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Ysgol Friars was inspected as part of a national programme of school inspection.
The purpose of inspection is to identify good features and shortcomings in schools in
order that they may improve the quality of education offered and raise the standards
achieved by their pupils. The inspection of all schools within a six-year cycle is also
designed to give parents information about the performance of their child’s school.

The inspection of Ysgol Friars took place between 05/12/05 and 09/12/05. An
independent team of inspectors, led by Gareth Hawtin Buckland undertook the
inspection. Estyn, a statutory body independent of, but funded by, the National
Assembly for Wales, commissioned the inspection.

The team was required to report on the standards achieved by pupils, the quality
of education provided by the school, the quality of leadership and management
and the contribution made by the school to its pupils’ spiritual, moral, social and
cultural development.

The five-point scale used to represent all inspection judgements in this report is as
follows:

Grade 1 good with outstanding features

Grade 2 good features and no important shortcomings

Grade 3 good features outweigh shortcomings

Grade 4 some good features, but shortcomings in important areas
Grade 5 many important shortcomings

“There are three types of inspection.

For all inspections, there is a written report on seven key questions.

For short inspections, there are no subject reports.

For standard inspections, there are also reports on six subjects.

For full inspections, there are also reports on all subjects.

Estyn decides the kind of inspection that a school receives, mainly on the
basis of its past performance. Most schools receive a standard inspection.
All special schools, pupil referral units and any new or amalgamated

schools receive a full inspection.

This school received a Standard inspection.”



Year groups and key stages

Schools use a common system of numbering year groups from the start of
compulsory schooling to 18 years of age. This system emphasises the importance of
continuity and eases communication among schools, governing bodies, parents and
LEAs.

The term ‘Reception’ (R) refers to the year group of pupils in a primary school who
reach the age of 5 during the academic year. Year 1 refers to the year group of
pupils who reach the age of 6 during the academic year and so on. Year 13 is the
year group of students who reach the age of 18 during the academic year.

Primary phase:

Year R Y 1 Y2 Y3 Y 4 Y5 Y 6
Ages 4-5 5-6 6-7 7-8 8-9 9-10 | 10-11

Secondary phase:

Year | Y7 | Y8 [ Y9 [ Y10 [ Y11 [ Y12 [ Y13
Ages | 11-12 [ 12-13 | 13-14 [ 14-15 | 15-16 | 16-17 | 17-18

The National Curriculum covers four key stages as follows:

Key stage 1 Year 1 and Year 2
Key stage 2 Year 3to Year 6
Key stage 3 Year 7 to Year 9
Key stage 4 Year 10 and Year 11




LiST OF ACRONYMS IN COMMON USE
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CSlI
FSM
GCSE
ICT
IEP
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LSA
MEDC
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NC
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Context

\ The nature of the provider

1. Ysgol Friars is an 11-18 co-educational bilingual comprehensive school. There
has been a Friars school in Bangor since 1557 but the school has existed in its
present form since 1999, following the amalgamation of the upper and lower
schools which were on split sites. The school provides a wide range of specialist
facilities in purpose built teaching blocks and benefits from a recently completed
all-weather outdoor training pitch.

2. The school serves the City of Bangor and the outlying areas of
Abergwyngregyn, Talybont, Llandygai and Felinheli. However, the school also
receives large numbers of applications for admission from as far afield as
Criccieth and Holyhead and is currently oversubscribed in several year groups,
its roll having increased from 837 to 1312 in the last decade. Some eight per
cent of children speak Welsh at home. Fourteen percent of pupils are registered
as entitled to free school meals. Nineteen percent of the pupils are on the
special needs register, of whom one fifth have a statement of SEN. The majority
of pupils on the SEN register have specific learning difficulties such as dyslexia,
although there is a small number with physical disabilities. In recent years
pupils’ reading ages as assessed on entry to the school indicate that between
25% and 36% have a reading age at least a year below their chronological age.
The school admits pupils from a wide range of backgrounds, including
Communities First wards. Almost 40% of sixth formers are eligible for Education
Maintenance Allowances. Bangor is a university town and has a large regional
hospital, both of which attract overseas staff and students, many of whom send
their children to Friars. While only four per cent of the registered pupils are from
a non-white ethnic background, this is a significant proportion of such children in
the county.

3. The school’s aims are:

o To seek first and foremost to nurture a civilised society which stresses
human and moral values and to develop self-respect, tolerance and
concern for others.

o To equip each individual to lead a full life in the bilingual community in
which he/she lives.

. To enable each individual to develop intellectual, creative, social, practical
and physical skills.

o To teach about achievements and aspirations in the arts, the sciences,
religion and the search for a better society.

o To enable each individual to acquire knowledge, attitudes and skills
relevant to adult life, in a rapidly changing world, continuing education and
the creative use of leisure.

o To help each pupil to understand the world in which he/she lives and the
interdependence of individuals, groups and nations.
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. To develop the necessary skills and understanding in the following areas
of experience:
Linguistic
Mathematical
Scientific
Technological
Religious/Moral
Aesthetic/Creative
Personal/Human/Social.

4. The last school inspection was carried out in the Autumn Term of 1999.

| The school’s priorities and targets

5. The school has a one-year development plan containing ten priority areas.
These are:

. raising standards of achievement in English;

o consolidating and expanding upon developments in teaching Welsh as a
first language;

o reviewing the provision of vocational courses in KS4 to take cognisance of
the Learning Pathways 14-19 document;

o creating and implementing a new cross-curricular map for ICT in KS3 to
take into consideration the developments in hardware in the school,

o addressing the current concerns around the collection of coursework for
GCSE in KS4;

o extending the revised Teaching and Learning policy, with particular
emphasis being placed on meta-cognition, and incorporating elements of
either literacy or numeracy into schemes of work;

o establishing a Learning to Learn project in Y7, highlighting meta-cognition
and incorporating the use of the broader key skills;

o promoting the development of basic skills across the curriculum with a
view towards being awarded the Basic Skills Quality Mark;

o reducing the number of temporary and permanent exclusions; and

o addressing the repair and maintenance tasks noted in the development
plan.

6. Many of the priority areas have qualitative targets and these are either included
in the school development plan or in targets which are accepted by the
governors as an appendix to the plan.
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Summary

7. Ysgol Friars is a good school in which pupils enjoy their learning experiences. It

is a school that has developed a good ethos for the education of all its pupils.

Since the last inspection, the school has worked hard in introducing a number of

measures designed to raise standards and improve the quality of the learning
experience of the pupils. It has also worked hard at creating a suitable climate
and environment for successful teaching and learning. As yet, apart from the
Learning to Learn Project, a number of initiatives are not fully implemented and
the full impact of the measures taken is not being felt across the school.

Nevertheless, there are distinct signs of significant improvement in a number of

key areas.
Table of grades awarded

8. The table below summarises the judgements made by the inspection team.
They agreed with the grades awarded by the school within its school’s self-
evaluation report apart from Key Questions 3 and 4, where the school awarded

itself a Grade 1.

. Inspection
Key question grade
How well do learners achieve? 2
2 How effective are teaching, training and assessment? 2
3 How well do the learning experiences meet the needs
: : , 2
and interests of learners and the wider community?
4 How well are learners cared for, guided and supported? 2
5 How effective are leadership and strategic management? 2
6 How well do leaders and managers evaluate and >
improve quality and standards?
7 How efficient are leaders and managers in using 5
resources?
Standards

Grades for standards in subjects inspected

9. The standards of achievement vary across the subjects inspected as well as
within each subject. The following table summarises the inspection findings:

Standards in subjects ins

pected

Subject

KS3

KS4

Sixth Form

Science

English

Information Technology

MFL

History

Geography

NININ|WIN|N
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10. As indicated above, standards are at least good across both key stages and in

the sixth form in science, MFL, history and geography. In the other two subjects,

good standards are achieved in KS3 and KS4 in English and KS4 and the sixth

form in IT; elsewhere, good features outweigh shortcomings.
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In summary, the following percentages within each grade across the school
were allocated:

Grade 1 Grade 2 Grade 3 Grade 4 Grade 5
17 65 17 1 0

These figures are significantly above the national target of 50% of lessons to be
graded 1 or 2. Furthermore, they represent a big improvement on the findings in
the previous inspection, when 51% were graded as either 1 or 2. In lessons
inspected, the highest percentage of high grades were awarded in KS4,
followed by the sixth form and KS3. However, overall, the differences are not
significant and improvement has been demonstrated in all key stages.

Key Stages 3 and 4

13.

14.

15.

16.

17.

18.

19.

20.

21.

Whereas standards of achievement and attainment have improved since the last
inspection, in general the improvement in achievement is not yet fully reflected
in attainment at the end of KS3 in NC test results and in GCSE examinations.

Achievement is generally good across the school, with good progress being
made by pupils of all abilities.

In general, the school targets for the end of each key stage are met or exceeded
in mathematics and science, while in KS3, the English targets are not met.

Standards in key skills are generally good or very good across the school. The
Learning to Learn project has further helped to focus the school on the
development and implementation of the broader key skills, placing these skills
explicitly at the heart of the curriculum. This has also given a context for
improvement in communication skills, which are often very good.

Written work is variable in quality across the school, although there are some
very good examples of sustained writing in many curricular areas. While most
writing is sound, standards are not as good as those in speaking, listening and
reading. Presentation of work in exercise books is not consistently good and
extended writing is not always evident. There is little evidence of common
standards and expectations across departments.

Although numeracy has been the focus of recent whole-school initiatives, there
is not yet strong evidence of a focus on it across the curriculum. Nevertheless,
there are good examples of numeracy work in geography, technology and
science, where pupils display good standards.

Information and communications technology is not used extensively across the
school. The good ICT skills of many pupils in KS3 are not developed and
improved in a coherent way across the curriculum and thus progress in
standards is patchy. No examples of the use of the interactive whiteboards were
observed. However, many pupils use the computers in the library at lunch times
and are keen to undertake research using the Internet.

The bilingual skills of pupils are good. They are successfully developed both
within Welsh lessons and outside the classroom. All signs are bilingual and are
produced to a high standard.

Broader key skills are developed in a planned way across the school and
standards are good or very good. The Learning to Learn initiative has resulted
in pupils becoming familiar with the process of reflecting on their own learning.
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Pupils are very good at working collaboratively with a range of partners.
Problem solving is an aspect of many lessons across the curriculum.

In the sixth form, the school organises a formal Key Skills programme and this
has high levels of participation.

The results in NC tests at the end of KS3 have shown significant improvements
since the last inspection. However, the progress over the past four years has
not been consistent; results in mathematics and science have shown a more
consistent pattern of improvement than those in English.

In 2005, the CSI for the school was very similar to the figure for 2004 and
slightly below the 2003 figure. However, in all core subjects, performance in
2005 was better than both the local and national norms, while the CSI| was close
to the LEA figure and above the Wales average.

When comparing the school with schools of similar intake, in 2004 the school
was in the third quartile for CSl, the second quartile for science, the third
quartile for mathematics and the fourth quartile for English. The school dropped
into a lower FSM band in 2004 after consistently being placed in the first quartile
in earlier years.

In KS4, examination results have fluctuated with the cohort over the past four
years. The results in 2005 produced a drop in the figure for the five A*-C grades
from 62% in 2004 to 60%; the equivalent figures for five A*-G grades dropped
from 96% to 92%. However, the 2005 figures in these categories were above
the all-Wales and LEA averages.

Compared with similar schools, the GCSE results placed the school in the first
quartile for most indicators in the years from 2002 to 2004. The figure for five
A*-C grades placed the school in the second quartile in 2004, with the school
dropping into a lower FSM band.

There was a significant reduction in the proportion of pupils obtaining a Grade
A*-C in the three core subjects in 2005. The figure of 41% remains above the
national figure but lower than that of the LEA.

Results in science, mathematics, French, history, drama and second language
Welsh compared well with school and LEA averages. However, the
performances of pupils in English, art, CDT, music, physical education and
information technology remain significantly below average.

Across both KS3 and KS4, progress varies across subjects and between
classes. On analysing the residual graphs for the school, the best progress,
compared to other subjects within the school, and LEA figures, occurs in
science and second language Welsh. Pupils make least progress in English,
English literature, music, physical education, first language Welsh and
information technology.

The most-able pupils are generally challenged to produce work of a high quality
both in their oral and written responses. Pupils with SEN succeed well in their
designated classes and the good use of IEPs by all teachers and LSAs ensures
good levels of participation and achievement by these pupils in mainstream
classes.
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33. The vast majority of pupils behave responsibly and demonstrate outstanding
behaviour in and around the school with the emphasis being placed firmly on the
classroom as a place in which learning best takes place in an orderly
atmosphere.

34. Attendance and punctuality remain on-going areas for improvement. Although
an improvement in attendance rates is evident and the attendance for the three
full terms prior to inspection is satisfactory at 91%, the school recognises that it
needs to improve in this area.

35. The punctuality of the majority of pupils at the start of the school day and
individual lessons is good. However, a minority of pupils arrive late to
registration and there are some late arrivals to lessons. Procedures for
managing such situations are in place although implementation of these
procedures is not always consistent.

Sixth Form

36. Overall, standards in the sixth form are good, with a significant amount of
outstanding work in all subjects observed. On the whole, compared with similar
schools, students make good progress in mathematics and the science subjects
and lesser progress in art and design.

37. The good standards observed in lessons are reflected, for the most part, in
attainment. In 2005, A-level pass rates were slightly above the LEA averages
and significantly above the national figures.

38. Sixth formers play an active role in the general life of the school. Standards of
reading in Y7 are significantly enhanced by the active role of large numbers of
sixth formers in the weekly, paired reading sessions.

39. The development of key skills in the sixth form is extremely good. The school
organises a formal Key Skills programme. There are high levels of participation
with up to 200 portfolios being submitted for assessment in the sixth form.
Timetabled tutorial sessions are provided.

40. Sixth-form students have mature attitudes towards their work, taking
responsibility for their own progress. They are well-prepared for their lessons
and utilise the facilities available to consolidate their learning.

41. Students gain an in-depth knowledge of the course requirements. They speak
confidently, using appropriate terminology, and are prepared to argue, analyse
and evaluate.

42. Students demonstrate well-developed personal, social and learning skills. In
general, they are confident, articulate and mature young adults who relate very
well to their teachers, their peers and visitors to the school.

43. Good behaviour, attendance and punctuality are the norm. Students are mature
enough to acknowledge the contribution these attributes make to their learning.

The quality of education and training
44. There are a number of outstanding features, particularly:
o the high quality of teaching;
o the range and quality of the extra-curricular provision;
o the careers’ and work-related activities, and
o the support and guidance given to pupils, including those with SEN.
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In the six subjects inspected, the percentage of grades awarded for the quality
of teaching in all lessons observed in KS3, KS4 and the sixth form were:

Key Stage | Grade 1 | Grade 2 | Grade 3 | Grade 4 | Grade 5
3 27 52 18 3 0
4 19 69 12 0 0
Sixth form 40 40 20 0 0

Key Stages 3 and 4

46.

47.

48.

49.

50.

51.

52.

53.

54.

55.

Overall grades for the quality of teaching in all lessons observed in KS3 and
KS4 are:

Grade 1 Grade 2 Grade 3 Grade 4 Grade 5
27% 54% 17% 2% 0

Since the last inspection, the school has worked hard to transform teaching and
learning and these efforts have met with considerable success. This is reflected
in the grades awarded for teaching throughout the inspection.

Current development is embedded in a project entitled Raising Achievement in
KS3. This well-managed initiative has placed the ‘broader’ key skills of problem
solving, working with others and self-improvement at the centre of teaching and
learning.

The Learning to Learn project has made pupils aware of preferred learning
styles. It has also produced genuine cross-curricular collaboration. All of this
generates pace and gives both teachers and pupils a shared interest in learning.

Teachers use a wide range of strategies to engage pupils actively in their own
learning. There are good relationships and a purposeful working atmosphere in
almost all classes. Teachers have high expectations of their pupils in terms of
work and behaviour; the pace of the majority of lessons is brisk.

Planning is good. Given the positioning of key skills at the heart of the
curriculum, considerable demands are placed on subject planners. Schemes of
work are comprehensive and key skills are shown to be integral to learning
activities. The general quality of planning goes some way to explaining the
progression in learning observed in so many lessons.

The learning needs of pupils of differing abilities are well met overall. However,
the least-able pupils are occasionally disadvantaged, either by lack of access to
learning materials or by the inappropriate pace of teaching.

In some classes in KS4, the pace of pupils’ learning or the range of their
learning experiences is impeded by excessive teacher talk.

Arrangements for monitoring pupil progress within school are good and are
supported by extensive and effective links with partner primary schools.

Formative assessment in KS3 and KS4 is based on attainment and effort
grades. These grades are gathered twice a year from all subject departments in
Y7 and Y11 and three times a year in Y8-10. Data is then placed on the school
database and these data are used, not only to track pupils’ progress against
CATs predictions, but also to generate an internal ‘performance indicator’ (Pl) to
detect fluctuations in individual pupils’ progress.
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Particular care is taken when tracking progress made by pupils with SEN.
Progress review is undertaken by year team leaders in consultation with parents
and pupils.

The quality of pupils’ self and peer assessment is very good.

Particularly good planning for formative assessment occurs in science, and
good practice exists in MFL, physical education, geography and history. The
marking of pupils’ work at GCSE level across the curriculum is both detailed and
diagnostic and includes targets for improvement.

Pupils generally understand what attainment and effort grades mean and can
explain the targets they have been set for improvement.

School reporting of pupil progress meets statutory requirements. Reports are
informative in terms of both subject-specific progress and general effort.

Despite generally good practice in the planning and conduct of formative
assessment across the KS3 curriculum, a lack of consistency exists in the use
of assessment to improve the performance of the pupils. Most departments use
the agreed grading system to record achievement on specific assessment units
but there is considerable variety in the diagnostic quality of accompanying
comments. This is particularly the case when providing guidance on how to
improve performance. Consequently, there is a mismatch between the school’s
desire to promote self-assessment amongst pupils on the one hand, and
variation in the extent and quality of the formative information given to them on
the other.

Sixth Form

62.

63.

64.

There are many outstanding features in particular in relation to the quality of
teaching, with 36% of lessons being awarded a grade 1. The grades awarded
for teaching in the 20 lessons observed in the inspected six subjects are as
follows:

Grade KQ2
%
40
40
20
0
0

The grades awarded for teaching in the 22 observations of lessons across all
subject areas observed in the sixth form are:

Grade KQ2
%
36
46
18
0
0

There are several examples of outstanding practice such as the pace, challenge
and variety of teaching and learning in science lessons and the opportunities
provided for students to take responsibility for their own learning.
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Relations between teachers and students in almost all sixth form lessons
observed were very strong.

Teaching in the sixth form is generally characterised by good preparation,
extensive teacher knowledge and good levels of challenge in both classroom
and homework task setting.

The only shortcoming observed in the sixth form was the rather limited range of
teaching methods occasionally employed. Science was a notable exception to
this.

Methods of both teacher assessment and student self-assessment are very
good, with marking being detailed, helpful, and consistent.

Self-assessment is central to the process of raising standards in the sixth form.
Joint teacher/student assessment of written essays takes place and students
talk about their work with a simple, reflective confidence and a capacity for self-
criticism.

As elsewhere, student progress is well monitored and the quality of student
guidance is very good.

Leadership and management

71.

72.

73.

74.

75.

76.

The headteacher provides a clear sense of direction for the school and is
effectively supported by a highly motivated SMT and a strong team of middle
managers.

Outstanding features within this leadership include:

o a well-established culture of monitoring and review driven through the
effective link manager role from the SMT;

o the high expectations in all aspects of school life;

. the shared whole-school vision operating within the culture of support and
co-operation, and

o the high calibre of the staff and their continuing professional development.

The school has a distinct ethos in which hard work and good behaviour are the
norm and a sense of community prevails. Equality for all is actively promoted
and open access to the curriculum and opportunities for individuals to develop
are encouraged. However, there are significant numbers of permanent
exclusions in the school.

Links between senior and middle managers are effective in practice, in
reviewing and improving performance. The practice of ideas arising from the
classroom as well as originating from the senior managers reinforces the
practice of communication from SMT to the classroom being a strength of the
school.

The quality of middle management is very good overall and there is a strong
sense of teamwork within departments; the pastoral management is particularly
effective.

The professional development of staff is a clear strength of the school, with
robust systems in place for ensuring staff needs are effectively and efficiently
identified. The development of staff as individuals, and collectively, has had a
direct impact on standards.
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Inconsistencies within the timetable structure, particularly in relation to the
length of teaching time in morning and afternoon sessions, are having an impact
on the ability to deliver full course requirements in some subject areas.

78.The governing body is provided with information relating to areas such as the

79.

80.

81.

82.

83.

84.

performance of the pupils, the finances of the school and projects being
undertaken to raise standards. However, a lack of active participation in the
strategic planning of the school limits the impact the governing body can make
on the direction the school is taking. Limited first-hand knowledge of the school’s
teaching achievement and curriculum delivery restricts the governing body’s
capacity to undertake effectively its collective role as a critical friend to the
school, capable of challenging decisions from a strong evidential basis. An
example of this is in their lack of active involvement in the construction of the
pre-inspection self-evaluation report.

Despite the accuracy of the judgements reached for grades for each key
question in the self-evaluation report, there was a lack of evidence, analysis and
associated areas for improvement, particularly within key questions 5, 6 and 7,
which were addressed in a limited manner. The overall quality of the report was
unsatisfactory. Despite this, the processes allied to monitoring and reviewing
attached to the development planning in the school demonstrate the clear
involvement of all staff.

The school has a one-year development plan, established by consensus with all
staff. However, deficiencies in relation to success criteria, outcomes and
financial implications, limit the capacity of the school to prioritise accurately or
establish their ability to deliver the identified improvements. Furthermore, the
lack of vision for the school beyond the limitations of a one-year plan restricts
the capacity of the school to establish a strategic long-term perspective for the
development of the school. These aspects, within the current, tight, deficit
budget situation, circumscribe the ability of the school to achieve the SDP
targets.

The funds received by the school are managed effectively and efficiently on a
day-to-day basis. Heads of department manage the resources within their areas
of responsibility well.

Members of staff are well qualified and well informed about developments in
their areas of expertise as well as issues relating to learning. Their deployment
is generally appropriate.

Accommodation is generally in good condition and well maintained.
Departmental areas are identifiable by appropriate displays and the general
aura around the school is one of order, cleanliness and free from graffiti; the
high level of litter is a concern. Public access to the school grounds poses a
potential security problem and is exacerbated by evidence of dog fouling on and
alongside the footpath.

The budget is managed effectively and efficiently on a day-to-day basis with
budget holders receiving regular statements relating to their respective financial
situations. The headteacher, in discussion with the administrator, ensures this
effective management of the budget. Capitation to departments, as a proportion
of the school’s delegated budget, is low.

10
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The school is currently in a deficit budget situation and difficult decisions have to
be addressed but, to date, a number of these decisions have not been finalised.
Systems to analyse the impact of financial decisions on the raising of standards
are not sufficiently developed at present.

The school and the governing body, through the finance committee, review the
school’s budget and all partners are aware of the budgetary pressure the school
is under. However, this committee has met on only one occasion during the
current financial year and the financial issues and the impact of the current
financial situation have not been sufficiently explored by the governing body.

In consideration of the improvements made, the current financial situation in the
school and the strides the school is making to continue to improve, the school
provides satisfactory value for money.

Progress since last inspection

88.

89.

90.

1.

92.

93.

94.

Following the last inspection, the school has addressed many of the key issues
and is starting to implement a number of aspects in all of them.

The development of Welsh has continued at a pace. The needs and aspirations
of learners within the designated Welsh-medium groups are generally well met
and the use of incidental Welsh in lessons and around the school is a good
feature in the school.

With regards to the key issue relating to more active involvement by pupils in
their learning, less teacher dominance exists within the teaching in the school
and pupils are generally given much more responsibility for their own learning.
However, aspects of formative assessment, in particular, written advice on what
pupils need to do to improve their work, remain a shortcoming.

In the previous inspection a key issue was to enhance the provision and
teaching of ICT across the curriculum. Although significant progress has been
made in the provision of equipment and resources, many of the shortcomings
highlighted in the previous inspection are still to be found in the school.
Opportunities are still missed to extend pupils’ ICT competence in a planned,
systematic and sustained way across the curriculum.

A further key issue was to continue to raise standards of achievement by
enabling pupils to become more actively involved in their own learning and
improving the provision within mainstream classes of specialist support for
pupils with SEN.

There has been considerable progress in both of these areas. The Learning to
Learn initiative has resulted in pupils developing good understanding of the skills
of meta-cognition. Self- assessment and reflectiveness are prominent aspects of
teaching and learning in the school. Pupils work flexibly in a range of groupings
and with a range of partners. Oral work is well developed and pupils are fully
involved in their own learning.

There have been significant and successful improvements in the school’s
provision for pupils with SEN. Within mainstream classes the active use of IEPs
has ensured that teachers are aware of the needs of their pupils, and in most
cases plan accordingly. In addition, LSAs are used effectively to support
children with specific needs.
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In respect of standards in subject areas, the main criticism of English in the
previous inspection report concerned attainment and progress in KS3. In
general, attainment in NC tests in English has improved, not only in absolute
terms (54% in 1999 to 68% in 2005) but also in relation to the figure for Wales.
In 1999 the school result was seven per cent lower than the figure for Wales;
however, in 2005 it was two per cent above this figure.

There were also references to “inconsistent opportunities for collaborative talk”
in KS3. In the current inspection, collaborative talk is a strength of KS3 and thus
progress has been significant. Writing was described as satisfactory and,
despite explicit efforts to improve this area of English, writing is still the weakest
area of English in KS3. Also, the use of computers remains inconsistent. There
has been no improvement in this area.

The history department has explicitly addressed the improvement issue, keeping
a record of, and constantly monitoring, what has been achieved. The result can
only be described as outstanding. Teaching in history has been transformed by
innovative strategies and commitment to whole-school initiatives in the areas of
meta-cognition, problem solving and self-assessment.

In history also, the most dramatic improvement has been in the standards
achieved in external examinations. GCSE results were well below the national
average and are now above it.

Recruitment for both GCSE and A-level History, very weak in 1999, is now at
record levels.

No less impressive is the improvement in standards in KS3 from ‘unsatisfactory’
in 1999 to Grade 2 in 2005. Other weaknesses identified in 1999 — levels of
pupils’ conceptual understanding, of involvement in their own learning, of
differentiation — are now impressive strengths of pupils’ work in KS3.

Recommendations

In order to continue the trend of improvement in the school, focusing on the following
areas should be central to the school’s future plans:

R1

R2

R3

R4

R5

further to improve standards and examination results by building on its
strategies to raise standards of achievement and attainment within English
and IT in KSS;

continue to develop and deliver the key skill of ICT in a coherent and planned
way across the curriculum;

further improve methods of formative assessment by:

e reviewing existing assessment tasks for consistency with valid assessment
criteria, and

e using these criteria as a basis for assessing and annotating pupils’ work,
pointing out strengths and weaknesses and suggesting strategies for
improvement;

address the inconsistencies within the timetable structure and eliminate the
different teaching times allocated to lessons within the morning and afternoon
sessions;

further develop strategies to reduce the number of permanent exclusions;
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R6  ensure the governing body develops further:
e active participation in strategic planning and the monitoring of standards
and quality, and
e ts effectiveness in its role as a critical friend to the school;
R7  establish more rigorous procedures within the SDP process to ensure:

e a strategic, longer term picture of school development can be envisioned;

e the school and all departments have clear financial implications identified
for developments, and

e clear success criteria are established for all priorities to ensure the impact
of developments on improvement and the raising of standards can be
established.

The governing body is responsible for amending its current development plan to
incorporate action in response to the recommendations within 45 working days of
receiving this report, showing what the school is going to do about the
recommendations. This plan, or a summary of it, will be circulated to all parents at
the school.

Standards

Key Question 1: How well do learners achieve?
Grade 2: Good features and no important shortcomings
101. This agrees with the school’s own assessment in its self-evaluation document.

Pupils’ success in attaining agreed learning goals

102. Good standards are found in all the six subjects inspected. There are
outstanding features in science while no important shortcomings are found in
any of the subjects in either KS4 or in the sixth form.

103. In the 80 lessons observed in those six subjects, the grades awarded across
both key stages are as follows:

Grade Standards in Standards in Standards in
Subjects Subjects subjects
(%) (%) (%)
KS3 KS4 Sixth form
1 12 5 35
2 65 84 50
3 21 11 15
4 2
5
TOTAL 100 100 100
104. A summary reveals the following percentages within each grade across the
school:
Grade 1 Grade 2 Grade 3 Grade 4 Grade 5
17 65 17 1 0

105. These figures are significantly above the current national figure of 50% of

lessons to be graded 1 or 2. In addition, they represent a big improvement since
the previous inspection, when 51% were graded as either 1 or 2. In the lessons
inspected, the highest proportion of high grades was awarded to KS4 but in the
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sixth form, over one third of all lessons were awarded a Grade 1. Overall, the
differences are not significant and improvement has occurred in all key stages.

Key Stages 3 and 4

106.

107.

108.

109.

110.

111.

112.

113.

Whereas both standards of achievement and examination results have
improved since the last inspection, in general the improvement in standards is
not yet fully reflected in attainment in SATs at the end of KS3 and in GCSE
examination results.

Achievement is generally good across the school, with pupils of all abilities,
including the most able and those with SEN, making good progress.

The school sets numerical targets for the end of each key stage. In KS3, these
targets are met or exceeded in mathematics and science, while in English they
are not met. In KS4, performance is very close to the targets that the school has
set. A range of data, including CATs results, is used in order to produce these
targets, which have been generally useful in focusing the school on areas for
improvement. Targets are discussed in meetings between heads of department
and relevant members of the SMT. Heads of department understand the basis
upon which the targets have been formulated and produce departmental
improvement plans which reflect these targets.

Standards in key skills are generally good or very good across the school. A
planned approach has been taken to the development of key skills, with various
initiatives being co-ordinated by a designated member of staff. This has led to
significant improvements in a number of areas.

The Learning to Learn project has further helped to focus the school on the
development of the broader key skills, in particular, working together and
improving own performance. The placing of these skills explicitly at the heart of
the curriculum has also given a context for improvement in communication skills,
which are often very good. Key skills are good across all key stages and are
generally apparent in the work of pupils of all abilities, including those with SEN.

Standards of speaking and listening are very good on the whole. Pupils listen
attentively to their teachers and to each other. They speak clearly and
confidently in a range of contexts across the curriculum. They not only respond
to questions but also raise their own questions and are capable of sustained
discussion. All departments place a high value on oral skills; paired and group
activity is a familiar feature of most classrooms. Pupils are not only keen to work
with others but are able to evaluate their own skills and to suggest
improvements. Most pupils with SEN are able to sustain discussion, and LSAs
are used to support those with specific difficulties in this area.

Reading skills are very good. Pupils are generally able to access the curriculum
and are rarely hindered by their inability to read materials that are used in
lessons. They carry out independent research in many subjects and show a
good sense of how material may be presented in a range of formats.

Reading for pleasure is evident in KS3 but is less prominent in KS4. The school
library is a pleasant open-plan area that is used by large number of pupils
during the lunch break. The English department organises and runs a paired-
reading system. Pupils from the sixth form listen to Y7 pupils reading, and
discuss their reading with them. Attendance at these sessions is very high, with
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approximately 200 pupils being involved on a weekly basis. This initiative
contributes positively to the good standards. Pupils with SEN receive very good
support, and most teachers take note of IEP when planning their lessons.

Written work is more variable across the school, although there are some very
good examples of sustained writing in many curricular areas. While most writing
is sound, standards are not as good as those in speaking, listening and reading.
Presentation is not consistently good and extended writing is not always evident
in pupils® books. There is little evidence of common standards and expectations
across the curriculum.

Although numeracy has been the focus of recent whole-school initiatives, there
is not yet strong evidence of a focus on it across the curriculum. However, in
addition to mathematics, there are exceptions, such as geography, technology
and science, where activities such as the drawing of graphs and data capture
are used extensively and where pupils display good standards. However,
although there are limited opportunities for pupils to demonstrate their ability
with number across the curriculum, when they do so, they are confident in
applying their skills.

Information and communications technology is not used extensively by pupils
across the school, to enhance learning experiences. Although many pupils have
good ICT skills in KS3 they are not developed and improved in a coherent way
across the curriculum and thus progress in standards is patchy. The school
provides a range of facilities such as mobile laptop suites and banks of
computers and interactive whiteboards. The banks of computers and interactive
whiteboards are located in classrooms that need to be booked by teachers
wishing to use them. Such usage is inconsistent across departments and thus
many pupils are denied the opportunity to develop their skills outside their IT
lessons. No examples of interactive whiteboards being used to support teaching
were observed. However, many pupils use the computers in the library at lunch
times and are keen to undertake research using the Internet.

The bilingual skills of pupils are good. They are developed both within Welsh
lessons and outside the classroom. A wide range of extra-curricular activities
involving Welsh language and culture is organized by the Welsh department to
improve and extend pupils’ bilingual skills at all key stages. All signs are
bilingual and are produced to a high standard.

Broader key skills are developed in a planned way across the school and
standards are good or very good. The Learning to Learn initiative has resulted
in pupils becoming familiar with the process of reflecting on their own learning
and in applying the skills of meta-cognition. They are often involved in the
process of assessing their own progress and in planning for improvement. The
work that goes on in subject lessons is reinforced in the school’s PSE
programme.

Pupils are very good at working collaboratively with a range of partners, while
problem solving is an aspect of many lessons across the curriculum.

Despite the fact that there have been improvements in results in the NC tests at
the end of KS3 since the last inspection, progress over the past four years has
not been consistent.
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121.1n 2005, the KS3 CSI for the school was, at 58.7%, very similar to the figure for
2004 and slightly below the 2003 figure. Results in mathematics and science
have shown a more consistent pattern of improvement than those in English.
However, in all core subjects, performance in 2005 was better than both the
local and national averages, while the CSI was close to the LEA figure and
above the Wales average.

122. When comparing the school with schools of similar intake in 2004, which is the
last year for which figures are available, the school is in the third quartile for
CSl, the second quartile for science, the third quartile for mathematics and the
fourth quartile for English. However, the school had dropped into a lower FSM
band in 2004 after consistently being placed in the first quartile in earlier years.

123. In KS4, results have fluctuated with the cohort over the past four years. The
results in 2005 identified the figure for the five A*-C grades dropping from 62%
in 2004 to 60% and the equivalent figures for five A*-G grades dropping from
96% to 92%. However, both the 2005 figures were above the all-Wales and LEA
averages.

124. When compared with similar schools, the GCSE results placed the school in the
first quartile for most indicators in the years from 2002 to 2004, although the
figure for five A*-C grades placed the school in the second quartile in 2004, as
the school dropped into a lower FSM band. There was a significant reduction in
the proportion of pupils gaining a grade A*-C in the three core subjects in 2005,
although the figure, at 41%, remains above the national figure but lower than
that of the LEA. Whereas science, mathematics, French, drama, history and
second language Welsh results are comparing well with school and LEA
averages, the performances of pupils in English, art, CDT, music, physical
education and information technology were significantly below average.

125. The progress between KS3 and KS4 varies across subjects and between
classes. From residual information provided, the best progress, compared to
other subjects within the school, and LEA figures, occurs in science and second
language Welsh. Pupils make least progress in English, English literature,
music, physical education, first language Welsh and information technology.

126. The most-able pupils are generally challenged to produce work of a high quality
both in their oral and written responses, although GCSE results at grades A*/A
declined overall in several subjects in 2005. Pupils of average ability generally
perform well. Pupils with SEN achieve well in the designated classes and the
good use of IEPs ensures good levels of participation and achievement in
mainstream classes.

Progress in learning

127. The rate of progress varies across subjects and between classes. However, in
general, pupils are engaged by the work they undertake. Tasks are appropriate,
containing learning experiences appropriate to ability, and pupils work at a
suitable pace. In the subjects observed, there is a direct correlation between the
quality of the teaching and the rate of progress made by the pupils across both
key stages.

128. Pupils spend time reflecting on their own learning, often setting their own targets
for improvement, both in subject lessons and in PSE sessions. Oral work and
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group-work are well developed across the school and many pupils display an
ability to learn independently.

The development of personal, social and learning skills

129. The large majority of pupils behave responsibly and demonstrate very good
behaviour in and around the school. The focus placed on Learning to Learn
contributes positively to the ethos of the school. Emphasis is placed on the
broader key skills such as working with others and improving own performance
and from their entry into the school in Y7 pupils are specifically taught these
skills in a coherent and planned way. The emphasis is placed firmly on the
classroom as a place in which learning takes place.

130. Attendance and punctuality are on-going areas for improvement. Although
attendance for the three full terms prior to inspection is satisfactory at 91%,
which represents an improvement since the last inspection, the school
recognises that it wishes to improve in this area.

131. The punctuality of the majority of pupils at the start of the school day and
individual lessons is good. However, there is a minority of pupils who arrive late
to registration as well as some late arrivals to lessons. There are procedures in
place if pupils arrive more than five minutes late for registration, although
implementation of these procedures is not consistent.

132. A very comprehensive and successful work-experience programme is well
established within the school. Responses from recipient employers indicate the
high quality of the contribution made by the pupils during their placements.

133. The school prospectus and governors’ annual report to parents although
informative, do not fully comply with WAG guidelines.

Sixth Form — Grade 1: Good with outstanding features
Pupils’ success in attaining agreed learning goals

134. Standards in the sixth form are generally good, with a significant amount of
outstanding work in all subjects observed. On the whole, students make good
progress, especially in mathematics and the science subjects.

135. The good standards observed in lessons are reflected, for the most part, in
attainment. In 2005, 73% of students in the sixth form achieved two or more
A/AS levels at grades A — C, while 99% achieved two passes at A — E. Both
these figures are slightly above the LEA averages, and significantly above the
national figures.

136. Sixth formers play an active role in the life of the school. In particular, standards
of reading in Y7 are significantly enhanced by the active role of large numbers
of sixth formers in the weekly, paired reading sessions.

137. The development of key skills in the sixth form is extremely good. The school
organises a formal Key Skills programme. There are high levels of participation
with up to 200 portfolios being submitted for assessment in the sixth form.
Timetabled tutorial sessions are provided and there are further plans in place to
extend the process of accreditation from the sixth form into KS4 and even KS3.
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Progress in learning

138. Sixth-form students have mature attitudes towards their work, taking
responsibility for their own progress. They are well-prepared for their lessons
and utilise the facilities available to consolidate their learning.

139. Students gain an in-depth knowledge of the course requirements. They speak
confidently, using appropriate terminology, and are prepared to argue, analyse
and evaluate.

The development of personal, social and learning skills

140. Students demonstrate well-developed personal, social and learning skills. In
general, they are confident, articulate and mature young adults who relate very
well to their teachers, their peers and visitors to the school.

141. Good behaviour, attendance and punctuality are the norm. Students are mature
enough to acknowledge the contribution these attributes make to their learning.

The quality of education and training

Key Question 2: How effective are teaching, training and assessment?
Grade 2: Good with no significant shortcomings

142. The grade awarded by the inspection team agrees with the grade awarded by
the school in its self-evaluation summary

KS3 and KS4

143. The following table shows the quality of teaching in the KS3 and KS4 lessons
observed during the inspection.

Grade 1 Grade 2 Grade 3 Grade 4 Grade 5
KS3 27% 52% 18% 3% 0%
KS4 19% 69% 12% 0% 0%

How well teaching and training meets learners’ needs and the curricular or
course requirements

144. The WAG, in published targets for teaching in Wales in 2002, required that 95%
of lessons should be graded 3 or better, and that 50% should be graded 2 or
better. As the table indicates, the school has comfortably exceeded these
targets. It achieved 98% at grade 3 or better, with 81% at grade 2 or better.
These figures already exceed WAG targets for 2007.

145. The school has worked hard to transform teaching and learning since the last
inspection and these efforts have met with considerable success.

146. All current development is rooted in a project entitled, Raising Achievement in
KS3. This well managed initiative has placed the ‘broader’ key skills of problem
solving, working with others and self-improvement at the centre of teaching and
learning. Raising Achievement has been reinforced by a further initiative, called,
Learning to Learn — so far limited to history, geography and ICT, which
recognises the vital role played by meta-cognition and self-assessment in
enhancing pupil understanding and motivation, and so raising standards.
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147. An indication of the school’s commitment to active learning can be found in the
formation of a group of teachers, in which ideas for activities involving problem-
solving or meta-cognition are brought along, discussed and turned into
teachable units. In practice, this means that key skills’ development — in
particular, that of the ‘broader’ key skills — drives the KS3 curriculum.

148. In several subject areas, pupils are asked to compare assessment of their own
work with that of the teacher, obliging them to engage with mark schemes and
the assumptions underpinning them.

149. These two initiatives have made a major contribution to raising the quality, and
variety, of teaching and learning in KS3. Teachers exhibit a genuine interest in
learning and what exactly they are trying to achieve through their teaching.
Pupils’ evaluation of their own learning experiences in KS3 indicates almost
unanimous approval. More experienced teachers speak of a revival of interest in
what they are doing and of critical reflection on their own performance.

150. Relations between teachers and pupils are very good, ensuring teachers can
focus on the quality of their questioning and that learning can proceed at a pace,
so that very little time is lost. Similarly, good relations and a willingness to work
collaboratively were observed amongst the pupils themselves.

151. Teaching is characterised for the most part by very good subject knowledge and
familiarity with recent developments.

152. Planning is good. Given the central position of key skills in the curriculum,
considerable demands are placed on subject planners. Schemes of work are
comprehensive and key skills are shown to be integral to learning activities. The
general quality of planning is reflected in the progression in learning observed in
SO many lessons.

153. The Raising of Achievement project promotes different learning styles; the
project has led directly to a range of learning activities that have had a positive
impact on teaching and learning.

154. The Learning to Learn project has made pupils aware of preferred learning
styles. It has also produced genuine cross-curricular collaboration. All of this
generates pace and gives both teachers and pupils a shared interest in learning.

155. No lesson observations were possible in Y11 but those in Y10 revealed many of
the strengths of KS3 work. Teaching and learning in Y10 are very well
organised. They are characterised by clear teaching objectives, challenging
task-setting and frequent willingness on the part of teachers to take risks with
complex organisational models. This kind of approach was observed in history,
science and geography where teachers displayed considerable skills in
delivering learning that is both intensive and productive.

156. Teaching is well organised to promote equality of opportunity. Pupils readily sit
in mixed-gender or mixed-ability groups and, once groups are formed, pupils
help each other willingly.

157.No group of pupils in KS3 or KS4 benefits more from this focus on learning than
those with limited ability or with SEN. Whilst impressively differentiated materials
can be found in many subject departments, the main factor contributing to
success is the active working interest teachers show in IEPs and refusal to
‘water down’ learning activities except as a means of access.
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158. Good use is made of LSAs and signers are available in several classes to help
pupils whose hearing is impaired.

159. The language needs of learners are generally well met. Some classes are
designated ‘Welsh medium’ and are taught through the medium of Welsh. In
other classes, usually taught by bilingual teachers, the initiative tends to rest
with the pupil. If they ask a question in Welsh it will be answered in Welsh, an
informal arrangement that seems to work very well.

160. Though the learning needs of pupils of differing abilities are well met overall, the
least-able pupils are occasionally disadvantaged, either by lack of access to
learning materials or by the pace of teaching.

161.In some classes in KS4, the pace of pupils’ learning or the range of their
learning experiences is impeded by excessive teacher talk.

The rigour of assessment and its use in planning and improving learning

162. Arrangements for monitoring pupils’ progress are good. There are extensive
and effective links with feeder schools. Formative assessment in KS3 and KS4
is based on attainment and effort grades, which are gathered twice a year in Y7
and Y11 and three times a year in Y8-10 from all subject departments; the
information is then placed on the school database. These data are used, not
only to track pupils’ progress against CAT predictions, but also to generate a Pl
that is flexible enough to detect fluctuations in individual pupils’ progress.
Particular care is taken when tracking progress made by pupils with SEN.
Progress review is undertaken by year team leaders in consultation with parents
and pupils.

163. The quality of pupils’ self and peer assessment is very good. It is particularly
strong in science, MFL, physical education, English, history and geography, but
visible in all subject areas; this includes facilities for interactive, on-line progress
checking. This has been given added impetus by Learning to Learn, with its
emphasis on meta-cognition.

164. Particularly good planning for formative assessment occurs in science, and
good practice exists in MFL, physical education, geography and history. Both
history and geography have portfolios of pupils’ work assessed to facilitate the
levelling of pupils’ work in Y9. The marking of pupils’ work at both GCSE and A-
levels across the curriculum is both detailed and diagnostic, including targets for
improvement.

165. Pupils generally understand what attainment and effort grades mean and can
explain the targets they have been set for improvement.

166. School reporting of pupil progress meets statutory requirements. Reports are
informative in terms of both subject-specific progress and general effort.

167. An innovative system has been 