended answers. 
 
• In practical work some pupils are unsure of the purpose and rationale for carrying out 

experiments.  
 
KS4 
 
• For a significant minority of  lower ability pupils progress is unsatisfactory. 
     Sporadic attendance and short attention span result in a poorly maintained  
     record of work.  
 
• A significant number of less able pupils have difficulty in recalling previous work and as 

a consequence have difficulty in applying scientific principles to new situations. 
 
  
Welsh second language 

Standards of achievement are good in KS3 and satisfactory in KS4. 
 
Good features 
 
KS3 and KS4 
 
• Pupils' level of understanding is good, and they are confident when communicating in 

pairs and small groups. They can express opinions effectively and respond well when 
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using familiar language. 
 

• Pupils read dialogues, course material and short pieces, clearly and meaningfully, and are 
able to respond to material read, in oral and written tasks. Key stage 3 pupils' ability to 
read aloud with expression and accuracy is developing well. 

 
• Written work, designed to reinforce language, is done correctly and is neatly presented. 

Different forms of writing are employed and the more able pupils complete a good 
quantity of tasks in varied form. Key stage 4 pupils are encouraged to extend their writing 
and the new vocational course ensures the use of ICT to generate different styles of 
writing. 

 
Shortcomings 
 
KS3 and KS4 
 
• Oral responses can be uncertain and pupils lack the fluency needed to complete certain 

oral tasks with confidence. Key stage 4 pupils have difficulty recalling language 
previously acquired, and oral contributions are brief. Little use is made of incidental 
language.  

 
• Pupils are not sufficiently extended or challenged by the nature and range of the reading 

material. Pupils of moderate and lower ability have difficulty with pronunciation and 
intonation. 

 
• As pupils progress into key stage 4, they become increasingly dependent on the written 

word and have difficulty using their writing skills to enhance oral and reading work. 
 
Design and technology 

Standards of achievement are satisfactory in KS3 and KS4. 
 
Good features 
 
KS3 
 
• Pupils apply a design process and have a general understanding of its purpose.  
 
• Making skills are good and sometimes very good. Pupils work accurately and finish their 

work well. 
 
• Electronic control principles are understood, and appropriately embedded in project work. 
 
• Pupils’ microprocessor control work demonstrates a sound understanding of control principles 

and their application. 
 
• Knowledge and understanding of materials and components and their applications are good.  
 
• Pupils’ understanding of structural principles and their application in bridge design are well 

developed. 
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• Less able pupils with SEN make good progress, particularly in their making skills.  
 
• Good use is made of ICT in some modules for CAD/CAM, design, control and research. 

 
KS4 
 
• Pupils use and understand the purpose of a design process in their project work. 
 
• Making skills are good. Pupils work accurately, produce a good finish and work 

creatively with materials.  
 
• Modeling skills in card are used effectively to generate ideas. 
 
• Understanding of materials, their properties and working characteristics varies across 

groups but is good overall.  
 
• Pupils working at Entry Level are making good progress in their practical work. 

 
Shortcomings 
 
KS3 
• Aspects of designing are underdeveloped, in particular the generation of ideas and the 

appreciation of the importance of design specifications. 
 
• Most pupils do not understand the link between specification and evaluation.  
 
• Graphic presentation techniques are underdeveloped. 
 
• More able pupils’ progress is constrained by over-structured workbooks in Y8 and more 

particularly in Y9. 
 
• There is insufficient use of ICT to enhance the quality of pupils’ project work. 
 
KS4 
• Research, quick drawing skills to explore ideas and presentation skills are underdeveloped 

in pupils’ project work. 
 
• Design specifications are sometimes superficial and evaluations are insufficiently linked 

to specifications. 
 
• Only a minority of pupils make good use of ICT for research, presentation and CAD in 

their project work. 
 
• Absence on the part of a small number of pupils is having a detrimental effect on their 

progress. 
 
Information technology 

Standards of achievement are good in KS3 and satisfactory in KS4.  
 
Good features 
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KS3 
 
• Pupils with SEN make good progress and are well supported. 
 
• Most pupils can select appropriate information from a range of sources and can produce a 

data capture form for an appropriate application such as a spreadsheet. 
 
• Many pupils produce models utilising formulae and explore the effect of changing 

variables, in the production of estimates for example.  
 
• Pupils can refine, organise, share and exchange information using ICT. 
 
• Many pupils can integrate and present information in different forms and styles for 

specific purposes and audiences, for example producing a brochure with pictures text and 
charts. 

 
• Pupils can explain why their solution using a particular ICT package is appropriate and 

can explain the general usefulness of ICT. 
 

KS4 
 
• Pupils are able to apply their knowledge, skills and understanding of ICT to a range of 

situations, building an impressive portfolio of well-presented examples which mirror the 
use of ICT in the outside world, such as a presentation of accounts. 

 
• Many pupils are able to design, develop and test a project, properly documented to meet 

the needs of a particular user, such as a database for a particular club from which reports 
can be generated. 

 
• In the Entry Level class, Y10 pupils with SEN enthusiastically apply appropriate and 

sensible ICT solutions in the presentation of information about their interests, such as 
presentations about motorbikes or pop groups utilizing a range of sources.   

 
Shortcomings 
 
KS3 
 
• Pupils have limited understanding of the wider impact of ICT and the most able do not 

have much opportunity to attain at higher levels. 
 

KS4 
 
• Many pupils have some difficulty recalling theoretical aspects of computer systems and 

with discussing the impact and issues associated with the use of ICT.  Homework is not 
consistently used to reinforce their knowledge. 

 
• The less able rely too much on being told how to proceed rather than being appropriately 

challenged. 
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History 

Standards of achievement are good in KS3 and KS4. 
 
Good features 
 
KS3 
 
• Pupils have a good knowledge and understanding of periods studied. They use historical 

terms appropriately and are able to describe and analyse causes and consequences. 
 
• Pupils are able to select and analyse relevant information from written and visual sources 

and are beginning to evaluate evidence and draw conclusions. 
 
• Most able and some middle ability pupils produce good quality extended writing which is 

often well structured. 
 
• Pupils understand historical concepts such as nationalism and imperialism and abler 

pupils make links between them.  
 
• Pupils with SEN in Y7 achieve very good standards. 
 
KS4 
 
• Pupils analyse and evaluate a range of visual and written sources well and are able to 

utilise contextual knowledge to support their opinions and conclusions. 
 
• Pupils are able to explain historical terms and often provide well-structured extended 

written explanations for events and changes.  
 
•  Pupils ask relevant questions in class, and some give extended responses. 
 
• The work of SEN pupils shows good knowledge and understanding. 
 
Shortcomings 
 
KS3 
 
• Pupils of low ability in mixed ability classes do not always grasp historical terms and 

concepts, and their work, and that of some pupils of middle ability, sometimes lacks detail 
and structure. 

 
• Pupils in Y8 do not have a clear understanding of all aspects of the Civil War which they 

have studied, and a significant minority has incomplete or missing work in their books. 
 
 
 
KS4 
 
• Pupils are sometimes reluctant to share ideas and to discuss their opinions and findings 

with their peers and teachers. 
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• A minority of pupils do not complete all tasks set. 

 
Geography 

Standards of achievement are good in both KS3 and KS4. 
 
Good features 
 
KS3 
 
• Most pupils, throughout the ability range, demonstrate a good command of geographical 

terminology. They use geographical vocabulary with accuracy in their study of weather 
and climate and economic activity. 

 
• The majority of pupils display a good knowledge and understanding of the location of 

places. They develop this understanding through their study of the local area and Wales in 
Y7 and Italy and Brazil in Y8 and Y9 respectively. 

 
• The study of flooding in Bangladesh illustrates the pupils’ good and developing 

understanding of patterns and processes in geography. A number of the assignments 
completed are very good. 

 
• Most pupils are confident in their use of maps, photographs, atlases, information booklets 

and textbooks. 
 
• Pupils acquire a range of geographical skills and techniques that are appropriately 

reinforced across the key stage. Y7’s problem solving assignment on the location of a new 
superstore in Tredegar involves the deployment of a range of newly acquired geographical 
skills. 

 
Good features  
 
KS4 
 
• Most pupils display a high level of accuracy in the use of geographical terms. Their 

mapping and graphical skills are of a good standard. 
 
• Many pupils appreciate the impact of environmental factors on the activities of mankind. 

Their study of flooding on the River Rhine leads to a deeper understanding of the causes 
and effects of such natural phenomena and man’s responses to such events. 

 
• Pupils demonstrate a good knowledge and understanding of patterns and processes in 

physical and human geography. Coursework assignments based on detailed fieldwork 
within the urban areas of Tredegar and Cardiff and a river study on the Sirhowy display 
investigative, analytical and recording skills of a good standard, some very good. 

 
• Key skills levels in geography are good. Most pupils are able to complete extended 

written exercises, construct and interpret graphs and deliver with confidence oral 
presentations resulting from group work activities. 
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• Most pupils in Y11 have a good understanding of the physical, human and environmental 
factors influencing the development of tourism as a major economic activity in many parts 
of the world. A study of the growth of Benidorm using an annotated sketch map technique 
is a particularly good example. 

 
Shortcomings 
 
KS3 
 
• A number of lower ability pupils throughout the key stage experience difficulty in 

understanding geographical concepts and terminology. 
 
• Pupils in Y8 and Y9 have limited research, analysis and recording skills because they do 

not have access to a structured fieldwork programme. 
 
KS4 
 
• A minority of pupils are reluctant to contribute to class discussion. 
 
   
Modern foreign languages 

In KS3, standards of achievement in French and Spanish are satisfactory. In KS4, standards 
of achievement in French are good.  
 
KS3 and KS4 
 
Good features 
 
• In KS3 speaking and listening skills are satisfactory and in KS4 they are good.  In both 

key stages, pupils are constantly exposed to the target language, and can combine these 
two skills, often in pair or group work, where the innovative use of personal whiteboards 
also enables writing skills to be practised. 

 
• Pupils of all abilities in both KS3 and KS4 are given opportunities to use their initiative in 

the target language, adapting language effectively and extending its use by reinforcing 
grammatical concepts in a variety of situations involving the past, present and future.    

 
• In KS4, writing skills are good.  Pupils make good use of relevant subject specific 

resources that prepare them well for the coursework element of their GCSE studies. 
 
• Reading skills are good and are enhanced by reading materials that are suited to all 

abilities. This again has a positive impact on standards in this skill area.   
 
 
 
Shortcomings 
 
KS3 and KS4 
 
• Curriculum time in KS3 is insufficient to enable standards to be raised further. 
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• In some classes in KS3, a minority of pupils still show little initiative in the target 

language, and find it difficult to adapt it for their own use. They are reluctant to use the 
target language, and when they do so, their pronunciation is insecure.   

 
• Access for pupils to authentic target language and learning support outside lessons is 

limited. 
 
Art 

Standards of achievement are good in both KS3 and KS4. 
 
Good features 
 
KS3 
 
• The great majority of pupils develop skill in using a good range of two and three-

dimensional media with care and control. Processes include drawing, painting, collage, 
print-making, sculpture and ceramics. Through these activities pupils acquire a sound 
understanding of the visual elements. 

 
• Pupils develop their investigative skills by drawing from direct observation and from 

secondary reference materials. 
 
• Pupils acquire knowledge of artists from different periods and cultures. 
 
 KS4 
 
• Standards of achievement are good across the entire ability range and pupils achieve good 

standards in relation to their levels of ability. 
 
• The great majority of pupils make good progress, continuing to develop their skills across 

an increasing range of materials and process including ICT, textiles and ceramics. 
 
• Pupils increase their awareness and knowledge of Welsh artists and those who have 

worked in Wales. 
 
Shortcomings  
 
KS3 
 
• Pupils do not make sufficient progress in developing their abilities to work independently 

and using their own initiative. 
 
• Pupils’ understanding of the work of other artists tends to focus too predominantly on 

European art from the late nineteenth and early twentieth centuries. 
 
• Their skills in working imaginatively and expressively are insufficiently developed. 
 
KS4 
 



 
35 

• Weaker work relies too heavily on uncritical use of images and writing from secondary 
reference materials. 

 
• Pupils demonstrate limited skill and confidence in carrying out independent 

investigations. 
 
• Insufficient use is made of sketchbooks to develop personal ideas and approaches 
 
Music 

Standards of achievement in KS3 and KS4 are good. 
 
Good features 
 
KS3 
 
• Pupils sing with enthusiasm and give suitable attention to secure intonation, tone quality 

and clear diction. 
 
• Pupils, including those in SEN classes, perform a variety of pieces confidently and with a 

good degree of accuracy on classroom instruments and keyboards. Most maintain secure 
ensemble when performing together in groups or as a whole class. 

 
• Most of the work in composing, in a range of structured tasks and including regular 

opportunities to improvise, shows imagination. Much of the melodic work is well shaped, 
rhythmically interesting and demonstrates a good understanding of different styles and 
structures. 

 
• Pupils have an awareness of musical elements. Most can identify instruments and basic 

features. More able pupils make perceptive comments when appraising their own practical 
work. 

 
KS4 
 
• Most pupils, across the key stage, make suitable progress in vocal and instrumental 

performing and achieve good standards, overall. 
 
• Many compositions by Y11 pupils reflect the personal interests of pupils in the choice of 

idioms. They often demonstrate imaginative treatment of ideas, make effective use of ICT 
to enhance the quality of the work and have a good sense of style and structure. 

 
• Pupils are acquiring a good understanding of technical terms. More able and a few middle 

ability pupils can identify features well when appraising recorded extracts of music from 
their different areas of study. 

 
Shortcomings 
 
KS3 
 
• A few improvisations and compositions are rather limited in scope and not so musically 

interesting. 
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• Evaluations by certain pupils when appraising their own music-making are brief and 

superficial. 
 
KS4 
 
• A small number of pupils in Y10 have difficulty in making progress in composing without 

teacher support. In Y11 a few pupils have yet to develop initial ideas in composing 
adequately. 

 
• The appraising skills of certain middle and lower ability pupils are uneven. They are 

secure in certain tasks  but responses in other tasks  are insecure or not detailed enough.  
 
• Good quality vocal and instrumental tuition provided for one in fifteen of pupils on roll, 

together with numerous extra curricular groups of good standard complement the work of 
the department. These, together with a recent highly successful musical production, make 
a substantial contribution to the life of the school and the community. 

 
Physical education 

Standards of achievement are very good at KS3 and KS4. They are good in the GCSE course. 
 
Good features 
 
KS3 
 
• In gymnastics, pupils across the age and ability range perform core skills with consistently 

high levels of accuracy and control. They demonstrate good body tension when working 
individually and in pairs. They successfully use video to refine their work.  

 
• In swimming, pupils have a good understanding of correct technique. They confidently 

analyse each other’s performance and demonstrate good understanding of the relationship 
between correct arm action and breathing in front crawl.  

 
• In games, most pupils have a very secure understanding of the basic principles of play. Most 

demonstrate very good skills in different game situations. They use the space well when 
passing and receiving the ball at speed. The most able pupils have consistently well refined 
skills that they apply effectively in a competitive situation.  

 
• Pupils make good progress when organised into ability groups.  
 
KS4 
 
• Most pupils make very good progress from KS3 to KS4. They achieve consistently high 

standards across the range of practical options offered. Participation levels are very good and 
contribute to the progress that pupils make.  

 
• In aerobics, pupils develop a mature understanding of the effects of exercise on the body and 

accurately refine complex sequences.  
 
• In games, pupils across the ability range demonstrate good skills in basketball and volleyball. 
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The decision-making skills of the most able are particularly well refined. Team work is very 
good and most pupils challenge themselves to apply more difficult tactics in game situations.  

 
• Pupils following the GCSE course have a very good understanding of the principles of 

training. They know how to modify their training programme to increase intensity and 
develop power. They have a very mature understanding of appropriate training ethics when 
using a range of equipment in the fitness suite.  

 
• In theory lessons, pupils use subject-specific terminology accurately when discussing the 

skeletal system. The most able retain information and apply it well in group discussion and in 
their written work. Y10 pupils sensibly discuss how different categories of drug are used 
illegally to enhance performance.  

 
• The most able pupils produce very good project work that demonstrates their ability to 

accurately research excellence in sport.  
 
Shortcomings  
 
KS3 
 
• A small minority of Y8 girls find it difficult to perform basic skills in hockey accurately. 

Lack of suitable facilities for rugby has affected boys’ ability to tackle with confidence.  
 
Shortcomings 
 
KS4 
 
• A few middle and lower ability GCSE pupils have gaps in their work and show less 

confidence when accessing information for themselves.  
 
Extra-curricular activities 
 
The department works hard to provide a good range of extra-curricular activities. This 
includes competitive matches against other schools and also a very successful gymnastics 
club that is available to pupils from the school and also local primary schools. A significantly 
high number of pupils have gained representative honours at district and county level. A few 
of these have progressed to international level. 
 
 
Religious education 

Standards of achievement are good at both KS3 and KS4. 
 
Good features 
 
KS3 
 
• Pupils have a good knowledge and understanding of the religions they study including 

Christianity, Sikhism and Islam, which take account of the UA agreed syllabus for 
religious education.  
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• Pupils covering the full range of ability are able to recall and describe key information 
about these religions using the correct religious terminology and show an awareness of 
how symbolism is used as a means of religious expression. 

 
• They have a good understanding of how beliefs influence the daily lives of the believer 

and are able to illustrate this with examples such as the Five Ks in Sikhism and the Five 
Pillars of Islam. 

 
• When given the opportunity to do so they sensibly comment on important concepts in 

religion such as repentance and forgiveness and explore the difference between fact and 
opinion in life and religion, with reference to their own experiences. 

 
• They are respectful and tolerant of difference and make positive comparisons between 

religions and their own experiences. 
 
• Pupils successfully use research skills to produce guidebooks to places of worship of the 

religions they cover. 
 
KS4 
 
• Pupils display a good knowledge and understanding of the topics they study on the full 

course GCSE in religious education and the way in which Christianity and Islam 
confronts these moral issues. 

 
• They are able to say how faith is an important factor for many in arriving at a position on 

ethical and moral questions such as relationships, euthanasia and racism, and questions 
about life after death. 

 
• They express their views using subject-specific vocabulary in the correct context. 
 
• They see the relevance of their study and illustrate their responses with examples form 

life and experience. Posters produced by pupils with SEN show key religious beliefs 
concerning creation and the gift of life. 

 
• Views expressed in class and written work are informed and balanced and explored in a 

variety of ways. 
 
Shortcomings 
 
KS3 
 
• A minority of pupils have poor recall of previous learning and confuse the different 

religions covered. 
 
• Some pupils fail to fully develop and support their initial responses to questions. 
 
• In some areas more able pupils fail to reach their potential as a result of insufficiently 

challenging work. 
 
KS4 
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• Some pupils fail to extend their level of achievement as a result of a passive approach to 
learning, being content with reproducing teacher given information. 

 
• The inattentive behaviour of a small minority of pupils curtails achievement. 
 
• Some pupil responses to questions are confused, lack clarity and fail to consider the full 

range of views on controversial issues. 
 
Personal and social education 

Standards of achievement are satisfactory in KS3 and good KS4. 
 
Good features 
 
KS3 
 
• Pupils respond positively to a coherent and comprehensive PSE programme that is 

effectively audited across subjects. 
 
• They respond to a range of topical issues in a logical and informed manner. 
 
• Pupils successfully generate ideas as a basis for further investigation on issues such as 

rights and responsibilities. 
 
• They display positive attitudes and values when covering contentious issues such as 

alcohol and drug abuse. 
 
• They work independently and co-operatively, respecting the different views of others. 
 
• The ‘MOTIVATE – Go For It’ event effectively develops pupils’ self-esteem and 

accredits pupils’ achievement in life saving and first aid. 
 
• Outside agencies such as the Gwent Police and the Heath Authority enhance pupil 

learning and achievement in areas such as parenting skills. 
 
KS4 
 
• Pupils are attentive and work productively in lessons. 
 
• They make a positive contribution to class discussions and are able to justify and explain 

their views often in a mature fashion. 
 
• They respond favourably to a range of outside speakers and ask sensible questions on 

issues such as domestic violence. 
 
• Most display a good level of awareness of the pertinent and relevant topics they cover. 
 
Shortcomings 
 
KS3 & KS4 
 



 
40 

• The removal of pupils during PSE lessons for year assemblies has an adverse effect on 
pupils’ achievement in lessons. 

 
• A minority of pupils fail to fully engage in classroom activities. 
 
Business studies 

Standards of achievement are good in KS4.  
 
KS4 
 
Good features 
 
• Pupils demonstrate a good knowledge and understanding of business organisations, types 

of ownership and the impact of environment  on businesses. 
 

• Pupils use business terminology confidently. 
 

• Pupils are able to relate the theory of business organisations to local businesses. 
 

• Most pupils can explain current work and show an understanding of previous study. 
 

• Most pupils make relevant use of ICT skills to enhance their work. 
 

• Pupils work well in groups and use communications skills effectively. 
 

• Pupils successfully use assessment criteria to improve their performance. 
 
Shortcomings 
 
• Some pupils do not have effective research skills and there is an over- reliance on 

teachers’ input. 
 
• A minority of pupils are passive in their learning and oral responses are brief. 
 
• Less able pupils find it difficult to select appropriate information.  
 
• More able pupils are not provided with opportunities to develop a deeper understanding of 

topics.  
 
• Poor attendance has an impact on standards of achievement of some pupils, particularly 

boys. 
 
• Some pupils do not proof read work effectively. This leads to unnecessary redrafting. 
 
• Pupils’ independent research skills are limited by the ICT resources available. 
 
Child development 

Standards of achievement are good. 
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Good features 
 
• Pupils have good recall of previous work and display sound knowledge and understanding 

of the care and development of babies and young children. 
 
• They investigate a range of issues relating to safety, family life and parenting. Here the 

work is well focused and often presented in a variety of visual forms. 
 
• Pupils participate well in group tasks where a good proportion are able to discuss their 

work confidently and extract relevant information from resource material. 
 
• They carry out a number of perceptive observations of individual children. Many child 

study folders show good skills of planning, research and evaluation, with often pertinent 
reference to developmental norms.  

 
• Numeracy skills are reinforced well to interpret data and to cost educational toys. 
 
• ICT is used effectively to enhance the presentation of classwork and coursework. 
 
Shortcomings 
 
• A minority of child studies are less detailed and lack meaningful analysis. Year 10 class 

files contain a small proportion of incomplete work. 
 
• A minority of pupils are passive in discussion sessions and their oral responses are brief. 
 
Drama 

Standards of achievement at KS4 are good. 
 
Good features 
   
• The great majority of pupils produce successful work. They devise dramas in various 

forms using a range of skills. Pupils are able to improvise and perform well within a 
suitable framework of activities that meets the needs of GCSE. 

 
• Pupils are well motivated and respond positively to evaluations of their performances by 

peers and their teacher. 
 
• Most written work in reflective journals uses appropriate language and terminology and 

demonstrates a good understanding of the concepts and conventions of drama. 
 
• The less able work well and produce good work that is commensurate with their ability. 

 
Shortcomings  

 
•  The written work of a few Y11 pupils is limited in scope and accuracy.  
 
Vocational education 

Health and Social Care 
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Standards of achievement are good. 
 
Good features 
 
• Pupils are developing good knowledge and understanding of local and national health and 

social care provision and the role of professional carers via class and portfolio work.  
 
• They focus well in lessons and are able to discuss, some at length, clients’ needs and 

identify possible barriers to accessing quality care. Subject- specific language is usually 
used well. 

 
• Pupils are able to extract relevant information from text-books and work effectively in 

groups to record their findings. 
 
• They acquire good problem-solving skills when they work through case study scenarios 

and share their decisions with the remainder of the class. 
 
• Research and investigational skills are good. Pupils prepare suitable questionnaires to find 

out the health, lifestyle and eating habits of different clients. They analyse their results 
quite well and identify potential risks to clients’ health. 

 
• There is good evidence to show that pupils draft and redraft their work. ICT is used well 

to interpret data and to enhance the quality of finished work. 
 
Shortcomings 
 
• A minority of coursework is less detailed, shows gaps in understanding and is less well 

written.  
 
• There is incomplete work in a small proportion of class files.  
 
Motor Vehicle and Road User Studies 
 
Standards of achievement are very good in KS4. 
 
Good features 
 
• Pupils’ developing knowledge and understanding of routine maintenance procedures is 

very good. 
 
• The pupils have a growing understanding of the legal and social implications of owning a 

motorbike. 
 
• Safe riding skills are developing very well. 
 
• Pupils’ understanding of motorbike components and safety checks is very good. 

 
Shortcomings 
 
• There are no significant shortcomings. 
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8.  SCHOOL IMPROVEMENT 

8.1 Progress Since the Last Inspection 

Previous key issues 
 
1. Raise standards where there is current underachievement, principally: 
 

• in science in Y9;  
•  
• in religious education in KS4; 

 
• in GNVQ construction; 

 
• in CoEA geography and IT; 

 
• amongst other classes in Y9. 

 
Overall standards of achievement have improved. The school has recently gained the ACCAC 
award for the Most Improved School in South-East Wales for 2003. In KS3, the 2003 NC test 
results are the best the school has ever achieved. A level results have improved year by year. 
Overall standards in Y9 have improved and they are now good in science. New courses have 
been successfully introduced in IT and geography. In religious education in KS4 standards 
are good. GNVQ construction is no longer offered.  
 
2. Continue to develop a climate of achievement through: 
 

• improving levels of attendance; 
 

• developing the support and guidance programme and target setting across both 
key stages 3 and 4; 

 
• the effective implementation of the key skills programme. 

 
Various initiatives have been put in place to improve attendance. Attendance figures for last 
term were above ninety per cent. Overall attendance is still unsatisfactory and remains as a 
key issue.  Support and guidance are good. The monitoring of pupils’ academic progress and 
the setting of targets for improvement remain as key issues. 
 
The school is working very hard to help its pupils improve all aspects of communication, 
numeracy and ICT. Various initiatives have been put in place and pupils’ key skills have 
improved overall. Reading and listening are now good. Nevertheless, there are still 
shortcomings in pupils’ skills in writing, and numeracy and, more particularly, in speaking 
and ICT. 
 
3. Institute systematic and supportive monitoring of standards, teaching  
    and learning, and of the implementation of policies, throughout the     
    school. 
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A very effective departmental review system is now in place. The leadership team has 
reviewed eight departments. Strengths and areas for development have been identified and 
feature in departmental development plans. 
 
4. Rationalise staffing and timetabling provision to ensure: 
 

• the maximum number of class are taught by specialist staff; 
• non-specialists receive appropriate training; 
• the timetable structure supports pupils’ continuity of learning. 

 
Specialist staff now teach most classes. The quality of curricular provision has improved 
significantly since the last inspection and is good. It offers breadth and balance to pupils’ 
education and meets the needs of the vast majority of them.  
 
5. meet statutory requirements with regard to: 
 

• providing RE for all pupils in Y12/13 
• provide a meaningful act of collective worship for all pupils daily; 
• appraisal of teachers. 

 
A very good strategically planned performance management system is in place that is well 
linked to teachers’ continued professional development. Statutory requirements are not met 
with regard to the daily act of collective worship and religious education in Y13. These 
remain as key issues. 
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8.2 Key Issues for Action 

In order to build on current achievement the school should: 
 

1. Continue to improve standards in those subjects where they are satisfactory and 
external examination results for all pupils, particularly at GCSE level. 

 
2. Implement and monitor more rigorously whole school strategies to improve the 

standard of pupils writing, speaking, numeracy and ICT skills. 
 

3. Share the good practice evident in some departments to ensure that the most able 
pupils are challenged to reach their potential. 

 
4. Develop consistent procedures for monitoring and tracking pupils’ academic progress. 

 
5. Improve attendance and ensure that robust registration procedures are used in the sixth 

form. 
 

6. Meet statutory requirements with regard to the: 
 

• daily act of collective worship;  
 
• RE in Y13; 
 
• GB report to parents; 
 
• School Prospectus. 

 
7. Continue to work to improve the accommodation generally, and in particular the: 

 
• unsatisfactory condition of the girls’ toilets; 

 
• area where sixth form students meet and study; 

 
• litter problem. 

 
 
The visiting inspectors wish to thank the governors, the headteacher and all the staff 

for the co-operation and courtesy received during the inspection. 
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APPENDIX 

A. Basic Information About the School 

Name of School Tredegar Comprehensive School 
School type LEA Maintained 
Age -range of pupils 11 - 18 
Address of school 
 
 

Stable Lane 
Tredegar 
Blaenau Gwent 

Post-Code NP22 4BH 
Telephone Number 01495 723551 
 
Headteacher Mrs Anna Foote 
Date of appointment September 2002 
Chair of Governors/ 
Appropriate Authority 

Mr John Morgan 

Registered Inspector Mrs Julia Longville 
Dates of inspection 22 – 30 January 2003 
 
B. School Data and Indicators 

 
                                  Number of pupils in each year group 
Year group Y7 Y8 Y9 Y10 Y11 Y12 Y13 Total 
Number of pupils 156 170 164 170 172 71 45 948 
 
                                           Total number of teachers 
 Full-time Part-time Full-time equivalent (fte) 
Number of teachers 60 1 60.6 
 
                                           Staffing information  
Pupil: teacher (fte) ratio (excluding special classes) 15.7:1 
Average teaching group size 21 
Overall contact ratio 75% 
 
          Percentage attendance for three complete terms prior to the inspection 
 Y7 Y8 Y9 Y10 Y11 Y12 Y13 Whole school 
Term 1 92.7 91.6 92.1 86.7 77.4 64.7 60.0 84.8 
Term 2 91.0 86.2 86.3 80.6 95.5 57.2 80.3 86.0 
Term 3 92.8 89.4 89.8 86.1 86.3 83.8 65.8 87.1 
 
Number of pupils excluded during 12 months prior to inspection.   34 Temporary 

 4 Permanent 
38 Total 
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C. Results of National Curriculum Assessments and Public 

Examinations 

 
National Curriculum Assessment KS3 results: 2003 
Total number of pupils in Y9: 164 
                                     Percentage of pupils at each level 
   D A N B W 1 2 3 4 5 6 7 8 
EN Teacher School 0 0 0 5 0 0 1 8 23 35 23 5 0 
 assessment National 0 1 0 0 0 0 2 9 22 34 21 9 0 
 Test School 0 4 0 5 0 0 0 8 23 34 21 6 0 
  National 0 4 2 2 0 0 0 8 23 31 21 9 0 
MA Teacher School 0 0 0 0 0 0 1 12 19 35 23 11 0 
 assessment National 0 1 0 0 0 0 1 0 22 26 27 13 1 
 Test School 0 5 4 0 0 0 0 11 18 29 25 9 0 
  National 0 6 1 1 0 0 0 8 22 23 27 12 0 
SC Teacher School 0 3 0 0 0 0 4 6 28 37 18 4 0 
 assessment National 0 1 0 0 0 0 1 9 22 32 24 10 0 
 Test School 0 6 3 0 0 0 0 6 16 39 26 5 0 
  National 0 4 0 1 0 0 0 7 20 32 24 11 0 
 
Percentage of pupils attaining at least level 5 in mathematics, science and either English or 
Welsh (first language) 
                by Teacher Assessment                  by Test 
In the school: 42.8 In the school: 47.4 
In Wales: 50 In Wales: 50.2 
 
 
D – Pupils who have been disapplied under section 364 and 365 of the Education Act 1996 
A - Pupils who have failed to register a level because of absence 
N  - Pupils who have failed to register a level for reasons other than absence 
B – Pupils not entered for tests because they are working outside the levels of the tests. 
W- Pupils who are “working towards” level 1, but have not yet achieved the standards needed for level 1 
n – tests do not cover these levels 
n/a – not applicable 
 
 



 
48 

 
 
For pupils aged 15, results in GCSE, CoE, GNVQ and NVQ 
Number of pupils aged 15 on the school roll in January 2003: 203 
The percentage of 15 year old pupils who in 2001: 
 School UA Wales 
were entered for 5 or  more GCSEs 83 86 87 
achieved 5 or more GCSE grades A*-C 35 43 51 
achieved 5 or more GCSE grades A*-G 77 83 85 
achieved GCSE grades A*-C in each of mathematics, 
science, English or Welsh first language) 

20 30 38 

entered at least one CoE, GCSE short course or GCSE 96 99 97 
achieved one or more GCSE grades A*-C 63 70 74 
achieved one or more GCSE grades A*-G 87 93 93 
achieved no graded GCSE 13 7 7 
achieved one or more CoE only 5 4 3 
achieved a GNVQ Part 1, a GNVQ at Foundation level or 
NVQ level 1 

0   

achieved a GNVQ Part 1, a GNVQ at Intermediate level or 
NVQ level 2 

0   

achieved at least 5 GCSE grades A* to C, the equivalent 
vocational qualifications or a combination of both 

35   

achieved at least 5 GCSE grades A* to G, the equivalent 
vocational qualifications or a combination of both 

77   

 
 
For pupils aged 16, 17 and 18, results in A/AS, GNVQs and NVQs 
Number of pupils aged 16, 17 and 18 in January 2003: 71 
Number of pupils entered for 2 or more GCE A level examinations or equivalent in 2003: 47 
Number of pupils entered for fewer than 2 GCE A levels or equivalent in 2003: 24 
 School UA Wales 
Percentage of students entered who achieved 2 or more grades 
A - C 

51 50 68 

Percentage of students entered who achieved 2 or more grades 
A - E 

83 89 94 

Average points score per candidate 15 16 20 
Number of students who achieved a GNVQ Intermediate or 
NVQ at level 2 

4 
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D. The Evidence Base of the Inspection 

The inspection took place over 5 days, 17 inspectors were involved and 216 sessions were 
observed.  During this time all teachers were visited and all subjects of the NC inspected. 
 
Discussion with pupils to ascertain their knowledge of curricular areas and their attitude to 
learning took place on a regular basis.  Pupils’ work across the age and ability range was 
examined systematically and the school provided the inspection team with a comprehensive 
record of pupils’ work and other school activities. 
 
Discussion also took place with the headteacher and staff, including non-teaching staff, to 
establish their specific responsibilities and professional perspectives.  School documentation 
was examined and a detailed discussion took place with the headteacher and support staff 
concerning financial matters. 
 
The views of parents and governors were received and analysed. 73 parents’ questionnaires 
were returned. 
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E. Composition and Responsibilities of the Inspection Team 

 
Inspector Type No. 

Days 
Subjects Aspects 

Mrs J Longville RGI 5 Physical 
Education 

Context;  
Main findings;  
Standards achieved by pupils; 
Quality of teaching;  
Self evaluation;  
Leadership and efficiency; 
Accommodation and 
resources; 
Progress; Key issues.    

Dr A Cooke Core 4.5 Mathematics Key skills;  
Curriculum 

Mr J Hanney Core 4.5 Science Support, guidance and pupils’ 
welfare;  
Assessment, recording and 
reporting 

Mr P Carter Core 4.5 Art Sixth form report 
Mr M Rawle Core 3.5 Religious 

Education, PSE 
Pupils’ spiritual, moral, social 
and cultural development 

Mrs R Boardman Lay 2.5  Behaviour, attendance; 
Links with parents, 
community and industry 

Mrs H Jones Team 3 Welsh second 
language 

 

Mr C Harris Team 3.5 English, Drama  
Mr M Pickin Team 4 Science, 

Information 
Technology 

 

Mr S Gale Team 2.5 Design and 
Technology 

 

Mrs M Herbert Team 2 Health & Social 
Care, Child 
Development, 
Home Economics 
Design & 
Technology 

 

Dr S R Williams Team 2 History  
Mr C H Llewelyn Team 2 Geography  
Mr R Parsons Team 3 Modern Foreign 

Languages 
 

Mr A Wynne Jones Team 2 Music  
Miss J Hopkins Team 1 Business Studies  
Mrs L Wilson Team 3  Provision for pupils with 

SEN 
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THE SIXTH FORM 

 
CONTEXT 
 
The school is an 11-18 comprehensive school in Blaenau Gwent, situated to the south of 
Tredegar and serving what was formerly a mining community. 
 
The sixth form is relatively large. It has 116 students on roll; 71 in Y12 and 45 in Y13. There 
are approximately equal numbers of girls and boys in Y12 but girls outnumber the boys in 
Y13. There has been a small but steady increase in the numbers of students entering the sixth 
form in recent years. There were 100 students on roll at the time of the last inspection. The 
courses offered in the sixth form at Tredegar, which are predominantly AS/A2 courses, cater 
mainly for abler pupils. A small number of students follow vocational courses. All students in 
Y12 undertake an accredited key skills course. In order to enter the sixth form students must 
have achieved a minimum of 32 points at GCSE, (using a system where a grade A and A* is 
equivalent to seven points and grade G is equivalent to one point) but students’ programmes 
are tailored to their individual needs. A satisfactory range of courses is offered. In a number 
of subjects where group sizes are small, courses are delivered through the Blaenau Gwent 
Sixth Form Collaboration. 
 
All students in the sixth form have English as their first language and there are no students 
from ethnic minority communities according to information provided by the school. 
 
MAIN FINDINGS 
 
Overall, students achieve good standards. In 81 per cent of classes observed standards are 
good or better, including 10 per cent in which they are very good. Examination results, which 
reflect an improving trend, are close to local averages but below national averages. Standards 
in key skills are never less than satisfactory and in a number of cases they are good. Lessons 
in key skills recently introduced in Y12 have helped raise the profile of key skills for both 
students and staff. The majority of students complete their courses and most go on to higher 
education. 
 
The quality of teaching is good overall. Teaching is good or very good in 78 per cent of 
classes inspected. Teachers are well qualified and most have high expectations of their 
students. Relationships between staff and students are good. Students receive good quality 
oral feedback on their assignments but the tracking of performance across subjects is not well 
co-ordinated. 
 
The choice of academic and vocational courses offered is good and meets the needs of 
students and the wider community. The breadth of choice is enhanced by collaboration with 
neighbouring institutions which enables courses in under-subscribed subjects to be made 
available. Students also have lessons in key skills, leading to external accreditation. However, 
they do not receive their entitlement to religious education in Y13 or to a daily act of 
collective worship. A good range of extra-curricular activities is available to students who 
benefit academically and socially from their involvement in them. 
 
The school is focused on the quality of its sixth form provision and on the standards which 
students achieve. It achieves its overall aim of ‘working together to achieve success’. The 
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quality of leadership is good, as are the procedures which are being developed to evaluate and 
improve quality and standards. Arrangements for recording the attendance of sixth form 
students are insufficiently rigorous and effective. Accommodation for sixth form students to 
meet and undertake independent study is unsatisfactory. In other respects the management of 
resources is good. 
 
STANDARDS 
 
1. How well do students achieve? 
 
Overall, students achieve good standards. 
 
In the classes inspected standards were very good in 10 per cent, good in 71 per cent and 
satisfactory in 19 per cent. Very good standards are achieved in GNVQ Health and Social 
Care. Satisfactory standards are achieved in biology. Standards are good in all other subjects 
except statutory religious education where they are unsatisfactory. 
 
The most recent examination results, which reflect an improving trend, are slightly higher 
than the average for the Unitary Authority but lower than the national average for students 
who achieved two or more grades A to C. They are below both local and national averages for 
students who achieve two or more grades A to E. The average points score per candidate is 
close to the local average but lower than the national average by four points. Results in 
geography, history and computing have been particularly strong in the last two years. 
 
The standards students are currently achieving in their courses are listed below: 
 
English Good 
Mathematics Good 
Biology Satisfactory 
Chemistry Good 
Welsh (second language) Good 
Computing Good 
History Good 
Geography Good 
Modern Foreign Languages Good 
Art Good 
Physical Education Good 
Religious Education (statutory) Unsatisfactory 
Religious Education (examination) Good 
Business Studies Good 
Health and Social Care Very Good 
 
The school is working very hard to help students improve all aspects of literacy, numeracy 
and ICT. Very recently, the school timetable has included lessons in key skills for all students 
in Y12. Teachers support students in refining their work from across their subject studies and 
in presenting it in a portfolio ready for submission for accreditation. These portfolios are 
starting to develop and are showing some promising work. These lessons have helped raise 
the profile of key skills for both students and staff although there is still considerable 
variation within subject lessons in how much emphasis is placed upon them in terms of 
planned teaching strategies to improve key skills. 
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The standards students are currently achieving in key skills are listed below: 
 
KEY SKILL STANDARD ACHIEVED 
Listening Good 
Speaking Satisfactory 
Reading Good 
Writing Satisfactory 
Numeracy Good 
ICT Satisfactory 
Problem Solving Satisfactory 
Working with others Good 
Improving own learning and performance Satisfactory 
 
Students work well together and are supportive of one another. In informal situations they 
converse openly and several display mature attitudes and opinions. In some classes, however, 
there is limited opportunity for students to exhibit these skills and work proceeds quietly and 
often without extended discussion or collaborative work. In these situations students’ skills of 
communication are stifled and in more formal situations they lack confidence in speaking. 
Whilst their listening skills are generally good or very good, replies to questions tend to be 
brief and are sometimes marred by poor grammar. 
 
Students’ reading skills are mostly good with some very good work observed in geography 
and religious studies. However, in other subjects, such as Welsh, mathematics, art and 
personal and social education, too little is expected of students in terms of background 
reading in preparation for lessons or through specific homework tasks. Writing skills are 
generally good, particularly so in history, English, religious studies, health and social care, 
geography, modern foreign languages and business studies. However, on occasion, work 
contains spelling errors and is untidily presented. In class, students are sometimes asked to 
copy notes rather than to supplement them with their own notes on the basis of discussion or 
reading. 
 
Students’ application of number to basic tasks or in presenting data pictorially is good. Their 
recall and use of basic number facts are usually good and most are competent in the use of a 
scientific calculator. Most use one appropriately although a few students use them for 
relatively simple calculations that might be better carried out mentally. Students lack some 
confidence in attempting to solve problems that are unfamiliar to them. They ask for help too 
readily without having first applied their minds to the problem or searched for links with prior 
work; they are unclear about ways in which they might go about improving their own 
knowledge or making progress independently. 
 
Students’ skills in ICT are satisfactory overall but there is wide variation across subjects in 
how these skills are developed in order to assist learning and understanding in those subjects 
and in improving students’ quality of education. They are unsatisfactory in mathematics and 
modern foreign languages, good in business studies and health and social care and 
satisfactory elsewhere. Whereas ICT is generally used well by students to enhance the 
presentation of  coursework, it is not sufficiently embedded in several subjects to help them 
improve their understanding of underlying concepts or to extend their knowledge base, 
research skills, independent study or their own performance in the subject. 
 
Students work well both individually and collaboratively. They respond positively to the 
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support and guidance provided by their teachers and make good progress towards the targets 
set for their development. They are developing confidence and skills in independent learning. 
Most students welcome opportunities for self-evaluation as a regular part of their studies. 
 
The majority of students complete the course which they have chosen and most stay for two 
years. The retention rate in the last full year was 82 per cent. Good careers advice is available 
to all students throughout the period they spend in the sixth form.  
 
Although the levels of attendance recorded by form teachers in their registers are 
unsatisfactory, the actual attendance in the subject lessons inspected was mostly good. The 
great majority of students behave maturely. They take their responsibilities seriously and 
most participate fully in school life and extra-curricular activities, for example the school 
council and the “Buddy” system which tackles bullying. 
 
QUALITY OF EDUCATION AND TRAINING 
 
2 How effective are teaching and assessment? 
 
The overall quality of teaching is good. In the sixth form 97 per cent of teaching is 
satisfactory or better with 78 per cent good or very good. The quality of teaching is very good 
in English and health and social care, satisfactory in biology and good in all other subjects. 
 
Teaching is good in most subjects and there is evidence of some very good teaching in a few 
departments. Teachers are well qualified and most utilise their subject knowledge well to 
ensure that students make good progress. They often plan stimulating and challenging work 
that motivates students to reach their potential. 
 
Positive relationships between students and teachers and amongst students create a purposeful 
learning environment in most classes. Teachers know their students very well. Most teachers 
have high expectations and use a wide range of strategies to challenge students. Pair work and 
group work are used effectively to build students’ confidence and speaking skills. In the best 
examples, the outcome of group work is successfully presented to other members of the class. 
 
Lack of access to ICT resources limits the range of teaching strategies used and affects 
students’ ability to access subject-specific information for themselves. Teachers do not 
sufficiently encourage students to research aspects of their work independently. 
 
The school has worked hard to improve teaching and learning. The departmental review 
conducted by the leadership team has had a significant impact on the quality of teaching in 
the school. 
 
Most students’ coursework assignments are marked thoroughly. With relatively small classes 
in most subjects students receive good quality oral feedback but in some instances written 
comments are not sufficiently focused on action to be taken to improve performance. 
 
Teachers keep accurate records of students’ progress but the tracking of students’ overall 
performance on a regular basis is less well co-ordinated.  
 
Reports are issued on two occasions during the year, an interim report and an end of year 
report. Both provide accurate assessments of students’ performance and progress. In best 
practice comments are subject-specific and help students set future learning targets. 
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Elsewhere comments lack focus and no explicit targets for action are set. Students take the 
opportunity to assess their progress in one-to-one interviews with form tutors and review their 
progress. 
 
3 How well do learning experiences meet the needs of and interests of learners 

and the wider community? 
 

            Overall, the provision of learning experiences is good.  Learning experiences meet the needs 
and interests of learners, and of the wider community. 

 
 The school has implemented Curriculum 2000 and students follow a broad and balanced 

curriculum. It is unobtrusively socially inclusive and offers very good equality of opportunity 
and access, to a range of students. All statutory requirements, other than religious education 
in Y13 and a daily act of collective worship for all students, are met. There are good 
induction procedures with events, involving parents and students, taking place at the end of 
Y11 and again early in Y12. Progression and continuity of work from Y11 to Y12 are good 
and provide students with an opportunity to set targets for their future. 

 
The vast majority of students in Y12 study mainly for Advanced Subsidiary qualifications 
with around two-thirds continuing into Y13 to take two, or increasingly, three subjects at A2 
level. Students also have the opportunity to follow an AVCE course in business education and 
health and social care.  In addition to this there are time-tabled lessons for all students’ 
development of key skills with, for the first time, a recognised qualification at NVQ level two 
or three gained either in Y12 or Y13. Timetable arrangements are well organised and, apart 
from one or two clashes that the school is aware of and remedying, operate smoothly. A good 
range of subjects is on offer to students although design and technology and statistics are not 
available at the school and in some subjects, such as Welsh second language, French and the 
separate sciences, take-up is very small. In response to these difficulties the school has 
entered a helpful consortium arrangement with a local college and school, as a result the 
breadth of the curriculum has been extended. Sixth form provision has had minimal adverse 
effect on the size of classes in KS3 and KS4.  Students are able to study a subject, such as 
statistics, that they would otherwise be unable to stay at the school. On occasion, such as in 
French, the monitoring of progress is made difficult and students do not have access to a 
French speaking assistant. 
 
Students benefit from the range of training opportunities available to them in physical 
education. Many secure qualifications such as the Millennium Volunteers’ Award that allows 
them to assist with practical activities for younger pupils in the school, to work with children 
in local primary schools and to assist with local clubs in the community.  
 
The school has just entered a national initiative to become an Eco-school and is hoping to 
improve students’ attitudes towards their own school environment and the wider world.  
 
Arrangements for work-related education are very good. Careers Wales Gwent, the students 
themselves and teachers find good quality and appropriate placements for students in Y12. 
Their progress is monitored well by teachers and employers and reports are written. Students 
are also involved in self-evaluation and, in some cases, give a presentation about their 
experiences to their peers. The presentation supports well students’ development of various 
key skills and forms part of their portfolio to be presented for accreditation later in Y12 or 
Y13. 
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There is a good range of extra-curricular activities available to students including various 
clubs and sporting activities and academic assistance is given freely across subjects. Several 
students in Y12 take part in the Young Enterprise scheme. There are opportunities for several 
aspects of, for example, physical education, Welsh, art, drama and music to be enhanced and 
several students perform at the highest levels and have represented the county or Wales in 
sporting and cultural events.  
 
The curriculum, in conjunction with the consortium arrangement, offers a sufficient selection 
of subjects and courses to prepare students for entry to various courses in further and higher 
education or into local work situations. During their studies in Y12 students have opportunity 
to visit the University of Glamorgan for two days when they plan and produce a personal 
statement in readiness for application through UCAS and, with help, search the Internet to 
research possible universities. Last year all students who actively sought a place in further or 
higher education were successful in gaining one. 
 
4. How well are students cared for, guided and supported? 
 
The care, guidance and support of students is good. 
 
A regular team of sixth form tutors led by the head of sixth form provides good support. Form 
tutors know their students well, good relationships are developed and students feel secure and 
valued. Teaching staff also know their students well and are committed to helping them 
achieve their potential, many giving freely of their time during the lunch break and after 
school. For many students, this is a significant factor in their decision to return to this sixth 
form. 
 
Self-evaluation and target setting occur when students are formally interviewed after interim 
and end-of-year reports but the day-to-day tracking of academic progress is less well co-
ordinated. 
 
In order to accommodate as many sixth form choices as possible the school has formed 
successful consortium arrangements with other educational establishments. However, these 
arrangements contribute to poor attendance during registration. This has a negative impact on 
activities undertaken during tutorial time and also on the rolling programme of PSE work. 
 
A strong feature of support is the quality of advice regarding careers and entry to further and 
higher education. This begins, for the sixth form, in Y10 with informative visits arranged for 
pupils and their parents to the University of Glamorgan with whom the school is involved 
through a Compact scheme. In Y11, one-to-one interviews with form tutors and the 
involvement of Careers Wales Gwent help pupils to make informed choices in the sixth form. 
In Y12 the UCAS day (Universities and Colleges Admission Service) and a residential course 
at the University of Glamorgan both contribute to students’ personal and academic 
development. Preparation for transition from Y11 into the sixth form and from the sixth form 
into higher education is good. PSE lessons are used to help students with their UCAS 
applications and to prepare them for the academic and financial aspects of university life. 
Students receive good, informative booklets. 
 
The attendance of sixth form students is unsatisfactory according to the records maintained by 
the school. The attendance figure for the last three terms was 71 per cent. Evidence indicates 
that this figure may well be inaccurate as it is based on unsatisfactory procedures for 
recording students’ attendance. Students who arrive after the start of the morning and 
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afternoon sessions are expected to sign in but many fail to do this. The school, therefore, does 
not have an accurate record of the students who are on site at any particular time. The 
attendance and punctuality in lessons inspected indicate that students’ actual attendance in 
lessons is better than the attendance recorded by form teachers during the registration periods. 
  
The school has an equal opportunities policy of good quality that includes a section on race 
relations and equality. Students show good awareness of issues to do with social inclusion, 
equal opportunities and racial harmony and the school promotes very good values in relation 
to all of these. 
 
LEADERSHIP AND MANAGEMENT 
 
5. How effective are leadership and strategic management? 
 
The quality of leadership and management is good.  
 
The school is clearly focused on the quality of its sixth form provision and the standards 
which sixth form students achieve. It has clear aims which are understood by governors, staff, 
sixth form students and most parents. It achieves its overall aim of ‘working together to 
achieve success’. The very positive relationships in the school create a strong sense of 
community. 
 
The headteacher who has been in post since September 2002, provides good leadership and 
has implemented many new initiatives to good effect. She has maintained the very open and 
inclusive management system that already existed in the school. The collaborative working 
relationship she has established with staff and pupils has contributed to a clear sense of 
purpose and determination to improve standards. This ethos is evident in the sixth form and 
throughout the school. 
 
The headteacher has made positive changes to the management structure since she has been 
in post. She is very well supported by an experienced deputy headteacher and three very able 
assistant headteachers, one of whom is the head of sixth form. Roles and responsibilities are 
clearly defined and regular management meetings ensure that the implementation of key 
initiatives is closely monitored. There are plans for improvement and development which are 
intended to attract more students into the sixth form and promote their attainment. These link 
well with departmental plans. 
 
The GB takes an active interest in the life and work of the school.  Many governors are new 
in post and are eager to develop their skills in order to provide good support to the school. 
Members represent a good range of specialisms although these have not yet been fully 
utilised to effectively support the school’s development. Governors work closely with the 
leadership team and are well informed about the work of the sixth form. They are aware of 
the standards that students attain in external examinations but are less familiar with how they 
compare with national and local figures.  
 
Communication between the leadership team and the head of sixth form is good. Regular 
contact between the head of sixth form and the Y12 and Y13 form tutors ensure that the 
pastoral support provided for sixth form students is good. Close contact is also maintained 
with the head boy, head girl and their deputies. The monitoring of academic progress is less 
well refined. Individual departments are well supported by the leadership team. Most 
departments are effectively managed. A number of heads of department are good role models 
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and are sensitive to the needs of staff and sixth form students. Communication is often good 
and there is a clear sense of teamwork and high levels of enthusiasm.  
 
Although class sizes are relatively small in some subjects and courses, overall viability is 
maintained by offering some courses through the Blaenau Gwent Sixth Form Collaboration. 
This reduces significantly the impact on class sizes and teaching loads lower down the school. 
Overall, the sixth form provides good value for money.  
 
Sixth form students are confident that any concerns that they have are listened to by 
management. The School Council provides a forum where issues can be raised. Issues which 
are in the process of being addressed at present include sixth form uniform and the provision 
of appropriate accommodation for them to meet and study. 
 
6. How well do leaders and managers evaluate and improve quality and standards 
 
Overall, evaluation and the drive towards improving quality and standards are good. 
 
The school has developed a systematic approach to procedures for self-evaluation. As part of 
this process, individual departments are encouraged to evaluate most aspects of their work 
including those which affect the sixth form. They are also expected to set targets for 
improvement in line with issues identified in the school development plan. The use made of 
information to effectively evaluate the quality of provision in the sixth form is satisfactory or 
better in all relevant departments. Much of this evaluation has focused on teaching and 
learning rather than standards achieved by students. 
 
The school has good strategies to evaluate the quality of its sixth form provision. Each course 
is assessed regularly. The factors that managers consider include “value added” analyses from 
GCSE results, students’ performance in their examinations and their success in gaining the 
employment or college places that they were aiming for. The leadership team expects 
departments to use their development plans to address any issues that arise from these 
evaluations but responses from departments vary from satisfactory to very good. Some 
departments make good use of national and UA data to compare their results with those 
achieved in similar schools. This analysis is not rigorously applied by all departments and 
only a few critically compare the performance of pupils across subjects. There is insufficient 
monitoring of students’ progress, inconsistencies in their work and insufficient target-setting 
for improvement across departments. 
 
The leadership team has recently established a very good system for monitoring the quality of 
teaching and learning within departments. They have reviewed eight departments and 
provided detailed written feedback identifying strengths and areas for development. These 
reviews are rigorous and provide clear direction for improvement, particularly in relation to 
teaching and learning. The departments reviewed appreciate the benefit of the process and 
some have become far more reflective about their work. Managers believe that recent 
improvements in the performance in the sixth form are a consequence of this programme. In 
addition, all heads of department are expected to conduct individual department reviews. 
Teachers observe each others’ work and the outcomes are discussed within the department. 
This provides the opportunity to share good practice within departments. However, the 
sharing of good practice across departments is less evident. 
 
The recently established Staff Forum provides a good opportunity for staff to identify and 
discuss whole-school issues, including those that affect the sixth form. Students contribute to 
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the self-evaluation process through the well-structured school council. Students identify 
issues with their year representatives and these are discussed in council meetings. 
 
7. How efficient are leaders and managers in using resources? 
 
Overall, the management of resources is good.  
 
Sixth form teachers are well qualified to teach AS/A2 and vocational courses. The great 
majority of sixth form lessons are taught by staff with appropriate specialist qualifications 
and experience. Staff are highly motivated and most have relevant expertise in the subjects 
they teach. There is a good balance between experienced teachers and those who are 
relatively new to the profession.  
 
Continued Professional Development is very well organised. Training is effectively linked to 
the school development plan and departmental development plans and is well matched to 
individual, departmental and whole school needs. Systems for performance management have 
been effectively implemented and outcomes linked to training requirements. The impact of 
training is well monitored by the CPD co-ordinator.  
 
The quantity and quality of resources are good in most subject areas and these are used well. 
There is a satisfactory supply of books although in some subjects students are expected to 
supply their own. Equipment is used effectively in the learning processes. Where they are 
available, department based computers are usually well used in most subjects. Access to the 
ICT suite is difficult because it is usually used for specific IT classes. Resources for ICT 
across the curriculum are unsatisfactory. There is a shortage of appropriate hardware and 
software to enhance learning in most subjects. 
 
The accommodation for the teaching of students is satisfactory or better in most subjects. 
Most subject classrooms are located together allowing for regular and easy communication 
between staff and students. Following significant investment the facilities for physical 
education are now very good. The new teaching block provides very good accommodation for 
business studies and English. The library was not in use at the time of the inspection. Work 
has now finished on relocating the library to the new teaching block. 
 
The common room, which also functions as a dining area at breaks and lunch times is an 
inappropriate area for private study and many students undertake private study at home, 
preferring to attend school mainly for their timetabled lessons. 
 
Subjects and areas of learning 
 
English 
 
Standards of achievement are good. 
 
Good features 
 
• In their written work, students show that they can respond with insight and discrimination 

in responding to complex texts. 
• Students are able to use specialist vocabulary confidently and sustain discussion and 

appreciation of challenging texts. 
• The majority display the capacity to engage in critical debates and support their views 
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through close textual analysis that conveys good levels of understanding. 
• Students can produce assignments of good quality as a result of independent research and 

enquiry, commensurate with the demands of AS/A2 levels. 
 
Shortcomings 
 
• The written work of a few students is limited in scope. 
 
Mathematics 
 
Standards of achievement are good. 
 
Good features 
 
• Students in Y12 use the calculus confidently to find areas under curves and most cope 

well with the algebraic manipulation necessary to make good progress at this level of 
study. 

• Students in Y13 solve differential equations confidently and understand how, for 
example, comparing coefficients aids their solution. 

• In both years, workbooks show good coverage of the relevant examination specifications 
with the majority of students producing complete and correct solutions to a variety of 
problems in pure mathematics and mechanics. 

 
Shortcomings 
 
• Students in both years, but particularly in Y12, exhibit some lack of confidence in 

working without close direction from the teacher. 
• Students make little use of ICT to support their understanding or for independent 

research. 
 
Science  
 
Standards of achievement are satisfactory in biology. Standard of achievement in chemistry 
are good. 
 
Good features 
 
• Students build upon a good knowledge base and enhance their understanding of basic 

principles and concepts. They respond well to questioning and discuss moral and ethical 
issues which arise from their course in a mature manner. 

• Students are adept at extracting information from a variety of sources, including texts and 
the internet, to address a range of scientific issues. 

• Students in Y13 use ICT effectively to give presentations on a wide range of biological 
topics. 

 
Shortcomings 
 
• A few students have difficulty in articulating answers to in-depth questioning. 
• A few students have difficulty when attempting the mathematical calculations required in 

various topics. 
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Computing 

Welsh (second language) 
 
Standards of achievement are good.  
 
Good Features 
 
• Students communicate confidently in formal and informal situations 
• They are able to express themselves well in writing and can respond to texts, analysing 

content and developing their skills to express points of view with pertinent supporting 
evidence. 

 
Shortcomings 
 
• Students have a narrow range of vocabulary when discussing certain aspects of literature. 

 

 
• Y12 students demonstrate an understanding of how problems can be solved using 

computers and the range of applications and their effect. 
• Many Y12 students demonstrate the necessary skills and knowledge to develop computer-

based solutions to problems, specifying the hardware and software required. 
• Y13 students are able to explain many of the main principles of system analysis and 

design and can systematically plan solutions using computers.  Students develop, evaluate 
and test complex databases which they have programmed for a specific purpose to 
produce useful reports, for instance. 

• A few Y13 students demonstrate critical thinking and an appreciation of the relationships 
which exist across the breadth of the subject. 

 
Shortcomings 
 
• Some Y12 students have poor recall of the elements of computer systems and the 

relationships between them. 
 

History 
 
Standards of achievement are good. 
 
Good Features 
 
• Students ask relevant and, occasionally, searching questions. 
• Students understand the relationship between political, social and economic aspects of 

history and can appreciate changing attitudes over time. 
• Students use their detailed knowledge and understanding to evaluate evidence and reach 

well-balanced, reasoned conclusions. 
• Students structure their findings well in essays and ICT presentations. 
 
Shortcomings 
 
• Students do not give extended oral responses and discussion in class is limited. 
 
Geography 
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Standards of achievement are good. 
 
Good features 
 
• Students can interpret, analyse and record physical and human patterns and processes with 

confidence. 
• The flood hydrograph tasks undertaken by Y12 students demonstrated that most of the 

group possess the understanding and geographical skills to complete the exercise to a 
good standard. 

• Many students display research skills of a high order. They are able to use geographical 
skills and knowledge to complete assignments to a good standard, some very good. 

• Most students are able to apply the skills and techniques already learned with increasing 
understanding to a new situation. Y13 students’ essay planning exercise with reference to 
the indicators used to measure global inequalities is a particularly good illustration. 

• The files of the majority of the students are well organised, containing accurate, well 
presented notes and diagrams. Their map and graphical work is of a high standard. 

 
Shortcomings 
 
• A minority of students’ work is untidy and disorganised. 
 
Modern Foreign Languages 
 
Standards of achievement in French are good. 
 
Good features 
 
• Students are constantly exposed to the target language enabling them to combine the skills 

of speaking and listening effectively. They are able to use more complex language and 
show the ability to discuss matters in the context of France. 

• Students are able to adapt language encountered in listening, speaking and reading 
activities to produce extended pieces of work, often of a good standard. 

 
Shortcomings 

 
• Students rarely use ICT in their work. Their use of authentic target language is limited. 
 
Art 
 
Standards of achievement are good. 
 
 Good features 
 
• Students make good progress, building on and extending skills previously acquired. 
• They take increasing responsibility for the direction and quality of their art work. 
• They develop skill in a wider range of processes including ceramics, textiles, ICT, 

graphics, drawing and painting. 
• Ceramic sculpture, especially some based on the locally built environment shows high 

levels of craftsmanship. 
• Students’ practical work is informed and enriched by their growing knowledge of a wide 
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range of artists’ work. 
 
 
Shortcomings 
 
• Students’ understanding of the work of other artists tends to be insecure or superficial. 
• Sketchbook work by less able students tends to lack originality. 
• Some students find difficulty in explaining the nature, purpose and context of their 

practical work. 
 
Physical Education  
 
Standards of achievement are good.  
 
Good features 
 
• Most students confidently apply the theoretical aspects of their course to a practical 

context.  
• Most students develop a good understanding of the physiological changes that occur to 

the body during different levels of exercise intensity.  
• They successfully discuss the importance of self-confidence in sporting performance and 

identify good practical examples to exemplify their understanding.  
• The most able Y12 students recall information previously learned and apply it well when 

discussing new physiological concepts.  
 
Shortcomings 
 
• Less able students make slower progress and have difficultly understanding aspects of 

their work. They rely too heavily on the teachers’ notes and support. 
• A few students are slow to respond in class and have difficulty providing extended 

answers that demonstrate their knowledge and understanding of the work in progress.  
 
 
Religious Education  
 
Standards of achievement in statutory religious education are unsatisfactory. 
 
Good features 
 
• Students discuss thoughtfully a range of topical issues such as capital punishment and 

drug abuse from both secular and religious standpoints. 
 
Shortcomings 
 
• There is no provision for religious education in Y13 this is contrary to statutory 

requirements and the entitlement of students. 
• Some students fail to fully expand upon their first reaction and class discussion sometimes 

lacks focus. 
 
Religious Studies 
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Standards of achievement in sixth form AS and A level classes are good. 
 
 
Good features 
 
• Students have a good recall and knowledge of Buddhism, Judaism and ethics and 

articulate this using the correct words and terms from the religions they study. 
• They use resources intelligently to inform their thinking and extract information, making 

accurate and coherently organised notes.  
• They regularly link their responses to previous learning and support their answers with 

considered reasoning. 
• They research effectively, in school and at home, aspects of the course. 
 
Shortcomings 
 
• Students occasionally do not make the distinction between culture and religious belief. 
• They sometimes fail to evaluate topics fully. They absorb teachers’ exposition passively. 
 
Personal and Social Education 
 
Standards of achievement are good. 
 
Good features 
 
• Students are well prepared for the world of work and higher education. Compact 

arrangements with the University of Glamorgan enhance this preparation. 
• A well-organised driving skills course contributes to students’ awareness of what 

constitutes safe and sensible road driving skills. 
• They discuss aspects of responsible citizenship effectively and maturely using a good 

range of communication skills.  
 
Shortcomings 
 
• A small minority of students deal with some aspects of the course superficially. 
 
Business Studies 
 
Standards of achievement are good. 
 
Good features 
 
• Students are able to use business terminology confidently to demonstrate their knowledge 

and understanding of business organisations. 
• Students demonstrate a clear understanding of the function of marketing in business 

organisations. 
• Most students are able to work independently. 
• Most students make satisfactory use of evidence from the internet for their work. 
• Students are able to draft, redraft and amend their work effectively. 
• Most students make effective use of ICT skills to research and present their work. 
 
Shortcomings 
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• Some students do not use independent research skills effectively. 
 
• Some students do not use appropriate business language to demonstrate their 

understanding of the role of marketing. 
• Students are over-reliant on handouts from teachers. 
 
Health and Social Care 
 
Standards of achievement are very good. 
 
Good features 
 
• Students have a secure knowledge and understanding of the key concepts of health and 

social care and are aware of legislation relating to clients’ rights within private and 
statutory organisations. 

• They can relate the work they do in class to realistic settings particularly early years’ 
establishments, often drawing on experiences and information gained from relevant visits, 
placements and professional speakers. 

• Students demonstrate good independent learning skills. They also work well together to 
share opinions and discuss issues such as communication methods and child development 
theories. These are executed with confidence and maturity.  

• They complete portfolio assignments successfully, making effective use of the skills of 
planning, research and investigation. In-depth case studies are carried out providing 
pertinent information and analysis of individual clients health needs, for example, dietary 
requirements. 

• Students understand the importance of effective communication with  clients and carers. 
They increase their own communication skills through personal interaction with clients, 
role-play exercises and oral presentations. 

• Good use is made of personal and whole school ICT facilities to access current 
information, analyse nutritional data and to give a high standard of presentation to their 
work. 

• Students' work in their tests and portfolios are very good. 
 
Shortcomings 
 
There are no significant shortcomings. 
 
Recommendations 
 
• Meet statutory requirements with regard to the provision of religious education in Y13 

and the daily act of collective worship. 
 
• Ensure that robust procedures for recording sixth form students’ attendance are used. 
 
• Continue to work to improve the accommodation generally and, in particular, the area 

where sixth form students meet and study. 
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APPENDIX 
 
A. Basic Information 
 
Name of School Tredegar Comprehensive School 
School type Comprehensive 
Age-range of pupils 11 - 18 
Address of School Stable Lane 

Tredegar 
Blaenau Gwent 

Postcode NP22 4BH 
Telephone number 01495 723551 
 
Head Teacher Mrs Anna Foote 
Date of appointment 1st September 2002  
Chair of Governors Mr John Morgan 
Registered Inspector Mrs Julia Longville 
Sixth-form inspector Mr Peter Carter 
Dates of inspection 26th – 30th January 2004  
 
B.  Results of public examinations 
 
Results in A, AS, AVCE, GNVQ and NVQ 
Number of students aged 17 in January 2003 71 
Number of students entered for 2 or more GCE A level 
examination or equivalent in 2003 

47 

Number of students entered for fewer than 2 GCE A level 
examinations or equivalent in 2003 

24 

 School UA Wales 
Percentage of students entered who achieved 2 or more grades 
A - C 

51 50 68 

Percentage of students entered who achieved 2 or more grades 
A - E 

83 89 94 

Average points score per candidate 15 16 20 
Number of students who achieved a GNVQ Intermediate or 
NVQ at level 2 

4 

 
C. The evidence base for the inspection of the sixth form 
 

• 32 classes were observed covering all curricular areas. 
• Inspectors attended registrations. 
• Inspectors held discussion with the head of sixth form, with the leadership team and 

with all heads of department. 
• Inspectors scrutinised work in all subject areas. 
• An inspector interviewed the Head Boy, Head Girl and a group of Y12 and Y13 

students. 
• Inspectors scrutinised documentation relating to the sixth form before and during the 

inspection. 
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